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Editorial
The recognition of the planning function is a vital catalyst in the development of the Nigeria educational
system. Planning and Administration is the fulcrum of the entire education system, if this is missed out as
the superstructure on which curriculum and pedagogy are mounted, the system will definitely collapse;
whereas if planning and administration which is the superstructure is solidly laid and nourished the
system will flourish. It is the aim of the journal to stimulate and encourage the advancement of
knowledge and research in the field of educational planning and administration both nationally and
internationally and to continually disseminate such knowledge and research findings to reach a broad
segment of the operator of the education system. The readers are enjoined to read this work and
contribute article(s) to the subsequent editions of this Journal which is one of the major instruments of
achieving an aspect of NIEPA's mandate of building the capacity of education sector planners and
managers at all levels of education system.
We are thankful to our consulting editors, all of whom enthusiastically accept their nominations. We
commend the promptitude with which all contributors responded to the reviewers' assessment. Finally,
we are most grateful to the authorities of NIEPA for the sponsorship and unending support. The Journal
welcomes contribution from a variety of disciplinary and theoretical perspective. Manuscript should be
sent electronically to the managing editor
The above notes are subjects to review from time to time
Akinsolu, A. Olatoun Ph.D
Ag. Director General/Editor-in-Chief
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Abstract
The purpose of this study is to ascertain the level of record keeping as a measure of effective administration in
secondary schools in Ijebu North East Local Government Area of Ogun state. Stratified technique was used to
select 5 schools out of the total 10 secondary schools, 95 class teachers and 5 principals making 100 respondents
were randomly selected as sample of the study. The instrument used for data collection was designed to measure
the variables and to collect data for the study, a twenty five item questionnaire was used and was divided into two
parts, the section deals with the personal data of the respondents while the second section solicit responses on how
record keeping serves as a measure of effective administration in schools. The data collected were analyzed using
simple percentage and chi-square at 0.05 level of significant the result of the data analysis revealed that records
should be used in taking appropriate action on the basis of information they supply. The respondents agreed that
for effective administration in secondary school, the available resources of school must be utilized effectively.
Records kept by the school principal are generally different from those kept by the teachers. The admission
register, logbook, school cashbook, staff record card, visitors' book etc are kept by the principal of the school while
attendance register, the school diary, health record book, lesson note, students' report are kept by the school
teachers. Based on the outcome of the study, it was recommended that: hence it is advisable to the school
principals and teachers to keep record of events happening in the school regularly ensuring that complete records
are kept and emphasis must be place on honesty and faithfulness in keeping statutory records.
Key Words: Record Keeping, Effective Administration, Secondary School, Planning and Record Management
Introduction
Record keeping is an essential attribute in any
organization. It assists the organization to satisfy its
client need and help the organization to deal
positively with legal and other risks. We must
recognizes the fact that for any organization to
succeed and achieve its goals, a good organization is
highly necessary most especially the school. One of
the most important aspects of school administration is
the keeping of records by teachers as well as
principals. There have been significant changes in
school management over the past two decades that
have been affected by record keeping. The school as

an educational institution is a community with life of
its own which has its traditional, cultural, historical
and academic records. Administration as the name
implies, is an important aspect of any organizational
be it private or public, industry or school. It is a
defined field of study with specialized concept,
knowledge and skills necessary for increasing the
professional capacity of an administrator.
Lukman, (2001) defined educational administration
as an arrangement of the human and material
resources and programmes available for the
achievement of educational objectives.
Bozeman and Spuck (2002) described that integrated
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students record management allows for more
effective organization of school data and powerful
reporting and query capabilities permit
administrators to track and analyse data in ways they
were not previously possible.
From the above, we
can deduce that the school principal and teachers are
the human resources coming together to achieve
educational objectives through keeping of adequate
records, checking and cross checking of information
going-out under their signatures. Administrators are
able to provide important information about the
school's current and future records.
School
administrators determined the degree to which the
importance of record keeping contributes to the
institutional improvement.
This is why every school depends primarily on how
people and resources are managed in school. School
administration can be broadly categorized into two:
i.
The Administration Manager: Which directly
involved in the organization of the school
programmes they are those within the school
compound and;
ii. The Educational Leadership: These are school
administrators outside the school; they
supervise education processes and people in the
school.
Record keeping according to Australian standard
4390 issued February 1998, applied that: record
keeping is the making and maintaining of complete,
accurate and reliable evidence of business
transactions in the form of record information. It is a
critical function that is performed through the
collective action of staff and system throughout all
organization. Record keeping can be perceived in
relation to the National Policy on Education which is a
written document containing the document was
because all that was decided in at the curriculum
conference was recorded down the possible for
education planners to refer to it. The National Policy
on Education highlighted the need for accurate
information for a successful implementation of
school programme and need for collation of the
information collected which will be built up into
permanent records. Due to human nature, discussed
under Mc Gregor's theory X and Y, that there is need at
times to make the storing of these information, this is
why laws are enacted to back up the keeping of some
records, and some are not, but keeping them will
enhance the work of the group within the system.
This makes the National Policy on Education an
important factor in the history of the planning and
development of the Nigerian educational system. A
lot of factors are responsible for the fall in the standard
of education in Nigeria. Some of which could be

traced to inadequate record keeping in schools. When
school administrators and teachers find it difficult to
keep their records up to date, these stand as an inpediment to effective school administration.
Records in school, if properly kept enable the
principals and teachers to see how students are
progressing. Even education laws make it imperative
that every educational institution should keep and
operate certain specific school records, the other
records not required by law can also be kept because
they provide a useful source of information for the
school and other members of the community and also
serve as references in future.
Statement of the Problem
It has been observed over the years the problems
facing school administrators and teachers in record
keeping and management. Many school
administrators and teachers could not retrieve
important records whether statutory or non statutory
for basic decision making in the school or at the board
level. Besides the attitude of some head teachers and
teachers in keeping schools' record is nothing to write
home about. These observations spurned this
investigation to ascertain the level of record keeping
and record management in our secondary schools in
Ijebu North East Local Government Area of Ogun
State.
Research Questions
The following research questions are generated to
guide the study;
i.
Is there any difference between
administrations of Secondary Schools
that keep adequate records and administration
of those that do not keep adequate records?
ii.
Can effective administration of Secondary
Schools be achieved through record keeping?
iii.
Can effective administration of Secondary
Schools be determined through the effective
utilization of available financial and material
resources?
iv.
Is there any difference between records kept by
the school principal and records kept by the
teachers?
v.
Does record keeping measure effective
administration in Secondary schools.
School Records Management
The term “school record management” tends to
capture those various meaningful activities and roles
rendered by school administrators (principals and
staff) of the school to maintain and keep an up-date of
date regarding the school.

2

Record Keeping As A Measure Of Effective Administration In Secondary Schools: Planning Strategies

School record management is of paramount value,
this is because it is the basis through which effective
and efficient school administration can be achieved.
Generally speaking, record management deals with
the documentation of data to its at most update
towards achieving of any organizational goals. In
other hand, the efforts of school principals and staff to
preserve and retrieve the information of an individual
staff and students and making use of them when need
be is herein refers to school record management.
According to Ogunnaya (1994), it is the
administrative responsibility of both principals and
teachers to embrace ideal administrative practices
that ensures effective and efficient school records
keeping in school system. Some of the administrative
practices include delegation of work to staff,
recording fact as accrued, keeping of accurate custody
of record, monitoring of teachers adherence to
instructions regarding record keeping management,
among others.
Record management is one of the most important
administrative function in school organization which
the school administrator/principal must adhere to, it is
impossible to plan and administer any formal
organization effectively in which records are not
properly kept or mismanaged.

the fact school records tells the history of the school
and are useful historical sources.
i.
Tells the history of the school and are useful
historical sources.
ii.
Facilitate continuity in the administration of a
school
iii. Facilitate and enhance the provision of
effective guidance and counseling services for
pupils in the social, academic career domains.
iv. Provide information needed on ex-students by
higher and other related institutions and
employers of labour for admission or
placement.
v.
Facilitate the supply of information to parents
and guardians for the effective monitoring of
the progress of their children/wards in
schooling or performance.
Vi. Provide data needed for planning and decision
making by heads, ministries of education and
related educational authorities.
Vii. Provide a basis for the objective assessment of
the state of teaching and learning in a school,
including staff and student performance by
supervisors and inspectors.
viii. Provide information for the school community,
the general public employers as well as
educational and social science researchers for
the advancement of knowledge.
ix. Enable school heads to collate information on
pupils and staff for decision making by higher
authorities, the law courts security agencies
and other related government agencies when
occasion demands
x.
Provide a mechanism such as the school
timetable for the productive management of
time and coordination of school work and
activities.
xi. Serve as data bank on which both the school
principal and staff and even students can draw
on.

Importance of School Record Management
School records are books, documents, diskettes and
files in which are embodied information on what goes
on in school (e.g. social, academic and non-academic
activities, important events etc,) the school plant as
well as other relevant information focusing on the
growth and development of the school (Olagboye,
2004).
Meanwhile, Durosaro (2002) explained that school
records are official transcript or copies of proceedings
of actions, events other matters kept by the school
records could be viewed as authentic register or
instruments or documents of official accounts of
transaction or occurrence which are preserved in the
school's office. Therefore, the Education Law in
virtually all states of the federation requires that every
school must keep certain specified records. For
example, section 22 (1) of the Education (General)
Regulation 1964 of the Education Law, 1964 of
Northern Nigeria stipulates that every institution,
other than a corresponding college or training college
shall keep records and books. Those that are
statutorily specified by law are referred to as a
statutory records while, those necessary are known as
non-statutory records.
However, Olagboye (2004) citing Adepoju (1998) &
Ojelade (1998) listed some general reasons or
importance of keeping school records which includes

Methodology
This study employed descriptive survey research
design. The study is on how record keeping measure
effective administration in secondary schools in Ijebu
North East Local Government Area of Ogun State.
The population of the study comprises all the Public
Secondary Schools, both the principals and teachers
in Ijebu North East Local Government Area of Ogun
State. The sample size for this study was drawn from
teachers in each of the selected secondary schools in
Ijebu North East Local Government that constituted
the sample for the study. One hundred teachers were
selected from five (5) secondary schools, which were
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randomly selected from all the secondary schools in
the Local Government Area. Nineteen teachers and a
principal were selected from each of the sample
schools within the area.
A data collection format was used to collect relevant
data. For this study a twenty five items questionnaire
was used as a collection of primary data. The
questionnaire is divided into two parts, the first
section deals with the personal data of the respondents
while the second section solicit responses on how
record keeping serves as a measure of effective
administration in schools. The instrument was subject
to both content and faces validity by subjecting it to
scrutiny by colleagues and some experts including my
supervisor who finally approved the questionnaire
after he had made necessary corrections and
suggestions. To test the reliability of the questionnaire
items, a pilot questionnaire was carried out involving
fifty teachers in three (3) schools in Ijebu North East
Local Government Area of Ogun State. This has to be
carried out in order to check the extent to which the
instrument is consistent in measuring the contents in
question. The researcher in- person administered the
instrument (questionnaire). The sampled schools
were personally visited. The total of one hundred
questionnaires was distributed and all were retrieved.

Method of Data Analysis
The data collected were analyzed using chi-square.
The formula is given as;
2
2
X = (O1 E1)
E1
It will be tested at 0.05 level significance the
responses of the principals and teachers from an
observed frequency while expected frequency will
be calculated using the above formula where:
O1 = Observed Frequency
E1 = Expected frequency
The degree of freedom will be calculated using the
formula below
(R 1) (C 1)
R = Roll
C = Colum
Comparison will be made between calculated chisquare and tabulated chi-square to make
conclusions and answers on the stated research
questions. .
Results
Question 1:
Is there any difference between
administrations of Secondary Schools that keep
adequate records and administration of those that do
not keep adequate records.

Table 1: Administrations of Secondary Schools that Keep Adequate Records and Administration of those
that do not keep Adequate Records

S/N
1.
2.

Items
SA
Adequate
20
records
Inadequate 7
records

A
54

D
3

SD
9

7

0

0

DF
3

X2 Cal
2.891

X2 Crit
7.81

Decision
Yes

adequate records and administration of those that do
not keep adequate records.

The table I above shows that the observed difference
at 0.05 level of significant. The calculated value is
2.871 while the tabulated value is 7.81. The result
shows that there is difference between the
Administrations of Secondary Schools that keep

Question II:
Can effective administration of
Secondary Schools be achieved through record
keeping?

Table II: Effective Administration of Secondary Schools through Record Keeping

S/N
1.
2.

Items
SA
Record 26
Keeping
Non
8
Record
Keeping

A
34

D
8

SD
3

20

1

0

DF
3

4

X2 Cal
4.813

X2 Crit
7.81

Decision
Yes

Record Keeping As A Measure Of Effective Administration In Secondary Schools: Planning Strategies
From the table II above shows that the calculated chisquare value is 4.813 while the tabulated chi-square
value at freedom (df) = 3 is 7.81. The result shows that
the calculated chi-square is lower than the tabulated
chi-square.(4.813 & 7.81) hence, the result shows that
effective administration of secondary school can be
achieve through record keeping.

Question III:
Can effective administration of
Secondary Schools be determined through the
effective utilization of available financial and
material resources?

Table III: Utilization of Financial and Material Resources lead to Effective Administration

S/N
1.

2.

Items
SA
Effective 12
Utilization
Ineffective 8
Utilization

A
30

D
15

SD
19

DF
3

X2 Cal
2.891

X2 Crit
7.81

Decision

Yes

16

From the table III, the calculated chi-square is 3.77,
while the tabulated chi-square is 7.81 at 0.05 level of
2
2
significant. Since the X C 3.77 is lower than X t 7.81,
these result shows that effective administration in
secondary school can be determined through the
effective utilization of available financial and
material resources through the supply of funds to

schools are inadequate but effective use of the
available ones enhance effective school
administration.
Question IV: Is there any difference between records
kept by the school principal and records kept by the
teachers?

Table IV: Difference in records kept by the school principals and the teachers

S/N
1.

2.

Items
SA
Difference 30
Exist
No
20
Difference

A
22

D
7

SD
10

8

2

1

DF
3

The degree of freedom is 3 and at 0.05 level of
significant. The tabulated chi-square is 7.81 while the
calculated chi square is 4.919.
2
2
Since the X C is 4.919 is lower than the X t 7.81 it then
implies that there is difference between records kept

X2 Cal
4.919

X2 Crit
7.81

Decision

Yes

by the school principals and records kept by the
teachers.
Question V:
Does record keeping measure
effective administration in Secondary Schools?

Table V: Record Keeping measures effective Administration

S/N
1.

2.

Items
SA
Determines
44
Effective
Administration
Doest
4
Determine
Effective
Administration

A
35

D
8

SD
2

3

2

2

DF
3

From table v above, the calculated chi-square is 6.84,
while the tabulated chi-square at 0.05 level of
significant and degree of freedom (df) = 3 is 7.81.
Since the calculated value is lower than the tabulated
value the result shows that record keeping measures
effective administration is mostly achieved through
record keeping that is useful information are available
to anyone who need it through adequate keeping of
record.

X2 Cal
6.84

X2 Crit
7.81

Decision

Yes

Discussion of Findings
The result of findings in question one in which the
calculated chi-square is 2.871 and the tabulated chisquare is 7.81 shows that there is difference in the
administration of secondary schools that keep
adequate records. Record keeping in school is one of
the vital aspects of school administration.
Information derived from records often serves as a
basis for decision making. Records are kept not only
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because they provide useful information from the
school, but also for other members of the community.
(Ighalo etal, 1997). This study also revealed that
effective administration can only be achieved through
proper keeping of records in secondary school, since
the calculated chi-square that is 4.813 is lower than
the tabulated chi-square value, which is 7.81. This
assertion was buttressed by Farrant (1990) that much
of the efficiency of the principal's decision making
depends on the quality of the information about the
school that is available to him or her. Adequate record
keeping in school provide information needed by the
counselor, inspectors of education etc. to enable them
assess pupil-staff performances objectively and to
offer advice and make concrete proposal or
suggestions for improvement in the school.
The calculated chi-square for question three is 3.77
while the tabulated chi-square is 7.81 which show that
the question is answered affirmative, that is effective
administration of secondary school can be achieved
through effective utilization of available financial and
material resources. The findings of this study lay
much emphasis on the utilization of available
resources. Finance is seen as an important aspect of
school administration. Though, the supply of funds to
school by the government is inadequate, even the
support of human resource as well but efforts should
be made to utilize the available ones effectively to
enhance effective school administration Ajibade
(1999) as there should not be wastage or diversity of
the money meant for education for other activities.
The result of the finding in question four states that the
calculated chi-square is 4.919 and the tabulated chisquare is 7.81. This shows that there is difference
between records kept by the school principal and
those kept by the teachers. This was also in line with
the submission of Ajayi and Oni (2002), that the
records to be kept by the school principal are mostly
those that are required under the law. Some of these
are education law, logbook, register of admission,
time-book transfer certificate and school cash book
are the syllabus, the scheme work, lesson plan, the
diary etc. this segregation of record keeping is to
enhance effective administration of secondary
schools.
The study revealed that the calculated chi-square for
question five is 6.84 while the tabulated chi-square is
7.81. This result shows that the research question was
answered in affirmative that is record keeping
measure effective administration of secondary
school. The keeping of records make the school to
know the area that needs immediate attention and the
information provide these records should be made use
for if they are to send away without being studied,
then no benefit is derived from them, which make
administration ineffective (Farrant, 1998).

Summary
The analysis of data collected shows that there is
difference between the administration of schools that
keep adequate record and administration of schools
that does not. From the analysis, effective
administration of secondary school is largely
determined by the effective utilization of available
financial and material resources. It is very important
that records should be used in taking appropriate
action on the basis of information they supply. The
respondents agreed that for effective administration
in secondary school, the available resources of school
must be utilized effectively.
The analysis also revealed that records kept by the
school principals are generally different from those
kept by the teachers. The admission register,
logbook, school cashbook, staff record card, visitors'
book etc are kept by the principal of the school while
attendance register, the school diary, health record
book, lesson note, students' report are kept by the
school teachers. It is very obvious from the analysis
that record keeping measures effective administration
in secondary school. From the result about 90% of the
respondents agreed that no school work is effective
without record keeping. Hence, record keeping
influence effective administration of secondary
school. From the above, one can conclude that
adequate in the record keeping has a great impact in
the administration of secondary school.
Conclusion
From the findings, it is clear that if the suggestion
offered above are given adequate attention by the
principals and teachers, adequate records will always
be available to give information to education
inspectors, members of the community, school
counselor to guide the student, and the students all
together joining hands to administer the school
effectively. If the school funds are carefully
accounted for them, they will be used judiciously to
see the school as a center for teaching and learning in
this, the teachers and most especially the principal
which is the key person in day to day running of their
organization and administration of the School must
make sure adequate records are kept. For any
organization to succeed and achieve its goals a good
administration is highly necessary and this can only
be achieved through the available information, which
serves as a basic for action to be taken. The relevance
of record keeping in any organization cannot be over
emphasized, this is why record keeping measure
effective administration in school. Hence, adequate
record should be kept in school to enable effective
administration.
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Recommendations and Planning Strategies
1. This research has proved that adequate record
keeping determines effective school
administration. Hence it is advisable to the
school principals and teachers to keep record of
events happening in the school regularly and
ensure that complete records are kept and
emphasis must be place on honesty and
faithfulness in keeping statutory records. There
should be no exaggeration in the record kept.
2. Records should always be used in taking
appropriate action on the basis of the
information they supply and should be made
available because each has a place where
everyone who needs it knows it may be found.
3. It is advisable for principals to always check all
the essential statutory books kept by the class
teachers under them.
4. For effective school administration confidential
report must be handled with great care. There
should be no prejudice or sentiment when
writing reports about teachers. Principals must
refrain from talking about these matters to
anyone not even their most trusted friends, since
leakage can jeopardize both the security and the
content of such reports.
5. It is very important that all school funds should
be carefully accounted for by the principals, by
maintaining a proper accounting system for all
cash receipts and disbursement and any school
employees handling such account should of
course be banded as a protection against
embezzlement of fund. It is important that no
single individual should have the authority to
sign cheques alone but must work in close
collaboration with the principal who is
responsible for all financial matters relating
directly to his school for effective utilization of
the available resources.
6. Every school principal and teacher must
maintain regular list of objective, a daily diary, a
fact book and an annual calendar.
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Abstract
Mathematics is a science of numbers and shapes. It remains very important to all disciplines and fields of human
work and study. It has continued to play significant roles in the development of individuals and nations. Hence,
this paper gives a chronological account of Mathematics and Mathematics Education from historical perspective
from inception to date and highlighted their relevance to sustainable development of educational planning and
transformation in Africa by showcasing the pivotal roles and contributions of Africans, in particular, Nigerians to
the growth and advancement of Mathematics and Mathematics Education.
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Introduction
Mathematics without doubt remains very important to
all disciplines and fields of human work and study. It
has continued to play significant role in the
development of both the individuals and nations.
Hence, this chapter contribution gives a
chronological account of Mathematics and
Mathematics Education from historical perspective
from inception to date, highlights their relevance to
sustainable development of educational
transformation in Africa by showcasing the pivotal
roles and contributions of Africans, in particular,
Nigerians to the growth and advancement of
Mathematics and Mathematics Education.
The teaching and learning of Mathematics is currently
holding a prominent place in the curriculum of
Nigerian Secondary Schools (Adenegan, 2007).
Mathematics is the science that deals with the logic of
shape, quantity and arrangement. Mathematics has
been a subject that has its tentacles spread all over the
subject. Mathematics is around us, in everything we
do.
It could be regarded as the major language of all
science subjects. Most advances in science and
technology owe origin to Mathematics which is often
referred to as the language of science and technology
(Adenegan, 2007). “For example, the computer
which is the greatest discovery of the latest century
owes its origin to Mathematics theories” Mathematics

subject requires much attention and early awareness
on the part of the students to enhance better
performance on their parts since it is a subject that
enjoys very high patronage at all educational strata.
Mathematics is a human intellectual enterprise with a
long history and a vivid present. Thus, mathematical
knowledge is determined, not only by the
circumstances in which it becomes a deductively
structured theory, but also by the procedure that
originally led or may lead to it, and which is
indispensable for its understanding. Therefore,
learning Mathematics includes not only the “polished
products” of mathematical activity, but also the
understanding of implicit motivations, the sensemaking actions and the reflective processes of
Mathematicians, which aim to the construction of
meaning; hence, teaching Mathematics should
include giving students the opportunity to “do
Mathematics”, Balogun, et al (2002).
This helps to improve Mathematics education at all
levels and at the same time to also realize that
although Mathematics is central to our modern
society and a mathematically literate citizenry is
essential to a country's vitality, historical and
epistemological issues of Mathematics are equally
important. The harmony of Mathematics with other
intellectual and cultural pursuits also makes the
subject interesting, meaningful, and worthwhile. In
this wider context, history and epistemology of
Mathematics have a yet more important role to play in
providing a fuller education of the community: not
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being a natural science, but a formal science closer to
logic - hence to philosophy - Mathematics has the
ability inherent in itself to bridge the humanities with
the sciences. At a time when societies value and want
young people educated in the sciences, and which
simultaneously have a hard time finding out how to
get people to move” from humanistic studies to the
sciences, integrating history and epistemology in
Mathematics education can make the connection
between sciences and humanities visible to students
(Fulvia, 1996).
This is most important, especially today when there is
much concern about the level of Mathematics that
students are learning and about their decreasing
interest in Mathematics, at a time when the need for
both technical skills and a broader education is rising.

demonstrating their own methodology for solving
equations like the quadratic equation. After the
Sumerians, some of the most famous ancient works
on Mathematics come from Egypt in the form of the
Rhind Mathematical Papyrus and the Moscow
Mathematical Papyrus. This papyrus was essentially
an early textbook for Egyptian students.
In the Renaissance, the academic status of
Mathematics declined, because it was strongly
associated with trade and commerce. Although it
continued to be taught in European universities, it was
seen as subservient to the study of Natural,
Metaphysical and Moral Philosophy.
This trend was somewhat reversed in the seventeenth
century, with the University of Aberdeen creating a
Mathematics Chair in 1613, followed by the Chair in
Geometry being set up in University of Oxford in
1619 and the Lucasian Chair of Mathematics being
established by the University of Cambridge in 1662.
However, it was uncommon for Mathematics to be
taught outside of the universities. Isaac Newton, for
example, received no formal Mathematics teaching
until he joined Trinity College, Cambridge in 1661.
In the 18th and 19th centuries, the industrial
revolution led to an enormous increase in urban
populations. Basic numeracy skills, such as the ability
to tell the time, count money and carry out simple
arithmetic, became essential in this new urban
lifestyle. Within the new public education systems,
Mathematics became a central part of the curriculum
from an early age.
By the twentieth century, Mathematics was part of the
core curriculum in all developed countries.
During the twentieth century, Mathematics education
was established as an independent field of research.
Here are some of the main events in this development:

Chronological History of Mathematics from the
Global Perspective
Here, we begin by giving the account of Mathematics
vis-à-vis Mathematics education from the global
point of view. Elementary Mathematics was part of
the education system in most ancient civilizations,
including a, the Roman Empire, Vedic society and
ancient Egypt. In most cases, a formal education was
only available to male children with a sufficiently
high status, wealth or caste. In the words of
Furinghetti (1996), it was remarked that teachers
should use historical problems in your teaching for
reasons of variety and to give your pupils something
extra! The extras that historical problems bring to
your pupils are historical insights and mathematical
insights. Historical problems may intervene at the end
of the learning process as an extra exercise or the
application of a new learned mathematical topic, or at
the beginning to stimulate pupils to develop their own
individual strategies.
In Plato's division of the liberal arts into the trivium
and the quadrivium, the quadrivium included the
mathematical fields of arithmetic and geometry. This
structure was continued in the structure of classical
education that was developed in medieval Europe.
Teaching of geometry was almost universally based
on Euclid's Elements. Apprentices to trades such as
masons, merchants and money-lenders could expect
to learn such practical Mathematics as was relevant to
their profession.
The first Mathematics textbooks to be written in
English and French were published by Robert
Recorde, beginning with The Grounde of Artes in
1540. However, there are many different writings on
Mathematics and Mathematics methodology that date
back to 1800 BCE. These were mostly located in
Mesopotamia where the Sumerians were practicing
multiplication and division. There are also artifacts

•
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In 1893, a Chair in Mathematics education was
created at the University of Göttingen, under
the administration of Felix Klein;
The International Commission on
Mathematical Instruction (ICMI) was founded
in 1908, and Felix Klein became the first
president of the organization;
The professional periodical literature on
Mathematics education in the U.S.A. had
generated more than 4000 articles after 1920,
so in 1941, William L. Schaaf published a
classified index, sorting them into their
various subjects;
A renewed interest in Mathematics education
emerged in the 1960s, and the International
Commission was revitalized;
In 1968, the Shell Centre for Mathematical
Education was established in Nottingham;
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they are usually taught later, since the metric system
does not require young children to be familiar with
them. Most countries tend to cover fewer topics in
greater depth than in the United States. K-12 topics
include elementary arithmetic (addition, subtraction,
multiplication, and division), and pre-algebra.
In most of the U.S., algebra, geometry and analysis
(pre-calculus and calculus) are taught as separate
courses in different years of high school. Mathematics
in most other countries (and in a few U.S. states) is
integrated, with topics from all branches of
Mathematics studied every year. Students in many
countries choose an option or pre-defined course of
study rather than choosing courses à la carte as in the
United States. Students in science-oriented curricula
typically study differential calculus and trigonometry
at age 1617 and integral calculus, complex numbers,
analytic geometry, exponential and logarithmic
functions, and infinite series in their final year of
secondary school. Probability and statistics may be
taught in secondary education classes (Sriraman,
2012).
Science and engineering students in colleges and
universities may be required to take multivariable
calculus, differential equations, linear algebra.
Applied Mathematics is also used in specific majors;
for example, civil engineers may be required to study
fluid mechanics (David, 1992), while "math for
computer science" might include graph theory,
permutation, probability, and proofs (NAMP, 2008).
Mathematics students would continue to study
potentially any area.

The first International Congress on
Mathematical Education (ICME) was held in
Lyon in 1969. The second congress was in
Exeter in 1972, and after that it has been held
every four years.
In the 20th century, the cultural impact of the
"electronic age" (McLuhan) was also taken up
by educational theory and the teaching of
Mathematics. While previous approach focused
on "working with specialized 'problems' in
arithmetic", the emerging structural approach to
knowledge had "small children meditating about
number theory and sets.
At different times and in different cultures and
countries, Mathematics education has attempted
to achieve a variety of different objectives.
These objectives have included:
• The teaching and learning of basic
numeracy skills to all pupils
• The teaching of practical Mathematics
(arithmetic, elementary algebra, plane and
solid geometry, trigonometry) to most
pupils, to equip them to follow a trade or
craft
• The teaching of abstract mathematical
concepts (such as set and function) at an
early age
• The teaching of selected areas of
Mathematics (such as Euclidean geometry)
as an example of an axiomatic system and a
model of deductive reasoning
• The teaching of selected areas of
Mathematics (such as calculus) as an
example of the intellectual achievements of
the modern world
• The teaching of advanced Mathematics to
those pupils who wish to follow a career in
Science, Technology, Engineering, and
Mathematics (STEM) fields.
• The teaching of heuristics and other
problem-solving strategies to solve nonroutine problems.

World and African Renown Mathematics
Educators and Mathematicians
The following are some of the people who have had
significant influence on the teaching of Mathematics
at various periods in history across the globe and
especially in Africa: These include Euclid (fl. 300
BC), Ancient Greek, author of The Elements; Tatyana
Alexeyevna Afanasyeva (18761964), Dutch/Russian
mathematician who advocated the use of visual aids
and examples for introductory courses in geometry
for high school students; Robert Lee Moore
(18821974), American mathematician, originator of
the Moore method, George Polya (18871985),
Hungarian mathematician, author of “How to Solve
It”; Georges Cuisenaire (18911976), Belgian primary
school teacher who invented Cuisenaire rods;
William Arthur Brownell (18951977), American
educator who led the movement to make Mathematics
meaningful to children, often considered the
beginning of modern Mathematics education; Hans
Freudenthal (19051990), Dutch mathematician who

Contents and Ages
Different levels of Mathematics are taught at different
ages and in somewhat different sequences in different
countries. Sometimes a class may be taught at an
earlier age than typical as a special or honors class.
Elementary Mathematics in most countries is taught
in a similar fashion, though there are differences. In
the United States fractions are typically taught
starting from 1st grade, whereas in other countries
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had a profound impact on Dutch education and
founded the Freudenthal Institute for Science and
Mathematics Education in 1971; Caleb Gattegno
(1911-1988), Egyptian, Founder of the Association
for Teaching Aids in Mathematics in Britain (1952)
and founder of the journal Mathematics Teaching;
Toru Kumon (19141995), Japanese, originator of the
Kumon method, based on mastery through exercise;
Pierre van Hiele and Dina van Hiele-Geldof, Dutch
educators (1930s1950s) who proposed a theory of
how children learn geometry (1957), which
eventually became very influential worldwide;
Robert Parris Moses (1935), founder of the
nationwide US Algebra project; Robert M. Gagne
(19581980), pioneer in Mathematics education
research.
Very remarkably, prominent mathematicians in
Nigeria and Africa include Grace Alele-Williams,
Chike Obi, Oyewusi Ibidapo-Obe, Victor Omololu
Olunloyo, Yewande Olubummo, Olabisi Ugbebor,
Ezekiel Olusola Ayoola, Peter Onumanyi, Awele
Mauemezia, Philip Emeagwali, Muhammad Bello,
Iya Abubakar, Henry Rawlingson Carr, Nkechi Agwu
, Yousef Saad, Rachid Deriche, Marie Ouedraogo,
Henri Hogbe Niend, Hanan Abdelrahman, Albert
Fathi, Ismail Al-Falaki, Mourad Ismail, Laila Soueif,
Philibert Nang, George Saitoti, Nadia Ghazzali,
Mohamed Khamsi, Mohamed Sbihi, Ahmal al-Qadi,
Gunter Heimbeck and host of others.

similar type. Its greatest virtue is its flexibility and the
high esteem at which it is held as a tending discipline
is partly due to its illustrious pedigree”. No wonder
that Aguele and Usman (2008) asserted that the
Nigeria economy requires Mathematics that can
effectively put science and technology in the forefront
of nation building.
History has it that Mathematics was not taught in
primary schools during the colonial days. What was
taught mainly was Arithmetic which did not go
beyond ordinary computation in the use of four rules
of Arithmetic (+,–,X,÷). At the teachers colleges,
Arithmetic process was taught. In the secondary
schools, the situation was not very much different as it
was mostly concerned with trigonometry which was
followed later by the introduction of algebra.
There existed three kinds of syllabuses in secondary
schools. The two major syllabuses were in General
Mathematics; Alternative A (included topics in
Arithmetic, algebra, Euclidean geometry and
trigonometry) and alternative B (same with the
contents of alternatives A in addition to some topics in
coordinate geometry Olademo, 2013).
The third syllabus was in additional Mathematics
which consisted of topics from pure Mathematics,
mechanics and statistics.
The Mathematics education system during these
periods was inadequate. Students learnt Mathematics
as disjointed facts. It comprised series of rules for
students to memorize and automatically applied with
regards to rather definite Classification. The need
arose for a new Mathematics curriculum which would
enable the students understand Mathematics ideas
and the manner in which they fit together.
In 1958, the International Congress of Mathematics
highlighted the need for Mathematics curriculum
reforms at all levels of education all over the world
during the conference she held at Edinburgh,
Scotland.
The conference recommendations gave birth to the
African Mathematics programme (AMP) that was
popularly referred to as the Entebbe Mathematics.
Nigeria played a highly recognized role in this
programme after obtaining her independence in 1960.
One of the AMP projects in Nigeria was that of the
Lagos experiment which started in January 1962. This
appeared to be the most successful modern
Mathematics contained such topics that were
becoming more useful in everyday life in addition to
the topics on the traditional Mathematics. Examples
of modern Mathematics used in Nigeria include the
school Mathematics project (SMP), the joint
Mathematics project (JSP) and the Entebbe
Mathematics.
The Entebbe Mathematics started in 1962 as reported

Organizations
• Advisory Committee on Mathematics Education
• American Mathematical Association of TwoYear Colleges
• Association of Teachers of Mathematics
• Mathematical Association of Nigeria
• National Council of Teachers of Mathematics
(Hiebert and Grouws, 2007)
History of Mathematics teaching in Nigeria and
the Philosophy of Current Nigeria Mathematics
Curricular
Mathematics as a Core Subject in Nigeria Secondary
Schools is a model for thinking, for developing
scientific structure, for drawing conclusions and for
solving problems. It is a subject that deals with facts.
As a result, “this subject-Mathematics should be
given much consideration and let no man think of it as
abstract or as untrue” (Olademo, 1990).
“Mathematics instruction is a training of logical
thinking. It is a means of solving many problems
(Balogun et al, 2002). It is confronted with finding
solutions to problems that have not been provided by a
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by Osibodu (1988). There were three macro goals of
the project:
i. to prepare and publish instructional materials in
Mathematics for use in schools, teachers'
Colleges and in service institutions in African
States.
ii. to trial-test (see the success or failure of the aids)
the developed materials in schools and teachers'
Colleges and
iii. to train teachers for the prosper use of the
developed instructional materials.

technological innovations owe their origin to
Mathematics.
Mathematics is a model for thinking, for developing
scientific structure, for drawing conclusions and for
solving problems (Adenegan, 2012). It is a subject
that deals with fact and Mathematics instruction is a
training of logical thinking. People who have become
more and more skeptical towards Mathematics saw it
as discipline that pursues needless complications,
inventing unrealistic problems and prescribing
solving methods within the frame of elementary
Mathematics. As highlighted below, Mathematics
importance can be categorized under four broad
functions:- utilitarian, cultural, social and personal
functions (Adenegan, 2012).

Utilitarian functions: It is useful in everyday
life that is it serves as a functional tool in
studying individuals everyday problems; it is
useful as a tool to other discipline, that is,
serves as a hand maiden for explanation of
quantitative situations in other subjects such as
economics, physics, navigation, finance,
biology and even the arts. This service of
Mathematics is exceedingly important to
future scientists, engineers, technologists,
technicians and skilled mechanics; it is useful
for national income and budgeting and useful
for laying foundation for further education.

Cultural functions: It is useful for calculation
in local languages and useful for naming
objects.

Social functions: It is useful in voting, games
and lotteries, birth and death rates and
population census.

Personal functions: It encourages correct or
accurate thinking, allows for cooperation with
others to achieve common goals, allows for
character building (patience, persistent and
perseverance) and remarkably, it makes one to
be happy.
In a nutshell, “Mathematics is now an enormously
useful science which, in order to attain this status, has
had to cross a desert of usefulness where Mathematics
was nursed tenderly as a science of mind”. Astronomy
is a practical science of Mathematics. It is used to
foretell the calendar, feast, eclipses, wars, pestilence,
whirlwinds, storms and the future of nation and even
of individuals.
It is a useful application of
Mathematics and would link on for at least the next
two millennia.

However, there were many criticisms levied against
modern Mathematics. These include:
a. The contents of the modern Mathematics
curriculum were meant for potential
Mathematics not for consumers of mathematical
ideas who form the bulk of the students'
population.
b. Parents found the contents difficult to perceive
and understand and thus could not help their
children at home.
c. Parents and teachers pointed out that the
textbooks are too wordy for lower secondary
school students.
d. There was a shortage of qualified Mathematics
teachers for the students they were teaching.
e. There was also lack of laboratory provisions or
space for storing instructional materials or for
experimenting and trying things out (Olademo,
2013).
The controversy surrounding the modern
Mathematics prompted the Federal Government of
Nigeria to organize a conference, which was held in
Benin City in December 1977. Mathematics
educators and Mathematicians were invited as
participants at the conference. Whereas,
Mathematicians are simply those who study science
of numbers, its theory and applications while
Mathematics educators are the educationists that
apply the theories and applications of Mathematics as
a science subject in the classroom setting with a view
to making the subject interesting for teaching and
learning. However, it was at the conference that the
ban on modern Mathematics was announced by the
Government. The announcement was a shock to many
participants because that was contrary to their
expectations (Olademo, 2013).
Perspective and Relevance of Mathematics in
Africans' Educational Planning and
Transformation
The importance of Mathematics cannot be
overemphasized. Indeed, it is a driving tool for
technological advancements. All scientific and

Conclusion
The diverse applications of Mathematics abundantly
establish that Mathematics, as a discipline, is fit for
purpose, as Mathematics continually drives the
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expansion of the frontiers of other disciplines through
their progressive formalization and symbolization
and the building of mathematical paradigms of real
world systems.
In Nigeria, a credit in Mathematics is required for
admission to countless programmes of study at the
tertiary level of education. In view of this fatedetermining place of Mathematics in the nation's
educational system, a policy must be formulated and
implemented toward ensuring that no child is left
behind in Mathematics at the pre-tertiary level of
education (Ekhaguere, 2010).
Mathematics should be given much consideration and
let no man think of it as abstract or as untrue. It is a
means of solving many problems. It is confronted
with finding solutions to problems that have not been
provided by a similar type. Its greatest virtue is its
flexibility and the high esteem at which it is held as a
tending discipline is partly due to its illustrious
pedigree”. Towards Africa transformation,
Mathematics subject has a great role to play and that is
the main reason why it must not be taken with levity in
the planning of the educational sector.
To this end, for the African educational
transformation, Mathematics as a subject must be
given its rightful place and encouragements for all
students at all educational strata.
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Abstract
The study investigated teachers' educational background and usage of information communication technology
(ICT) in Lagos State. The descriptive research design was adopted for the study. Two hundred (200) participants'
teachers from six (6) senior secondary schools' out of 12 schools within Education District IV of Lagos was used
for the study. The participants were carefully selected through the method of stratified random sample from the
entire population of 2,009 teachers in Education District IV of Lagos State. The instrument used for the study was
titled Teacher's Educational Background and Usage of ICT Questionnaire(TEBUIQ)”and was based on a fourpoint Rens is Likert Rating Scale. A research question was raised and answered while one hypothesis was
formulated and tested at 0.05 level of significance. The hypothesis was tested using Pearson Product Moment
Correlation, Analysis of Variance and t-test statistical tool. The result from the findings showed that there was a
significant relationship between teachers' education background and usage of ICT for teaching in Lagos State. It
was recommended that there is need for training and re-training of teachers especially the older ones to integrate
them into the digital era and equip them adequately for ICT use for teaching.
Keywords: Teachers, Educational background, ICT Usage
Introduction
Information Communication and Technology (ICT),
is becoming increasingly important in our daily lives
and in our educational systems. There is a growing
demand on educational institutions to use ICT to teach
skills in order to equip students with the knowledge
needed for the 21st century. Realizing the effect of
ICT at the workplace and everyday life, today's
educational institutions try to restructure their
educational curricula and classroom facilities so that
the existing gap between teaching and learning can be
bridged (Pierson, 2011).
Application of ICT resources in school can motivate
students, stimulate their interest, increase their selfconfidence and self-esteem, increase their creativity,
allow greater interactivity, enhance their critical
thinking and increase their attainments among other
benefits. Usage of ICT can also enhance teacher's
efficiency and enthusiasm encourage their planning
and cooperation, help them adopt student-centered
teaching strategies, reduce their workload, and
improve the relationship between teachers and
students.
According to Pierson (2011), teachers in school have
not changed much of their teaching since ICT was
introduced. The computer is used to find electronic
dictionaries, find facts and use word processing
programs (Granathet, 2008). The study also shows
that few teachers use computers to communicate with
other parts of the world in the target language.

Educational research has clearly pointed out that the
use of ICT by teachers are crucial determinants of the
way ICT is adopted and used in the classroom (OECD
2001). The integration of ICT in teaching and learning
process benefits both students and teachers, whereas
the worth of its implementation depends on teacher's
readiness. In this perspective, the existence and
availability of ICTs as such should not affect student
learning and achievement, but its impact depends on
whether and how the new technologies are integrated
and used in the teaching and learning process.
Teacher Education and Usage of ICT
The Federal Government of Nigeria in the National
Policy on Education recognizes the prominent role of
ICTs in the modern world and has integrated ICTs into
education in Nigeria (Adomi and Kpangban, 2010).
To actualize this goal, the document states that
government will provide basic infrastructure and
training at the primary school. At the junior secondary
school, computer education is made a pre-vocational
elective and is a vocational elective at the senior
secondary school (FRN,2013).
For the purpose of this study, demographic variable
used was educational qualifications of teachers as
necessity for easy access to usage of ICT. Therefore,
for teachers to effectively make use of ICT resources
in the classroom, they must have better understanding
of various types of ICT resources (Alston, Miller,
Chanda, and Elbert, 2003).Access is a factor that can
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influence the use of ICT resources by the teachers.
The ease of location would determine whether a
teacher would use ICT resources for teaching or not. It
is expected that if teachers find it easy locating ICT
resources the tendency to use such resources is high
and vice versa.
With regards to educational qualification, it is
imperative to gain the needed skills to use ICT, with
respect to people's motivation to use ICT. Olatoye,
(2007).emphasised that level of education had the
strongest influence on the use of ICT as most of the
people that use ICT are mainly educated people. Yuen
et al (2008) also asserts that those with higher
education levels are more likely to use ICT because
they may have more skills and chances to go online.
Likewise, the role of formal education in building
teachers equipped with ICT skills is currently the
subject of debate. Alampay, (2006) reported that
teachers with higher education levels are more likely
to use ICT because they may have more skills and
chance to go online. Meso, Musa and Mbarika (2005)
reported academic discipline as another demographic
factor that determines the adoption and use of ICT by
teachers. They reported a significant difference
between academic discipline of teachers and their use
of ICT. Teachers in the social sciences and humanities
were found to use ICT the most.

Purpose of the Study
The general purpose of this study is to investigate
teachers' educational background as determinants of
their knowledge in the usage of ICT in Lagos State.
Specifically, the study sought to: investigate the
relationship between teacher's education background
and their knowledge of ICT for teaching in Lagos
State
Research Design
The descriptive survey research method was adopted
for the study. This method is used because of its power
to describe the interrelationship among variables.
Descriptive research is used to obtain information
concerning the current status of the phenomena to
describe "what exists" with respect to variables or
conditions in a situation (Osuala,2004). The methods
involved range from the survey which describes the
status quo, the correlation study which investigates
the relationship between variables, to developmental
studies which seek to determine changes over time.
Population
The population of the study comprised all 2,009
teachers in 73 public secondary schools in Education
District IV of Lagos State.
Sample and Sampling Technique
The teachers were selected through stratified and
simple random sampling technique. Educational
District IV was divided into three zones namely:
Apapa, Surulere and Lagos Mainland. Thereafter, the
simple random sampling was used to select two
secondary schools from each zone and six from whole
district. Thirty (30) teachers were later selected from
each school from Apapa and Surulere zones while 40
teachers were selected from each school from Lagos
Mainland using stratified random sampling. A total of
200 teachers were randomly selected out of 2,009
teachers from Education District IV; Apapa and
Surulere zones (120 teachers) and Lagos Mainland
(80 teachers). This form 10% of the total population
and consider good for the study.

Statement of the Problem
Many schools have access to computers courtesy of
the various government spear-headed initiatives,
development partners and individual schools.
However, the pace of ICT integration in Nigerian
secondary schools has not been fast enough.
Secondary school teachers are still rooted in the
traditional instructional forms and as a result they are
not making the necessary efforts to integrate ICT in
teaching. Based on this, the study tries to investigate
the relationship between teachers' educational
background and the usage of ICT for teaching and
learning in schools using Lagos State as a case study.
Research Questions
This research question was raised to guide the study
• What is the relationship between teachers'
education background and their knowledge of
ICT for teaching in Lagos State?

Instrument
A self-developed questionnaire entitled “Teacher's
Educational Background and Usage of ICT
Questionnaire(TEBUIQ)”was used as research
instruments to collect the needed information from
the participants. The questionnaire was divided into
sections A and B.
Section A elicited information relating to the
demographic data of the participants. Section B had 5
items that sought answer to research questions raised

Research Hypothesis
This hypothesis was formulated to guide the study
• There is no significant relationship between
teachers' education background and their
knowledge of ICT for teaching in Lagos State.
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by the researcher and the participants were instructed
to tick the most appropriate. The instrument adopted a
four Likert scale rating, which are Strongly Agreed
(SA), Agreed (A), Strongly Disagreed (SD) and
Disagreed (D) was the format of the questionnaire.

Reliability co-efficient of 0.81 was obtained and
consider good for the study.
Administration of the Instrument
The questionnaires were administered to the
randomly selected teachers in their various schools
after obtaining permission from their principals. The
questionnaires were administered personally and
were collected immediately in order to reduce any
loss.

Validity of Instrument
The research instrument (questionnaire) distributed
by the researcher was submitted to the research's
supervisor and an expert in the Department of
Educational Management for verification,
assessment and correction. The supervisor's
suggestions were incorporated into the final draft of
the questionnaire.

Procedure for Data Analysis
A frequency distribution table was created from the
collected data. The percentage method analysed the
respondents' bio-data. Mean and standard deviation
were used to answer research questions. The Pearson
Product Moment Correlation statistical tool was used
in testing hypotheses at 0.05 level of significance.

Reliability of the Instrument
A pilot study was conducted in order to ascertain the
degree of reliability, consistency, stability and
accuracy of measurement of the instrument. The
study was carried out by randomly selecting 20
teachers from two schools within District II (CMS
Grammar school and Evans Adelaja). The score of the
tests was computed using Cronbach Alpha to
determine the reliability coefficient of the study.

Data Presentation
Research Question: What is the relationship
between teachers' education background and their
usage of ICT for teaching in Lagos State?

Table 1:Teachers’ Education and usage of ICT for teaching in Lagos State
S/N.
Items
Agree
(SA+A)
1.
Teachers’ level of education influences their attitude 161
towards usage of ICT for teaching.
(80.5%)
2.
Teachers' qualification affects their level of confidence 126
ICT usage
(63%)
3.
Teachers with science background are more confident in 193
the use of ICT for teaching
(96.5%)
4.
Teachers with qualification in Arts/Humanities have
17
difficulty in usage of ICT for teaching.
(8.5%)
5.
Teachers’ educational background have nothing to do
191
with their level of ability in using ICT for teaching
(95.5%)
Grand Mean

Disagree
(SD+D)
39
(19.5%)
74
(37%)
7
(3.5%)
183
(91.5%)
9
(4.5)

Mean
3.07
2.69
3.62
1.25
3.76
2.88

Source: Field Survey, 2019
Table 1shows that 161 (80.5%) of the participants
agreed while 39 (19.5%) disagreed that teachers' level
of education influence their attitude towards usage of
ICT for teaching with the mean value 3.07>2.50
above the benchmark. More also, 126 (63%) of the
participants agreed while 74 (37%) disagreed that
teachers' qualification affect their level of confident in
ICT usage with the mean score 2.69>2.50 which is
higher than the set benchmark. Likewise, 193 (96.5%)
of the participants agreed and 7 (3.5%) disagreed that

teachers with science background are more
confidents in usage of ICT for teaching with the mean
response of 3.62>2.50 greater than the benchmark set.
However, only 17 (8.5%) of the participants agreed
while 183 (91.5%) disagree that teachers with
qualification in Arts/Humanities have difficulty in
usage of ICT in teaching with the mean value
1.25<2.50 below the statistical benchmark set.
Finally, 191 (95.5%) of the participants agreed while
9 (4.5%) disagreed that teachers educational
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background have nothing to do with their level of
ability in using ICT for teaching with the mean score
3.76>2.50 above the benchmark set.
Irrefutably, in spite of the mixed responses, the grand
mean value of 2.88 was well above the statistical
benchmark of 2.50. This implies that teachers'
education background is related to their usage of ICT
for teaching in Lagos State.

Testing of Hypothesis
Hypothesis One: This hypothesis states that there is
no significant relationship between teachers'
education background and their knowledge of ICT for
teaching in Lagos State. Pearson Product Moment
Correlation was used to test this hypothesis; the result
of the analysis is presented in Table 3.

Table 3: Analysis of the relationship between teachers’ education background and their k nowledge
of ICT for teaching in Lagos State
Variable
Mean
SD
N
df r-cal. r-crit. Decision
Teachers'
Education
Background

14.39

1.56
200

Knowledge of
ICT for teaching 11.51

198

0.38

0.138

H01 Rejected

1.43

P <0.05, df=198.
Information on table 3 above revealed that the
calculated 'r' value (r-cal. = 0.38) is greater than the 'r'
critical (crit 'r' = 0.138) given 198 degrees of freedom
at 0.05 level of significance, hence, the null
hypothesis which says that there is no significant
relationship between teachers' education background
and their knowledge of ICT for teaching in Lagos
State is rejected and the alternate hypothesis is
accepted. Therefore, this implies that there was a
significant relationship between teachers' education
background and their knowledge of ICT for teaching
in Lagos State.

academic discipline of teachers(science, social
sciences, humanities and arts) and their use of ICT.
Teachers in the social sciences and humanities were
found to use ICT the most.
Recommendation
Based on the findings, it was recommended that there
is need for training and re-training of teachers
especially the older ones to integrate them into the
digital era and equip them adequately with ICT usage
for teaching and learning.
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Abstract
The purpose of this paper is to determine the human resource management and effective administration in public
secondary schools in Bayelsa State. The population of the study comprises 5,400teachersfrom 75 public schools
in Bayelsa State. The sample of the study consists of 372 respondents: 334 teachers and 38 principals, selected for
the study, using “Yaro Yamane” formula. The instrument used in gathering information for the study was a selfconstructed questionnaire, titled Human Resource Management and Effective Administration Questionnaire
(HRMEAQ). The instrument was validated by her many experts in human resource department in Niger Delta
University. To ensure reliability of the instrument, the test re-test method was used with a reliability coefficient of
0.5. Findings from the study revealed that human resource management has a great impact on administrative
effectiveness in public secondary schools in Bayelsa State. Based on the findings, recommendations were made
such as policies governing human resources management should be implemented in every public secondary
school and there should be timely review of educational policies in order to accommodate current trend of
development in the society.
Keywords: Human Resource Management, Effective Administration.
Introduction
The efficiency of human resource management in
Nigerian schools is being called to question both
within and outside the teaching profession. Many
dedicated educationists would fully admit that the
school resources are being mismanaged and underutilized, simply because the schools lack, or there is
shortage of, qualified personnel and management
resources needed for the improvement of instructions.
The success of our education depends on trained staff.
We cannot replace trained staff with any other types of
instructional material Hanif & Saba, (2012).
Human resource management can be seen as the
design of formal systems in an organization to ensure
effective and efficient use of human talents to
accomplish organizational goals. According to Denisi
& Griffin (2009), is defined as the comprehensive set
of managerial activities and tasks concerned with
developing and maintaining a qualified workforce in
ways that contribute to organizational effectiveness.
Armstrong (2009) defines Human Resources
Management (HRM) as a strategic, integrated and
coherent approach to the employment, development
and well-being of the people working in
organizations. Human resource management is a
basic function of management that determines the
performance of staff in any organization. This simple
implies that when staff in the education systems are
adequately recruited, selected and supervised,
inducted and adequately rewarded, and provided for,
properly developed, appraised and promoted on the

job, they will be committed to the job; remain
dedicated and productive in the education systems.
Simply put, it is the co-ordination of activities and
efforts of workers in educational organization such as
the public schools in Bayelsa State for the attainment
of organization goals.
The impact of human resource management on
effective administration in public secondary schools
in Bayelsa State cannot be overemphasized as HRM
has a great impact in the development and
administration of schools. Boxall& Purcell (2008)
defined HRM as all administrator attempts to
influence employees' ability, motivation and
opportunities to improve organizations' outcomes.
For instance, the positive effects of HRM on
outcomes like increased employee commitment and
performance and a drop in employee turnover have
been attested by numerous studies Combs, (2006). It
is, however, only recently that HRM has been
acknowledged as key in raising schools' performance
Vekeman et al. (2014). HRM can be viewed as a
means to motivate teachers to contribute to their
schools' objectives. Second, there is a continuous
stream of new psychological insights concerning
pedagogy and learning that infuses schools (OECD,
2009, 2014). The impact of HRM towards
administrative effectiveness also varies in schools.
For instance Public secondary school in Bayelsa State
have for years been facing various problems in an
attempt to achieve effective administration of
educational human resources for the realization of the
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goals of secondary education in Bayelsa State and the
country at large. Hence the need to study the problems
of human resource management in secondary schools
cannot be over-emphasized. This is because
secondary school education occupies a very strategic
position in any nation's educational system. With its
consumer producer status, secondary education not
only determines the fate but also dictates the pace of
education at primary and tertiary levels. Human
resource management for effective administration of
education is essentially concerned with three major
issues namely,
(i.) Assessing the need for staff;
(ii.) Satisfying the need for staff; and
(iii.) Maintaining and improving the staff services.

organization to get things done through people. Osaat
(2006) asserts that human resources is relevant for
qualitative education.
Administrative Effectiveness
Administration is a process of systematically
arranging and co-ordinating the human and material
resources available to any organization for the main
purpose of achieving stipulated goals of that
organization. When applied to the school system, the
process is referred to as Educational Administration
or School Administration. Administration is a term
used to refer more to Government business.
Administration occurs in every organization. The
basic aim of administration is the need to get things
done for defined objectives to be accomplished.
Educational Administration is the process of bringing
men and materials together for effective and
functional teaching and learning in the school. The
focus of educational administration is the
enhancement of teaching and learning. We can define
educational administration as a process through
which the school administrators arrange and coordinate the resources available to education, for the
purpose of achieving the goals of the educational
system. Horn (2011) defined administration as the
activities of planning, organizing and running a
business, school or other institutions. However,
administration is connected with organizing the work
of business or an institution. In other words, an
effective principal is also responsible in assigning
subjects or courses to his academic staff according to
their disciplines or areas of specialization.
Effectiveness is the ability to plan, organize and
coordinate many and often-conflicting social energies
in a single organization so adroitly Adams 1963, cited
in Besong 2011. It implies that it is the right and duties
attached to an individual, irrespective of the gender of
the incumbent. Effectiveness is equivalent to
achievement muted by incumbent administrator or
principal of secondary school, which implies, it is an
antecedent of function or role's achievement of the
principal. It could be identified as a plan proposed in
advance and accomplished later but within a
stipulated time or duration of school. The principal's
ability to control and maintain school facilities,
initiates projects e and completes both the new ones
and also those abandoned by his predecessor(s) is
exemplary of effectiveness. Equally, monitoring
performance regular staff meeting, interaction,
encouraging staff participation in decision-making is
an evident of effectiveness but when the principal is
all-wise, seems more knowledgeable, there is bound
to be a disparity in the school at such, the staff may not
be productive.

In words it can be said that the teachers are the vehicle
for administrative effectiveness, because the success
and failure of any school system depends greatly on
its' HRM. The lack or poor management of teachers
reduces the extent to which the curriculum can be
delivered effectively. It should be noted that the major
premise of human resources management in
education is that the end results of the educative
process will be determined by the effectiveness of the
teachers who facilitate learning for self-actualization
and national development.
Basic Concepts of Human Resources
In the layman understanding, 'Human' refer to
creature (person) that is capable of having feelings
and thinking and changes behavior through learning;
while resources are things that one use to achieve an
objective, e.g. raw materials or personnel's. Human
resource therefore, is understood to be the stock of
those persons whose behaviors have been changed
through learning readily available for use to achieve
target goals. The Oxford Advanced learners
th
Dictionary 7 edition defines Human resources as
people's skills and abilities, seen as something a
company, an organization etc can make use of. In the
second expression, it maintains that it is the
department in a company that deals with employing
and training people. Barney (1995), in Amoke (2013),
opines that human resources include all the
experience, skills, judgment, abilities, knowledge,
contacts, risk-taking and wisdom of individual and
associates within an organization.
In discussing the role of the human resource function,
Armstrong (2009) maintains that the role of the
human resource function is to take initiatives and
provide guidance, support and services on all matters
relating to the organization's employees. Essentially,
the human resource function is in the delivery
business, providing the advice that enables
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Human Resource Management and Effective
Administration
When human resource management is effective, the
workers feel satisfied, happy, and the goals of the
organization can then be achieved. Denisi and Griffin
(2009) assert that while managers were becoming
increasingly concerned with ways to improve
productivity and competitiveness, they also began to
realize that it was important for workers to feel that
their jobs were a source of personal satisfaction and
growth. They contend that, successful organizations
were those could maximize their effectiveness while
at the same time make work more meaningfully and
fulfilling. Griffin (2009) maintains that, hiring the
right people and then equipping them with the right
skills and abilities can substantially affect the quality
and quantity of whatever goods or services the
organization produces. Properly motivated and
committed employees can add immeasurable value to
an organization's bottom line. Denisi and Griffin
(2009) contend that for management to be effective,
'SWOT' Analysis must be formulated by managers.
'SWOT' is an acronym for “Strengths, weaknesses,
opportunities, and threats”.
Nwikina & Okata (2014) contend that jobs can be
designed properly to ensuring that people and other
resources are effectively and efficiently utilized.
Nwikina & Okata maintain that in educational setting,
teacher's effectiveness is a function of how
motivating their jobs are, to what extent the job offers
what they actually desired from it. People seem to
perform better when they are sure that in every area of
their lives, they derive fulfillment, of both intrinsic
and extrinsic needs. The duo argues that the school
management must able to identify and provide what
people need in the school that will enable them
perform effectively and efficiently to give a high
productivity level. In essence, workers need to
experience satisfaction at their jobs so that they can
perform better. Reddin (2010), in Ukeje et al (1992),
lists some effective management roles as doing things
right, produces creative alternative, optimize
resources utilization, obtains results, increase profits,
achieve objectives, solve problems and safeguards
resources.

employees as their bedrock (employees) in achieving
success Every organization and business want to be
successful and have desire to achieve long- lasting
progress. Only few organizations believe that the
employees of the organization are its main assets that
can lead the organization to long-lasting success. It is
argued and proved that unless individual's employees
are motivated to make efficient use of potentials
found in them during employment process, they may
not achieve the level of performance that is desired of
them (Rothberg, 2005).
Samupwa (2008), analyzing the impact of teacher
training on the performance of teacher's in the
classroom, declares that through teacher's training
behavior and performance of teachers can be changed
positively. According to Zimmerman, Boekarts,
Pintrich, &Zeidner (2000), a trained teacher is more
effective and thus more able to plan better strategies to
assist students in various aspects that would in turn
lead to administrative effectiveness. This is because
different training programmes, particularly the inservice training programmes make teachers able to be
aware of a specified function, enhanced vision, and
thus become inclusive practitioners. Kazmi, Pervez,
& Mumtaz (2011) argue that in-service training
programmes make teachers equipped with logical and
systematic approaches to apply in classes.
Participation in decision making and teachers'
commitment are two sides of the same coin. They are
important ingredients for proper functioning of
organizations, including institutions of learning and
secondary schools, particularly. Participation in
decision making is of prime importance for effective
school management. But teachers, in most cases, have
been excluded in the process of decision making. Sen
(2008) for instance, contends that teachers'
participation in decision-making helps the school
administration to achieve organizational objectives.
Njideka (2012) recommended that managers should
increase the frequency and level of teachers'
participation in decision-making because they are the
ones carrying out the main operative work and they
are in the better position to know what goes on in
school operations.
Research Problem
Human resources management functions are
universal, they are practiced in all organizations, but
there are some specificity in the case of education.
However, organizations that are capable of
performing management functions and practices can
be effective, efficient, adequate, peaceful and
successful. In Bayelsa State Public Secondary
Schools' administration had shown problems that
appear to demonstrate deficiency and inadequacy in

Motivation, In-Service Training, Decision Making
and Administrative Effectiveness
Motivation has been viewed as a powerful tool that
reinforces behaviors and triggers the tendency to
continue (Yaghoubi & Moloudi2010). Motivation is
viewed as a process of stimulating people to achieve
organizational tasks as well as process of stimulating
oneself to action to gratify a felt need (Ajibola, 2006).
This shows that organizations cannot do without the
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human resource management practices. Teachers do
not regard the job for which they applied, with which
to reckon, rather regard teaching as a part-time/pasttime occupation or a hobby. Teachers often complain
about lack of training, motivation, decision making
power and remuneration. This observation suggests
the need for this research to find out how human
resource management affects effective administration
of public secondary schools in Bayelsa State.

simple random sampling technique was used to obtain
a sample of 372 respondents, comprising of 38
principals and 334 teachers. The sample size is
statistically determined using “Yaro Yamane”
formula for a finite population (A population is called
finite if it is possible to count its individuals. It may
also be called a countable population).
Research Instrument
The research instrument used in gathering data for the
study is a self-constructed questionnaire titled Human
Resource Management on Administrative
Effectiveness Questionnaire (HRMAEQ).
The
questionnaire was structured into two (2) sections: A
and B. Section A was for demographic information
and Section B contained 15 questions of Likert type
eliciting responses for human resource management
and effective administration in public secondary
schools in Bayelsa State. The instrument was rated as
follows: Strongly Agree (SA) = 4, Agree (A) = 3,
Disagree (D) =2, and Strongly Disagree (SD) =1.

Research Questions
The following research question guided the study
1. To what extent does motivation lead to effective
administration in Bayelsa State public secondary
school?
2. To what extent does in-service training lead to
effective administration in Bayelsa State public
secondary schools?
3. To what extent does participation in decisionmaking lead to effective administration in
Bayelsa State public secondary schools?

Method of Data Analysis
The tools used for data analysis were mean and
standard deviation for the research questions,
Pearson's Product Moment Correlation for analyzing
the research hypotheses at 0.05 level of significance.
For decision making, 2.50 would be used as the
criterion mean. Any item that attained a response
mean score of 2.50 and above was accepted;
otherwise it was rejected.

Research hypothesis
Ho1: There is no significant relationship between
human resource management and administrative
effectiveness in public secondary schools in Bayelsa
State.
Research Methods
Research Design
This is a descriptive study, which involves collection
and analysis of the primary data collected with the
help of a structured questionnaire.

Results
Research Question One
To what extent does motivation lead to administrative
effectiveness in Bayelsa State public secondary
school?

Population and Sampling
The population of this study consists of seventy-five
(75) public secondary schools in Bayelsa State. 5,400
teachers and 75 principals in Bayelsa State. The

Table 1: Responses on Research Question 1
S/NO Statements
SA
1
When motivated, I perform better. 200

A
72

D
36

SD
16

M
2.9

SD
.62

119

12

13

2.7

.67

Decision
Accepted

2
3
4.
5.

Incentives are given to staff to
encourage their performance.
Trainings are conducted to
improve performance of staff.
I am always commended for my
good performance.
I am given more obligations for
my good performance.

130

Accepted
132

129

40

49

3.1

.50
Accepted

150
35

100
204

Criterion mean=2.50

22

69
60

15
35

3.2
1.66

.50
.96

Accepted
Rejected
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Findings from table 1 above show that motivation has
a great impact on administrative effectiveness
because if staffs are motivated they tend to perform
better at their jobs. It is also observed that results from
the findings show that the respondents agree to items

Table 2: Responses on Research Question 2
S/NO Statements
SA
1
Workshops help to improve my 178
performance.
2
My principal encourages internal
98
training of staff.
3
Trainings are conducted to improve 84
performance of staff.
4.
In-service trainings lead to
213
administrative effectiveness.
5.

Seminars conducted in school
environment, lead to administrative
effectiveness.
Criterion mean=2.50

140

1-4, except item 5 that shows more obligations are not
given for their good performance.
Research Question 2:
To what extent does in-service training lead to
administrative effectiveness in Bayelsa State public
secondary schools?

A
172

D
-

SD
-

M
3.52

SD
.56

Decision
Accepted

102

130

34

2.37

.82

Rejected

50

150

50

3.51

.56
Accepted

100

5.

Decisions are made by teachers and
principals in my school.

-

3.67

.58
Accepted

134

26

34

3.48

.49
Accepted

Findings from table 2 show that respondents agree to
how in-service training has an impact on
administrative effectiveness. It was also observed that
respondents were of the view that their principals do
not encourage internal training of the staff in Bayelsa
State public secondary school.

Table 3: Responses on Research Question 3
S/NO Statements
1
I participate in decision making in my
school.
2
My qualification does not require my
participation in decision making.
3
My years of experience do not require
my participation in decision making.
4.
My age does not require my
participation in decision making.

21

Research Question 3:
To what extent does participation in decision making
lead to administrative effectiveness in Bayelsa State
public secondary schools?

SA
115

A
127

D
95

SD
35

M
2.89

SD
.54

Decision
Accepted

147

108

96

21

2.98

.62

Accepted

188

104

30

50

3.20

.73

Accepted

237

89

46

-

3.51

.82

Accepted

278

61

33

-

3.71

.91

Accepted

Criterion mean=2.50
Findings from table 3 above indicates that all the
items on the questionnaire in response to research
question 4 have a high mean score. This means that
respondents are of the view that their participation in
decision making can lead to effective administration
in public secondary schools in Bayelsa State.

Analysis of research hypothesis
Ho1: There is no significant relationship between
human resource management and administrative
effectiveness.
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Table 4 : Pearson Correlation test result of human resource management and administrative
effectiveness in public secondary schools in Bayelsa State.
Variables

N

X

SD

DF

HRM

15.26

3.45

Eff. Admin. 372

76.41

10.71 370

r-cal

r-crit

Level of
Significance

Decision

0.468

0.196

0.05

Not significant
(Rejected)

The result above shows that r-calculated (0.468) is
greater than r-critical (0.196) at 0.05 level of
significance. Therefore, the null hypothesis was
rejected. The alternative hypothesis is accepted,
which implies that there is a significant relationship
between human resource management and effective
administration in public secondary schools in Bayelsa
State.

(2008) who concluded that teachers' participation in
decision-making helps the school administration to
achieve organizational objectives. Njideka (2012)
recommended that managers should increase the
frequency and level of teachers' participation in
decision-making because they are the ones carrying
out the main operative work and they are in a better
position to know what goes on in school operations.
According to Murphy, David and Brown as cited in
Keung, teachers' participation in decision-making
improves their job satisfaction and commitment,
which are positive indicators for effective
management and administration of secondary
schools.

Discussion of findings
Results from Research Question 1showed that the
respondents (teachers) were of the opinion that when
motivated, they perform better and that incentives
encourage them to perform better. It also showed that
the respondents were of the opinion that trainings
improve their performance and that their good
performances are always recognized. This implies
that motivation has a great impact on effective
administration in secondary schools in Bayelsa State.
This finding is in line with that of (Jiang, 2012).It is
worthy of note that performance appraisal and reward
(that of compensation and incentive policies) are
commonly mentioned as HRM practices that enhance
motivation.
Results further showed that in-service training leads
to effective administration in secondary schools and
respondents were of the view that seminars conducted
in school environment improves administrative
effectiveness. According to Zimmerman, Boekarts,
Pintrich, & Zeidner (2000), a trained teacher is more
effective and thus able to plan better strategies to
assist students in various aspects which would in-turn
lead to administrative effectiveness. This is because
different training programmes, particularly the inservice training programmes make teachers able to be
aware of a specified function, enhanced vision, and
thus become inclusive practitioners Kazmi, Pervez, &
Mumtaz (2011) argue that in-service training
programmes make teachers equipped with logical and
systematic approaches to apply in classes which lead
to administrative effectiveness.
Finally the findings of this study showed that
respondents were of the view that their participation
in decision making leads to effective administration
in schools. This finding corroborates with that of Sen

Conclusion
The research concludes that education remains a
veritable means of human resource management and
nation building in Nigeria. Whatever needs to be done
in the educational sector should be done in all
sincerity and with urgency for education to fully
achieve its predetermined educational objectives.
Teachers should be motivated to work, most
especially in our public schools so they can enjoy their
job better and at the same time consciously help in
effective school administration.
Recommendations
Based on the findings, the following
recommendations are made;
1.
Teachers should be encouraged to go for
further training to enable them improve on
their performance.
2.
Principals should ensure that teachers
participate in decision making so they can be
part of the administrative process of the school.
3.
Principals should also try to motivate their
teachers through rewards or recognition.
4.
There should be human resources department
with qualified staff to shoulder responsibility
for the management of human resources in
public secondary schools in Bayelsa State.
5.
Policies governing human resources
management should be implemented in every
public secondary school.
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6.

There should be timely review of educational
policies in order to accommodate current trend
of development in the society.
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Abstract
This paper investigated teachers' perception on instructional supervision and its impact on teachers' and pupils'
performance in public primary schools in Lafia education zone of Nasarawa State. The researchers adopted a
cross-sectional survey research design. The population of the study comprised all the 494 public primary schools
in the zone, with staff strength of 5,964. Stratified simple random sampling technique was used to sample 50
schools and 580 respondents stratified along 'urban' and 'rural' and 'male' and 'female', who participated in the
research. The major instrument for data collection was a 20-item researchers-developed questionnaire titled
“Teachers Perception on Supervision Questionnaire (TPSQ)”. Four research questions and one null hypothesis
guided the study. Data collected were analyzed using mean, standard deviation and percentage scores. The ChiSquare statistic was used to test the null hypothesis at 0.05 level of probability. The findings reveal that school
instructional supervision is very low in the zone and that teachers have negative perception on instructional
supervision. The paper concludes that if head-teachers can play their supervision roles effectively, it will help to
improve standards in schools. It recommended among others that government should make available vehicles and
other logistics for regular supervision of public primary schools in the zone.
Keywords: Teachers' Perception, Supervision, Primary Education, Performance.
Introduction
The importance of education as a veritable tool for the
socio-economic and political development of a nation
is re-iterated in the Federal Republic Of Nigeria
(FRN, 2013) in which the federal government of
Nigeria referred to education as an instrument par
excellence for effecting national development.
Education can be said to mean the act of bringing up
or training of a child, through instruction and in the
process bring about the strengthening of his powers of
body and mind to be able to understand his culture
(Aluede cited in Amaechi, 2014). Primary education
in Nigeria refers to the education which children
receive from the age of 6 years to 11 years and above.
It is the foundation level of the educational system
which runs for six years, and it is aimed at developing
basic literacy, numeracy, communication skills and
transmission of the culture of the people to younger
generations (FRN, 2013). The primary education
level, being the bedrock of the child's basic education,
is a very vital aspect of the nation's educational
system that deserves to be handled with great care and
caution. Any error committed in the organization,
teaching-learning processes of this level of education
may reverberate on other levels and thus seriously

mar the lives of the people and indeed the overall
development of the nation (Durosaro, 2004).
Supervision is necessary in all human endeavour. It
ensures that things are done in accordance with plan
and procedure. In the education sector, where
government invests huge sums of money; supervision
is seen as the monitoring and evaluation mechanism
to ensure that teaching and learning situation follows
laid down curriculum, and standards are maintained
to improve quality; thereby justifying government's
investment in the sector. According to Gidado (2003),
supervision is a process of stimulating professional
growth and means of helping teachers to help
themselves. The primary objective is to ensure the
quality of instruction in the school. He went further to
say that it is the process of bringing about
improvement in instruction by working with teachers
who teach the pupils.
Oluwale (2005) opined that school supervision
improves and sustains instructional delivery as well
as motivates school personnel towards performing
their functions optimally with a view to achieving set
educational goals.
She also found out that
supervision improves the quality of teaching and
learning and the general administration of the school
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for the benefit of all, it further ensures that every
teacher/staff in the school effectively performs the
duties assigned to them, at the same time assisting
teachers in developing needed teaching competences.
Teachers effectiveness, as well as their challenges
could be assessed through supervision. Of all the
major tasks of a school administrator, none is as
sensitive and challenging as the one relating to the
supervision of students, school personnel,
instructional programmes, school plants and statutory
records. Instructional supervision, which occupies a
unique place in the entire education system and it
becomes absolutely expedient to give it prominent
attention. The state of infrastructure and facilities in
primary education sector in Nigeria as a whole and in
Nasarawa State in particular, could only be
ascertained through supervision.
School inspection and educational supervision
(SIES) is widely regarded as a critical source of
competitive advantage in the ever changing
environment of the education sector (Wanzare, 2002;
Klaber, Mellon &Melville, 2010). According to
educational management scholars (e.g., Ehren &
Visscher, 2008; Ololube, 2013; Onasanya, 2008;
West-Burnham, 1994), school inspection and
supervision capability is the most important
determinant of teachers' productivities and teacher
education performance. The sudden increase in
school enrolment coupled with the attendant
increased complexity of the school management and
organization of the Nigeria's educational system (1-93-4) has without doubt necessitate a greater attention
in SIES. According to Fisher cited in Amaechi and
Nastirde (2015), supervision includes all efforts of
school officials directed to provide leadership to the
teachers and other educational workers in the
improvement of instruction. Supervision involves the
stimulation of professional growth and development
of teachers, selection and revision of educational
objectives, materials of instruction, and methods of
teaching and evaluation of instruction. In any
organization, careful planning and effective
supervision cannot be over-estimated.
Perception involves self-understanding and
assessment about the behaviour of supervisors.
Supervision is a function which exists in various
degrees and in various forms. Consequently, it is
being perceived differently from one set of people to
another. The perception may range from outright
hostility through indifference to outright enthusiasm.
Okonkwo (1998) in his view, state that supervisors
carved for themselves an image of terror and this
made teachers to have an aversion for school and
instructional supervision. Infact, head-teachers and
teachers preferred that their schools were not visited

by supervisors. Oluwale (2005) on her part, observed
that the way teachers perceive supervision may be as a
result of their past experience with supervisory
practices. She maintained that most head-teachers
and teachers at the primary schools would prefer
avoiding being supervised or being made the object of
supervision. This is because some of them consider
supervision as an attack on them; thus teachers in
primary schools continue to have a contraction and
express strong ambivalence about the place and
function of supervisory services.
Teacher performance is conceptualized to mean the
ability of teachers to exhibit the following attributes:
subject mastery, effective communication, lesson
preparation and presentation, thereby producing
desired results in the course of his or her duty as a
teacher. According to Anikweze cited in Usman
(2016), teacher performance or effectiveness could
mean the right way of conveying units of knowledge,
application and skills to pupils, through knowledge of
content, process, methods, and means of conveying
content. It also refers to teachers' ability to help guide
and counsel pupils to achieve high grades. In the
education sector, supervision is seen as the
monitoring and evaluation mechanism to ensure that
teaching and learning situation follows laid down
curriculum, and standards are maintained to improve
quality; thus, supervision is expected to improve
teachers' performance and or effectiveness. Alye
(2007) discover that supervision creates conducive
atmosphere for teachers to be able to achieve desired
changes in learners in consonance with the peculiar
needs of the environment, through the design of a
suitable curriculum to the advantage of the learner.
Pupils' academic performance could be seen as
knowledge attained or skills developed in school
subjects by test scores. The place of supervision in
pupils' academic performance cannot be
overemphasized, because supervisors will scrutinize
the pupils notes, and check the teaching methods of
teachers to ensure that all is in line with set standards.
For instance, in Nasarawa State from 2012 to 2016,
about 50% of the pupils were unable to pass
Mathematics and English language State Universal
Basic Education Board (SUBEB, 2018). A number of
factors have been identified to explain differential
achievements and causes of poor performance among
pupils; some of these factors include: poor or
inadequate instructional supervision. In Nasarawa
State, lack of regular supervision in rural and even
urban schools may affect teachers' efficiency and
productivity and thereby affecting the performance of
pupils in public primary schools. There is therefore a
great need to assess teachers' perception of
instructional supervision and its impact on their
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performance alongside pupils' academic
achievements in public primary schools in Lafia
Education zone of Nasarawa State; which is the
purpose of this research.

interest in teachers and pupils or students to help to
improve teaching and learning conditions in schools.
Landers and Myers cited in Leke (2005), sees
supervision as the process aimed at improving
classroom instruction. They stated further that those
supervisory activities are related to present teacher
behaviours and those related to further developments
in the instructional programme; those activities serve
as focal points for supervision. Nwankwo (1984)
state that supervision can be divided into two
categories. These are instructional and personnel
supervision. Instructional supervision is a set of
activities which are carried out with the purpose of
making the teaching and learning purpose better for
the leaner. While personnel supervision, deals with
the set of activities which are carried out by the
supervisor with the basic aim of sensitizing,
mobilizing and motivating staff in the school towards
performing their duties optimally in terms of the
achievement of the stated aims and objectives of the
educational system. Eye (1977) state that supervision
is a phase of school administration which focuses
primarily upon the achievement of the appropriate
instructional expectation of educational system. This
definition places emphasis on school supervision as
part of school administration, as well as focusing on
the realization of appropriate instructional goals with
concern on the final products of educational system.
A striking feature of supervision of instruction today
is its diversion from the traditional autocratic
inspection, which was directed at teachers and their
abilities to teach than helping them to improve. The
belief then was that there were fixed methods of
teaching which could be identified and judged by
brief observation at the teacher's work. Modern trends
in supervision is towards more democratic in
principles, where the supervisor is considered a
friend, a helper, who is ready to help the teacher to
improve teaching. He or she is also to be seen as
supporting, assisting and sharing rather than directing
teachers (Leke, 2005). From the definitions of
supervisions above, one can deduce that supervision
is that aspect of educational administration which has
to do with providing assistance in the development of
better teaching-learning situations; suffice it to say
that, supervision occurs when teachers are helped to
grow on-the-job, thereby improving their quality and
increase their performance which in turn will improve
the pupils' academic achievements and or
performance.
There are several types of supervision. According to
Wren (2009), there are basically three types of
supervision, they are: clinical supervision, preventive
supervision and creative supervision. The Clinical
Supervision as opined by Gold Hammer, follows five

Statement of the Problem
Ever since Nasarawa State was created, there had
been modifications and re-organization in the Schools
Services Department of the State Universal Basic
Education Board (SUBEB) with regards to
monitoring and supervision of primary schools in the
State. However, even with the modification and
wonderful structure for supervision and inspection, it
has been observed that the performance of pupils in
primary schools have not been satisfactory in general.
Analysis of Monitoring of Learning Achievement
(MLA) for Nasarawa State from 2012 to 2016 show
that about 50% of the pupils were unable to pass
mathematics and English language. (SUBEB,
2018).A number of factors have been identified to
explain differential achievements and causes of poor
performance between schools and among pupils;
some of these factors include: the relationship
between instructional supervision and pupils'
academic achievement.
The poor academic achievement among pupils in
final examinations may suggest that teachers who are
the implementers of the curriculum are not
sufficiently supervised to achieve optimal learning
outcomes at this level of the education system. This
was evident in some schools visited as teachers were
seen sitting under trees discussing, while pupils are
playing around and some seated in classes without
anybody attending to them. This situation of
increasing poor academic achievement among
primary school pupils in Nigeria and particularly in
Nasarawa State of Nigeria, if not urgently addressed,
could thwart efforts towards the realization of key
national objectives and the country's vision of
becoming one of the largest twenty economies in the
world. The intention of this research is to assess
teachers' perception of instructional supervision, and
its influence on their performance, vis-a-vis pupils'
academic achievements in public primary schools in
Lafia education zone of Nasarawa State of Nigeria.
Specifically, the study will examine the following
variables: supervision of schools in Lafia education
zone, teachers' perception on the impact of
supervision on their performance and impact of
supervision on pupils' performance.
Review of Related Literature
According to Nwaogwu (1994), supervision is a
process of activity by which an individual or group of
individuals, by means of advising and stimulating
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steps, which are: observation, analysis, strategic
planning, conference and post-conference analysis
(follow-up); this system advocate teacher-supervisor
agreement at each stage or step. The supervisor, after
his or her supervision will analyze the data and
discuss his analysis with the teacher for the
improvement of instruction. In preventive
supervision, the supervisor beforehand, anticipates
problems and helps the teacher to avoid
problems/shortfalls/deficiencies. This type of
supervision helps the teachers to meet situation with
confidence as they foresee the problems beforehand
and act as his friend and guide. Therefore, this type of
supervision is more useful and helpful in every
respect as compared to the traditional type. Creative
supervision is seen as the best type of supervision, in
this type both the teacher and the supervisor feel openminded. This system promotes freedom flexibility
and encourages open mind. In this system, the teacher
and the supervisor, work together, to collaborate, to
evaluate and to describe each other's work. This
encourages teachers in all respects. One can conclude
that supervision is a democratic model that provide
guidance and counseling which improves the
teaching process, unlike inspection that is
bureaucratic model to check inefficiency and fault
finding.
There are two categories of supervisors; they are
internal and external (Adzongo, 2007); according to
her, internal supervisors are those who are present in a
particular school as staff, and can only supervise
activities in that school, they include Head-teachers,
sectional heads and teachers' on duty. Whereas
external supervisors are those who are not present as
staff in schools, but they visit schools from time to
time, they may be supervisors from State Universal
Basic Education Board (SUBEB), or Local
Government Education Authority (LGEA). This is
why in the words of Bernard & Goodyear, cited in
Ololube and Major (2014), supervision is formally
defined as a relationship between senior and junior
member(s) of a profession (teaching), that is
evaluative, extends over time, serves to enhance the
skills of the junior person, and monitors the quality of
the services offered by the junior person, and acts as
gate keeping to the profession. Based on the
foregoing, Ololube and Major (2014) outlined the
basic principles of effective supervision to include: a
healthy atmosphere, staff orientation, guidance and
staff training, immediate recognition of good work,
constructive criticism, opportunity for improvement,
motivation and encouragement. They further
acknowledge that some of the problems confronting
supervision in Nigeria include: poor remuneration of
teachers, insufficient staffing/shortage of supervisors,

lack of materials and resources, lack of facilities
(vehicles) for supervisor of education, poor road
conditions, lack of evaluation system, inadequate
funding, political instability, constant change in
educational policies, lack of adequate training for
supervisors and politicization of the appointment of
supervisors.
Theoretical Framework
This study is hinged on the Clinical Supervision
theory by Cogan (1973). The clinical supervision
theory was formulated by Professor Morris Cogan
and his associates for supervising post graduate
students' teachers of the Harvard University in the
mid 1950s. It is a face-to-face encounter with
teachers' system of instructional supervision. Cogan
(1973) defined clinical supervision as the rational and
practice designed to improve the teachers' classroom
performance. It takes its principal data from the event
of the classroom and the publics. It involves
procedures and strategies designed to improve the
student's learning by improving the teachers'
classroom behaviours. The aim of the clinical theory
is to change the behaviour of the teacher who will in
turn, change the behaviour of the learners. Another
feature of this method is that of a cordial adult-toadult relationship. The classroom is viewed simply as
a “clinic” where instructional problems are brought
for diagnoses, prescription, treatment and cure. For
this clinic to work, the teacher and the supervisor must
regard each other as equal or colleagues. Cogan
expects the teacher and the supervisor to work
together as associates or equals who have a common
purpose of improving student-teaching through the
improvement of teachers' instruction. This theory
established a relationship between instructional
supervision and teachers' effectiveness in teaching
Biology to senior secondary school students in that
the supervisor established a proper relationship with
the teachers where both personal and instructional
problems are discussed and this will help the teachers
understand the technique and therefore improve their
teaching effectiveness. Therefore, this theory is very
relevant to this study because it is the assessment of
teachers' perception on supervision and its influence
on their performance and pupils' academic
performance in public primary schools in Lafia
education zone of Nasarawa State.
Research Questions
The following research questions guided the study.
i.
To what extent are schools supervised in Lafia
education zone of Nasarawa State?
ii. What are the views of teachers on the impact of
instructional supervision on their performance
in Lafia education zone of Nasarawa State?
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iii. Does instructional supervision impact on pupils'
performance in public primary schools in Lafia
education zone of Nasarawa State?
iv. What is the perception of teachers generally on
instructional supervision in public primary
schools in Lafia education zone of Nasarawa
State?

The study employed the use of structured
questionnaire constructed by the researchers. A 20item, four clusters with four points Likert modified
rating scale questionnaire titled: “Teachers'
Perception of Supervision Questionnaire (TPSQ)”
constitutes the main instrument used for data
collection. The questionnaire consists of two sections
(A & B). Section A comprised general information
e.g. name of school, sex of respondent, age group,
category of respondent, LGA, etc. Section B contains
questions on teachers' perception of supervision of
instructions in public primary schools. The scoring
procedure or rating scale used was Likert modified
scale of Strongly Agree (4), Agree (3), Disagree (2),
and Strongly Disagree (1).The teachers' perception of
supervision questionnaire was subjected to face
validation by experts in the Faculty of Education,
Nasarawa State University, Keffi. The validated
instrument was tested with five (5) head-teachers, 10
teachers and five (5) LGEA supervisors of five public
primary schools in Nassarawa-Eggon local
government area of Nasarawa State; making a total of
20 respondents, to ensure its reliability. After
completion and return, the data were collated and
analyzed using the Pearson product moment
correlation statistic, and a correlation co-efficient of
0.71, 0.69, 0.74 and 0.81 were calculated for the four
clusters respectively. The instrument was therefore
adjudged to possess high reliability. A total of 580
copies of the Teachers Perception of Supervision
Questionnaire (TPSQ) was administered through the
help of five (5) research assistants; at the end of the
distribution, three days were allowed for respondents
to complete and return the instrument; a total of 580
copies of the instrument were retrieved.
The data collected were analyzed using descriptive
statistic (Mean and Standard Deviation), Chi-square
and percentage scores. Arithmetic Mean of 2.50 was
used as the scale mean in answering research
questions; to determine the degree of impact. The
Chi-square statistic was used to test the null
hypothesis at 0.05 level of probability.

Hypothesis
The following null hypotheses guided the study and
was tested at 0.05 level of probability.
Ho: “Instructional supervision has no significant
impact on teachers' and pupils' performance in public
primary schools in Lafia education zone of Nasarawa
State”.
Methodology
The research design adopted for this study is the cross
sectional survey method; which being both
descriptive and exploratory, entails to assess the
perception of teachers on instructional supervision.
This will involve physical visits to the study area, use
of observation, and administration of questionnaire to
obtain data from groups of respondents with similar
characteristics at a given period of time; this
information will help the researchers to draw
conclusion on the collected data. The population of
this study covers all four hundred and ninety-four
(494) public primary schools in the five local
government areas of Lafia education zone, with a staff
strength of five thousand nine hundred and sixty-four
(5,964), these comprise teaching and non-teaching
staff (SUBEB School statistics 2017).
The simple stratified random sampling technique was
used in drawing a proportion of the population. A
total of fifty (50) public primary schools were
randomly selected from the five local government
areas, stratified alongside “urban” and “rural” A total
of ten (10) respondents were drawn from each school
giving a total of five hundred (500) teachers, fifty (50)
Head-teachers of the randomly selected public
primary schools; five (5) supervisors from the State
Universal Basic Education Board (SUBEB), Lafia;
five (5) supervisors from the local government
education authority (LGEA), making twenty-five
(25); A total of five hundred and eighty (580)
respondents, stratified along “male” and “female”,
participated in the research.

Findings
Research Question 1: To what extent are schools
supervised in Lafia education zone of Nasarawa
State?
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S/N
1
2
3
4
5

Description
Supervisors visits primary schools in the zone 2-3
times per term
Number of supervisors in your LGA is adequate
Supervisors are provided vehicles and other logistics
to supervise schools in your locality
Head Teachers do the work of supervisors in your
school by checking your lesson plans/notes
Supervisors discuss their report with teachers before
leaving the school after supervision

SA
78

D SD M
154 267 1.9

SD Decision
1.07 Disagree

93 102 171 214 2.1
103 121 168 188 2.2

1.08 Disagree
1.09 Disagree

116

144 183 137 2.4

1.05 Disagree

101 107 190 182 2.2

1.07 Disagree

2.2

Disagree

Cluster Mean

A
81

Scale Mean = 2.5

Table 1 show that respondents disagree that
supervisors visits public primary schools in lafia
education zone two to three times per term, with a
mean of 1.9 and standard deviation of 1.07; they also
disagree that the number of supervisors assigned to
their local government area is adequate, with a mean
of 2.1 and standard deviation of 1.08. They further
disagree that government provides vehicles and other
logistics required for school supervision in their
locality, with a mean of 2.2 and standard deviation of
1.09. They also disagree that head-teachers are
performing their supervisory roles by checking
teachers' lesson plans and notes on regular basis, with

a mean of 2.4 and standard deviation of 1.05. They
also disagree that supervisors discuss the report of
their supervision with teachers before leaving the
school, with a mean of 2.2 and standard deviation of
1.07. With a cluster mean of 2.2, which is below the
scale mean of 2.5, it could be concluded that the extent
of instructional supervision in public primary schools
in lafia education zone of Nasarawa State is very low.
Research Question 2: What are the views of teachers
on the impact of instructional supervision on their
performance in Lafia education zone of Nasarawa
State?

Table 2: Mean response of Head-teachers, teachers and supervisors on the impact of supervision on
teachers’ performance in lafia education zone of Nasarawa State.
S/N
6

Description
SA A
D SD M SD Decision
Adequate supervision of instruction improve teachers’ 181 254 83 62 3.0 0.94 Agree
performance in primary schools
7
Regular supervision of lesson notes and other school
167 221 117 75 2.8 0.99 Agree
records improve teachers’ performance.
8
Teachers play non-challant attitude to work due to
128 233 110 109 2.7 1.02 Agree
absence of adequate supervision.
9
Supervision helps teachers to improve their teaching
156 198 122 104 2.7 1.05 Agree
skills thus improve professional growth.
10
Supervisors help to make instructional materials
86 104 201 189 2.2 1.04 Disagree
available for use by teachers.
Cluster Mean
2.7
Agree
Scale Mean = 2.5
Table 2 show that respondents agree that adequate
improves their performance, with a mean of 2.8 and
instructional supervision can improve teachers'
standard deviation of 0.99. they further agree that
performance in public primary schools in Lafia
teachers play non-challant attitude to work due to
education zone, with a mean of 3.0 and standard
inadequate or absence of supervision, with a mean of
deviation of 0.94. They also agree that regular
2.7 and standard deviation of 1.02. They also agree
supervision of teachers' lesson plans and notes
that instructional supervision helps to improve

31

Journal of Contemporary Issues in Educational Planning and Administration, Volume 5, No. 2, April, 2020
teachers' teaching skills and their professional
growth, with a mean of 2.7 and standard deviation of
1.05. They however disagree that supervisors help to
make instructional materials available for use by
teachers, with a mean of 2.2 and standard deviation of
1.04. With a cluster mean of 2.7 which is higher than
the scale mean of 2.5, it could be concluded that

instructional supervision has significant impact on
teachers' performance in public primary schools in
Lafia education zone.

Research Question 3:
Does instructional
supervision impact on pupils' performance in public
primary schools in Lafia education zone of Nasarawa
State
Table 3: Mean response of Head-teachers, teachers and supervisors on the impact of supervision on
pupils’ performance in lafia education zone of Nasarawa State.

S/N
11
12
13
14
15

Description
Supervisors help teachers to improve their teaching
methods and techniques.
Teachers are observed by supervisors during class
interactions with pupils
Adequate supervision improves teacher quality and
pupils performance
Teachers do not enter class with lesson plans and
notes due to absence of supervision
Head Teachers check continuous assessment of pupils
on regular basis
Cluster Mean

Scale Mean = 2.5
Table 3 show that respondents agree that instructional
supervision helps teachers to improve their teaching
methods and techniques, with a mean of 2.9 and
standard deviation of 1.03. They however disagree
that teachers are observed by supervisors during class
interaction with pupils, with a mean of 2.2 and
standard deviation of 1.04. They agree that adequate
supervision improves teacher quality and pupils'
performance, with a mean of 2.8 and standard
deviation of 1.05. They disagree that teachers do not
enter class with lesson plan and notes due to absence
of supervision with a mean of 2.3 and standard
deviation of 1.15. They further disagree that head-

SA A
D
216 195 91
94

SD
78

M
2.9

SD Decision
1.03 Agree

102 209 175 2.2

1.04 Disagree

177 213 93

97

122 147 113

198 2.3

1.15 Disagree

141 221 2.2

1.12 Disagree

102 116

2.8

2.5

1.05 Agree

Agree

teachers check pupils' continuous assessment (CA) on
regular basis, with a mean of 2.2 and standard
deviation of 1.12. With a cluster mean of 2.5 which is
equal to the scale mean, it could be concluded that
instructional supervision has significant impact on
pupils' performance in public primary schools,
though it is low in the case of Lafia education zone of
Nasarawa State.
Research Question 4: What is the perception of
teachers generally on instructional supervision in
public primary schools in Lafia education zone of
Nasarawa State??

Table 4: Mean response of Head-teachers, teachers and supervisors on their perception on instructional
supervision in public primary schools in lafia education zone of Nasarawa State.
S/N
16
17
18

19
20

Description
Supervisors do not have sufficient skills to discharge
their duties effectively.
Our supervisors lack adequate training and orientation
on modern supervision techniques.
Supervision is money-making venture, so it makes no
significant impact on the teaching learning situation in
primary schools.
Supervisors are not friendly, so do not get adequate
support from teachers to execute their job.
Supervisors visit schools to victimize erring teachers
instead of helping them to develop professionally.
Cluster Mean
Scale Mean = 2.5
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SA A
D SD
181 194 107 98
166 174 96

M
2.8

SD Decision
1.06 Agree

144 2.6

1.14 Agree

154 183 102 141 2.6

1.12 Agree

139 167 118

156 2.5

1.13 Agree

164 155 119

142 2.6

1.14 Agree

2.6

Agree
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Table 4 show that respondents agree that teachers are
of the perception that supervisors do not have
sufficient skills to discharge their duties effectively,
with a mean of 2.8 and standard deviation of 1.06.
They also agree that teachers are of the view that
supervisors lack adequate training and orientation on
modern supervision techniques, with a mean of 2.6
and standard deviation of 1.14. They further agree that
supervision is money-making venture for
supervisors, so it has no significant impact on the
teaching-learning situation in public primary schools,
with a mean of 2.6 and standard deviation of 1.12.
They also agree that supervisors are not friendly with
teachers, so they do not get required support that
would aid their job, with a mean of 2.5 and standard

deviation of 1.13. They also agree that the aim of
supervisors is to victimize erring teachers instead of
helping them to develop professionally, with a mean
of 2.6 and standard deviation of 1.14. With a cluster
mean of 2.6 which is higher than the scale mean of 2.5,
it could be concluded that teachers have negative
perception about instructional supervision which may
not be healthy for the teaching-learning objectives in
public primary schools in Lafia education zone of
Nasarawa State.
Testing of Hypothesis
Ho “Instructional supervision has no significant
impact on teachers' and pupils' performance in public
primary schools in Lafia education zone of Nasarawa
State”.

Table 5: Chi-Square analysis of null hypothesis
SCALE
Frequency
%
Strongly Agree
2724
23.5
Agree
3211
27.7
Disagree
2688
23.2
Strongly Disagree
2977
25.6
TOTAL
11,600
100
P= 0.05
DF = 9

X2 Cal.

6.904

X2 Crit.

Remarks

16.919

Null Hypothesis
not accepted

Chi-Square = ? (O -E)2
E
especially ones located in rural areas; also the number
of supervisors in each local government area
compared to the number of primary schools is grossly
inadequate, coupled with inadequate provision of
logistics for supervision purposes. When supervisors
visit schools, they do not imbibe the clinical
supervision theory, which allows the supervisor to
discuss identified problems with teachers with the
aim of finding lasting solutions. This is in agreement
with Singh (2009), who posits that supervision can
improve teachers' performance by helping them to
plan better instruction, use modern methods of
teaching, classroom management, help teachers to
work together and get proper guidance from experts.
The finding also agrees with Esu cited in Oluwale
(2005), who stress that supervision and teacher
effectiveness go together. The responsibility of
instructional supervision rests on teachers; it
therefore follows that if desirable changes are
expected from the pupils, then teaching and learning
must be well directed and supervised to enhance
teacher effectiveness.

The table is a contingency table of 4 columns and 4
rows which gave a degree of freedom (df) of 9.Table
5show that a total of 2,724 respondents representing
23.5% strongly agree, 3,211 representing 27.7%
agree, 2,688 representing 23.2% disagree, while
2,977 representing 25.6% strongly disagree. The
table show that the Chi-square (X2) calculated is 6.904
while the Chi-Square critical or table value at 0.05df 9
level of significance stood at 16.919. Going by the
decision rule, since the chi-square calculated is less
than the chi-square critical, the null hypothesis which
states that “Instructional supervision has no
significant impact on teachers' and pupils'
performance in public primary schools in Lafia
education zone of Nasarawa State” is not accepted.
This means that the alternate hypothesis which states
that “Instructional supervision has significant impact
on teachers' and pupils' performance in public
primary schools in Lafia education zone of Nasarawa
State” is upheld.
Discussion of Findings
The finding of this study reveal that the extent of
supervision of public primary schools in lafia
education zone of Nasarawa State is very low, due to
some of the facts established, such as, that supervisors
hardly visit schools during academic activities,

The finding also reveal that adequate supervision has
significant impact on teachers' performance; but due
to its inadequacy in Lafia education zone, teachers
take to non-challant attitudes of not coming to school,
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not writing lesson plans and notes, not entering class
as and when due, especially in schools located in rural
areas; all these have negative impact on teachers'
productivity and or performance. This finding agrees
with Leke (2005) who found out that non classroom
visitation by principals, non-conferencing with
teachers and non-classroom demonstration teaching
by principals and other were some of the deficiencies
of principal's supervisory roles which adversely affect
teachers' performance. The finding is also in
consonance with Ipole (2008) who found out that
inadequate or poor supervision will make teachers
inefficient, which spells doom for the educational
system; and that inadequate supervision will affect
pupils' academic performance.
The findings further reveal that adequate instructional
supervision has significant impact on pupils'
performance in public primary schools. In Lafia
education zone, supervisors do not visit teachers
during their class interaction with pupils, so as to
make observations on teaching methods and
techniques; also head-teachers do not check pupils'
continuous assessment regularly, all these affects
pupils' academic performance negatively in public
primary schools in the zone. This agrees with Leke
(2005) who posits that the place of supervision in
pupils' academic performance cannot be
overemphasized, because supervisors will scrutinize
the pupils notes, and check the teaching methods of
teachers to ensure that all is in line with set standards.
The finding also agrees with Wiles (2011) and
Nwagwu (1980) who assert that effective
instructional supervision by head teachers is very
essential if the educational objectives is to be
achieved; and that instructional supervision by headteachers seems to play an essential role in the entire
educational process.
The finding also reveal that teachers have negative
perception on instructional supervision, they see it as
money making avenue for supervisors who demand
money from head-teachers during supervision visits;
also they see it as a witch-hunt on lazy teachers who
absent themselves from school, or those who do not
prepare their lesson plan and notes, so based on this
wrong perception, they do not cooperate with
supervisor to make supervision a success. This
finding is in agreement with Ololube and Major
(2014), who maintain that lack of collaboration is a
factor in teachers' perception on supervision and
inspection; they state that school inspectors and
supervisors tend to evaluate teachers based on their
own perception of teaching and teacher performance
without considering official standards. They opine
that teacher involvement in matters of school
inspection and supervision has been minimal;

teachers do not understand and do not participate in
designing the instruments that are used to evaluate
them; and that opportunities for meaningful dialogue
between teachers and inspectors or supervisors,
especially after inspection or supervision, are limited.
The finding is also in agreement with Aiyepeku
(1987) who posits that whenever supervisors were
due to visit schools, all concerned head-teachers,
teachers and pupils were frightened; on the day of the
visit itself, the school almost literally shook to its very
foundations. The finding also reveal that adequate
instructional supervision has significant impact on
teachers' and pupils' performance in public primary
schools in Lafia education zone of Nasarawa State.
Conclusion
The primary education level, being the bedrock of the
child's basic education, is a very vital aspect of the
nation's educational system that deserves to be
handled with great care and caution. Any error
committed through improper supervision of the
teaching-learning processes of this level of education
will definitely affect other levels of education. Since
the content of school curriculum is increasing and
becoming more sophisticated with emphasis on the
use of technology and other audio-visual
components, instructional supervision by headteachers which plays an essential role in the entire
educational process must be strengthened. This is so
because the quality of teachers determines the
strength of any educational system and the value of
students. Suffice it to say that, if head-teachers can
play their supervisory roles, by supervising teachers
and other available resources properly, it will
certainly go a long way in raising the standard of
education in schools, and improving pupils' academic
performance.
Recommendations
Based on the findings, the following
recommendations are put forward.
The government through the State Universal
Basic Education Board should make available
vehicles and other logistics for regular
supervision of primary schools in the zone.
2.
Head-teachers in the zone should try to
supervise teachers during lesson delivery, and
check pupils' continuous assessment regularly.
3.
More supervisors should be trained on modern
supervision techniques and deployed to
various local government areas under the zone
to supervise public primary schools, especially
in rural areas.

34

Teachers' Perception On Instructional Supervision And Its Impact On Teachers' And Pupils' Performance In Public Primary Schools In Lafia Education Zone Of Nasarawa State

4.

5

Makurdi Local Government Area of Benue
State. Unpublished B.Ed. Project. Makurdi:
Benue State University.
Klaber, R. E., Mellon, A. F. and Melville, C. A.
(2010).Educational supervision. Arch Dis
Child Educ Pract Education. 95, 124-130.
Leke, M. I. (2005). The instructional supervisory role
of principals and its impact on teachers'
performance in secondary schools in
Konshisha local government area of Benue
State. Unpublished M.Ed Dissertation,
Benue State University, Makurdi.
Nwaogu, T. (1980).A guide to effective supervision of
instruction in Nigeria. Enugu: Fourth
Dimension Publishing Co. Ltd.
Nwankwo, J. I. (1984). Education administration and
supervision. Ibadan :Heinmann Publishers.
Nwaogwu, J. I. (1994). A guide to effective
supervision of instruction in Nigeria
schools. Enugu: Fourth Dimension
Publishing Co. Ltd.
Okonkwo, N. A. (1998). Introduction to educational
administration. Nsukka: Halim Press.
Ololube, N. P. (2013). Educational management,
planning and supervision: Model for
effective implementation. Owerri:
SpringField Publishers.
Ololube, N. P. and Major, N. B. (2014). School
Inspection and Educational Supervision:
Impact on Teachers' Productivity and
Effective Teacher Education Programs in
Nigeria. International Journal of Scientific
Research in Education. 7(1): 91-104.
Oluwole, M. U. (2005). School management:
Concepts, practices and issues. Makurdi:
Seglar Printing Production.
Onasanya S. A. (2008). The Concept and Practices of
Supervision/Inspection in Kwara State
Public Primary Schools. In Durosaro, D. O.
and Onasanya, S. A (Eds.). Continuous
Assessment Dosssier, School Diary,
Supervision and Records Keeping in Public
Primary Schools in Kwara State. Ilorin:
Integrity Publications.
Singh, J. (2009). Inspection and Supervision. Internet
nd
publication retrieved on 2 October, 2019
from http://www.inovativelearning.com/
SUBEB (2018).Analysis of Monitoring of Learning
Achievement 2012-2016.Lafia: Nasarawa
State Universal Basic Education Board.
SUBEB (2017).School Statistics for Primary 1 to 6 by
Local Government Areas. Lafia: Nasarawa
State Universal Basic Education Board.

The State Universal Basic Education Board
should organize workshop for teachers and
supervisors to brainstorm on modern
supervision techniques, this will help to allay
teachers' fear and wrong perception on
supervision.
The State Universal Basic Education Board
must step up the number of times supervisors
visits school per term, and put in place a
measurement and evaluation mechanism to
check the trend.

References
Adzongo, P. I. (2007). Instructional supervision and
effective teaching in schools. Makurdi:
Karagbe Nigeria Limited.
Aiyepeku, T. F. (1987). Inspection of schools and
colleges. Ibadan: Heinman Publishers.
Alye, D. S. (2007).Pre-primary/primary school
administration and supervision. Makurdi:
Destiny Ventures.
Amaechi, A. A. (2014). Universal Basic Education
Implementation in Nigeria: Prospects and
Challenges. Benue State University Journal
of Educational Foundations. 2 (2), 11-26.
Amaechi, A. A. &Nastirde, G. I. (2015). Reforming
School Supervision for Quality Education
in Secondary Schools in Nigeria. The
Tenacity, A Multi-disciplinary Journal of
Education, Science and Technology. 1 (1);
107-116.
Cogan, M. L. (1973). Clinical supervision. Boston:
Houghton-Mifflin.
Durosaro, D.O. (2004) Critical issues in the
management of primary education in
Nigeria in Fagbamiye, E.O., Babalola, J. B.,
Fabunmi, M. and Ayeni, A. O. (Eds.)
Management of Primary and Secondary
Education in Nigeria. Ibadan: N AEAP
Ehren, M. C. and Visscher, A. J. (2008).The
relationship between school inspections,
school characteristics and school
improvement. British Journal of
Educational Studies, 56(2).205-227.
Eye, G. (1977).Supervision of instruction. New York:
Harper and Row Publisher.
Federal Republic of Nigeria (2013).National Policy
on Education. Lagos: NERDC.
Gidado, T. (2003).Universal Basic Education (UBE)
Programme. A monitoring manual.
Ipole, E. I. (2008). Effects of Supervision on the
Administration of Primary Schools in

35

Journal of Contemporary Issues in Educational Planning and Administration, Volume 5, No. 2, April, 2020
Usman, S. (2016).The Relationship between
Principal's Supervisory role, Teacher
Professional Competence and Students'
Academic Achievements in Senior
Secondary Schools in North-Central GeoPolitical Zone of Nigeria. Unpublished
Ph.D Thesis. Keffi: Nasarawa State
University.
Wanzare, Z. O. (2002). Rethinking School Inspection
in the Third World: The case of Kenya.
Educational Management, Administration
& Leadership, 30(2), 213-229

West-Burnham, J. (1994). Inspection, evaluation and
quality assurance. In T. Bush and J. WestBurnham (Eds.). The Principles of
Educational Management. (pp. 157-176).
Harlow: Longman.
Wiles, K. (2011). Supervision for better schools.
Jersey: Prentice Hall Inc.
Wren, P. C. (2009). Academic aspect: Inspection
supervision. Internet publication retrieved
on 2nd October, 2019 from
http://www.inovativelearning.com/

36

The Effect Of Rural Urban Migration On Community Development In Ogun State, Nigeria
THE EFFECT OF RURAL URBAN MIGRATION ON COMMUNITY DEVELOPMENT IN OGUN
STATE, NIGERIA

Adekoya, Samuel Adebola
Department of Adult and Non-formal Education
University of Benin, Benin City, Nigeria.
samade008@gmail.com, +2348032132297
&
Iyabosola Badiru
Department of Educational Planning
Lagos State University, Lagos, Nigeria.
iyabosola2016@gmail.com, +2348023350433
Abstract
This study aimed at assessing the effect of rural-urban migration on community development in Ogun State. To
enable the study to achieve its objectives, five (5) research questions were raised. The study adopted a survey
design utilizing the ex-post-facto technique. The population for the study consisted of all the people/inhabitants in
the 10 local government areas in Ogun-East Senatorial zone from which a total five hundred (500) are selected to
form the sample size for the study. A questionnaire titled “Questionnaire on the Effect of Rural-Urban Migration
on Community Development in Ogun East Senatorial District” was the instrument used for the collection of data.
The validity of the instrument was ascertained through the expert judgment approach while test re-test method of
estimating reliability was used to determine the reliability of the instrument. A reliability index of 0.87 was
obtained using Person Product Moment Correlation Statistics. Collected data were analysed using mean score
standard, simple percentage and Chi-square. Findings from the data revealed among others that the causes of
rural-urban migration in the zone include lack of employment opportunities, lack of education, poor
infrastructure, low income, marriage and community crisis. Also, the existing programmes and interventions
available in the zone to eradicate rural-urban migration are FADAMA development project, Primary Health
Care, provision of electricity and pipe-borne water project. The people in the zone believed that rural-urban
migration affects the construction of roads, the building of town halls and building of schools. The people in the
zone believed that rural-urban migration through remittance provides employment opportunities, encourage
industrialization, increase community labour force, and causes a drop in commercial activities. The study
concluded that rural-urban migration has a positive effect on the development of rural areas.
Keywords: Rural-Urban Migration, Development, Rural Community
Introduction
Rural-urban migration has played a significant role in
the urbanization process of several countries and
continues to be significant, even though migration
rates have slowed down in some countries (Lall,
Selod and Shalizi, 2006). Historically, migration
existed internally to enable excess labour to be taken
slowly from the rural areas to provide the workforce
for industries in the urban areas and therefore aids
industrial growth. However, experience in
developing and underdeveloped countries has shown
that the rate of rural-urban migration has ceaselessly
outweighed the rate of job creation and having an
overweight on the social and infrastructural amenities
available in the urban areas. Furthermore, according
to Smith cited in Omonigho and Olaniyan (2013)
opined that this problem adds to worsen the already
severe urban unemployment problems triggered by

economic and physical inequality between urban and
rural areas.
Before colonialism in Nigeria, the extended families
lived a communal life. They carried out their daily
activities together in accord and shared their yield
adequately following a well-comprehended custom.
Urbanization influenced and changed the existing
communal practice by exposing Nigerians to the
international market through cash crops, and also,
prompted the creation of administrative offices in
planned zones that necessitated the investment in
socio-economic amenities within these areas. This
stimulated the quest for paid employment and
migration of the workforce into urban areas and
therefore led to the commencement of rural-urban
migration in Nigeria. This resulted in an increased
migration into new cities such as Lagos, PortHarcourt, Enugu, Jos and Kaduna: Unskilled labours
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were required for menial jobs in the urban centres of
colonial administration (Nwanna, 2004).
According to Connell (2001), migration is a major
economic choice where individuals or households
decide to migrate from rural to urban areas if there is a
higher anticipated income in urban areas. He, besides,
observed that migration results in response to urbanrural dissimilarities in anticipated rather than actual
incomes. The basic premise is that migrants deliberate
on the various labour market prospects accessible to
them between the rural and urban sectors, and select
the one that maximizes their anticipated gains from
migration. The urbanization of some communities in
the country makes them more appealing to young
people in huge numbers since superior employment
and other socio-economic conveniences such as good
road network, electricity, pipe-bore water, health
facilities etc. resided there. Furthermore, rural areas
are regularly abandoned by the youths, leaving the
ageing men, women and children to labour on the
farms, leading to decrease in agricultural output and
its contribution to Gross Domestic Product (GDP) in
Nigeria, lowered the standard of living of the rural
dwellers, and desertion of the rural areas. The
migration of the rural masses to the urban areas has
occasioned many social and economic difficulties in
rural areas.
Besides, McCarthy as cited in Omonigho and
Chidierere (2010) also stated that excessive
urbanization has led to a high rate of city congestion,
crime and poor infrastructure such as proper sewage
system, clean drinking water, and electricity and other
amenities, chronic unemployment and creation of
large slums and shanty towns in the urban centre. The
past administrations in Nigeria since freedom from
colonialism, have tried to develop the rural areas
where over 75% of Nigerians live in for the sake of
attaining balanced growth and development and
discourage rural-urban migration. Unfortunately, the
rate of rural-urban migration in the country is still
high. According to Nwakeze as cited in Omonigho
and Chidierere (2010), the national population is
growing at an annual rate of 2.8 per cent, the urban
population is growing at 5.5 per cent. This rate he
considered to be among the highest in the world today.
Rural-urban migration in the past was regarded as
favourable in economic development. But today, it
has become one of the most embarrassing problems in
the Nigerian development experience.
According to Bahns (2005), almost half the world
population lives in cities and the number of people
living in urban areas has risen steadily by around 1
million every year. United Nations Population
Division report (2003), stressed that the urban

population is estimated to grow at 1.8 per cent per
annum, while the total population rate is projected to
be 1 per cent annually. This would result in an urban
population of 5 billion, or 61 per cent, by 2030. The
rural population, on the contrary, is expected to
decrease from 3.3 to 3.2 billion between 2003 and
2030. It is clear from the report by the UNPD and
Bahns' assertion that the rate of rural-urban migration
is high and this obviously will hamper development in
rural communities. On the other hand, the
development of any community is based on the belief
that people can work together to shape their destiny if
allowed to participate in a free, open and nonthreatening environment. Community development is
not easy and requires people with specific knowledge
and skills to facilitate the process. It is a process
through which people develop the ability to
collectively help themselves and reduce reliance on
external resources. It includes a set of steps to guide
problem-solving, programme planning and task
completion (Phillips and Pittman, 2009).
Also, community development takes on the mantle of
developing stronger communities of people and the
social and psychological ties they share. It involves a
process to achieve improvement in some aspect of
community life where normally such action leads to
the strengthening of the community's pattern of
human and institutional relationships (Ploch 1976
cited in Phillips and Pittman, 2009). The concepts of
community development focus on the process where
people work together to solve common problems. It
also involves developing and enhancing the ability to
act collectively to take action for improvement in a
community to achieve physical, environmental,
cultural, social, political and economic development.
According to Committee for Economic Development
(1995) cited in Phillips and Pittman, (2009),
developing a community involves the extent to which
members of a community can work together
effectively to develop and sustain strong
relationships; solve problems and make group
decisions; and collaborate effectively to plan, set
goals, and get things done. The above assertions,
therefore, emphasized the importance of members of
a community to development achievements in any
community. Therefore, it won't be an overstatement to
conclude that the most important resource of a
community, as well as its development, is its human
resource and especially its labour force. It, therefore,
becomes a big problem where the most valuable asset
of the community, that is, it's labour force which is
responsible for its development is migrating from the
rural to urban areas intending to get a better life and a
promising future (Lee, 2003). Therefore, in a situation
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where people who are the key catalyst for
development migrate from rural to urban
communities, the following questions come to mind:
what factors are responsible for rural-urban
migration? What effects would rural-urban migration
have on the development of rural communities?
These questions are what this study intends to find
answers to, using Ogun-East Senatorial District,
Ogun State, Nigeria as a case study.

Purpose of the Study
The principal purpose of this study is to find out the
effect of rural-urban migration on community
development in Ogun-East Senatorial District, Ogun
State. Specifically, the study seeks to achieve the
following objectives:
•
to identify the causes of rural-urban migration
in Ogun-East Senatorial District, Ogun State.
•
identify the different interventions/
programmes introduced and executed to
eradicate rural-urban migration in the
community.
•
determine how rural-urban migration has
affected the provision of basic amenities in
rural communities.
•
ascertain ways through which rural-urban
migration affected the economic activities of
rural people.
•
explore ways rural-urban migration has
affected the social activities of rural people.

Statement of the Problem
Rural-urban migration is enhanced by inequality in
development between the rural and urban
communities in the country in terms of the provision
of basic facilities/amenities such as electricity, water,
good roads, health clinics and good modern housing.
The inequality caused an imbalance in the
development of both communities socially,
politically, educationally and economically. Several
attempts have been initiated and employed by the
government towards solving the problem of ruralurban migration, some of which are in the National
Development Plan and National Rolling Plan.
Nigeria has had many Development Plans including
the 1st National Development Plan (1962-1968); 2nd
National Development Plan (1970- 1974); 3rd
National Development Plan (1975-1980); 4th
National Development Plan (1981-1985); the three
Rolling Plans 1990-1992, 1993-1995, 1996-1998.
There was also Vision 2010 and Nigeria 2020, and the
National Economic Empowerment and Development
Strategy (NEEDS). There have been attempts by
successive regimes in Nigeria at poverty reduction
and rural development.
Despite these programmes and the efforts of the
governments which aimed at curbing rural-urban
migration, there are indications that the problem has
continued unabated. The rural areas appear to have
been abandoned by the abled-bodied persons leaving
only the aged in the area to till the soil. Productive
activities have seemingly become very low with more
of the ageing population. There is enough evidence to
show that the problem is having its toll on socioeconomic and cultural activities in rural areas.
However, it not too certain what the true situation is at
the movement in terms of rural-urban migration
effects on the overall development of the rural
communities. It is, therefore, imperative to obtain
empirical evidence on the current state of the effects
of rural-urban migration on rural development. The
problem of this study, therefore, is how has ruralurban affected rural development in the area under
study?

Research Questions
To achieve the purpose of this study, the following
research questions were raised.
1)
What are the causes of rural-urban migration?
2)
What are the existing interventions/
programmes introduced and executed to
eradicate rural-urban migration in rural
communities?
3)
How does rural-urban migration affect the
provision of basic amenities in rural
communities?
4)
In what ways has rural-urban migration
affected the economic activities of rural
people?
5)
In what ways has rural-urban migration
affected the social activities of rural people?
Methodology
The following research methods were employed in
the course of carrying out this study.
Research Design
The research design used for this study is a descriptive
survey utilizing an ex-post-facto technique
The Population of the Study
The population of this study comprised of all the
people/inhabitants in the 10 local government areas in
Ogun-East Senatorial zone which are Ijebu-ode,
Ijebu-Igbo, Ijebu-East, Ikenne, ObafemiOwode,
Odogbolu, Ogun waterside, Remo North and
Sagamu.
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Sample and Sampling Technique
The multi-stage sampling technique was used to
select 500 respondents from five communities in the
selected local government areas in the Senatorial
District

Reliability of the Instrument
The test-retest technique was used to determine the
reliability of the instrument. The two sets of scores
obtained were correlated using Pearson Product
Moment Correlation Coefficient (PPMCC) and it
yielded a correlation coefficient of 0.72 which means
the instrument was reliable.

The Instrument for Data Collection
Data for the study was collected through the use of the
questionnaire which was designed based on the
research questions raised. The questionnaire is
divided into two sections, A and B. Section A focused
on the demographic or personal data of the
respondents such as age, sex, marital status etc. while
section B contained information which borders on the
issue under study.

Administration of Instrument
The researcher administers the instrument personally
together with four other research assistant. This will
help to ensure easy and accurate distribution and
collection of the instrument from the respondents
Method of Data Analyses
In analysing the data, the researcher shall make use of
frequency count, simple percentage, mean score
standard and Chi-Square statistic.

Validity of Instrument
The face and content validity of the instrument was
ascertained by two experts in the department of adult
and non-formal education, faculty of education, and
one expert in the department of measurement and
evaluation, faculty of education, University of Benin,
Benin City, Nigeria.

Question One 1:
1.
2.
3.
4.
5.
6.
7.

Results
Results of data analyses are presented below:

What are the causes of rural-urban migration?
ITEMS
N
Mean Score
500
500
500
500
500
500
500

Lack of employment Opportunities

Lack of Education
Poor Infrastructure
Natural Events
Low Income
Marriage
Community Crisis

The data in Table 1 above shows that items 1, 2, 3, 5
and 12 met the mean score standard of 2.50 and,
therefore, were accepted, while items 4, 6, and 7 did
not meet the criterion mean and so were not accepted.

Remark

3.0
3.5
3.2
2.2
2.7
1.7
1.9

Accepted
Accepted
Accepted
Not accepted
Accepted
Not accepted
Not accepted

This, therefore, means that the causes of rural-urban
migration in Ogun-East Senatorial District include
lack of employment opportunities, lack of education,
poor infrastructure and low income.

Question Two 2: What are the existing interventions/programmes introduced and executed to
eradicate rural-urban migration in rural community?
ITEMS
N Mean Score Remark
1.
2.
3.
4.
5.
6.
7.
8.

FADAMA development Project (Agriculture)
Primary Health Programme (Health) i.e. clinics, hospital etc
Empowerment Schemes e.g credit facilities, Grants, loans etc
Road Construction Project
Provision of Electricity
Pipe-borne Water Project
Establishing Industries
Capacity building and Vocational Skills Development
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500
500
500
500
500
500
500
500

2.7
2.5
2.4
2.2
2.7
2.8
1.7
2.1

Accepted
Accepted
Not Accepted
Not Accepted
Accepted
Accepted
Not Accepted
Not Accepted
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The data in Table 2 above shows that items 1, 2, 5, and
6 met the mean score standard of 2.50 and, therefore,
were accepted, while items 3, 4, 7 and 8 did not meet
the criterion mean and so were not accepted.
However, item 3, though did not meet the criterion
mean but produced a very high mean score. This,

therefore, means that the existing interventions and
programmes available in the zone to eradicate ruralurban migration are FADAMA development project,
Primary health care, provision of electricity and pipeborne water project

Question Three 3: How does rural -urban migration affect the provision of basic amenities in
rural communities?
ITEMS
N
Mean
Remark
Score
500
2.5
1. Rural -urban migrants participated in the
Accepted
construction of roads and bridges in rural areas.
500
2.4
2. Rural -urban migrants contributed to the
Not Accepted
provision of electricity in rural areas.
500
2.1
3. Rural -urban migrants aided the provision of
Not Accepted
pipe-borne water in rural areas.
500
2.2
4. Rural -urban migration encourages the building
Not Accepted
of a hospital/clinic in rural areas.
500
2.9
5. Rural -urban migrants have contributed to the
Accepted
building of community town hall and market.
500
2.4
6. Rural -urban migrants contributed to the building
Not Accepted
of schools and vocational centres in rural areas.
The data in Table 4 shows that items 1 and 5 met the
mean score standard of 2.50 and, therefore, were
accepted, while items 2, 3, 4, and 6 did not meet the
criterion mean and so were not accepted. However,
item 2 and 6, though did not meet the criterion mean

Question four 4:
of rural people?

but produced a very high mean score. This, therefore,
means that the rural-urban migration aided the
provision of basic amenities such as the construction
of roads and bridges and building of schools and
vocational centres in the zone..

In what ways has rural-urban migration affected the economic activities
ITEMS

N

500
1. Rural -urban migrants have helped improve market and
trading activities in rural areas.
500
2. Rural-urban migrant’s contributions to the community
have helped improve people’s standard of living in rural areas.
3. Rural -urban migrants through remittance have helped
promote farming activities in rural areas.
4. Rural -urban migrants help to provide employment
opportunities in rural areas.
5. Rural -urban migrants have helped to encourage
industrialization by helping to facilitate the building of
community market and the establishment of industries in
the area.
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Mean
Score
2.1

Remark
Not Accepted

2.4

Not Accepted

500

2.6

Accepted

500

2.5

Accepted

500

2.5

Accepted
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ITEMS

N

Mean Score

Remark

6. Rural -urban migration has helped increase the community
labour force.

500

1.9

Not Accepted

7. Rural -urban migrants have helped to increase the
community wealth and economic output through tourism
and festivals.
8. Rural -urban migration has led to a drop in commercial
activities such as trading, farming, crafting etc. in rural areas.

500

2.2

Not Accepted

500

2.9

Accepted

The data in Table 5 shows that items 3, 4, 5, and 8 met
the mean score standard of 2.50 and, therefore, were
accepted, while items 1, 2, 6, and 7 did not meet the
criterion mean and so were not accepted. However,
item 2, though did not meet the criterion mean but
produced a very high mean score. This, therefore,

means that the people in the zone believes rural-urban
migration promote farming activities, provide
employment opportunities, encourage
industrialization and lead to a drop in commercial
activities.

Question five 5: In what ways has rural-urban migration affected the social activities of rural
people?
ITEMS
N
Mean
Remark
Score
500
2.6
1. Rural -urban migration (Youth migration) has
Accepted
made rural areas boring and less attractive to
people living in rural areas.
500
2.7
2. Rural-urban migration hinders the formation of
Accepted
social group/association in rural areas
500
2.6
3. Rural -urban migration has created social class
Accepted
among people in rural areas
500
3.8
4. Rural -urban migrants have helped changed the
Accepted
social lives of people in rural areas through the
provision of social entertainment centres such as
hotel, restaurants etc.
500
2.8
5. Rural -urban migration has caused poor social
Accepted
network in rural areas
The data in Table 6 shows that all the items 1, 2, 3, 4,
and 5 met the mean score standard of 2.50 and,
therefore, were accepted. This, therefore, means that
the people in the zone believes rural-urban migration
create social class, hinders the formation of social
group/association makes rural areas boring and
unattractive, change the social lives of people and
cause poor social network

2.

3.
Discussion of Findings
Findings from the study have been quite revealing.
1. The causes of rural-urban migration in the zone
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include lack of employment opportunities, lack
of education, poor infrastructure, low income,
marriage and community crisis.
The existing programmes and interventions
available in the zone to eradicate rural-urban
migration are FADAMA development project,
Primary Health Care, provision of electricity
and pipe-borne water project.
The people in the zone believed that rural-urban
migrants help promote the construction of roads,
the building of town halls and schools through
their remittance activities.
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The people in the zone believed that rural-urban
migrants through the building of markets and
industries in the community have helped to
provide employment opportunities, encourage
industrialization and increase the community
labour force. They also agreed that rural-urban
migration causes a drop in commercial activities
such as trading, farming, crafting etc in the rural
area.
People in the zone believed rural-urban
migration made the area boring and unattractive,
hinders the formation of a social group, creates
social class among people, changed social lives
of people through the provision of social
entertainment centres and negatively causes
poor social network.

Conclusion
Based on the findings made from data collected and
analyzed, it was concluded that rural-urban migration
though has a lot of negative effect on the development
of the rural areas, yet, it also has so much positive
effect. It is there an empirical fact that rural-urban
migration has a developmental effect on the
development of rural areas.
Recommendations
Based on the findings of the study, the paper
recommends the following:
1. There is a need to add more programmes to the
list of existing programmes to eradicate ruralurban migration
in order to expand the
development opportunities available to rural
dwellers.
2. Formal and specific organized steps should be
taken by the government to develop the rural
areas to curb the problem of rural-urban
migration.
3. Government and non-governmental agencies
should evolve new ways to address the causes of
rural-urban migration to help fix the problem of
migration as well as increase the pace of
development in rural areas.
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Abstract
The administration of public secondary schools is facing a lot of challenges ranging from poor record keeping
topoor coordination amongst others. However, studies show that the major reason why these challenges remain
unabated is that most school heads still manage their school manually. This study examines the use of information
technologies for improved school administration in Ogun State. The study employed descriptive research design
with sample size of 150 school administrators in Ogun East Senatorial District of Ogun State. The results revealed
that the use of information technologies will significantly improve effective coordination. It also shows that the
use of information technologies will significantly improve effective record keeping. The study concluded that
majority of respondents prefer to use information technologies in their school for improved administration.
Recommendations were made to government and other education stakeholders on the need to provide digital
devices for public schools for smooth administration.
Keywords: Administration; Digital Tools; Information technologies; Coordination; Record Keeping
Introduction
Education is the instrument for any country to achieve
national development and indeed to promote socioeconomic welfare of the citizens. A school is an
educational institution where students receive
knowledge, skills, and attitude that will make them to
be useful members of the society. For the school to
operate normally it must have quality headship and
teachers who are trained to provide necessary
guidance for the learners (Otegbulu, 2016).However,
poor performance of the students is often linked with
factors like teachers' quality, inadequate supply of
educational resource, lack of relevant instructional
technologies and poor managerial skills of the school
leadership. Studies indicate that management and
administration of secondary schools generally
encounter the challenges of ensuring quality teaching
and learning. Ogbonnaya (2004) observed that the
major challenges in school administration include
managing behavior, attendance, learning resources
and environment. The school should be built as a
learning community to enjoy parental support for
learning (Day & Sammons, 2016). Lack of teaching
and learning resources, distance between schools and
homes, unavailability of necessary infrastructure,
high teacher-students ratio and lack of motivation for
both teachers and students are other problems facing

primary and secondary education in Nigeria. Most of
these challenges emanate from lack of adequate
school record to provide information for the
government to do the needful.
There have been allegations of poor administration of
secondary schools in Nigeria as a result of the
challenges to effective administration. According to
Ogbonnaya (2004), school management faces a lot of
challenges and these challenges rangefrom shortage
of office materials to poor record keeping. There is
poor information communication between the
leadership of the school and members of staff and this
will lead to lack of cooperation. Studies show that
there is poor co-ordination and internal supervision
conducted by the relevant management authorities at
the school and if this is done at all it would be done
manually meaning that there is no standardized
assessment model that could be generated digitally
which all schools must adopt for administrative
convenience. Studies showed that a major challenge
to administration is heavy workload on principals and
such administrative and management work sometime
lead to poor record keeping, improper monitoring of
students, staff and resources.
In Nigeria, most School Administrators still use
traditional record keeping system for taking students'
attendance register, teachers attendance, time book,
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movement book, payment ledger and all these
bureaucracy create bottleneck which hinder effective
school administration (Emenike,2010).Sheyin and
Aderibigbe (2019) affirmed that record keeping in
some schools is poorly done, whereas manual record
keeping is prone to error and mistakes especially in
accounting data. Administration in schools continues
to get attention globally and there are a lot of
interventions brought forward to ensure its
effectiveness. According to Beaton (2018), in
countries like England school management and
administration receive strong attention from the
government focusing on training, qualification and
professional development for school leaders
especially in the area of management information
system. In support of these views, Ogbonnaya (2004)
remarked that educational administrators play
important roles in the enhancement of teaching and
learning process in schools by procuring and
managing funds; maintaining staff, physical facilities,
educational media
and maintaining schoolcommunity relations.
The use of information technologies in education has
undoubtedly become an underlying factor for school
improvement (Tosun and Bans, 2011) not only for
teaching and learning, but also for administrative use
(Simin, Afshari and Seger, 2013).When school
administrators are aware of the need for information
technology(IT) skills and utilize it appropriately it
will make work effective and efficient thereby
making schools to be 21stcentury compliance. As
education is being driven digitally so also is
information communication system, thus there is
need for school administrators to manage information
systematically in order to achieve the desired result.
There are
lots of management information
system(MIS) software available which will make the
management of school information faster, easier and
accurate and most tertiary institution are already
using them. A Software based applications is a piece
of computer programme which execute useful tasks
such as word processing, desktop publishing, running
a database, creating a presentation or e-mail
programme (Higgins & Packard, 2004).The most
famous software application in schools is EMIS,
which is an abbreviation for “Education Management
Information System" which function is to collect,
store, process, analyze and disseminate information
(Susmita, 2007).Day and Sammons (2016) and
Bush(2017) posited that management functions in
schools are becoming complex in area of students'
enrolment, scheduling, teachers monitoring, finance,
planning, directing, staffing, controlling, organizing,
coordinating, communication, examination, result
processing, teachers' discipline, collaboration and

interpersonal relationship. All these challenges
require the utilization of innovative technologies such
as smart-phone, computer, wireless public address
system, interactive smart-board,multimedia
projector, digital television, digital classroom,
internet services, result processing management
system, data management system etc.
There are various opinions on the possibilities of
using IT to bring significant improvement in
coordination of human and material resources in
school. Coordination is an important feature of
management which means the integration of the
activities, processes and operations of the
organization and synchronization of efforts to ensure
that every elements of the organization contributes to
its success. The results of previous studies
(Mwalongo, 2011) indicated that there was
significant improvement in coordination of
curriculum activities when school administrators
encourage their teachers to use information
technologies in preparation of teaching time table,,
examination timetable, lessonplan, instructional
media, scheme of work, diary and school reports. The
principal can use IT to provide effective planning,
controlling, organizing, staffing, coordination and
directing in order to achieve optimal objectives.
Teachers can make use of computer technology to
present learning materials to meet students' needs.
Instructional events can be programmed manually or
with computer technology. When instruction is
programmed to be presented with the assistance of
computer this is referred to as computer assisted
instruction (CAI).Olori(2010) describes computer
assisted instruction as a sophisticated extension of
programmed instruction theory and practice.
Computer assisted instruction with its features of
individualization, self-regulated,learner selfpaced,multimedia approach, principle of small step,
reinforcement, prompt feedback, interactivity, and
monitoring of learners progress can facilitate
improvement in students learning
outcomes(Olori,2010).For,instance the use of tutorial
mode of CAI provides high stimulation in the
teaching-learning of algebra, statistics, physics,
social studies etc. Similarly, when computer
simulation is used to provide simulated experiences
and experiment this has the tendencies to improve
students' achievement. Computer games are gamelike instructional strategy which is used to facilitate
teaching- learning through entertainment mode and
this is found to have improved students' attitude and
achievement overtime. A school can make use of
computer-based assessment, computer based
examination which could automatically grade and
generate results. The use of this digital system of
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evaluation in curriculum development saves a lot of
time for marking and correction process. In order to
have improved students' performance, Olori and
Adebanjo (2019) explained that many school subjects
software in CD-Rom are now available to support IT
st
driven instructional strategies in the 21 century
classroom and this could be Audio-CD/DVD in
recordable or rewritable. The use of the learning
management system (LMS) in which instructional
module is presented digitally is reported to have
significantly improved students engagement in
learning activities. Generally, a learning management
system is systematically presented in order of preassessment,objective, assigned reading, assigned
writing, exercises with web link or power point,
provision of links for further study and assessment.
Kawade(2012) in a study found that effective use of
IT significantly increased quality of teaching. Otieno,
Ajowi and Bosire (2015),in a study found that
majority of teachers agreed that the use of IT
significantly improves their teaching efficiency and
saves time. On the other hand, Nyaga (2010) in a
study found that majority of the teachers agreed that
the use of IT is putting much pressure on them in
acquiring new skills.
Another essential variable in the school
administration and management is record keeping.
School records are official documents containing
essential information on school activities that could
be retrieved when needed. The purpose of record
keeping and management is to ensure that accurate
records of information on school activities and
matters that will promote efficiency and effectiveness
of the school system are kept (Sheyin and
Aderbigbe,2019).With respect to record keeping,
Selwood (2004) in a study found that administration
recorded significant improvement when they use IT
to prepare school announcements, reports, letters for
meeting with parents, student and staff registration
which can be accessed easily and instantly whenever
needed. Information technology application helps a
lot to keep the records of all levels and aspects of
school including students, teachers, staff, and details
of meetings' minutes, school publicity, curriculum
development materials and entire management
information (Otieno, Ajowi & Bosire, 2015). Besides,
IT could be used effectively by administrators in
decision making process and storage of information.
Administrators play major role in providing
successful learning environments and they should
make it possible for their teachers to adopt technology
to make a difference (Afzaal, 2012).Administrators
should make available for teachers computers to
provide students cumulative records in terms of
formative evaluation and summative evaluation. The

use of IT would help Principals in keeping record of
school financial documents such as balance sheet, pay
slip, audit reports and salaries (Kazi, 2012).
Afzaal (2012) in a study found that majority of the
principals agreed that there was significant
improvement in record taken in their schools when
computer is used. Kazi (2012) in a study found that
majority of the school teachers agreed that the use of
computer significantly made their record accurate and
timely. On the other hand, Bush(2017) found that
majority of teachers opined that the use of computer in
record taken has not significantly save time because
they are not digitally literate. Beaton (2018) found
that majority of principals opined that IT has not
significantly improved their record taking because the
teachers ate resilient to change.
This study is situated on the Technology Acceptance
Model (TAM) which is an information systems theory
that studies how users come to accept and use a
technology (Davis, 1989). Organizations should
understand that the acceptance process is essential in
making the decision to adoption information
technologies. One of the key measures of IT
implementation success is users' acceptance to adopt
it in daily work process. Therefore, what is likely to
influence school administrators in using information
technologies is their perception on its usefulness in
completing task accurately, timely and conveniently
when compared with manual methods of coordination
and record keeping.
Statement of the Problem
Administration of secondary schools in Nigeria is
becoming complex due to various challenges such as
poor keeping and tracking of record for students,
teachers, budget, scheduling of duties, attendance,
mismanagement of resources, increase in students'
enrolment, lack of motivation, lack of in-service
training, poor communication between
administrators and staff and poor coordination.
Studies have revealed that the reason why these
challenges remain unabated is that most of these
functions are been carried out manually even when
there are available information technology(IT) tools
that could be used to provide efficient and accurate
information. This study investigated the use of
information technologies for improved school
administration and management in Ogun- State,
Nigeria.
Hypotheses
Ho1: The use of information technologies will not
bring significant improvement in school coordination
for administrators.
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Ho2: The use of information technologies will not
bring significant improvement in record keeping and
tracking in school administration.

was given to experts in Educational Management for
face and content validity. It was trial tested on twenty
principals and vice-principals of schools not involved
in the study but have similar characteristics with the
participants. Cronbach coefficient alpha method was
used and this gave a reliability value of 0.58 meaning
that it is internally stable. It was administered by the
researchers and all copies were returned completed,
while Chi-square statistical method was used to
analyze the data collected.

Methodology
The study employed a descriptive research design
method. The population consisted of all public
secondary school Principals and Vice principals in
Ogun East Senatorial District of Ogun State. The
sample consisted of 150 participants. Thirty (30)
public secondary schools were randomly selected
while five (5) Principals and vice principals in (senior
and junior) secondary schools were purposively
selected from each school. The selection of the
participants was based on the administrative position
in school and experience. A self-developed
instrument of four-point likert rating scale of Strongly
Agree, Agree, Disagree and Strongly Disagree was
used to collect data. Section A comprised of bio-data
while section B of comprised of 20 item questions on
coordination and record keeping with the use of IT. It

Results
Ho1:The use of information technologies will not
bring significant improvement in school coordination
for administrators.
Table 1 above indicates that the calculated value of
19.352 is more than the table value of12.032 at 0.05
level of significant. It means that the null hypothesis is
rejected. The respondents perceived that IT will
significantly improve coordination in school
administration.

Table 1:Chi-square showing significant level of IT influence on school coordination
Df
Sig.
Decision
X 2
X 2
Cal
Tab
19.352
12.032
147
0.05
Rejected

H02:The use of information technologies will not
bring significant improvement in record keeping and
tracking in school administration..

15.762 is more than the table value of 9.148 at 0.05
level of significant. It means that the null hypothesis is
rejected. The respondents perceived that IT will
significantly improve record keeping and tracking in
school administration.

Table 2 above shows that the calculated value of

Table 2:Chi-square showing significant level of IT influence on school record keeping
Df
Sig.
Decision
X 2
X 2
Cal
Tab
15.762
9.148
147
0.05
Rejected
Discussion of Findings
Results in hypothesis one showed that IT will
significantly improve coordination of activities such
as planning, controlling, organizing, staffing and
directing in the school when applied effectively by
school administrators. This result is in line with the
findings of Mwalongo (2011) which indicated that
there was significant improvement in coordination
when school administrators encourage their teachers
to use IT in preparation of teaching and examination
timetable, lesson plan, schemes of work and diary.
Findings by Kawade (2012) found that effective use
of IT increased quality of teaching significantly.
Results in hypothesis two revealed that IT will

significantly improve record keeping and tracking in
school administration as administrators find it easily
to access and retrieve information when needed. This
result is in line with the finding of Afzaal (2012)
which found that majority of the principals agreed
that there was significant improvement in the record
taken in schools when computer is used instead of
manual filling system that is relatively costly and
tedious. Also, findings by Kazi (2012) found that
majority of the school teachers agreed that the use of
computer significantly made their record accurate and
timely.
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Conclusion
From the results majority of the administrator in
public secondary schools are of the opinion that the
use of information technologies will improve their
supervision and record keeping skills thereby
bringing accurate information, timely intervention
where necessary to the school administration and
management. The use of IT will also help them in
planning how to rationalize the resources that are not
always adequate.
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Recommendations
1. School management information software
should be provided by the government to schools
for easy data capturing.
2. Government at all level should provide adequate
in-service training for teachers and
administrators on the use of emerging
technologies for e-teaching and management
processes.
3. Government should make IT devices relatively
cheap so that they will be affordable to
administrators and teachers.
4. IT should be used by the administrators for
record keeping and information sharing in order
to meet up with the global best practice.
5. IT should be used by the school administrators to
prepare budget, registration of students, keeping
of attendance, taking stock of inventories and
monitoring of students' progress.
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Abstract
The need for school-community relationship is not debatable because of the benefits derived from such
cooperative interactions. This is for the reason that the school is part of the community in which it is located.
Hence, the full values of education can only be realized by a close interaction between the school and its host
community. This paper focuses on the concepts school-community relationship, problems militating against
school community relationship, effect of school-community relationship on the development of the school and
recommendations were been made on how best school community-relationship should be managed for a
sustainable development in Nigeria.
Keywords: School-Community Relation, Development, Sustainable Development
Introduction
Education is a social system and as such its sustenance
and success is vested on the complementary roles of
different social forces combined together to form the
whole system, one of which is the community. The
school is one part of the society as the social system,
the school is a stratum of the society and it relate
interdependently with the community. Therefore
while the school is been run by the concerned
educators, the interest of the community is usually
being put in mind. Asodike (2008) stated that “the
involvement of communities in the management of
education in Nigeria is not new to the system. It can be
dated back to the colonial era when the administrators
made use of the local communities in the supervision
and furtherance of western education. For example
parents give local communities to teachers, lands, and
accommodations are sometimes given to the school
by the host communities.
Community participation in education in Nigeria
could be traced with the history of man in the country.
Before the introduction of both the Islamic and
Western systems of education into the country, child
training and child education depended greatly on the
immediate community members. This was so because
in traditional African Society a child is the child of all
and as such Fafunwa (1974) said that his education is
the responsibility of not only his mother but of
everyone in his immediate environments which he
passed through while growing up. The history of
western education in Nigeria reveals that the
missionaries were the first to establish schools on
their own initiatives in the early 19th century. This

was dictated by the exigencies of their undertaking
that; the converts had to be able to read scriptures. The
government at first encouraged the missionaries and
later enacted education ordinance to control, regulate
and partly finance education under the management
of voluntary agencies. The introduction of Islamic
religion and the Islamic education system in Nigeria
through the private effort of Muslim scholars from the
th
Islamic kingdom of Egypt in the 11 Century A.D.
also marked another landmark on the community
participation in education in Nigeria.
The relationships that co-exist between the school and
the community is a two-ways things; the community
provides the school with basic needs to ensure a
conducive atmosphere for teaching and learning
activities while the school in return provides the
community with effective and efficient western
education. Both parties will benefits the willingness
to allow cordial relationship between them. Bibire,
(2014) was of the opinion that schools and
communities should work closely with each other to
meet their mutual goals of provision and management
of education as well as teaching, learning and
enforcement of processes. This is a kind of
relationship in which both the school and the
community contribute directly to the strengthening
and development of each other to provide a firm
foundation for both educational renewal and
community regeneration. Subscribing to the
communities participation in school development,
Maduewesi (2007) in Ibekwe (2012) pointed out that
no school can operate effectively without community
interest, understanding and participation, since the
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community supplements the educational
opportunities offered within the community.
In the past, most of the communities in Nigeria
recognized their responsibilities in contributing to the
development of education; hence they embarked on
the construction of school building, giving
scholarships to brilliant students, providing labor to
schools. Etc. But in recent times, it seems that most
communities have relaxed, they now show little
interest in contributing to secondary school
development. No wonder Federal government have
been emphasizing on the role of communities in the
management and development of her educational
system. School-community relationship channels
includes: Parents Teachers Association (PTA), Board
of Governors (BOG), Religious organizations, Town
Unions, Alumni Association, and Business
Organizations. These bodies are required to get
involved and fund the development of education
towards the sustainable development of the Nigeria.
Education system over decades has been a producer
of sophisticated weapons that kept on igniting the fire
lamp of the economy and national development of
any country.
Education is a vital tool in achieving the
predetermined sustainable developmental goals of
any country. The system has librated human from
crude ways of life to an advanced one. Therefore the
place of education in the sustainable socio-economic
development of any country cannot be overlooked.
An educated man is an expensive machine that has
successfully gone through the stages of unknown to
known, and he is able to solve rising problems in his
day to day activities through the influence of past
experiences. In the like of this, institutions where the
educated man is been produced is to be properly
managed with all necessary things put in place in
order to ensure there is development in the sector and
the development should be able to enhance
sustainable development of the country. Part of what
to be in order is the ensuring there is mutual
interaction between community and the school,
especially the hold community who are the immediate
benefactor of the output of the school.
Having said this, cordial relationship between the
school and the community is required for achieving a
meaningful educational objective in our community
and nation at large, and since the school needs the
support of the community in producing valuable tools
(graduates and school leavers) that will aid the
development of a country, any threat on the link
between the school and the community will surely
have a negative effect on the development of the
school and on the long run may cause damage on the
sustainable development of the country.

Concepts of School-Community Relationship
School-community relationship is cordial and mutual
interactions that exist between the school and the
community where the school is situated. The
relationship assists both the school and the
community to achieve their predetermined goals in
healthy atmosphere. Adelakun (2016) defined school
community relationship as the cautious interactions
between any elements of the school and the host
community. It is a mutual interaction between the
school and the community where they gain mutual
help and understanding from each other as well as
been aware of one another activities; policies, plans
progress and problems.
Adelakun, (2019) viewed school-community
relationship as the interaction between any element of
the school and the element of the host community. It is
a mutual interaction between the school and the
community whereby they gain mutual help and
understanding from each other as well as been aware
of one another activities; policies, plan, progress,
problems. School-community relationship envelopes
the series of land activities and it's media through
which the school seeks to learn about the host
community and interpret when necessary the purpose,
programs, problems and evaluating school policies
and progress.
School-community relationship is a driving force
behind quality assurance practice, aimed at
improving the quality of school management,
learning environment, curriculum delivery and
students' learning outcomes involving meaningful,
close, strong and goal-oriented partnership between
the school authority and other relevant stakeholders
such as Parent-Teachers Association (PTA), Old
Students Association, Non-government
organisations, Communities, Ministries(both state
and federal), Board of Governor, Individuals and
other social institutions.
According to (Bakwai 2013), the school-community
relationship is never a one-way affair, between the
school and the communities, various types of
interaction usually exist; sometimes it may be inform
of conflicts, competition at other time cooperation.
He further explained that school-community
relationship which is a two-way process of
relationship in which members of the school and
communities share common values, aspirations,
beliefs, responsibilities, obligations and develop
mutual respect, understanding and ways of working
together to ensure effective management,
instructional practices, development of the school,
improvement in students' learning outcomes and a
sustainable development of the educational sector at
large. The relationship enables the community
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members and agencies to help schools with extra
learning resources, conducive learning environments,
build teachers' capacities by co-opting capable and
professional educationists from the community into
the school-based teacher development committee to
help improve teachers' capacities for effective
instructional presentation and improvement in
students' academic performance.

community who are even products of the same school,
when this is done the development of the school and
the community interests such employee and it will
further aid the sustainable development of the
country. When parents at will releases their wards to
attend schools, its certain that the school and the
community will relate by ensuring their children
attain the best goals of education, this will on the long
run prepare the child to be learned thereby reducing
the rate of illiteracy in the society and there will be
push in the sustainable development of the country.
Again every child in school is a product of a family
and has been released for the school to impact a
desirable knowledge into such child; this can be
possible when there is relationship between the
school and the community, now such child is been
trained and exposed to the desired area of interest he
wish to pursue his career. Medical doctors and other
health workers were once students and they are now
products of the school ensuring there is a sustainable
development in the country through the health sector.
There is high standard of living in countries with a
standardized educational system; the achievement of
standards in the sector may not be achieved if there is
no mutual relationship between the community and
components of the school. This is why the
government and concerned agencies has always been
sensitizing the community and the school on the need
to freely relate with each other in order for the school
to be able to support the standards of living and
sustainable development of the country. The school
relate with the community, by taking up the
responsibility of supporting the community in
molding a child to become a useful and acceptable
member of the society; thereby reducing the rate of
crime and security challenges in the country. All
things equal, a child in school may not be involved in
anti-social activities because should have been
exposed to the dangers of in getting involve is such
cruel acts, and this can only be possible when there is
interaction between the school and the community.
With this the child is prepared to be supporting
instrument to the sustainable development trend of
the country. Therefore the aspect of the schoolcommunity relations should not be overlooked by the
government, community, the school and the entire
populace because it's only the channel where school
can be brought to the society and in return the societal
ways of life can be included in the education system.
Uniting the two parties will aid the sustainable
development of the country.

Concepts of Sustainable Development
Development is the efforts put collectively by
individuals or group to improve the well-being of the
society. Development is a purposeful process initiated
by man in order to improve the well-being of
mankind. National Development refers to the growth,
changes and improvements occurring in a given
economy, with the aim of promoting the quality of life
among the populace. A nation is developed when is
able to meet the needs of the present generations and
also the needs of the future. When the development in
the present can be perfectly forecasted to the future
needs, we say such development is sustainable.
Sustainable development is when what you have said
about development is going and does not stop, also
considered the ongoing and does not stop future. But
Nigeria of today is not even meeting the needs of the
present and it's likely there is no future. Therefore
Nigeria is underdeveloped.
According to Nwadiani (2000), Development tends
to address all these questions:
1. What is happening to employment?
2. What is happening to literacy and illiteracy?
3. What is happening to health?
4. How is the GNP of the people?
5. What is the standard of living of the people?
6. What is the security state?
When all of these are in the right place and positions,
then sustainable development has occurred. Thus, the
overall goal of sustainable development (SD) is the
long-term stability of the economy and environment;
this is only achievable through the integration and
acknowledgement of economic, environmental, and
social concerns throughout the decision making
process.
School Community-Relationship and Sustainable
Development
Addressing the six questions being raised above by
Nwadiani (2000), school community-relationship can
help in reducing unemployment rate; where there is
smooth school-community interaction vacancies in
the school are communicated to the community
members who can fit in, especially graduates in the

Roles of Community in Education Development
The community plays a vital role in the establishment,
procurement and running of the school and the
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educational system on a continuous trend. Over the
years the community involvement in education has
been a major channel for the government to know the
needs of the society through the educational sector.
Parents are involved in the decision making of the
school through the various subgroups such as PTA,
Board of governors and others. They take some vital
decisions with the representatives of the school about
the development of the school. When a school decides
not to relate well with the community, it only deprived
itself of working under a peaceful atmosphere. The
community in appreciation of the roles of the school
to the community Provide Funds for the school by
generating funds for the development of the school
through special levies. Parent-Teacher Association
(PTA) levies, donation by old students association,
religious groups', non-government organization,
philanthropist etc. They make Provision Land (either
freely or at a reduced price) for the construction of
school structures of various categories and also for
gardening and farming purposes.
The community helps in the Provision of Facilities,
Maintenance of School Plants by involving various
artisan groups in the community such as carpenters,
bricklayers, mechanics, etc. who assists in
installation, maintenance and repair of school
physical facilities at a reduced rate. The community
provides physical facilities which members of the
school make use of. Examples of the physical
facilities; provided by the community are public
library build in form of donations from philanthropist
of concerned groups, to assist the students in pursuing
academic excellence. Community halls are used by
the school for teaching and learning as well as social
gatherings involving the school to come sensitize the
community, hospitals and clinics within the
community are used in severe cases that need
specialist attention. The community provides
residential accommodation to both the staff and the
students of the school in cases where the school does
not have befitting accommodation for their staffs or
even their students as the case may be. The concerned
members of the communities such as philanthropists
and religious groups offer scholarships to brilliant
students. The scholarship may cover school fees,
books, others or all. The community also helps the
school in discipline of students. I.e. monitoring the
students at home after the school hours, in order for
them to do the right thing expected of them to become
useful and acceptable member of the society.

influence of the school on the child will surely have a
effect on the developmental trend of the community
the child originates from. The school has been a
powerful tools in librating the community and the
society from a crude way of life and bringing them to
the light of development. Beverly (1978) summarized
the roles of the school in the community development
as agent of social control and integration. It develops
the total academic needs of children and prepares
them for positions in the society. The school nurture
primordial relations and perform the functions of
enculturation. Therefore it is very essential for the
schools concentrate attention and resources in serving
their communities. They should serve as activity
centre as well as planning various educational
programs which will help develop academically and
socially not only children, but as well as the member
of the community.
The school sensitized the community from time to
time over the current issues of the world, ensuring the
community are not lacking behind in the
developmental trend of the world. The school
facilities such as school fields and halls are usually
available to members of the community to make use
of it for their social functions. The agric section of the
school helps in educating the farmers in the
community on the best ways for them to plan and have
multiple yields of harvests, in doing this, new tools,
chemicals and mechanisms are introduced to the
farmers. When there is development on the farm there
will be good farm products in the market to further aid
the development of the community. Furthermore the
staffs in the school buy things from the markets in the
community contributing to the boost in the economy
of the community and leading development.
Constraints to School-Community Relationship
In Nigeria
Despite the importance placed on the community
participation in education, the factor of community
participation in education in Nigeria is still bordered
by a number of noticeable challenges which include
poverty, communication gap between the two parties,
unfavorable community norms and values,
corruption, government's policy, low literacy level,
unemployment et cetera. Adelakun (2016) spread out
some challenges facing the school-community
relationship.
Lack of proper communication from the school
administrator when he fails to exposed the
community to relevant information about the school
programs, plans and events which makes the school to
find it difficult in getting community support for the
development of the school. Adelakun opined that the

Roles of School in Community Development
The major focus of the school is to prepare a child to
be useful and acceptable member of the society. Every
child in school is a product of a community and the
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varying attitude of the community members posing
un-care attitude to the education system which he
tagged as “Lackadaisical Attitudes of People?usually
do expose the school-community relationship to
problem. For example; programs; despite the fact they
have been properly informed of a program in the
school, sometimes a difficulty arises from getting
maximum cooperation of the community people.
Another challenge stated by (Adelakun 2016) is
unwillingness to accept the school policies by the
community members can make the community not to
have mutual relationship with the school which may
in turn have a negative effect on the school. He further
explained that un-care attitude of the school managers
towards the need for a good communication/
relationship between the school and the community
can have great setback on the development of the
school and the community as well.
High illiteracy syndromes on the part of the
community; where the host community is having a
larger percentage of the community members as
illiterate, it will be difficult to communicate the needs
for being educated and the benefits attached, which
will prevent effective school-community relationship
in fact ideals of the school may not be welcomed by
such community.
The Pride, unruly and self-centered attitude of some
school managers in which they find it difficult to
relate with the community members that the school
belong. Nigeria is a country with different cultures
and societal norms and values, each community has
its own tradition and sometimes those traditions differ
from place to place. It is most time difficult to have
freedom with the community norms and tradition
because of the fear attached; this usually prevents
effective school-community relationship. Another
factor is the independent nature of the school by not
willing to carry the community they belong along; in
fact in return some communities do see the schools in
their areas as government properties in which they are
less concerned in enhancing it development.
Economic melt-down of the country has not help the
matter because communities now shy away from
exercising the duty of care expected of them to the
school which will result in the set back in schoolcommunity relationship and school development
since the development of school demands financial
aid. The leadership behavior exhibited by the school
administrators can also affect the school-community
relationship. For example a school administrators
who exhibits democratic behavior by allowing
community people to participate in decision making
and contribute to the school development, may
receive favour from the community, but the school
administrators that possess the autocratic leadership

style who is not interested in carrying the community
along will allow the school to be deprived of the
necessary development activities from the
community. This does not mean that the school
administrator should participate in politics; the school
administrator who is involved in the local politics will
bring challenges to confront the school because the
communication link between the school and the
community will be affected with political virus which
may in turn have a negative effect on the development
of the school.
Refusal of the community members to partake in the
decision making in the school will make them look
unwanted and they will see themselves as unwanted
part of the school, a school that practices such will
always experience in-balances in the area of schoolcommunity relationship. Again depriving local/petty
traders access to the school is another way where
effective school-community relationship is been
injured; such traders usually form force against the
development of the school, and on the long-run the
good relationship between the school and the
community may be tempered with. Denying the
community members to have access to the school
facilities; for example when the school refuses to
allow the community to use the school field for
community functions, such school will have to
receive the negative side of the community which
may in turn have adverse effect on the relationship
between the school and the community. Nigeria being
an oil-producing nation bestowed with abundant
human and oil resources is often described as the giant
of Africa. However, Akpa (2000) observes that about
80% of Nigeria populace lives in the rural areas where
such social amenities as sport, drinking water,
electricity and standard roads are still not enough.
Momoh (2002) sadly viewed that 67 million
Nigerians are poor and live less than one American
Dollar per day. Therefore it is logical for one to accept
that majority of Nigerians just “exist" but not "living".
How can then a country of this status afford to make
meaningful contribution to the development of the
nation's education sector? Therefore until there is
improvement in the situation, the issue of poverty will
continue to remain constraint to the phenomenon of
community participation in education and
ineffectiveness in the school-community relationship
in Nigeria. Another obstacle to the community
participation in education in Nigeria is corruption.
Nigeria, as previously discussed has according to
Dazang (2001) been recently described as among the
most corrupt nations in the world by the
Transparency-International. In 2005, For instance
Mime National Assembly members and a Minister of
Education were dealt with in the bid to bribe the
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National Assembly earlier to inflate the budget
allocation to his Ministry. In the history of the country,
it is a common thing for allocated funds and resources
to being stolen by some government agencies and
individual who are desperate to get rich irrespective
of what is involved. This situation is disadvantageous
to the factor of community involvement in the
education in Nigeria because many people may have
the feeling that their material and financial
contributions to the schools may on the long run be
sold or diverted to private use by the nation's
educational managers.
The government's policy on the award and execution
of contracts for schools may also be regarded as
another obstacle to the school-community
relationship. It is a common practice especially in the
current democratic dispensation for different
contracts to be executed in our schools to be given to
individuals or groups without consulting the
communities where such schools are to be located.
Though certain contracts may require the services of
an expert if it were to be effectively executed, yet
there are many ways by which the local communities
can be involved in the contract executions in schools
located in their localities, this may prevent the school
from becoming an alien to its community and also
provide opportunity for the surrounding communities
where such schools are located lo directly benefit
from the establishment of such schools in their
immediate social environment. (Aliyu A. Kanau and
M. J. Haruna, 2013)
Increase in illiteracy level in the country over the
years has been affecting the active involvement of the
community in the education sector. Nwagwu (1985)
opined that Nigeria is the most populous African
nation whose many of its citizenries remain illiterate
and uneducated. This claim was confirmed by
Oyebola (2000) saying Nigeria is currently rated
among the nine countries in the world with the largest
population of non-literates. According to the Federal
Government of Nigeria, the illiteracy rate in the
country by 1996 was 45%. Though there may
improvement over the period of time. In fact a
reasonable number of parents in Nigeria are less
likely to show commitment to the issue of community
involvement in education because they were not
adequately sensitized about the importance of schoolcommunity relationship.
With the above stated points, it is obvious that, the
factor of community participation in education in
Nigeria is being faced with challenges. To a very large
extent, the government factor should be held
responsible for these problems because they dictate
tune of the country's development. Hence for the
government's professed policy of the involvement of

the community in education to be achieved, an
enabling social environment should be provided for
this.
Strategies for Enhancing School-Community
Relationship for Sustainable Development In
Nigeria
There are various measures that have been put in place
over the years in Nigeria. the government knowing
the importance attached to a school to partner with the
community have been advocates sensitizing the
school on periodic basis on the need to involve the
community in the school activities; the curriculum of
Nigeria is designed a way that the culture of each
community involved; social studies and other social
related subjects are taught in schools to ensure their
cultural ways of life of the society is made known to
the students which will prepare them to be responsible
members of the society. This will prevent culture
conflicts between the school and the community
which will helps in the sustainable development of
Nigeria. The community should be informed on the
goals and objectives of the school. The community
should know all the activities of the school. In fact
new innovation that will take place in the school
should not be without the prior knowledge of the
community which the school serves. It makes the
community have a sense of belongings and maintain
peace to sustain the development of the society and
Nigeria at large.
The school sometimes organizes activities such as
Coffee Parties where members of the local
community are encouraged to give their opinions
regarding the school and specific educational issues.
This provides an opportunity to establish public
confidence. Invitation of the community to
participate as volunteers in many of the school
activities such as teaching local history, serving in
committees, acting as volunteers who serves in
library, laboratory, and clinic for the school, kitchen,
etc. It is expected of the school to ensure that artisans
in the community are awarded contracts of some
erections and renovations of school facilities. This
will bring the school to the good book of the
community and they can stand in defense of the
school against anything posing threat towards the
development of the school and the development of the
country at large. Schools should have a
communication link such a school telephone or fax
lines available for the community members to give
feedback on the performance of their children.
Ministries of education on a regular base sensitize the
community through Medias on the need to understand
that when the school fails the community also fails,
and that the survival of the school depend on the
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community participation in the school activities, they
are to know they are the immediate beneficiaries of
the out of the school system. This will make the
community have some feelings of purpose and hope
to support the school and its programmes. The
community thereby exerts serious efforts for the
achievement of the school goals.
Students are always encouraged and supported to use
the skills acquired in school to entertain and serve
members of the community. For instance, the
student's drama groups can perform some drama to
entertain senior citizens in their communities on
special occasions. Technical education students on
vocational experience can be send to work on the
homes of some identified community members such
as volunteer groups, senior citizens or on building of
some religious or social institutions such as mosques,
churches, orphanages, recreational centre. The six
month industrial attachment been carried out by
higher education students who work outside the
school in companies or agencies helps the community
to develop and in return helps the students to learn
more of his choice career. When there is a peaceful
trend between the school and the community it will on
the long run helps in the development of the
educational sector that produces man as sophisticated
weapon that aids the sustainable development of the
country.

interactions between the school and the community.
Unfortunately Education in Nigeria is playing roles of
underdevelopment and at the same time the role of
sustainable development. Why is it so? Education in
Nigeria is becoming sources of frustration because
graduates are not well equipped to function in the
current society. There is a disconnection in the
development of Nigeria because education is no more
giving what it's supposed to give to the people, most
time the community do not see reason to be involved
in education because the outputs have not been
contributing to the further development of the society,
in fact a larger percentage of graduates have become
liabilities to the economy of the country. But one day
Nigeria will rise again.
Recommendation
The paper recommended that
1. School administrators and managers should not
be involve in local politics in order to win the
approval of the masses from the community
2. Government should provide portable business as
means of livelihood for the citizens who are
below the line of development in order to reduce
the level of poverty
3. School should collaborate with the National
Commission for Mass Literacy, Adult and Nonformal Education and all its locally based
agencies in the country should intensify their
efforts in fighting increasing rate of illiteracy in
the country.
4. Government should make rigorous effort to
reduce the rate of unemployment in the country.
5. While planning the educational policy
formulation, and execution of educational
projects, local communities should be fully
involved and carried along. The introduction of
School Based Management Committee
(S.B.M.C.) to replace the then Parent Teachers
Association should encourages and provides
wider scope for community participation in
educational development.
6. government should sensitize the schools and the
communities on the benefits attached to
allowing good relationship to coexist between
the school and the community members.
7. School leaders should ensure that community
leaders and relevant stakeholder are carried
along in needed activities of the school to ensure
smooth interaction

Conclusion
With all the importance attached to the schoolcommunity relationship and as an instrument to the
development of the school and a sustainable
development of the country, it is highly important to
note that no school can exist in isolation without the
influence of the community and its agencies. In fact
the development of the school to a large extent is
determined by the relationship that co-exists between
the school and the host community. Unfortunately the
aspect of the community interaction with the school is
faced with some problems which could have been
initially avoided if all things are equal. The heart of a
nation's development lies on the quality of education
supplied in the state. The school itself cannot exist in
isolation, it is part of a community, and the
community either big or small in a nature belongs to a
larger society that forms a country. So a wave in the
trend of development of the school will surely have a
vibration in the tune of sustainable development
sound of the country. Therefore, schools need to
continuously develop and improve if they are to meet,
and continue to meet, the needs of their customers
(society) and stakeholders who are the end user of the
output of the educational system; one of the channels
to achieve this is ensuring there are continuous
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Abstract:
Teacher education is accorded high recognition in Nigeria, as the foundation of the nation's educational system,
which contributes significantly to the development of other sectors in the nation's economy. The high quality
teachers produced by various institutions running teacher education programmes in Nigeria would undoubtedly
utilize their acquired knowledge, skills and attitudinal values to train and develop high level manpower required
in various sectors of the economy. As Nigeria aims at achieving a buoyant and efficient economy and accelerated
transformation, high premium should be accorded to the production of high quality and well motivated teachers
for all levels of education in the country. Undoubtedly the high quality manpower developed through education,
would utilize their acquired knowledge, skills and attitudinal values to attain and sustain economic efficiency,
political consciousness, social reconstruction, cultural change and scientific and technological advancement. All
these would definitely accelerate transformation of Nigeria.
Keywords:

Management; Teacher Education; Quality Assurance; Accelerated Transformation

Introduction
Teaching is a noble and respectable profession and
vocation and is sometimes described as a mother of
other professions as professionals such as medical
doctors, nurses, pharmacists, engineers, lawyers,
accountants, surveyors and others are products of the
teaching profession. It is no superflous that no nation
can excel or advance without an effective and virile
teaching profession. As succinctly remarked by
Adesina (2005), “Education should be appropriately
conceived as a most powerful instrument which
would not only meet the nation's social and economic
aspirations, but would also develop in the individual,
knowledge, skills, character through a continued
process.” As Nigeria is aspiring to achieve a buoyant
a n d e ff i c i e n t e c o n o m y a n d a c c e l e r a t e d
transformation, concerted efforts must be made to
improve the quality of her labour force through the
effort of high quality and well-motivated professional
teachers at all levels of education. The high quality
teachers produced in the institutions running teacher
education programmes in Nigeria would undoubtedly
utilize their acquired knowledge, attitudinal values
and skills to train and develop high level manpower
needed in other sectors of Nigerian economy.

Fafunwa (1980), remarked that: “Teacher education
should be basically related to every phase of
development in Nigeria, for where one turns, be it in
the social, economic or political sphere of activities,
one is faced with the ever recurring problem of the
need for trained manpower, but no adequate training
can take place without competent teachers to handle
the programmes. Aggarwal (1981), also declared that
“the destiny of a nation is shaped in its classrooms and
teachers are very important instruments in moulding
that destiny.” Ironically, of all the multifarious
educational problems that beset the Nigeria in recent
times, none is as onerous, agonizing and persistent as
the one relating to the training of high quality and
well-motivated teachers for all levels of education.
This problem has been so critical that it keeps on reechoing in public lectures, seminars, workshops and
conferences on education and socio-economic
development in Nigeria. Afolabi and Loto (2014),
described teacher education as the root of the
educational system that supports and nourishes all
other parts of the system. If this root is destroyed or
not given prominent attention it deserves, the
educational system, in all its entirety will collapse and
consequently, development and growth in all sectors
of the economy will remain standstill.
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In this world of pragmatic and competitive science
and technology, with concerned elites clamouring for
Information and Communication Technology (ICT)
utilization in teaching and learning in schools, teacher
education must move away from sheer quantitative
consideration to functionalism and relevance to the
needs and aspirations of Nigerians. It is, however,
disheartening that teacher education in Nigeria is
facing a lot of challenges and uncertainties, which
have to be promptly addressed and resolved, if the
envisaged transformation in Nigeria through
education is to be effectively accomplished. In recent
times, teaching profession in Nigeria appears the least
attractive of all professions, for many reasons, among
which are the meagre pay of teachers, their low status
in society, the hardship suffered particularly in the
rural areas, where health and recreational facilities do
not exist, and the limited possibilities for professional
growth. Not only are young people not attracted to it,
but also, those who are in the profession tend to leave
for other jobs.
Based on the outstanding teaching experience of the
researcher in various Nigerian Colleges of Education
for over two decades, there are challenges and
uncertainties permeating teacher education in
Nigeria. It is deemed pertinent at this juncture to
highlight some of these challenges and uncertainties
as follows:
(a) Dwindling allocation of fund to teacher
education institutions, thus preventing them
from the procurement of the materials vitally
needed in the institutions.
(b) Dilapidated buildings and poor infrastructural
facilities in some of the institutions due to
paucity of fund.
(c) Obsolete instructional materials which hinder
effective teaching and learning in the
institutions.
(d) Dwindling enrolment of students for teacher
education programmes, due to their erroneous
belief that teaching is not a lucrative and well
remunerative profession in Nigeria.
(e) Shoddy organization and supervision of studentteachers on teaching practice exercise.
(f) Increasing moral decadence and all forms of
unruly behaviour among some student-teachers,
such as indulging in examination malpractice,
cultism, drug addiction, sexual harassment and
various forms of insubordination and
boisterousness.
(g) Te a c h i n g , h i t h e r t o , i s n o t p r o p e r l y
professionalized in Nigeria, inspite of its legal
support.
(h) The herculean task of disentangling the
appointment of heads and principal officers of
the institutions from politics.

(i)

The rapid changing moral values of many
student-teachers who are becoming more
materialistic and money conscious, and whose
inordinate ambition is becoming rich overnight
without working for such wealth.
(j) The use of Information and Communication
Technology (ICT) in teaching, learning and
educational research in most of the institutions
running teacher education programmes in
Nigeria is yet to be fully embraced in the
institutions.
(k) The annual increase in the number of graduates
of the institutions who could not secure gainful
employment after their training.
(l) In some teacher education institutions in
Nigeria, which mount sandwich or part-time
teacher education programmes, there is shoddy
organization and administration of such
programmes in terms of admission, duration,
teaching and mode of evaluation of students'
progress.
As teacher education constitutes a formidable
instrument in Nigeria for political stability, social
reconstruction, economic buoyancy, cultural
integration, scientific and technological
advancement, the various challenges and
uncertainties permeating teacher education
programmes must be given prominent attention and
meticulously resolved. If Nigeria is to forge ahead
e c o n o m i c a l l y, s o c i a l l y, p o l i t i c a l l y a n d
technologically, teacher education must be taken out
of its present morass. It must be properly managed for
quality assurance, relevance, functionalism and
accelerated transformation in Nigeria.
Objectives of the Study
The specific objectives of this paper are:
(a) To take a cursory look at the concepts of
educational management, teacher education,
quality assurance and transformation as
inherent in the title of the paper.
(b) To shed more light into inevitable need to
manage teacher education for quality assurance
and accelerated transformation in Nigeria.
(c) To identify and discuss aptly the various
measures to be put in place towards ensuring
high quality teacher education for accelerated
transformation in Nigeria.
(d) To set up a model of managing teacher
education in Nigeria for quality assurance and
accelerated transformation.
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Conceptualization of Terms
(a) The Concepts of Management and
Educational Management
The term “management” is aptly defined by
Okemakinde (2016), as a set of activities
directed at efficient utilization of the available
resources to achieve preconceived stated
objectives.” Educational Management is defined
simply by Nwankwo (2014) “as the arrangement
of resources (human, material and information)
available for education and carefully using them
systematically to achieve educational
objectives.” It is quite apparent from these
definitions that educational management
embraces managerial functions such as
planning, organizing, directing, financing,
supervising, monitoring or inspecting and
evaluating.
(b) Teacher Education
Ezugwu (2001), defined teacher education
simply as a form of education given to the
student-teachers in educational institutions such
as Teacher Training Colleges, Colleges of
Education, Faculties and Institutes of Education,
so that they may be in a good position to acquire,
inculcate and impact the same knowledge to
pupils and other learners in their care. Thus,
teacher education is a specialized programme of
study geared towards producing highly
motivated, diligent and efficient classroom
teachers for all levels of the educational system;
who would in turn mould the ideas, habits and
attitudes of the learners with a view to bringing
forth people who are physically strong,
intellectually curious, mentally alert,
emotionally stable, culturally sound and socially
efficient. Afolabi, Loto, Akinniranye and
Fasakin (2018), succinctly remarked that the
primary focus of the classroom teacher is to lead
and guide students through learning experience
to solve real life situation problems.
(c) Quality Assurance
Quality assurance in education system is simply
described by Akinboboye (2016), as the process
of monitoring, assessing and evaluating all
aspects of the education activities and
communicating the outcome to all concerned,
with a view of improving the products of the
education system. Also, Ciwar (2005),
succinctly remarked that quality assurance in
education has to do with setting standards for
various processes and activities that lead to the
production of graduates by the training
institutions. He further declared that, such

processes and activities include the requirements
for entry into education programmes,
programme duration, course contents, quality
teachers, standard of instructional facilities,
learning environment and examination, that is,
quality of examination items, supervision,
moderation of results, grading system and so on.
Based on these descriptions, quality assurance in
teacher education connotes that its contents are
quite appropriate, suitable, valid, relevant,
functional, efficient and of high standard.
(d) Accelerated Transformation
Accelerated transformation in Nigeria can be
described simply as the rapid change in the
socio-economic, political and cultural values of
the Country, as apparent in high level of
modernization, scientific and technological
advancement; unprecedent increase in food and
cash crops production and conservation; vast
industrialization; improved health and medical
services; emergence of nuclear energy,
electronic and biological revolution; improved
transportation and communication system; good
governance; and gainful employment
opportunities for Nigerians.
The Need for Managing Teacher Education for
Quality Assurance and Accelerated Transformation in
Nigeria
It is deemed pertinent to manage teacher education for
quality assurance and accelerated transformation in
Nigeria because of the following reasons:
(a) In this world of pragmatic and competitive
science and technology, teachers in Nigeria
should be properly trained in the area of basic
Information and Communication Technology
(ICT), with special focus on its application in the
classroom to enhance pedagogy.
(b) In this era of economic recession, it is mandatory
to make the curricula of teacher educational
institutions more pragmatic and have built-injob training programmes which will make all
student-teachers to acquire relevant
entrepreneurial skills required for selfemployment and break the vicious circle of
poverty.
(c) As teacher education constitutes the foundation
of the entire educational system, it is highly
imperative to produce high quality teachers who
would utilize their required knowledge, skills
and attitudinal values to train and develop high
quality manpower required for the socioeconomic and technological emancipation of
Nigeria.
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(d) As teachers are potential liberators of Nigerians
from conservatism, fear, misunderstanding,
diseases, conflicts, and famine, regular staff
development programmes should be mounted
for them, to make the teachers more zealous for
social responsibility, professionally competent
and commitment to teaching profession.
(e) As teacher education serves as a formidable tool
for political stability, economic buoyancy,
cultural integration and social reconstruction in
Nigeria, it should be well managed to ensure that
the good standards set for various processes and
activities that lead to production of high quality
teachers for all levels of education in Nigeria are
sustained and well maintained.
(f) In order to effectively accomplish the lofty goal
of teacher education in Nigeria of producing well
committed teachers with high personal and
professional discipline, integrity, commendable
demean our and competence for all levels of
education in the country, there is need to manage
teacher education towards removing all
bureaucratic bottlenecks to the flow of resources
for effective implementation of teacher
education programmes.
Measures to be put in Place for Managing Teacher
Education in Nigeria

only receiving lip service in some of the
institutions. Managing teacher education for
quality assurance and transformation in Nigeria
entails that adequate fund must be jointly
provided by all stakeholders of education such as
the households, firms and other industrial
establishments, philanthropists, religious
organizations and the government.
(b) Effective Utilization of Information and
Communication Technology (ICT) in the
Teacher Education Institutions
Information and Communication Technology
contributes significantly to the effective acquisition
and absorption of knowledge and skills and provides
Nigeria with unprecedented opportunities to enhance
itsr educational system and improve policy
formulation and execution. According to Adediran
and Bakare (2014), ICT can enhance the quality of
education by increasing learners' motivation and
engagement, by facilitating the acquisition of basic
skills and by enhancing teacher training which will
eventually improve communication and exchange of
information that strengthen and create economic and
social transformation.
The use of ICT in the classrooms in the teacher
education institutions in Nigeria signals a shift from
the conventional position of power held by the
teacher, to a more collaborative approach to learning,
as computer based activities allow the teacher to
assume the role of facilitator, while the students take
on an increasing responsibility for their own learning.
Bakare (2016), declared that teacher can use a range
of teaching tools such as discussion boards, forums, email, raps, web, quests, videos and digital
photography, e-movies and even mobile phones as
tools for delivery of class programmes. It is quite
apparent that the use of ICT in teacher education
institutions in Nigeria will bring the desired
transformation in the country, especially in sociopolitical and economic spheres and
t e l e c o m m u n i c a t i o n i n v o l v i n g t e l e p h o n y,
broadcasting radio, television and internet services.

(a) Allocation of Fund to the Teacher Education
Institutions in Nigeria
No education system can effectively carry out its
functions without sufficient fund at its disposal.
Money is required to attract, retain and develop
the staff, to maintain the institutional plant and
procure other materials for effective functioning
of the institution. According to Ogunu (2000),
“adequate financial input is crucial to the success
of any system of education, because provision of
facilities and equipment, payment of salaries of
teaching and non-teaching personnel,
procurement of materials and other needs is
dependent upon availability of fund.” The
allocation of fund to teacher education
programmes in Nigeria by their stakeholders
have been falling far short of requirements by
these institutions. Consequently, many capital
projects have to be abandoned as a result of
financial constraint. Coupled with the
inadequate funding is the problem of strict
control of how the allocated fund should be
prudently utilized. Ironically, essential teaching
and research facilities are either inadequate or
non-existent in some of the teacher education
institutions. Also, the staff welfare services are

(c)

Proper Integration of Entrepreneurship
Education into the Curriculum of Teacher
Education
As a way of ameliorating the problem of
unemployment of graduate teachers in Nigeria,
entrepreneurship education should be properly
integrated into the curriculum of teacher education.
According to Afolabi and Alao (2012),
“entrepreneurship education is the inculcation in the
individual entrepreneurial skills, knowledge,
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attitudes and competencies that would make such
individual live happily and successfully in the society
and contribute meaningfully to its development.”
Also, Afolabi (2017), remarked that entrepreneurship
education assists students to develop and use their
creativity; and to take initiatives, responsibility and
risks; and through entrepreneurship education,
individuals are nurtured and empowered with the
enterprising productive abilities and habits that will
enhance dignity of labour and desire for wealth
creation. Thus, a well managed teacher education that
places high premium on entrepreneurship, will make
the products of teacher education institutions selfemployed and generators of employment for others,
thereby breaking vicious circle of poverty in Nigeria.

(ii)

Determining what standards of knowledge and
skills are to be attained by persons seeking to
become registered as teachers under the Act
and raising those standards from time to time
as circumstances may permit.
(iii) Securing in accordance with the provision of
the Act the establishment and maintenance of a
register of teachers and the publication from
time to time of the lists of those persons.
(iv) Regulating and controlling the teaching
profession in all its aspects and ramifications.
(v)
Classifying from time to time members of the
teaching profession according to their levels of
training and qualifications.
(vi) Performing through the Council established
under the Act the functions conferred on it by
the Act (TRCN: Teachers' Code of Conduct:
2005).
If teaching is to be really professionalized in Nigeria,
it must not only become a full time job for all
professional teachers, the conditions of service must
be attractive and opportunities must be provided for
the professional growth of the teachers.

(d) Procurement of Physical and Material
R e s o u r c e s f o r Te a c h e r E d u c a t i o n
Programmes in Nigeria.
To properly manage teacher education for quality
assurance and accelerated transformation in Nigeria,
concerted efforts must be made by all the stakeholders
of teacher education towards the provision of modern
physical and material resources in the teacher
education institutions. These resources include
modern lecture theatres and lecture rooms, spacious,
properly illuminated and well ventilated staff offices,
automated e-libraries stocked with modern gadgets,
well equipped laboratories and technical workshops,
studios, recreational centres and modern audio-visual
equipment and materials for effective teaching,
learning and research in the teacher education
institutions.

(f)
Provision of High Quality Personnel
Effective managing of teacher education for quality
assurance and accelerated transformation in Nigeria
depends greatly upon the quality and quantity of the
staff recruited for the teacher education programmes
of the institutions, as well as the effectiveness with
which they discharge individual and group
responsibilities. Apart from obtaining and developing
quality staff for the teacher education institutions, the
morale of the staff must be maintained through
attractive incentives such as regular disbursement of
their salaries and allowances, opportunities for
professional advancement, provision of adequate
working tools, prompt resolution of grievances and
conflicts over staff welfare issues and provision of
aesthetically pleasing working environment.

(e) T h e I n e v i t a b l e n e e d f o r f u l l
Professionalisation of Teaching in Nigeria
As teachers contribute significantly to the
development of Nigeria, professionalization of
teaching should be accorded high priority in the
country. This could be effectively accomplished
through the collaborative efforts of the government,
teachers' organizations and individual teachers.
According to Afolabi (2009), high professional status,
improved working condition and public recognition
are the ultimate implications of a teaching profession
that is thoroughly professionalized. Thus,
professional teachers will strive hard to develop high
quality manpower that is basic to transformation in
Nigeria.
The Teachers' Registration Council of Nigeria
(TRCN) was established by Act 31 of 1993 to regulate
and control the teaching profession. The functions of
the Teachers Registration Council of Nigeria as spelt
out in the Act include.
(i)
Determining who are teachers for the purpose
of the Act.

(g)

Complete Separation of Politics from the
Administration of Teacher Education
Institutions
Managing teacher education for quality assurance and
accelerated transformation in Nigeria entails
complete separation of politics from the
administration of the institutions, especially in the
appointment of the institutional heads and principal
officers of the institutions. Also, politics must be
disentangled from staff personnel matters such as
appointment, confirmation, promotion, development,
discipline, interdiction and termination of staff
appointment in the teacher education institutions.
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(H) Put in Place Meaningful Quality Assurance
Strategies
As teacher education plays significant role in the
accelerated transformation of Nigeria, it becomes
highly imperative for the stakeholders of teacher
education in the county to put in place meaningful
quality assurance strategies. Some of these quality
assurance strategies are highlighted as follows:
(i) Setting up the guidelines for establishing new
teacher education institutions and mounting new
programmes.
(ii) Admission of students into teacher education
programmes must be based on the carrying
capacities of the institutions.
(iii) Regular monitoring of academic programmes
and infrastructural facilities for adequacy and
quality control.
(iv) Laying down and reviewing from time to time
the minimum academic standard for all
programmes in the teacher education
institutions.
Contributions of
Teacher Education

Impact of Teacher
Education

Products of Teacher
Education

Tasks of Teacher
Education

Resources for
Teacher Education

(v) Organizing regular staff development
programmes to meet the professional needs of
teachers in their respective areas of
specialization.
(vi) Making provision for external moderation of
students' teaching practice exercise and
examination results of the student-teachers to
ensure quality control, fairness and parity in
teacher education programmes in the
institutions.
(vii) Making provision for periodic accreditation of
academic programmes in order to ensure strict
compliance with the set standards and parity in
the teacher education programmes in all the
institutions.
Figure 1 depicts a model of Managing teacher
education for quality assurance and accelerated
transformation in Nigeria. The Model was designed
by the researcher's field experience.

ACCELERATED TRA NSFORMATION IN
NIGERIA

Economic
Efficiency

Social
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-ction
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Conscious
-ness

Cultural
change
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Scientific and
Technological
advancement
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Nigeria to produce high level manpower for all sectors of
Nigerian Economy
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and
Equipment
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facilities

Community
service

Financial
Resources

Reservoir of
knowledge

Inspectoral
Support

SPECIFICATION OF OBJECTIVES OF THE
TEACHER EDUCATION

Products
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Figure 1: A model of Managing Teacher Education for Quality Assurance and Accelerated Transformation
in Nigeria. (Loto, A. B. and Afolabi, F. O (2020).

63

Journal of Contemporary Issues in Educational Planning and Administration, Volume 5, No. 2, April, 2020
As clearly indicated in the model the procedural steps
for managing teacher education for quality assurance
and accelerated transformation in Nigeria are
highlighted as follows:
(1) The lofty objectives of teacher education in the
country must be clearly identified and specified.
(2) Provision must be made for the procurement of
high quality and adequate quantity of human,
physical, material and fiscal resources required
for effective implementation of teacher
education programmes in the Nigerian teacher
education institutions. These resources must be
prudently utilized and must be well monitored
by the appropriate regulatory and supervisory
agencies in the country.
(3) The teacher education curriculum must be
highly diversified and enriched with viable
entrepreneurship education. High premium
should be placed on Information and
Communication Technology in teaching,
learning and research in the institutions so as to
produce high quality teachers for all levels of
education in Nigeria.
(4) The high quality teachers will in turn produce
high quality manpower who will use their
acquired knowledge, skills, and expertise and
attitudinal values to bring forth economic
efficiency, political consciousness, social
reconstruction, cultural change and scientific
and technological advancement.
(5) The lofty contributions of high level manpower
supplied to all sectors of Nigerian economy will
pave way to accelerated transformation in
Nigeria.

Recommendations
In order to manage teacher education for quality
assurance and accelerated transformation in Nigeria,
the following recommendations are made:
1.
The teacher education institutions should be
effectively funded. Their sources of Internally
Generated Revenue (IGR) must be appraised
periodically with the sole aim of improving
them. The funds allocated to the institutions by
all stakeholders should be prudently managed
and all areas of wastages must be judiciously
curtailed.
2.
Every teacher education institution in Nigeria
should have unfettered autonomy and
academic freedom as regards staff
appointment, staff promotion, staff
development and welfare, staff discipline,
students' admission and appointment of
institutional head.
3.
Teacher education curriculum should be highly
diversified and enriched with viable
entrepreneurship education to reduce the
problem of unemployment among graduate
teachers. Also, utilization of Information and
Communication Technology (ICT) in
teaching, learning and research, should be
given high premium in the institutions.
4.
The activities of the student-teachers should be
properly monitored in the institutions. Cultists
should be rusticated from their institutions
immediately they are caught. Also government
and the administrators of the teacher education
institutions should be sensitive to staff and
students' welfare problems to avoid incessant
strike actions and unpleasant closure of the
institutions.

Conclusion
As Nigeria aims at achieving a buoyant and efficient
economy and accelerated national development, high
premium should be accorded to the production of high
quality and well motivated teachers for all levels of
education in Nigeria. It behaves on all stakeholder of
teacher education in the country to provide all the
necessary infrastructural support and adequate fund
for teaching, learning and research in the teacher
education institutions. Also, all the fraudulent and
corrupt practices and selfish attitudinal disposition
must be curtailed in the institution. Undoubtedly, the
high quality manpower developed through education
would utilize their acquired knowledge, skills and
attitudinal values to attain and sustain economic
efficiency, political consciousness, social
reconstruction, cultural change and scientific and
technological advancement. All these would
definitely enhance national development.
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Abstract
The study investigated teachers' participation in school administration and their job performance in public
senior secondary schools in Delta State. To guide the study, four research questions were raised, two were
answered and two were hypothesized and tested at 0.05 level of significance. The study is a descriptive survey
design which adopted the correlational approach. The population of the study was 5,950 teachers in 452 public
senior secondary schools in Delta State. The sample of the study consisted of 595 teachers in the public senior
secondary schools. The multi-stage sampling procedure was adopted for the study. Two instruments were used
namely: Teachers' Participation in School Administration Questionnaire (TPISAQ) and Teachers' Job
Performance Scale (TJPS). The internal consistency reliability of the instruments was conducted using 20
principals and 20 teachers who were not part of the actual study. The data obtained was analyzed using Cronbach
Alpha Statistics and reliability co-efficient of 0.86 and 0.90 was obtained for two instruments respectively. Data
collected were analyzed using, Mean, Pearson Product Moment Correlation and Fisher's Z Statistics. The
findings revealed that the level of teachers' Participation in School Administration and the level of Job
Performance in Delta State public senior schools were high; there is no significant relationship between teachers'
participation in school administration and their job performance as well as no significant difference in the
relationship based work experience of teachers. It was therefore recommended that high involvement of teachers
in school administration and high level of performance should be maintained and sustained.
Keywords: Participation, School Administration, Job Performance

Introduction
Administration is a social process concerned with
creating, maintaining, stimulating, controlling,
coordinating, reporting and unifying formally and
informally organized human and material energies
within a unified system (school), designed to
accomplish predetermined educational objectives.
School administration is concerned with the
performance of executive duties; the carrying out of
plans, policies or decisions in order to fulfill a
purpose. It involves controlling the efforts and
coordinating the activities of teachers in the day-today running of the school to achieve set goals
(Peretemode, 2005). It includes the aspects of
management of material equipment, management of
school plant, management of human equipment and
management of ideas and principles into school
system, curriculum, time schedule, norms of
achievement and co-curricular activities. The heads

of educational institutions usually have power to
determine what takes place in their institutions,
though in many cases such power is shared with the
teachers or staff of the school as they have the right to
participate in the making of decisions that affect him.
Teacher's participation, otherwise known as teachers'
involvement in school administration, encourages the
involvement of teachers at all levels of the school in
analysis of problems, development of strategies and
implementation of solutions. According to Mohrman
(2012), school systems have realized the significant
role of school administration in developing strategies
that result in teachers giving their best efforts for the
success of the school and reaching their full potential
and create an environment where increasing
participation remains a dominant factor. Teacher's
Participation in school administration system has
various advantages. It reduces inequalities among
teachers and impact on teachers' performance and
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students learning by making teachers more
accountable to their community. It seems that teachers
express dismay and frustration over their inability to
influence important school matters. They feel that
they are not consulted, irrespective of their ages,
experience and qualifications and they are made to
feel that they cannot make good decision. Teachers
are only seen to be implementers of these educational
and social activities(Freire, 2000).
Some teachers in Delta State public senior secondary
schools allege that they are not adequately involved in
matters concerning them like setting favourable
teaching-learning conditions, students'
discipline/students affairs and their general working
conditions. Some complain that their opinions were
not sought in matters like overseeing record keeping,
procurement of goods and equipment as required.
Consequently there seem to be apathy between the
principals and teachers. Adagbemile (2011) believes
that teachers' participation in school administration
will encourage and help them to improve on their job
performance.
Performance has to do with the accomplishment of a
given task. It enables teachers to combine skillfully
the right behaviour towards the achievement of
organizational goals and objectives. Adeyemi (2010)
defines teacher job performance as the ability of the
teacher to combine relevant inputs for the
enhancement of the teaching and learning process.
The National Policy on Education (FRN, 2014)
expressed clearly, that no education system can rise
above the quality of its teachers. Teachers'
performance is directly linked to process and product
of education. The indices of job performance are
characterized by evaluation of students' achievement,
mastery of subject matter, positive relationship and
motivation of students, teaching strategies (aids),
assignments, use of appropriate information,
extracurricular activities, preparation of lesson
plan/note, effective presentation of lesson, classroom
management (Adeyemi, 2004).
Teachers are expected to have mastery of the subject
matter, use appropriate teaching strategies, well
prepared lessons and teaching aid materials in
teaching the students. Another indicator of teachers'
job performance is effective classroom management.
There seems to be indiscipline, unmanaged noise and

restlessness in the classroom in Delta state public
secondary schools. The seats and desks are not
properly arranged, thereby encouraging truancy as
these are likely to influence performance(Omobude,
2012).
Furthermore, certain factors can enhance or mar the
involvement of teachers in school administration and
their performance. One of such factors is work
experience of teachers. The length of teacher
experience may likely be enough for them to perform
effectively in school administration since experience
they say is the best teacher? It is also important to
know that teaching and school administration are not
the same because school administration is an art, and
like every art has its intricacies. Experienced teachers
may tend to analyze school administration holistically
while less-experienced ones may display their
administrative roles without adequate or specific
knowledge.
The main responsibility of teachers is to facilitate
learning process and in carrying out this, the principal
must provide a conducive atmosphere for it through
the type of leadership being operated in the school.
Performance of the teachers in schools may be
influenced by their participation in school
administration. It is believed that where teachers are
adequately involved in school administration process,
there would be commitment and adequate support
with the principal and the realization of school goal
will be easy, apathy and opposition within the school
will be minimized. It is in consideration of all these
issues that this study tends to examine if teachers'
participation in school administration influences their
job performance.
Statement of the Problem
There have been serious complaints by individuals
and the society on the declining performance of
teachers in senior secondary schools in Delta State.
This could be as a result of seemingly decline in the
implementation of the quality of education in the
secondary school system. Principals are supposed to
generate ideas, opinions and contributions from their
subordinates (teachers) in order to ensure effective
school administration. It is however disheartening to
note that teachers role in most of these secondary
schools are nothing but that of passive participants.
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Issues concerning their involvement in school
activities planning, budgeting and income generation,
students' affairs and disciplinary issues, curriculum
implementation and instruction, and teachers' welfare
packages are taken in their absence and without their
input or contributions. In short, they seem not to be
involved in school administration. It is therefore true
that this may have contributed to high incidence of
avoidance, unfriendliness and divisions existing
between the principals and teachers and ineffective
school administration.
On the other hand, teachers are supposed to conduct
the evaluation of students' achievement which is an
essential aspect of instruction in order to ensure high
job performance and attain school goals. It is however
perceived by some principals that attributes used by
the teacher such as: preparation and presentation of
lessons, mastering of the subject matter, use of current
information, use of teaching aid, classroom
management, evaluation of lessons, teacher-student
interaction appears not to be well and fully exhibited
and utilized. Teachers do not seem to be well prepared
for their duties well as these may have contributed to
their non-involvement in school administration and
may tend to influence their job performance. In the
light of the above, could there be a relationship
between teachers' participation in school
administration and their job performance in public
senior secondary schools in Delta State?

Hypotheses
Questions 1 and 2 were answered while 3 & 4 were
turned into null hypotheses and tested at 0.05 alpha
level:
1.
There is no significant relationship between
teachers' participation in school administration
and their job performance in public senior
secondary schools in Delta state.
2.
There is no significant difference in the
relationship between teachers' participation in
school administration and their job
performance based on work experience of
teachers in public senior secondary schools in
Delta state.
Methodology
The study is a descriptive survey design adopting the
correlational approach. The population of the study
comprised 452 public senior secondary schools in
Delta State and the 5950 teachers in these schools.
(Delta State Post Primary Education Board,
2018/2019).The sample comprised 595 teachers
representing 10% of all the teachers in the sampled
schools. The multi-stage sampling procedure was
employed to draw the sample in three stages.In the
first stage, the teachers were categorized based on the
three senatorial districts (Delta Central, North, and
South). In stage two, the teachers were stratified
based on the variables of school condition; school
location. In stage three, 10 percent of the teachers in
the sampled schools were randomly drawn to form the
sample. The study adapted two research instruments
named; teachers' Participation in School
Administration Questionnaire?(TPISAQ) and
teachers' Job Performance Scale (TJPS). (TPISAQ)
was divided into two (2) sections; section A sought
demographic information and section B: this
consisted of twenty (20) items It was administered to
teachers. Teachers' Job Performance Scale (TJPS)
sought information on the job performed by teachers
and was administered to principals. It consisted of two
sections; Section A sought demographic information
and Section B which consisted of twenty-one (21)
items. The questionnaire was a 4-point Likert type
with scale for assessment as: Strongly Agree (SA),
Agree (A), Disagree (D), and Strongly Disagree (SD).
The reliability of the instruments was done using

Research Questions
To guide the study, the following research questions
were raised.
1. What is the level of teachers' participation in
school administration in public senior
secondary schools in Delta State?
2. What is the level of teachers' job performance in
public senior secondary schools in Delta State?
3. Is there a relationship between teachers'
participation in school administration and their
job performance in public senior secondary
schools in Delta State?
4. Is there a difference in the relationship between
teachers' participation in school administration
and their job performance based on work
experience of teachers in public senior
secondary schools in Delta State?
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Cronbach Alpha Statistics and the results 0.86 and
0.90 was obtained for instruments respectively which
indicated that the instrument were reliable for the
study. Data collected to answer the research
questions; 1 and 2 were descriptively analyzed using
mean. Hypothesis one was tested using Pearson
Product Moment Correlation Coefficient, while

hypotheses two was tested using Fisher's Z Statistics
at 0.05 alpha level of significance.
Results
Research Question 1: What is the level of teachers'
participation in school administration in public senior
secondary schools in Delta State?

Table 1: Teachers Participation in School Administration in Public Senior Secondary Schools in
Delta State.
Areas of Involvement in School
Score
Calculated
Remark
Administration
Mean
Involvement in School Activity plan
1809
3.04
High
Involvement in School Budgeting and
1660
2.79
High
Income Generation
Involvement in students affair and School
1892
3.18
High
Discipline
Involvement in improving and
1809
3.04
High
implementing school curriculum and
instruction
Involvement in setting learning condition
1761
2.96
High
and teachers welfare

Overall Average
1786
3.00
High
Source: Field work. N=595, Mean of 2.50 and above = High and Mean of less than 2.50 = Low
The data in Table 1 shows that all items recorded mean
values of 3.04, 2.79, 3.18, 3.04, 2.96 and 3.00
respectively above normative mean of 2.50 which
indicated high involvement of teachers' in school
administration in all the areas that were investigated
in this study. Based on the overall average of 3.00

which is greater than the normative mean of 2.50,
teachers' participation in school administration in
public senior secondary schools in Delta State is high.
Research Question 2: What is the level of teachers'
job performance in public senior secondary schools in
Delta state?

Table 2: Level of Teachers J ob Performance in Public Senior Secondary Schools in Delta State
Indices of Teachers Job Performance
Score
Calculated
Remark
Mean
Preparation and Presentation of lesson
1868
3.14
High
Mastery of the subject Matter
1833
3.08
High
Use of current information
1589
2.67
High
Use of Teaching Aids
1589
2.67
High
Class room Management
1993
3.35
High
Assessment/Evaluation of Lesson
1720
2.89
High
Teacher/Student Interaction
1856
3.12
High
Overall Average
1778
2.99
High
Source: Field work. N=595, Mean of 2.50 and above = High and Mean of less than 2.50 = Low
The data in Table 2 shows that all items recorded mean
values of 3.14, 3.08, 2.67, 2.67, 3.35,2.89 and 3.12
respectively above normative mean of 2.50 which
indicated high level of teachers' participation in all the
indices been investigated in the study. Based on the
overall average of 2.99, level of teachers' job
performance is high in public senior secondary

schools in Delta State.
Hypotheses 1: There is no significant relationship
between teachers' participation in school
administration and their job performance in public
senior secondary schools in Delta state Data in Table 3
shows a calculated r value of 0.051 and sig. (2-tailed)
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Table 3: Pearson Product Moment Correlation on the relationship between Teachers Participation
in School Administration and their Job Performance in Public Senior Secondary
Schools in Delta State.
Variables
Teachers Participation

r-Cal

Sig. (2-tailed)

0.051

0.21

Teachers Job Performance
P < 0.05
value of 0.21. Testing the hypothesis at the alpha level
of 0.05, the p value of 0.21 is greater than the alpha
value of 0.05. Thus, the null hypothesis was retained.
Therefore, there is no significant relationship
between teachers' participation in school
administration and their job performance in public
senior secondary schools in Delta State.

Hypothesis 2: There is no significant difference in the
relationship between teachers' participation in school
administration and their job performance based on
work experience of teachers in public senior
secondary schools in Delta State.

Table 4: Fishers Z Test of Difference in the relationship between Teachers Participation in
School Administration and their Job Performance based on Work Experience of Teachers
in Public Senior Secondary Schools in Delta State.
Teachers Experience
Experienced Teachers
Less Experienced
Teachers
Sig level 0.05

N
294

R
0.07

301

0.04

Data in table 4 shows 294 experienced teachers with r
value of 0.07 and transformed Z value (Zr) of 0.07;
and 301 less experienced teachers with r value of 0.04
and transformed Z value (Zr) of 0.04 yielding a
calculated Z-value of 0.39 which is less than the
critical Z-value of 1.96 at 0.05 alpha level. Thus, the
null hypothesis which states that there is no
significant difference in the relationship between
teachers' participation in school administration and
their job performance based on work experience of
teachers is retained. Therefore, experienced teachers
do not significantly differ from less experienced ones
in their relationship between teachers' participation in
school administration and their job performance in
public senior secondary schools in Delta State.

Zr
0.07

Cal-Z

Crit-Z

0.39

1.96

0.04

The second research question on the level of teachers'
job performance revealed that teachers in Delta state
public senior secondary schools were of a high level
of job performance. The finding of this study align
with Uzoechina and Oguegbu (2011) who found high
level of teachers' job performance in secondary
schools in Akwa South Local Government Area in
Anambra State in Nigeria. The result of this finding
did not agree with Adeyemi (2008) and Yusuf and
Adigun (2010) in primary and secondary schools in
Ondo State and Lagos State respectively who
indicated low level of teachers' job performance.
The first hypothesis on the relationship between
teachers' participation in school administration and
their job performance in public senior secondary
schools in Delta State indicated that there was no
significant relationship between teachers'
participation in school administration and their job
performance. This finding was corroborated by
Conway's (2010) who found out that the amount of
individual teacher participation in school
administration is not significantly related to teachers'
job performance and school goal attainment by
teachers. However, the finding is contrary to the

Discussion of Findings
The findings on research question one indicated that
the level of teachers' participation in school
administration in Delta State public senior secondary
schools was high. This finding was supported by
Olorunsola and Olayemi (2011) who discovered that
secondary school teachers in Ekiti State are
significantly involved in school administration
processes.
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findings of Zabih, Atefi and Moaywdi (2011) who
found that participatory decision making increases
teachers' job performance.
The result of the second hypothesis of the study on the
relationship between teachers' participation in school
administration and their job performance by
experience in public senior secondary schools in
Delta State revealed that experienced teachers do not
significantly differ from less experienced ones in the
relationship between teachers' participation in school
administration and their job performance in public
senior secondary schools in Delta State. This finding
was supported by Omobude (2012) who did a study
on the influence of teachers' participation in school
administration on their job performance in Edo State,
that showed that there was no significant difference in
the influence of teachers' participation in school
administration on the job performance of experienced
and inexperienced teachers, so participation on job
performance affects experienced and inexperienced
teachers equally.
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Conclusion
This study focused on teachers' participation in school
administration as correlate of job performance. The
study revealed that teachers participated in school
administration and also performed their duties in
Delta State schools. It was further revealed that
teachers' job performance was not influenced by the
indices of participation in school administration, such
as school activities planning, budgeting and income
generation, students' affairs and disciplinary issues,
curriculum implementation and instruction, setting
favourable teaching-learning condition and teachers
welfare. From finding gathered, it can be concluded
that participation in school administration do not
influence teacher's job performance.
Recommendations
Based on the findings and conclusion drawn, the
following recommendations were made;
1. Teachers should maintain their high level of
participation in school administration in public
senior secondary schools in Delta State.
2. Teachers should also uphold and keep up with
their high level of job performance in public
secondary schools in Delta State.
3. Teachers irrespective of their experience should
be motivated to involve in school administration
to strengthen cooperation among staff.
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Abstract
Education plays a significant role in the life of any nation; it is an important agent of reforms and socialization
and also a means of setting a strong foundation for a vibrant nation. Nigeria like so many other developing
countries of the world has invested so much in education because it is believed that education is a catalyst for
national growth and development. Hence joint efforts are always made to ensure that the system is on course by
carrying out adequate and effective monitoring/supervision to guarantee its quality. This paper focuses on
Quality Assurance and Education Supervision. The paper further explains how the two terms relates to each other
in the education system, and affirms that school supervision improves the effectiveness and efficiency of teachers
and also contributes maximally to the attainment of the educational goals and guarantees quality assurance. The
paper concluded that for academics to remain pivotal to quality teaching and learning, more attention needs to be
paid by institutions and other external quality bodies, to the importance of supervision in academics, without
which quality assurance may be difficult to attain.
Key words: Education, Supervision, Instruction, Quality Assurance
Introduction
Education is the mainstay of sustainable human
development as well as the pivot around which every
activity revolves. It plays a significant role in the life
of any nation, Ajayiin Ojo (2007).It is not only seen as
a very important agent of reforms and socialization
but also as a means of setting a strong foundation for a
vibrant nation. It is regarded as an instrument for
development and integration hence joint efforts are
always made to ensure that the system is on course by
carrying out adequate and effective
monitoring/supervision.
Nigeria like other developing countries of the world
has invested so much in education because it is
believed that education is a consensus, organized and
systematic process society uses to transmit its values
and ethos across time and space (Ojo 2007). For any
education system to strive, the operators or the
implementers of education policies must play a very
important and prominent role. No matter how
laudable any objectives of education system might be,
if not well implemented, it will be difficult to
accomplish. It is often very common in recent times to
hear of the allegations of falling standard of
education.
Aina (2005) asserts that, education is in crisis and dire

need of rethinking and remaking. It is an engulfing, all
encompassing crisis affecting all levels of education
and all its significant elements namely: governance,
finance, access, quality, relevance and direction. In
fact it is a crisis that threatens the entire process of
social and cultural reproduction of entire national
systems.
Fafunwa in Fagbamiye (2004) observed that the
standard of education is not what the issue is, what is
actually falling is our ability to meet the set standards.
The implication of this is that standards had already
being established for education, but the practitioners
have often failed in ensuring that such standards are
attained and maintained. Ajayiin Ojo (2007) also
observed that teachers have not been alive to their
duties also school heads have abandoned their
leadership and supervisory roles. Negase in Ojo
(2007) supports this at a public lecture in Ethiopian
University concluded that Education is on the brinks
of collapse. Adewumi and Ajayi (2001) submitted
that school Supervision is a veritable instrument for
checking teacher and student performances and as a
measure of improvement on the glaring downward
tread on the standard of education.
Adesina in Ojo(2007) was of the opinion that the
availability of committed teachers will enhance the

72

Journal of Contemporary Issues in Educational Planning and Administration, Volume 5, No. 2, April, 2020

efforts being made by all concerned to solve the
prevailing problem that bedevil the educational
system, since it is believed that no education can rise
above the quality of its teachers. In designing an
educational programme, all the needed facilities
must be available both (human and material
resources) ; providing a conducive learning
atmosphere does not guarantee the success of such a
programme if an effective supervision of instruction,
human and material resources is not in place, as these
will guarantee the quality of the educational
programme put in place. It is therefore important to
note that effective supervision of both human and
material resources in education is a major modality of
integrating quality assurance in the school system. In
this paper therefore, attempts would be made at
explaining the way supervision guarantees quality
assurance in education
Conceptualization of Terms
Quality Assurance
Quality assurance in education includes all policies,
measures, planned processes and actions through
which the quality of education is maintained and
developed. Quality of education can be described as
the degree to which the education meets the client's
needs and demands. (Allais2017). In this respect,
education has two different clients: students and
society. Also, Allais (2009) also defined quality
assurance as a way of keeping in track the quality or
standards in Education in carrying out some kinds of
checks and balances. These are put in place to keep
track of quality or standards in education institutions
and systems, and to try to improve on them. Quality
assurance can be both an internal and external
process. There are certainly different emphases given
to quality assurance. Several authorities including
Crosby and Juran (2002), Martin and Sanyal (2007)
and Schindler in Patricia R (2015)stated that the
purpose of quality assurance is to ensure that
education reaches stated standards. However, some
authorities focus on accountability, a term in itself that
is seldomly defined with respect to education. Indeed,
quality assurance appears to be understood by many
colleagues and institutions as another phrase for
'accountability'. Collini in Williams (2016) Analytic
Quality Glossary (ASQ 2019) defines quality
assurance as 'the collections of policies, procedures,
systems and practices internal or external to the
organization designed to achieve, maintain and
enhance quality'. Quality assurance can be both an
internal and external process. Harvey in Williams
(2016), quality enhancement 'is a process of

augmentation or improvement'. It has two strands:
first it is the 'enhancement of individual learners; the
augmentation or improvement of learners' attributes,
knowledge, ability, skills and potential.' Second, it is
'the improvement in the quality of an institution or
programme of study.' The use of the words
'enhancement' and 'improvement' are often
interchangeable, as they are in the Oxford English
Dictionary, but the terms are often used subtly in
different ways. Improvement is often used to refer to a
process of bringing an activity up to standard whereas
enhancement is about raising to a higher degree,
intensifying or magnifying it.
Some perspectives have implied that quality
assurance and quality enhancement are on a linear
scale. The model presents a progression from quality
assurance to quality enhancement, so it is important to
promote improvement of quality, by a quality
assurance process such as supervision in the
Educational sector not just to ensure that quality is
maintained, but also place emphasis on quality
enhancement. Here, it is implied that quality
enhancement is the next, perhaps more profound
stage in a process that began with quality assurance,
but that quality assurance is not enough in itself.
Elassy (2015) posited that quality assurance and
quality enhancement are (or should be) part of a
spectrum, where enhancement is dependent on
quality assurance. This implies a need for good
quality assurance data that is then used to inform
enhancement. This rather explains the accountability
purpose of quality assurance, which is primarily about
providing information to external stakeholders.
However, it is a good principle that quality assurance
processes can provide useful institutional data that
inform quality improvement processes and
enhancement. A routine criticism is that quality
assurance does not achieve the goals it sets out except
standard is improved and enhanced. So many factors
may be used as agents in quality assurance; external
examination, quiz competition, essay competition,
accreditation and supervision among others. This
paper aims at Quality assurance in Education
Supervision, so our focus shall be on Education
supervision as an agent in quality assurance.
Supervision- The education in our world today has
recorded a gross expansion by the huge increase in the
number of educational institutions, teachers and
students. Apart from increase in government owned
schools, we also have a number of missionary schools
and lots of private owned schools that cut across the
three levels of Education in the country. Going by
these expansions it will be disheartening if the
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may mean an inquisition, Ogunsanya (2004), in
National Open University manual. Supervision
involves assessing the performance of tasks. It
includes providing people with the support and skills
needed to perform a task.
According to Dennis in Eziuzo (2016), supervision is
the act of providing leadership through a process
designed to help teachers and other educators gain
greater competence and overcome some barriers so as
to improve work performance. It is also an activity
aimed at improving school condition and the qualities
of instruction by teachers which leads to the growth of
the students and teaching effectiveness. Nwagwu,
Ijeoma and Nwangwu (2004) defined supervision as a
way to guide, advice, refresh, encourage, stimulate,
improve and oversee a teacher in order to improve
quality of his teaching and classroom management.
Egwunyenga (2005), defines supervision as the phase
of school administration which focuses primarily
upon the achievement of the appropriate instructional
expectations of the educational system. Supervision
is a critical examination and evaluation of a school as
a designated place of learning so as to make it possible
for necessary advice to be given for the purpose of
school improvement and standard enhancement.
Egwunyenga (2005), perceives supervision as an
action taken to improve teaching and learning
situation for children. School supervision is a flexible
process of education, not a fixed system. It context
and contents varies from place to place and it is
situational modified. An example is the task
introduced by the Obasanjo led administration in
1999, which aims at providing uninterrupted nine
years of formal Basic education, provision of free,
universal education for every Nigerian child of school
going age, and reducing drastically the incidence of
drop out from the formal school system through
improved quality and efficiency. The government is
to monitor and be the watch dog of improved
education system in Nigeria. It is geared towards the
improvement, observation, modification, correction
of teachers, the school system and the improvement of
teaching and learning. Supervision forms the part of
the overall quality monitoring and improvement
system which include sound performance of the
pupils/students.
Supervision in educational organization is also seen
as a social system with a number of interacting subsystems. These sub-systems are teaching, the school
management, the instructional supervision,
counseling and the curriculum sub-system. Aside
these sub-systems teachers also interact cross
fertilizing ideas with one another, students also help
one another, teachers help students, students also help
teachers, they all rally around one another discussing,

products of education lack quality, this will simply
defeat the aim of the National policy on Education.
For this reason, it is quite evident that quality
assurance of education at any level should be the
priority of the modern educational practices, so as
education expands there should also be timely
improvement in its quality. This would be determined
by the concept of Supervision.
Supervision in Nigeria began as a process of external
inspection. In the 18th Century, supervision was
characterized by inspection for control and was
carried out by laymen, (Onoyase in Edho 2010). Until
the control of schools by government in 1967, school
supervision was left in the hands of the missionaries,
supervision was concentrated on teacher's activity in
school and classroom and the supervisors were
faultfinders. They visit Schools in order to blame
teachers when they erred. It made no attempt at
improving the educational system. Teachers had to
window dress to impress the supervisors once aware
of the visit. The impression people had about
supervision during this time was that, the supervisors
were responsible for making judgment about the
teachers (mostly negative) and not helping the
teachers on how to teach and impart knowledge
effectively to pupils/students (Onoyase in
Edho2010).
Supervision is an integral part of school
administration and no organization can function
effectively without it. Supervision is an age long
device for improving teacher's knowledge, attitudes
and skills which focuses on the teaching/learning
process for the purpose of ensuring the achievement
of educational objectives. School heads, lecturer in
the tertiary institution supervising students' work and
teaching practice in the field, the chief inspector of
education in the inspectorate division supervising
teacher's work, the educational secretaries
supervising the teachers in the local government
among others are guarantors of qualitative education
and implementers of educational policies.
Supervision means different things to different
people. The principal, teacher, student and parents
look at supervision from the angle at which they relate
with the supervision. Supervision continues to
evolve in theory and practice.
The evolution was
influenced by certain forces and changes, which
include technology, knowledge, expansion,
population explosion, demands for educational
reforms and others. However, the meaning of
supervision differs from one person to another person.
To a teacher, who is being supervised by his
subordinate, supervision may mean a challenge to his
personality, to another teacher, supervision may mean
an avenue for personal recognition, to a principal it
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making suggestions, exchanging ideas, resourceful
materials and sharing experiences to assure quality.
Supervision can therefore be seen as the process of
improving all elements and conditions surrounding
teaching and learning to produce high standard
academic excellence and assurance of its quality.
From the above, it is observed that supervision is very
necessary in school in order to improve teaching and
learning. The supervision exercise evaluates, records
the consistency of strengths and weakness of teachers
performance and their ability in the discharge of the
onerous task of instructional delivery.
The Universal Basic Education (UBE) Programme
Manual (2002), stated that in the context of education,
supervision refers to the role played by an education
officer or supervisor in being responsible and making
sure that teachers do their work effectively. It
therefore gave the primary objective of supervision as
the enhancement of the quality of instruction in
schools. The supervisor helps the teacher to teach in
such a way that the child understands and also ensures
that he acquires the abilities, skills and attitudes stated
in the objectives of instruction. Chike-Okoli (2006),
classified the purpose of supervision into Teacher
Improvement Purposes and Non Teacher Purposes

Needs/Reasons for School Supervision for
Quality Assurance
Since school supervision is aimed at improving the
effectiveness and efficiency of teachers so that they
can contribute maximally to the attainment of the
educational goals and guarantees quality assurance,
supervision becomes very necessary in education.
Ogunsaju in Eziuzo (2016) pointed out some of the
reasons why supervision is conducted. These include:
1)
To improve incompetent teachers. School
supervision may help the i n c o m p e t e n t
teachers to be competent and more useful to
educational system.
2)
School supervision in quality assurance help to
discover special abilities and qualities
possessed by teachers in the school.
3)
School supervision in quality assurance may
help in the process of knowing the
effectiveness of classroom management of
teachers.
4)
School supervision in quality assurance helps
in assessing the tone of the school and identify
some of its most urgent needs.
5)
School supervision in quality assurance helps
in providing a guide for staff
development and efficiency.
6)
School supervision in quality assurance helps
to provide the Ministry of Education with a full
picture of the institution and the part which the
Ministry could or should play in assisting the
principal to improve the institution.
7)
To advise the government and staff with up to
date equipment and instructional materials
which can be used to improve the quality of
instruction
8)
Adequate supervision in quality assurance is
essential in the process of e v a l u a t i n g t h e
balance and score of the achievement of the
stated aims and objectives.
9)
To advise on maximum utilization of available
resources school supervision is necessary.
10) To examine record keeping in accordance with
the relevant education laws and regulation
11) Effective and constant supervision in quality
assurance may ensure that public funds are
wisely spent
12) Day to day supervision in quality assurance can
help to fulfill the requirement for registering a
school for public examination

Teacher Improvement Purposes
They are geared towards:
a) Ensuring that teachers do their assigned work
effectively
b) Enable them to function effectively on the job
c) Providing technical assistance to teachers when
required such as in the preparation and use of
teaching aids
d) Providing professional information to teachers
e) Guiding teachers to the sources of instruction
materials.
f) Ensuring that discipline is maintained in the
classroom
g) Maintaining high morale among the teachers
h) Suggesting ways of improving teacher
performance
i) Providing an opportunity to discover teachers
with special abilities or qualities
Non Teacher Purposes of Supervision for Quality
Assurance
•
Ensuring the supply of teaching materials to the
schools
•
Ensuring that the quality of instruction is
maintained in the school
•
Providing an opportunity to assess the moral
tone of the school and feedback to educational
planners on the need for curriculum change
improvement.

Types of Supervision of Instruction
There are two main types of supervision of
instruction, according to Jaiyeoba (2006), they are
internals supervision and external supervision
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Internal Supervision: This is the type carried out by
the internal supervisors in the school such as the
principal, vice principal, heads of departments and
persons designated by the principal to carry out the
supervisory role.

the standard as well as the preparedness of any
institution seeking accreditation to the examination
conducted by public examination bodies; such as
National Examinations Council(NECO), West
African Examination Council(WAEC) with a view to
recommending them for approval by such bodies.

External Supervision: This is the type of supervision
carried out by people designated by the ministry of
education to carry out supervision in schools. Such
people are the chief inspectors of education, deputy
inspectors of education, and zonal inspectors of
education and so on. These inspectors have the
primary responsibility to inspect schools and work
directly with teachers to improve the quality of
instruction in schools.

Stages of Supervision
Supervision in instruction involves three stages
namely; preparation stage, the real supervision or
observation stage and the conference stage.
The Preparation Stage: This is the period prior to
supervision. The school or the person to be supervised
is informed at this stage. The types of supervision or
areas to be supervised are communicated so that
adequate preparation can be made.

Kinds of External Supervision: Full inspection,
Follow up inspection, Partial inspection, Recognition
inspection/certification inspection.

The Real Supervision or Observation Stage: This is
the stage at which the real observation is carried out.
The supervisor visits the school/classroom and
observes the situation, school compound, lesson,
appearance of both teachers and students,
instructional materials; teaching methods used and so
on. During the observation process the supervisor
takes notes and makes recommendations and
suggestions for improvements.

Full Inspection: Every aspect of the school is
supervised: the teaching staff, non teaching staff,
subjects taught in the school, school records,
equipment, school plant and overall organization of
the school. This is to ascertain the level of school
performance in the area of curriculum
implementation, distribution of duties, students'
performance, school programmes and discipline
among the students and teachers.

The Conference Stage
This is the last stage. A meeting is held with those
supervised. The findings during observation are
discussed at this stage. Teachers are expected to ask
questions. The schools/teachers are commended
where necessary and areas of weaknesses are brought
into focus for improvement. Suggestions/
recommendations are made for improvement.

Follow-up Inspection: It is carried out to assess the
actions taken on the recommendations and
suggestions made in the supervisors report during the
full inspection exercise. This is to find out if the
recommendations made have positive effects in
achieving the desired objectives.

Guiding principles for a good supervisor
There should be a planned exercise. Supervision is a
sub-system of the school organization and also a
dynamic and cooperative enterprise within and
outside the school system. Supervision should be
conducted regularly to meet the individual needs of
the teachers and other personnel. Supervision should
help to clarify educational objectives and goals. It is
the responsibility of the class teacher to ensure that his
class receives adequate supervision regularly. It is
equally the responsibility of the principal to
ensure
that
his
school receives adequate
supervision regularly. Supervision should help to
improve the attitudes and relationship of all
school personnel in order to facilitate the
realization of school goals and objectives.
Supervision should assist in the organization
and effective implementation of curriculum

Partial Inspection: Here the supervisory practice is
limited in scope. All school activities are not involved
and it does not involve a team of inspectors as in full
inspection.
Certificate Inspection: This inspection is for the
teachers that need upgrading for one reason or the
other. It is useful for confirmation of appointment at
the end of the teachers' probation period, which is
usually two years from the date of first appointment.
Recognition Inspection: This is related to
certification inspection. It is the type of inspection
that is usually conducted on a young school which had
already had an advisory visit and is now seeking to
gain accreditation as a centre for public examinations
such as the senior secondary school certificate
examination among others. It is designated to assess
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programmers' for the learners. Supervision should
help the school to develop good rapport with
the neighboring communities. Supervision should
help to interpret or clarify the National policy on
Education. Supervision must be adequately provided
for in the school annual budget. Supervision can be
improved through educational research. Supervision
should help teachers supply the latest research
findings on education relevant to their teaching. The
ultimate goal of supervision is to achieve an
improvement in the quality of learning by the
learners. Supervision from within and outside the
school complement each other and are both necessary.

6)

Scope of Supervision
1) The instructional work: The first task of the
supervisor is how to improve the
quality of
instruction. He/she supervises the method of
teaching for different subjects, audio-visual aids
used, duration of lesson, written work, class
exercise and corrections, lesson plan and the
scheme of work.
2) Co-Curricular Activities: The supervisor
supervises the organization of
various cocurricular activities bearing in mind their need
and importance. They are: sporting activities,
drama, school magazines, educational tours,
field trips and so on.
3) Records and Registers: The supervisor
supervises all the records and registers
o f
an educational institution or school by
examining the following type ofrecords:
admission register, attendance register, the cash
book, the log book, the stock register, the receipt
book.
4) The School Environment: The supervisor
supervises the following aspects of
the
school environment: school discipline,
relationship between the head of the institution,
his staff, and student, general behavior of
students, cleanliness of the surroundings,
relationship among teachers, hygienic
conditions of the toilet, canteen and water
supply, relationship of the head of the institution
or school with the community members,
beautification of the campus
5) Management: Supervision of management is
also another aspect of the scope of supervision in
education without which the overall
improvement of teaching-learning process will
never be successful. Supervision at the
management level of educational institution
includes the following aspects: co-operation of
teachers and community members, the ability of
the headmaster to run the school or institution.,

7)

co-operation, co-ordination and responsibility
between teachers and headmaster in organizing
any programme, duties and responsibilities
rendered by the teachers as the members of
different sub-committees for different
programmes, problems with the managing
committee, achievements and failures of the
school.
Guidance to Teachers: The supervisor has not
only to supervise but also guide the
headmaster/principal and teachers in their
efforts for ensuring qualitative improvement of
education. For this supervision includes the
following: Innovations in teaching, remedial
instruction, community mobilization and
support, conducting seminars, conferences,
meetings and workshops to discuss about
problems and their solution.
Developmental Activities: The supervisor
supervises the developmental activities of the
school in the following heads: Justification of
developmental
activities, proposals for
extension of the school building, allotment
receipt and the progress made, difficulties faced
and the steps taken by the headmaster to wipe
out the difficulties, and Construction of the new
building and its progress.

Nakpodia in Edho (2010) identified six bases for
supervision in UBE centers in Nigeria. These are:
1) Supervision should be tailored towards the
improvement of the teaching-learning situation
for the benefits of both the teachers and learners.
2) Supervision should help in the identification of
areas of strength and weaknesses of teachers.
3) Supervision should be democratically
conducted so as to give recognition to the
teachers and create a cordial working
atmosphere based on good human relations.
4) Supervision should be tailored towards ensuring
that the general guidelines as provided in the
curriculum are followed by teachers
5) There should be follow-up activities that should
be directed at the improvement of identified
areas of teachers' weaknesses.
6) Supervision should help the teachers in terms of
self-discovery particularly in the areas of
improvisation and use of modern teaching aids
as a basis for improving teaching strategies.
Conclusion
This brief reflection has highlighted the variety of
perspectives on the relationship between quality
assurance and educational supervision. The two
issues relate to a wide range of key issues in
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education. Supervision does not mean an inquisition
or fault finding, rather supervision means guidance,
assistance, sharing of ideas to all those involved in the
process of teaching and learning. It also means the
facilitation or creation and continuous improvement
of instruction and enhancement of standard which
guarantees the needed quality assurance in education.
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Recommendation
From the foregoing, the paper recommended that
•
There should effective monitoring and
supervision of educational system in order for
quality to be assured.
•
More attention needs to be paid, by institutions
and external quality bodies, to the importance of
supervision in academics, without which quality
assurance would never be achieved.
•
For the aims of Education to be achieved, quality
and timely instructional supervision must be in
lace.
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Abstract
The introduction of entrepreneurship studies at all levels of education is a bid to proffer solution to the problem of
unemployment in Nigeria. Agriculture as a vocation has many occupations from which youths can acquire skills
in schools as well as short-term out of school programmes at grass roots levels. The acquisition of these skills is
expected to equip students for gainful enterprise in agricultural sector leading to self -reliance with the
application of entrepreneurial skills acquired through programmes. Some agricultural programmes introduced
by the government of Nigeria to promote entrepreneurship in agriculture will be highlighted. The purpose of this
study was to explore Agriculture as a tool towards entrepreneurial skills to provide employment and self-reliance
for Nigerian junior secondary school students, to examine the relevance of agriculture as a tool for
entrepreneurial skills acquisition to basic school students and self-reliance in Nigeria. Over the years and
presently, Nigeria has been facing the serious challenge of youth unemployment. Both in the public and private
sectors of the nation's economy seem to be filled with manpower and are no longer willing to absorb the large
number of teeming unemployed youths in the society. Constraints to entrepreneurial skills development were also
highlighted. Also the paper discusses the concept of agriculture in basic education, concept of entrepreneurship,
entrepreneurship and skill acquisition in agricultural practices in basic education .The study concluded that the
entrepreneurial skills programmes established by government over the years to this effect have yielded little
positive results and more efforts are needed for their better implementation. Suggestions were made to this effect.
Keywords: Agriculture, Entrepreneur, skills Acquisition, Agricultural Practice Basic Education.
secondary, three years of senior secondary and four
years of higher education. The Nigeria education
system is structured into:
•
Early Child Care and Development (ECCD)
aged 0-4years;
•
Basic Education aged 5-15 years, it
encompasses pre-primary 1year,6 years of
primary Education and 3 years of junior
Secondary Education;
•
Post Basic Education of 3 years in senior
Secondary Schools and Technical colleges;
and
•
Tertiary Education provided in colleges of
Education, monotechnic, polytechnics and the
universities (FRN, 2014).
Early childhood education constitutes the foundation
of the Nigerian educational system. This comes in the
framework of Universal Basic Education (UBE)
scheme, which covers the first nine years of education
comprising 6 years of primary and 3 years of junior
secondary education. During these first nine years,
promotion from one class to the next is based on
continuous assessment but is automatic (FRN,

Introduction
Education remains one of the most powerful tools for
both the development of man and transformation of
the society at large. Education is a human right with
immense power to transform. On its foundation rest
the cornerstones of freedom, democracy and
sustainable human development (Ellie, 2017).
Education is a weapon, an instrument that remains
silent but has the greatest impact on a nation. How we
develop, how we deal with our daily challenges and
how we excel in every walk of life depends directly on
our level of education. It is a force that makes a nation
stand out and defend themselves among other nations
of the world.
Education plays an extremely crucial role in long term
growth and productivity of a nation. Whether it is at
national level or just in a household, education is one
thing that brings the positivity in our lives. It teaches
us not only theoretical material but also the practical
and successful way to lead lives as a responsible
citizen (Ellie, 2017).The National Policy on
Education (2014) stipulates a 6-3-3-4 structure
offering six years of primary, three years of junior
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2014).Basic Education is the education given to
children aged 0-15 years. It encompasses the early
child care and development education (0-4) and 10
years of formal schooling. Early Child Care and
Development Education however is segmented into
ages 0-4 years, situated in daycares or crèches, fully in
the hand of the private sector and social development
services, whilst ages 5-6 are within the formal
education sector. Basic Education, to be provided by
Government, shall be compulsory, free, universal and
qualitative. It comprises:
•
1-year of pre-primary
•
6 years of primary
•
3 years of junior Secondary Education

school graduates turned out from our secondary
school increases yearly. Expressing his reservations
about the Nigeria Educational System, Adepoju
(2009) noted that education appears to have been
reduced to a pattern of repeated practice, where
children go to nursery, primary, secondary and
tertiary schools to acquire certificates and start
looking for jobs that are usually not available. This
implies that learners are merely trained to be job
seekers and not job creators.
Concept of Agriculture in Basic Education
Agriculture is one of the vocational subjects available
to junior secondary students desiring to learn about
the science, business, technology of plant and animal
production and/or about the environmental and
natural resources systems. Agriculture is designed to
provide students with competencies to make them
aware of and prepare them for the world of work.
Agriculture is a dynamic rapidly changing industry
that has an exciting future. The “New Agriculture” is
made up of the intriguing new frontiers of
biotechnology. Agricultural education has a long
tradition of preparing students who continue their
education in agriculture at the post- secondary level.
The program concentrates on the development of
essential technical skills that are vital to the success of
people taking up a career in agriculture.

The goals of Basic Education are to:
a. Provide the child with diverse basic knowledge
and skills for entrepreneurship, wealth
generation and educational advancement;
b. Development patriotic young people equipped
to contribute to social development and in
performance of their civic responsibilities;
c. Inculcate values and raise morally upright
individuals capable of independent thinking and
who appreciate the dignity of labour;
d. Inspire national consciousness and harmonious
co-existence, irrespective of differences in
endowment, religion, colour, ethnic and socioeconomic background ;and
e. Provide opportunities for the child to develop
manipulative skills that will enable the child
function effective in the society within the limits
of the child's capacity.

Concept of Entrepreneurship
Entrepreneurship has its root from the French word
“entreprendra” which according to Harper (2003)
means to undertake, to pursue opportunities, to fulfil
needs and wants through innovation to undertake
business. Capitalism itself relies on entrepreneurship
as a Conner stone. Although huge numbers of people
around the world engage in entrepreneurial activities.
According to Shane (2007), academia has no coherent
conceptual framework for entrepreneurship and has
offered virtually no systematic efforts to assemble the
fragmentary pieces of knowledge about this
phenomenon in one place. Shane therefore presented
a holistic view of entrepreneurship as an activity that
involves the discovery, evaluation and exploitation of
opportunities to introduce new goods and services,
ways of organizing, markets, processes and raw
materials through organizing efforts that previously
had not existed. This definition explains only, when
and how entrepreneurial opportunities exist; the
sources of those opportunities and the forms they
take; the processes of opportunity discovery and
evaluation; the acquisition of resources for the
exploitation of these opportunities; the act of
opportunity exploitation; why? when? and how?

Junior Secondary Education
Junior Secondary Education is the education which a
child receives immediately after primary education
and before secondary education. The objective of
junior secondary Education is to provide the child
with diverse basic entrepreneurship and educational
advancement among others and one of the prevocational studies of its curriculum is Agriculture
(FRN, 2014).The national policy on Education (FRN,
2014) clearly specifies that Secondary Education
shall offer diversified curriculum to carter for the
differences in talents, opportunities and future roles
and shall provide technical knowledge and vocational
skills necessary for agricultural, industrial,
commercial and Economic Development.
Regrettably, current practices in our secondary
schools are not geared towards equipping learners
with life coping skills. The emphasis has been on
passing examination for certification. This is why the
rate of unemployment is on the increase as secondary
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Some individuals discover, evaluate, gather resources
for and exploit opportunities; the strategies used to
pursue opportunities; and the organizing efforts to
exploit them (Shane &Venkataraman, 2000).
Entrepreneurship is 'an individual's ability to turn
ideas into action. It includes creativity, innovation and
risk-taking, as well as the ability to plan and manage
projects in order to achieve objective'. It is seen as
vital to promoting innovation, competitiveness and
economic growth. Fostering entrepreneurial spirit
supports the creation of new firms and business
growth. However, entrepreneurship skills also
provide benefits regardless of whether a person sees
their future as starting a business; it can also be used
across people's personal and working lives as they
encompass creativity, initiative, tenacity, teamwork
and understanding of risk and sense of responsibility.
Entrepreneurial skill is simply the appropriate use of
idea required to be an entrepreneur. In other words,
entrepreneurial skill is that necessary skill an
individual needs to successfully run a business or add
value to work. These entrepreneurial skills include:
Communication skills; Creative/innovative skills;
Decision-making skills; Problem- solving skills;
Planning and organizing skills; Risk management
skills; Technological/technical skills; teamwork
skills; learning skills; Initiative skills; Enterprise
skills; Financial management skills; Managerial
skills; Marketing skills; interpersonal relationship
skills; integrity skills; assertiveness skills; leadership
skills; listening skills; openness to change and
business identification skills (Edith Cowan
University, 2013). Students also need employability
skills to be able to work in private business enterprises
thereby making it possible for prospective graduates
to be entrepreneurs in private business enterprises and
also to be managers of their own businesses after
graduation.
In recent time, there has been increasing global
concern over the continuously expanded rates of
unemployment around the world, particularly in most
developing countries, where the youth have been
identified as the most affected groups. As a result,
various governmental and non-governmental
organizations have initiated policies through support
agencies such as National Directorate for
Employment (NDE), the National Poverty
Eradication Programme (NAPEP), Small Medium
Enterprises Development Agency (SMEDAN),
National Office for Technology Acquisition and
Promotion (NOTAP), Raw Materials & Development
Council(RMRDC) among others to address the
problems of unemployment among Nigerian
citizens(Olayinka 2010, Emannuel, 2012,

Akhuemonkhan et al., 2013). These aforementioned
strategies were initiated with the hope that the
development of self-employment and small
enterprise initiatives would serve as a measure to
unlock the economic potentials of the people, increase
the capacity to empower and equip individuals in
society to participate and benefit from their national
economy as well as facilitates economic development
which forms the bases for transformation
(Unachukwu, 2009, Ekpo and Edet, 2011). More
recently, the Federal government of Nigeria
established another means to inculcate selfemployment (entrepreneurship) culture in students,
by giving mandate to include entrepreneurship
studies in the education curriculum with the hope of
reducing unemployment among fresh graduates (AjaOkorie and Adali, 2013).
Entrepreneurship and Skills Acquisition in
Agricultural Practice in Basic Education
The introduction of entrepreneurship studies at all
levels of education in Nigeria would
help the
students to develop skills that will make them selfemployed and self-reliant after graduation. The junior
Secondary students and the general populace need to
be enterprising in order to be self-reliant for the
country to move forward economically. Agricultural
sector is endowed with several opportunities that will
provide skills for business enterprises for the
production of goods and services. It is in respect to
these aforementioned facts, that this book highlights
how acquisition of entrepreneurial skills through
agricultural education could enhance self reliance
among youths in Nigeria.
Agricultural Education is composed of two distinct,
yet interrelated components. The components are
classroom and field experiences. In the classroom,
students learn concepts and theories dealing with a
broad spectrum of agricultural and agribusiness
topics. The classroom is followed by the field mode of
instruction where concepts and theories are carried
through to their application. Here, the students are
taught “hands-on” skills that ensure that the skills
learned are practical and usable. Both classroom and
field instruction are put to use in the Supervised
Agricultural Experience Program (SAEP) component
of the program. In this approach, students work and
learn in a real-life situation where they obtain on- thejob skills; SAEP can vary from the traditional home
projects to entrepreneurship or cooperative work
experience in production or agribusiness.
Activities areas in agriculture include: Supervised
Agricultural Experienced Programmes; Agricultural
Mechanization and Engineering; Animal Husbandry;
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Crop Production; Agricultural Ecology and Systems/
Soil Conservation; Agricultural Processing;
Agricultural Sales and Services; Forest Management;
Ornamental Agriculture/ Horticulture and Forest
management.

Source: Georgia Agricultural Education website,
www.gaaged. org
Importance of Entrepreneurial Skills in
Agricultural Education
Agricultural sector is one out of several others which
Nigeria needed to explore for her resources. The ban
imposed by the Federal Government with respect to
the importation of live or frozen birds has helped to
increase the demand for locally produced birds. Fish
farming using ponds or containers or fishing in
natural waters offer opportunities for enterprise
(Ihugba & Njoku, 2013). According to Ladu (2015)
fish is a very rich source of food to the world's
population. Fish products are useful as medicine,
animal feeds, fertilizer and leather. Fish is useful for
learning and research; recreation and sport, as well as
a predator for biological pest control. Students in
Agricultural Education in Nigerian schools can
acquire demonstrating skills in business start-up,
demonstrating skills in maintaining business
longevity, with regard to the benefits of
entrepreneurship education; it becomes paramount
that the teaching of entrepreneurship education be
incorporated in schools, since it enhances
entrepreneurial skills.
Youth can acquire skills to render services as business
enterprise in agriculture, these services are as follows;
garri processing, groundnut and palm oil extraction,
groundnut cake processing, soya beans meal
preparation, grafting and budding of citrus and other
tree crops palm wine tapping, slauthering of animals
and meat dressing, spraying of weeds, pests and
diseases on crops, etc. Services available in veterinary
field are vaccination, castration, debeaking, notching
and tattooing of animals. Other services include postharvest processing and preservation of farm produce
like cassava, yam and sweet potatoes. Acquisition of
these skills can be through entrepreneurship which
would enhance employability and self-reliance
among youths and in our higher education of learning.

Significance of Agricultural Education in Nigerian
Basic Education
Agricultural Education provides the following:
•
Employability skills which the students can
transfer from the classroom setting to their
careers
•
Life knowledge and all the soft skills that
employers seek
•
Instruction that brings to life the concepts of
rigor, relevance, and relationships by engaging
Instruction that will engage students in the
globalization of agriculture as the solution for
environmental demands, food safety,
technology, natural resource protection and
urbanization.
•
Immediate application of the principals and
theories taught in core the academic subjects,
Language Arts, Math, Science, and Social
Studies
•
In some states, potential for college credit while
in high school.
•
In some states potential for high school core
academic credit through agricultural education
courses
•
Creation of future entrepreneurs
Agricultural Education as a Tool to Acquiring
Entrepreneurial Skills in Nigerian Junior
Secondary School
The introduction of entrepreneurship studies at all
levels of education in Nigeria would help the students
to develop skills that will make them self-employed
and self-reliant after graduation, some of these skills
include;
•
Learning for diverse student populations
i n c l u d i n g e t h n i c i t y, s p e c i a l n e e d s ,
socioeconomic levels, cultural backgrounds, etc
•
Opportunities for students to engage in servicelearning in real world situations
•
Character development of all students.
•
Supervised Agricultural Experience projects
provide real-life training in money management,
budgeting, and maintaining financial records.
•
leadership development activities that help
develop the whole person and promote
interpersonal relations and communication
skills, problem solving, teamwork, and character
development.

Factors accountable for dwindling students'
interest in entrepreneurship skills in agricultural
education
Despite the laudable initiatives in agricultural
education, the involvement of youth into the
agricultural sector remains pitiable at best the core of
the jobs being more of manual labour services than
anything else. Several factors account for this and
they include:
1.
Students have the notion that agricultural
science is all about farming and this notion
sometimes have led to students' poor
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performance in the field. They assume that
agricultural science is not more than the
traditional farming which they are engaged in
with their parents;
Also, students prefer theory to practical
method of teaching. This finding is in line with
the works of Eya and Neboh, (2009) that most
students are too lazy and they do not have much
interest in the practical aspect of learning,
which is also due to their way wards attitude.
The authors opined that students are less
interested in practical more than in the
theoretical aspects particularly in the science
oriented subjects;
Some students typically enrol in a course
because it is required as a core or as an elective
in their academic programme not because they
have interest in it. This is also applicable to
students enrolling for senior secondary school
certificate examinations like WASSCE and
NECO. Some enrol because of self- interest,
but find it uninteresting towards the end of the
term; (Eya and Neboh, 2009)
It is also observed that Peer groups' perceptions
about agricultural science affect the students'
interests and most of the students want to study
other easy subjects to enable them pass their
school examinations. Some students'
perception is that, it is a subject for the dropout
or mediocre in the secondary schools and also
the last resort for students whose UTME scores
for medicine did not meet the cut-off mark in
the universities. Most of the students want to
make quick money due to pressures from
friends at school forgetting that it is the
acquisition of entrepreneurial skills which are
saleable and productive that can boost their
economic strength; this type of attitude affects
their performance;
Students combining other activities with their
academics. Students who combine their
academics with other activities like hawking,
playing truancy in school, taking delight in
missing lesson to attend to their hawking or
other activities, and students who indulge in
activities such as cultism, drugs addiction,
prostitution and other social vices perform
poorly in examination. This is because little or
no attention is being giving to their studies.
This dwindles the students' interest in
agricultural science or agricultural education
and invariably contributing to their diminution
to acquire entrepreneurial skills. Those
students who engage themselves in clubbing,

6.

7.
8.

9.
10.

picnic, games, music and other forms of leisure
have little interest in their studies especially
when it involves practical aspects; (Eze and
Obeta, 2006)
Accordingly, agriculture is perceived by many
rural youth as a ticket to drudgery, hence their
continued mass migration to urban areas in
search of a 'better life'.
Poor appreciation and sensitization on the
potential economic benefits accruable from
skills acquisition in agricultural education.
Other major deterrent factors include poor
access to funds, technical know-how in the
areas of produce handling and storage to ensure
quality production;
Below-par up-scaling of agricultural
techniques and agribusiness practices to meet
up modern standards;
As well as poor regulation and inconsistent
policy making. Working together, these and
more factors have made the sector less
attractive to youth. (Agro Nigeria News).

Conclusion
This chapter concluded that the government of
Nigeria has introduced several programmes such as
the Youth Enterprise with innovation in Nigeria (You
WIN), the Young Entrepreneur (YE) and Graduate
Internship Scheme (GIS) among others, towards
entrepreneurial skills development among youths and
Nigerian graduates as a deliberate plan, to provide
employment for graduates and non- graduates in
Nigeria in agriculture. However, the programmes
have witnessed little positive results due to poor
planning and several economic and infrastructural
constraints. More effort is needed to bring agricultural
entrepreneurship skills to the education system from
the basic level to the tertiary level in agricultural
education for the realization of better results in job
acquisition and self-reliance
Recommendations
After duly consultation with relevant materials and
other relevant sources, this book therefore came up
with the following recommendations:
1.
Entrepreneurship education should be
introduced into Nigeria education system,
inculcating in individual student,
entrepreneurial skills that would enable
him/her confront situations in creative and
innovative ways;
2.
Students should be involved in
entrepreneurship development programmes,
as this would help them participate in real life
learning experiences where they have
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opportunities to acquire planning and
organizing skills, take risks, manage the results
and learn from the outcomes;
Acquisition of communication skills would
enable students communicate freely with
m e m b e r s o f t h e s o c i e t y, a c q u i r e
creative/innovative skills to enable them
become creative and innovative by adding
value to work and also acquire decisionmaking/problem- solving skill which gives
them an edge to solve delicate problems and
proffer relevant solutions when necessary.
The philosophy of policy/programme
consistency should be adopted in Nigeria. This
is the easiest way to streamline, direct and
focus to agricultural development.
Government should provide enabling
environment for private sectors involvement in
agricultural development especially in areas
like processing, preservation, exportation,
tourism, recreational and environmental
services where youths can be gainfully
employed with saleable entrepreneurial skills.
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Abstract
This paper investigates the various benefits of entrepreneurship as a tool for combating unemployment among
Nigerian youth. High unemployment rates may lead to start-up activity of self-employed individuals. On the other
hand, higher rates of self-employment may indicate increased entrepreneurial activity reducing unemployment in
subsequent periods (the "entrepreneurial" effect). This paper discusses the prospects and challenges faced by
youth entrepreneurs in Nigeria and looks into the strategies which can enhance entrepreneurial skills in Nigerian
Youths for Self-reliance. Literature reviewed shows that entrepreneurship is a major step to reducing youth
unemployment. It is then necessary for Nigerian youth to be enlightened and supported to achieve this great feat.
Introduction
In Nigeria today, the problem of youth unemployment
is very evident and it is expected that both individuals
and government at all level should join hands to build
a Nigeria where everyone is resourceful and useful.
There is a massive yearly turn-outs of graduates for
whom there are no jobs. Nigerian streets are littered
with graduate youth hawkers and bike-riders who
ordinarily would have found gained employment in
some enterprises; or would have demonstrated their
skills and creativity if there are enabling
environments and reliable management structures on
ground. In fact, others have now shifted their attention
to Cyber crime popularly known as 'Yahoo Yahoo',
another professionalized name for “419”. This is a
wrong use of technological innovation, which
ordinarily should have been channeled towards
technological advancement as witnessed in U.S.,
Canada, United Kingdom and China- the emerging
world's production and economic power. The large
number of youths who are unemployment is capable
of undermining democratic practice as they constitute
a serious threat if engaged by the political class for
covert activities (Adepegba, 2011).
There are multitudes of factors responsible for youth
unemployment issue particularly in Nigeria.
Consequently, it is pertinent to establish
comprehensive information of the variables that are to
blame for Nigerian youth unemployment. The
information will chart a new direction for further
research on the topic area and provide a guide for
policy makers on the pathway to solving youth

unemployment problem. The youth are the vital
productive asset in nation building particularly in a
developing economy like Nigeria. However, if the
youth are not meaningfully engaged, they become
security, socioeconomic and political threat to the
nation as we are witnessing today in Nigeria in form
of kidnapping, militancy, Boko-Haram, Political
thuggery, agitation for secession among other vices.
Thus, researchers and other scholars have started
prescribing entrepreneurship development as the
feasible and permanent solution to the extreme
hunger and poverty which accompanies
unemployment in Nigeria. In the opinions of Jalade
(2011), the great need for entrepreneurship
development in Nigeria today, more than ever is
necessitated by the rate of unemployment and its
effect on both the people and the nation and the need
for micro and small scale enterprises. As an
employment strategy, entrepreneurship can lead to
self-sufficiency and economic buoyancy for the
people. He reiterates that self-employment provides
entrepreneurs and their families with the potential to
create and manage businesses in which they function
as the employer or boss, rather than merely being an
employee. This paper is concerned with how
entrepreneurial skills can be acquired to fight
unemployment and build self-reliance in the youths.
To enable a better appreciation of the work, the paper
looks at the conception of youth, youth empowerment
and education, unemployment in Nigeria, and
entrepreneurship education the way forward.
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Concept of Youth
Youth is the time of life when one is young, especially
the period between childhood and maturity. It is the
early period of existence, growth or development.
According to (Scott and Marshall, 2005) youth is
typically regarded in sociology as an ascribed status,
or socially constructed label, rather than the
biological condition of being young. The term is used
in three ways: very generally, to cover a set of phases
in the life-cycle, from early infancy to young
adulthood: in preference to the rather unsatisfactory
term adolescence, to denote theory and research on
teenagers) and the transition to adulthood; and less
commonly now, for a set of supposed emotional and
social problems associated with growing up in urban
industrial society. Obidoa (2005) citing the United
Nations Youth Office statistics defined youth as
persons between the ages of 13 - 15 to 25 years. The
age in which a person is considered a “youth” and
eligible for special treatment under the law and
throughout society varies around the world. The
United Nations General Assembly states that youths
are those persons falling between the ages 14 and 15
years and also a time in a person's life between
childhood and maturity (adulthood), Jallade (2011)
also defined young people as people in the 15 - 24 age
groups.
Generally, no other stage in the life cycle provokes as
much debate as the period between childhood and
adulthood (that embraces puberty). Some historians
question whether such a transitional stage has always
been recognized in the past societies. “Youth” was,
nonetheless, the word employed in Western societies
to denote how these years were different from the
years around them (Ben - Amos; 2014). Some of the
distinctive characteristics displayed by youths
include: over-activeness because they are full of
energy, this is why the explorative youth form a
substantial part of the work force of any community
and that is why they are described as being
inquisitive. They are subject to peer group pressure
rather than parental and other adult influences. They
need freedom, often times they cannot differentiate
good from bad. This usually led them into abnormal
behaviours like stealing, smoking, lying, prostitution
and many others. During this stage of development,
they seem to lack insight of what to do. Young
people's situation and future prospects is of vital
concern to all as a result, it is very important that they
are provided with qualitative education that will
enable them to be functional, active and successful
members of the society making them contribute their
quota in community development.

Concept of Unemployment
Every economy is characterized by both the active
and inactive populations. The economically active
ones are referred to as the population willing and able
to work including those actively engaged in the
production of goods and services and those who are
unemployed. The International Labor Organization
(ILO) defines the unemployed as numbers of the
economically active population who are without work
but available for and seeking work, including people
who have lost jobs and those who have voluntarily left
work. Unemployment refers to a situation where
people who are willing and capable of working are
unable to find suitable paid employment. It is one of
the macro-economic problems which every
responsible government is expected to monitor and
standardize. Wikipedia (2010) identify the following
types of unemployment. Frictional Unemployment is
caused by industrial friction in which jobs may exist,
yet the workers may be unable to fill them either
because they do not possess the necessary skill, or
because they are not aware of the existence of such
jobs. The employable may remain unemployed on
account of shortage of raw materials, or mechanical
defects in the working of plants. Therefore, the better
the economy is doing, the lower this type of
unemployment is likely to occur.
Residual
Unemployment on the other hand is caused by
personal factors such as old age, physical or mental
disability, poor work attitude and inadequately
training. Technological Unemployment is caused by
changes in the techniques of production.
Technological changes are taking place constantly,
leading to the increased mechanization of the
production process. This naturally results in the
displacement of labor and finally causing
unemployment (Hisrich, et al 2012).
Causes of Youth Unemployment in Nigeria
In the study of youth unemployment in Nigeria,
Jallade et.al (2011) have identified the main causes of
youth unemployment in Nigeria.
1. Rural-Urban Migration: Rural -urban
migration is usually explained in terms of pushpull factors. The push factor includes the
pressure resulting from man-land ratio in the
rural areas and the existence of serious
underemployment arising from the seasonal
cycle of the lack of infrastructural facilities,
which makes the rural life unattractive. Youths
move to urban areas with the probability of
securing lucrative employment in the industries.
In addition to this, there is the availabilities of
social amenities in the urban centers. This meant
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that the rural areas are neglected in the allocation
of social and economic opportunities. The
migrating youths abandon agriculture in the
rural areas in search for non-existent white collar
jobs in urban centers. They are often
disappointed when they realize they are no jobs
in urban centers. This often worsens the
unemployment problem in urban settlements.
Corruption: Corruption has found its way into
the entire social structure of Nigeria robbing the
country of a vibrant economic base. Due to
corruption in the country, funds meant for
provision of infrastructure like electricity and
roads have been diverted or stolen and stashed
away in foreign banks, while some incompetent
and corrupt bureaucrats and administrators in
the public enterprise have liquidated these
organizations. In fact, each successive
government took turns to prey on the nation's
wealth, by using public power, resources, good
will, utilities, instrument of abuse, and personal
gains. In effect, they crippled the economy and
stimulated unemployment which has bred
poverty, hunger and frustration.
Poor Quality Education: As far as the formal
sector is concerned, the average Nigeria
graduate lacks employable skills needed by the
employers of labour for a formal employment.
The nation's education system fails to equip
learners with skills needed for the twenty-first
century. The curriculum and course contents of
most tertiary education program in Nigeria lack
entrepreneurial contents that would have
enabled graduates to become job creators rather
than job seekers. Access to entrepreneurial
training such as tailoring, computer works,
fashion designing etc., are being constraints by
access to capital to establish their own after the
training and inadequate farming tools that could
enhance mechanized agriculture.
Poor Quality Control in the Educational
System: Due to the rapid expansion of the
educational system in Nigeria which leads to
increase in the supply of graduates above the
corresponding demand for them, there is a
significant decline in the quality of training
learners obtain in the nation's tertiary
institutions. This contributes to the problem of
the youth unemployment in Nigeria. The
Nigerian economy has been compromised and
abused by corruption to the extent that it is too
weak to absorb this large number of graduates.
Poor Infrastructure (e.g. Power Supply):
Electricity supply crises in the country has

6.

compelled firms and businesses to depend on
power generating sets for their operation whose
cost of buying, fueling and maintenance are
high. This increases the cost of operation in
Nigeria and reduces profit margin for business
owners. This has made the cost of doing business
in Nigeria to be very exorbitant. Consequently,
industries and factories in Nigeria closed shops
and relocated to places with infrastructure that
support their production process. In the process,
workers were laid off and prospect of recruiting
new ones were dashed. All these worsened the
problem of unemployment in the Nigerian labor
market.
Rapid Population Growth: Nigeria is the most
populous nation in Africa. It is argued that the
high population growth rate has resulted in the
rapid growth of the labour force, which is far
outstripping the supply of jobs. The accelerated
growth of population on Nigeria's
unemployment problem is complicated. It
affects the supply side through a high and rapid
increase in the labour force relative to the
absorptive capacity of the economy.

Youth Unemployment in Nigeria
Many youths in Nigeria today are facing high
unemployment or joblessness and serious difficulties
in getting a firm foothold into the labour market. The
youths leave school without the requisite skills or
competence needed in today's economy and society.
Many are also experiencing falling relative (and
sometimes real) wages and considerable uncertainty
as whether or not they will be able to settle into good
careers. But at the same time, our ageing societies
need, more than ever before to harness the potential of
all our young people.
Unemployment as defined by Umeakuka (2012) is
not having any realistic means of livelihood, a state of
not engaging in economic activities being out of work
for a certain period of time. Unemployment does not
attract or guarantee any wage or reward to any
individual, rather aggravates poverty, hunger, societal
ills like robbery, prostitution, scam or fraud, drug
abuse, debasement of moral values and general sense
of un-patriotism among the youthful population. With
an estimated population of about 160 'million people,
Federal Office of Statistics (2016), the unemployment
rate has reached an alarming point in Nigeria today
and the youths are most affected.
Giwa (2018) observed that Nigeria has a youthful
population of close to 70 to 80 million, about 55 to 60
percent of her population. Of this youthful
population, more than 80 percent are unemployed
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while about 20 percent tare under-employed. The
estimated 20 percent in employment are burdened and
depressed with near total dependency of relatives and
family members. More graduates are entering the
labour market, joining thousands still searching for
non-existing jobs. Governor of Central Bank of
Nigeria recently declared that these Nigerians are
largely unemployable due to lack of requisite skills
needed in the competitive global employment market.
He added that the educational system needs a review
and reform to link schooling with the job market. In
the same vein that Husen and Postlethwaite (2017)
stated that young people are unemployed because
they are unskilled, untrained and poorly educated.
Thus, it has become a common place to assign a
central role to education in solving the “youth
unemployment problem”. Such central role can only
be in entrepreneurial education

process of development. It is the process of training
and bringing up of the young, and also the old
members of a society, morally, spiritually and
intellectually. It is an institution for producing desired
characters and for developing the mental powers
members of a society. Therefore, Nigerian
educational programmes should be geared towards
equipping youths for gainful living in the society. Our
educational institutions should teach specific skills to
equip individuals for work Onwuka (2012). Because
education is dynamic, as the society changes,
educational curriculum also changes to meet up with
the changing demands of the society. For instance,
before the coming of Europeans and the introduction
of Western type of education (formal education) the
society was practicing traditional/informal education
where children work with parents, uncles, or
experienced craftsmen or artisans in their community
apprentices. During this period, they learnt different
kinds of trades like tailoring, carpentry,
blacksmithing among others; and later in life, they
started practicing on their own in order to earn a
living. With the advent of the missionaries in Nigeria,
Western Education was introduced which was
patterned after the English system. The education was
largely the “grammar” school type with undue
emphasis on rote learning; it was examination
centered; and devoid of technological skills necessary
for industrial development. It did not sufficiently
prepare the youths for citizenship role in a newly
independent nation. The products of this type of
education were mainly interpreters, teachers, clerks,
catechists, as well as storekeepers.
According to Onwuka (2012), after the attainment of
independence, many educators expressed concern
about the lack of relevance of the Nigerian
Educational system in meeting the pressing
economic, social and cultural needs of the nation. The
result of such theoretical oriented type of education is
unemployment of youths among other things.

Education and Youth Empowerment
Empowerment is a process that challenges our
assumption about the way things are and can be. It
challenges our basic assumptions about power,
helping, achieving, and succeeding (Czuba, 2014).
Every society has the responsibility of preparing its
youth for survival and continuity giving them
opportunity to contribute to the development and
sustenance of their generation. Each community or
group therefore ought to have a vision and
programmes tailored to groom and empower the
youth. At this time that the world is becoming a global
village, the need arises for policy planners to keep
abreast with what happens in other parts of the world.
According to (Giddens, Dineier and Appelbaum,
2015), globalization refers to the fact that we all
increasingly live in one world, so that individuals,
groups and nations become more interdependent.
They opined that while globalization was portrayed as
an economic phenomenon; others pointed to the
electronic integration of world financial markets and
trade and agree that globalization is created by the
coming together of political, social, cultural and
economic factors. This is the reason why a situation in
one country could affect other countries as there is
continuous mobility of goods, persons and services
across boundaries. It therefore becomes urgent that
governments should develop programmes that will
prepare and empower its citizens, especially the
youth, to fit in and survive in a globalised economy.
Education has been identified as a usable tool
necessary for development. According to Otite and
Ogionwo (2016), education refers to the acquisition
of knowledge and skills required to adapt to and
exploit the social and physical environments in the

Entrepreneurship as a tool for reducing
Unemployment
Entrepreneurship is the practice of starting new
organizations or revitalizing mature organizations,
particularly new businesses. An entrepreneur is a
person who has possession of an enterprise, or venture
and assumes significant accountability for the
inherent risks and the outcome. It is an ambitious
leader who combines land, labour, and capital to
create and. market new goods or services.
Entrepreneurship originated from the French word,
entreprendre, which means “to undertake”.
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Entrepreneurship leads to establishment of new
businesses and without small business
(Entrepreneurs), we will have more than twice the
unemployment rate in Nigeria. The entrepreneurship
existing in Nigeria is an indigenous type. In many
parts of the world, the importance of entrepreneurship
business in the process of socio-economic
development (including unemployment reduction)
has been documented. The importance of small scale
enterprises includes among others, substantial
contribution of the sector to the gross domestic
product (GDP), employment generation, increasing
local value added, and technological development in
Nigeria.
Since the entrepreneurship operated in Nigeria is
indigenous, the operators understand the indigenous
nature more than the foreign bodies. It generates
employment opportunities for youth; it reduces crime
to a considerable extent, and reduces immorality in
the country. The establishment of entrepreneurship
business encourages social interaction, promotes
peace in the country and gives room for more
opportunities, initiatives and creativity on the part of
the youth.
Entrepreneurship business in the country has also
helped in increasing the level of local technology in
the county, it has helped in the development of locally
produced goods rather than relying solely on
imported goods. The low level of capital requirement
needed for its establishment makes it more available
for unemployed youths to embark upon thereby
reducing unemployment rate. An increase in
entrepreneurship will greatly increase job openings
thus leading to more employment.

nowhere in the world that one will not find a
philanthropist. Entrepreneurs can seek the support of
such people within their local environment, or
outside. There is some philanthropist that are willing
to help, but the entrepreneur should know what is
required to convince them to make them loosen their
fingers and release funds for you. Funds apart, one can
benefit from a philanthropist as a mentor, who would
pull one through the raining moments in the business.
Corporate Philanthropists: Several corporate
organizations around the country give a variety of
philanthropic support. Globacom a
telecommunication giant partnered with National
Poverty Eradication Programs (NAPEP) in order to
help unemployed youths establish call centers thereby
providing economic freedom to Nigerians. The pilot
scheme involved the distribution of handsets, tables,
chairs and parasols to 500 unemployed youths and
this has been extended to more beneficiaries.
Globacom also made a partnership with the Niger
Delta Development Commission (NDDC) toward
eradication of poverty in the region. The program is
named Self-Employment Business Support. It has
provided employment opportunities for youths in the
region by helping open their own commercial phone
centres. Since 2005, it distributed handsets, lines,
tables, parasols, chairs and jackets. The initiative has
the objective of empowering Nigerians and helping
them become self-reliant. Globacom has stated that it
has other initiatives and is increasing its geographical
spread.
Foundations: These are organizations that manage
donated money and use it to finance program to
empower people. Every foundation has its own
unique mission. Most philanthropic foundations were
created by entrepreneurs who want to give back to the
community part of the wealth they earned. There's
need to check for foundations that are ready to assist
entrepreneur in your locality, state and at national
level.

Sources of Funds for youth Entrepreneurship in
Nigeria
There are numerous sources of financing a business
venture among which are:
Self-funding-Many entrepreneurs fund their
businesses themselves. They use their personal
savings or personal debt. Alternatively, they also sell
assets to generate cash for the business.
Friends and family support In times like this,
friends and family can provide support in form of cash
and kind, like providing incentives to kick-start the
business.

Mentors: Mentor describes a person who agrees to
share his/her expertise and care in an on-going
relationship with someone who needs it. A mentor
may offer a youth extra assistance in variety of ways:
give invaluable advice for free, serve as a guarantor,
link-up with other people who may lend support, etc.

Philanthropy: philanthropy can be simply explained
as concern for other beings expressed through
generous giving out of money to charities,
foundation, or less advantaged individual. There is

Faith Based Organizations: Religious organisations
in the country now regard the issue of employment as
key to their activities. The two major religions in
Nigeria, Christianity and Islam have taken steps to
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cast out unemployment and poverty away from them.
Their activities include:
a) Offering inspiration to struggle amidst
difficulties
b) Training of the unemployed
c) Employing some of their members
d) Offering assistance in the form of loans and
grants (micro finance)
e) Mentorship

2.

Micro Finance: Micro finance received a recent relaunch in the 2006 by the Presidency. It targets sixtyfive percent (65%) of the population served by the
formal institutions that exists. The micro-finance idea
is the springboard of a new thrust in financial intermediation, a sector generally described by many as
non-formal whose staying in power has in its
legendary resourcefulness and resilience in the face of
lack of access to finance market. The idea is to
integrate them into the formal credit system, though,
institution that best fit their peculiar character. It
would unleash their potentials and help bring about
rapid socio-economic development. This is in an
effort to deepen and widen financial services,
demystifying and simplify access to credit. Micro
Finance matters has extended farther to community
banks, mortgage banks, finance houses, universal
banks, cooperatives, state and local government
agencies, faith-based organisations, and gender
groups. There is wide spread of both ancient and
modern methods.

3.

Challenges of Entrepreneurship among Youth in
Nigeria
As the need and call for entrepreneurship increases
day by day, the development of entrepreneurship has
been stalled because of some problems affecting and
limiting its development. Many Nigerian
entrepreneurs face a lot of challenges which has
barred some from turning ideas into projects. These
barriers include;
1. Absence or Poor state of Infrastructural
Facilities: The poor state of infrastructure or the
lack of good infrastructural facilities is one
major problem affecting the development of
entrepreneurship in Nigeria. The number one
issue of infrastructure affecting
entrepreneurship is the unstable power supply
that has forced a lot of businesses to close down.
Most entrepreneurs have to rely on generators to
run their businesses. Also, the lack of good roads
and transport system has plagued
entrepreneurship in Nigeria. Certain basic
infrastructural facilities aid the development of

4.
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the mind and body and assist productivity in any
environment. These basic work tools as well as
the enabling environment is lacking in Nigeria.
The lack of basic infrastructure in Nigeria has
made entrepreneurial activities cost intensive,
unprofitable and uninteresting thereby
dissuading the youths from assuming
entrepreneurial ventures.
Lack/ Inadequate Working Capital: The
inadequate or non-availability of capital is a
prime problem of entrepreneurship
development. The availability of capital, is
central to the establishment and continued
existence of any enterprise irrespective of the
size. For an entrepreneur in Nigeria to start a
business, he/she must have adequate funds
whereas in a situation where the working capital
is inadequate or unavailable, it still becomes a
problem. This is one of the major, if not the major
problem that young people encounter when
opening a business. Banks are reluctant to give
out loans to intending entrepreneurs especially
youths. The procedures for accessing such
credits are often arduous and dependent on the
provision of collateral, which the potential
entrepreneur may not have. Therefore, intending
entrepreneurs often fall back on their personal
savings or on loans from family members and
friends.
Difficulty in securing loans from financial
institutions: In other to manage the problem of
low capital or lack of capital, most people then
try to turn to banks and other financial institution
to secure loans to fund their idea or business. But
getting a loan is very difficult and most times
impossible for an average Nigerian youth who
are looking for funds to start up a business or
who already have a small business. The reason
for this is that the banks and financial institution
feel it is a huge risk lending money to them as
they are not sure if entrepreneurs will be able to
pay back the loan. Another major reason why
securing a loan is so difficult is the requirements
needed for securing this loans. Most of the
financial institutions demand huge collateral and
high-interest rate that small business owners or
start-ups cannot afford. This discourages most
Nigerian entrepreneurs and kills many
promising ideas and investments.
Low Standard of Education: Education should
be a critical factor in preparing and empowering
youth entrepreneur with the qualities required of
him/her. Unfortunately, the role of education in
making young people to become change agents
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5.

6.

7.

8.

have been ignored and altered. Year after year,
the quality of education in the Nigerian
institutions has gradually been on the decline,
due to strikes and unqualified teachers
especially those who stay in the system is as a
result of the unavailability of alternative jobs.
Government policy or lack of one on the other
hand has been a major bane of education in
Nigeria as our schools are not adequately
funded, equipped, regulated and managed to
bring out their optimum potentials in youths and
potential entrepreneurs.
Curriculum Inadequacy: An educational
curriculum should be all encompassing, giving
room for alternatives and varieties. In Nigeria
case, it has been observed that the educational
curriculum focuses more on the theoretical
without a corresponding practical approach.
Most employers are always compelled to retrain
their employees due to lack of knowledge of
basic work ideas or familiarity with the area of
study of the employee. Technology has been
used to improve the quality of life through the
use of the computers and other technological
discoveries such as the internet. Where the youth
does not have the knowledge or skill of the latest
technology, it affects their outlook to life. This
also results in low morale, inefficiency and lack
of confidence.
Corruption: The widespread impact and the allpresent corruption has always been a set-back to
whatever goes on in the country. In
Entrepreneurship, corruption makes the
procurement of licenses, permits, goods and
services from government agencies and even the
payment of taxes and levies difficult without
playing the game i.e. paying bribes and
kickbacks. This might be a push-off for youth
entrepreneur who is still battling with funding.
Multiple/Duplication of Taxation: One other
sensitive challenge that is encountered by
majority of Nigerian entrepreneurs is multiple
taxation. Although it is the duty of entrepreneurs
in a country to fund the government through
paying taxes, but most of these taxes charged on
entrepreneurs are not lawful and have the effect
of increasing the cost of doing business. These
taxes are questionable and in the case where they
are genuine, they are mostly duplicated and this
has the effect of increasing the cost of doing
business. This might be discouraging for a youth
entrepreneur.
Business Environment Adaptability: Majority
of those who venture into MSMEs (Micro, Small
and Medium Enterprises) do so because of their

need to make money and in almost all cases, such
entrepreneurs lack relevant and adequate
information about the businesses they engage in.
In the event that problems arise, most of these
business owners lack sufficient problem-solving
skills and find it hard to survive. The 21st
century era is a big challenge to entrepreneurs
who have not embraced technology, and who are
now finding it hard to remain relevant in the
competitive business environment. For existing
and potential MSMEs to survive and be relevant,
it must adapt to the changing business
environment and embrace technology for
improved productivity.
9. Security and Insecurity: Running a business
venture in the face of so many security
challenges are worth ruminating over for
entrepreneurs. When there is no assurance in the
security of one's lives and properties, it is
difficult to run a successful venture especially in
Nigeria, a den of kidnapping. incessant hostage
taking, armed robbery, ritual killings, unjust
harassment and the likes. This and many others
has been a cause for alarm for intending business
owners especially those that their goods and
services require commuting from one state to the
other.
10. Inadequate Planning and Poor execution:
Most people don't plan properly before they start
their business. They don't make researchers
about the business, the market for the business,
the cost of production, etc. Many do not even
have a business plan, everything is being done as
it comes and this shouldn't be so. They
eventually get stuck in the middle and then. the
business collapse. Also, a lot of people start off
the wrong path and eventually the business ends
up failing.
11. Poor Product or Service: Since there is no good
or services that is totally new in the market, a
smart way of attracting the interest of the
consumers is through packaging. The
entrepreneur must understand the needs of his
customers and seek ways to meet these needs via
the product or service which he offers to the
market.
Prospects of Entrepreneurship in Nigeria
In spite of all the challenges. there are still some great
prospects for entrepreneurship in Nigeria. With the
present on-going economic transformation plan by
the Nigerian government (e.g N-power
entrepreneurship programmes, government loans at
the local level, etc.), solid foundations for economic
growth are being made. Also, the government is
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making effort to create an environment that will allow
businesses grow profitably. Entrepreneurship
development can affect the future of Nigeria in the
following ways:
1. Entrepreneurship will promote Nigeria's
economic development: The role
entrepreneurship development has to play in the
economic development of Nigeria cannot be
over-emphasised. Even though there are a lot of
barriers limiting entrepreneurship in Nigeria, it
is still needed for the country to develop. In
2009, reports showed that small and mediumsized enterprises (SME) in the industrial sector
contributed about thirty-seven percent (37%) of
the Gross Domestic Product (GDP) for that year.
It was the second largest contributor after the oil
sector. So, entrepreneurship development has
got a lot to offer and improve the economy of
Nigeria.
2. Entrepreneurship will create employment
opportunities and help to reduce the level of
unemployment in the country Entrepreneurship
creates new opportunities of employment for
many Nigerians. More programmes are being
laid out to encourage and facilitate Small and
Medium-sized businesses (SME's) in Nigeria. In
most developed countries, the existence of
SME's has provided more jobs for their citizens.
And so, if entrepreneurship continues to develop
in Nigeria, more SME's will arise and in turn
reduce unemployment in Nigeria.
3. Development of entrepreneurship will also
improve the standard of living of Nigerians:
There is no gainsaying that more jobs for
Nigerians will facilitate improved standard of
living. When people work and got returns on
their product and services of course their status
will improve for the better.

together in advancing the course of entrepreneurship
in the country.
Strategies for enhancing entrepreneurial skills in
Nigerian Youths for Self-reliance
The first strategy for enhancing entrepreneurship skill
in Nigerian youths is education. Education is very
important in preparing and raising an entrepreneur. It
is a well acknowledged fact that education shall
continue in equipping the entrepreneur with relevant
skills for coping with the problems involved in
starting and running an enterprise. One must point out
that formal education is not so important in starting a
business but it provides a good background especially
if it is related to the field of the entrepreneur.
The second strategy is to ensure Trust, Integrity,
Quality and Credibility of an entrepreneur. Trust,
Integrity, quality and credibility of an entrepreneur
are indispensable attributes of an entrepreneur. Also,
it is a known fact that one thing that has continued to
sustain an investor's confidence in an enterprise is
quality and integrity of managers. Without
credibility, integrity and trust, the public will have no
confidence in an enterprise.
The third strategy in enhancing entrepreneurial skills
in Nigerian youths is to ensure that they articulate
their investment proposal. Actually this involves
identifying and writing the nature of the business the
market segment that it will cover its prospects and the
risks involved. Onu in Anyakoha (2009) stated that it
is vital to articulate all possible facets of the enterprise
before taking off. The fourth strategy of enhancing
entrepreneurship skills in Nigeria is that government
should formulate policies on skill acquisition by
youths. Actually government should initiate policies
on entrepreneurship skill acquisition for youths in
Nigeria. Such policies should specify the skills the
youths should have acquired before venturing into
any business. Giwa (2018) stated that several
agencies in their own peculiar ways implement
policies on skill acquisition and employment
generation. For instance, the National Poverty
Eradication Programme has a policy on youth
employment. The policy specifies that such youths
should have entrepreneurship skills before
employment.
Education policies should also emphasize the
introduction of School-Industry linkages in
curriculum implementation. Youths should be
required to visit industries to learn the rudiments of
production. Such skills acquired by them in the
industry can then be employed by those who wish to
start small scale businesses (students on Industrial
training (I.T) and Students industrial working
Experience (SIWES).

On a final note, government needs to work with other
organisation to foster the creation of a better
environment for entrepreneurship and the private
sector in Nigeria. This will include improving the
level of infrastructure in the country, revision of
formal education curriculum to produce more
innovative mindsets rather than ordinary job seeking
dummies. Easy access to capital should be provided
by the government and financial institutions but
government should in turn increase the funding of
financial institutions that provide loans to SME's and
start-ups. The agricultural sector needs to be actively
rejuvenated because a lot of entrepreneurial potentials
is embedded in the culture of Nigerians. Nigeria is
said to have the second largest economy in Africa.
There is need for all stakeholders involved to work

92

Journal of Contemporary Issues in Educational Planning and Administration, Volume 5, No. 2, April, 2020
v

Emphasis by government on more skill acquisition
policies particularly at this time of global and
financial meltdown should be followed-up. Giwa
(2018) viewed that several agencies in their own
peculiar ways implement policies on employment
generation. For instance, The National' Poverty
Eradication Programme (NAPEP) has a programme
on Youth employment. The National Directorate or
Employment (NDE) serves as the main employment
generation body but the evaluation of its programmes
in the areas of youth employment confirms that a
nationwide action plan is still needed. Now the
Federal Government's N-Power, NYSC compulsory
skill acquisition, and all other empowerment did little
but nothing when compared to the total population of
youth.

v

v

v

Conclusion
In conclusion, the present state of economic
meltdown and massive job losses in public and
private sectors in several developed economies is a
wake up call to a developing country like Nigeria to
re-engineer the education sector to ensure that
products of our schools can be self-employed.
Government should develop policies that are
investment friendly so that young people who are
products of new education policies and want to be self
employed can establish themselves. The private
sector should also be seen to be involved actively in
assisting young school leavers in entrepreneurial
endeavours.

v

The families should socialize their children
properly to enable them acquire knowledge,
values, norms and skills that will help them fit
well in the society.
Government has to be sincere in completing any
projects or programmes started. Any money
allocated for a particular project must be geared
towards the execution of the project.
Government can establish skill acquisition
centres where youths can be trained and become
self-reliant. This will reduce unemployment,
poverty, hunger and social ills and enhances
development in the rural areas thereby reducing
rural/urban drift.
One can also suggest teaching some techniques,
which can play important role in curbing
unemployment in Nigerian youths. These
include: Sports schools, evening clubs that teach
kids to play football, swimming and so on.
Computer training schools and club that
specialize in teaching programming education
software such as Java, Oracle, ASP, cold fusion,
JSP, digital photography, and video editing and
so on.
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Abstract
The study examined financing Primary Education in Nigeria by carrying out a descriptive survey in the three
Senatorial Districts of Ondo State, Nigeria. Literature reviewed the historical background of financing Primary
Education, governmental, non-governmental and individuals' contributions to finance of Primary Education.
Three research questions were raised in line with the objectives of the study and two research instruments were
designed to elicit responses from respondents and participants. The first instrument was a fifteen item 4 point
rating scale questionnaire and the second was a three item semi-structured question used to collect nonnumerical data. The study randomly selected one hundred and fifty primary school teachers across the three
Senatorial Districts of Ondo State to respond to the structured questionnaire while the semi-structured instrument
was administered on three headteachers and a SUBBE official who were purposively selected and with the use of
snowball sampling the head teachers identified three chairpersons of Parents-Teachers' Associations, one from
each District, to respond to the semi-structured questions also. The study found out that government is the major
financier of Primary Education and that other bodies, such alumni, PTA and missionaries are not forth coming
because the calculated mean (X) was less than the cut off mean (X) of 2.50. The study concluded that Primary
Education is not well funded in Nigeria and recommended that governments, at all levels, should increase
allocations to education, alumni bodies and PTA should live up to expectation.
Keywords: Finance, Primary Education, Individuals, Government, Missionaries
Introduction
Primary Education is that compulsory Education
provided by governments in educational institutions
for children between the ages of 6 and 12 after, in
some cases, passing through Pre-Primary and Early
Childhood Education (NPE, 2014). This implies that
Primary Education is provided in schools built by
governments majorly and other individuals and
private bodies. The school is that educational
institution constructed to provide learning spaces for
pupils under the auspices of teachers. Some concepts
are germane and should be underlined in the school
environment. These are school structures, teachers
and materials. The structures are the buildings
designed to perform various functions in the schools.
These include classrooms, laboratories, libraries and
offices. The teachers are integral parts of the school
saddled with various responsibilities at ensuring
proper upbringing of the children (Koleoso, 2000). In
performing their roles, either inside or outside the
classroom, materials such as textbooks, instructional
materials first aid boxes and other working tools are

needed. The classroom, libraries and the laboratories
should also be equipped with learning resources, such
as books, maps, computers, globes and pictures for
effective teaching and learning (Koleoso, 2000).
Getting these facilities and resources in place and
maintaining them is capital intensive. The salaries of
teachers and their allowances also require huge
budgeting which must be carefully planned and
sourced for if smooth running of schools is to be
ensured. Careful planning and execution of any
school project/programme is a condition for
achieving its goals/objectives but dependent on
finance.
Statement of the Problem
It is a common knowledge that government allocates
funds to schools for execution of projects and
procurement of materials. Over the years teachers and
communities' complaints about inadequacy of
teachers, lack of facilities and materials occasioned
by shortage of funds to erect infrastructural facilities
and procure materials for teaching and learning are
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alarming. This blame is always laid at the door step of
governments because governments, at all levels, are
major financiers of education in the Country. Should
government finance education alone? This is a
question that is earnestly begging for answer. Who are
the other stake holders in the business of education
that should assist in financing education? This has led
to a terrible situation where some schools have
abandoned some structures. In spite of interventions
by old students' associations and philanthropic
organisations, primary schools cannot fulfil their
financial obligations, hence the reason for this study.

(2018) contradicts this claim by saying that religious
bodies do not support education. From the literature
above it seems as if missionaries and governments are
the major financiers of education. However, other
sources of financing primary education include
revenue from oil which allowed the government to
introduce Universal Primary Education in 1976.
Ogbodo (1995), mentions that, later in the 19th
century, Lagos government earmarked £ 300 to
finance education;95% of the £5.4 million budgeted
for education went to Primary Education with the
introduction of Universal Primary Education in 1955;
after the civil war, in 1970, government took over
primary schools from private owners; during the
second republic government transferred primary
schools to local governments which brought
Universal Primary Education to an abrupt end and
that the National Primary Education was set up in
1991 to administer primary schools. Currently, the
present state of financing Primary Education is
alarming as less than 15% of Nigeria's annual budget
is devoted to education (Ogbodo 1995 and Akerele &
Jato, 2016). Lamenting the financial state of
education in Nigeria, Lawal (2016), says between
1999 and 2013, the annual budgetary allocation to
education was fluctuating between 4.46% and
10.21% which is against the UNESCO recommended
standards of at least 26% of a country's annual budget.
Financing Primary Education is capital intensive and
that accounts for the reason while government is the
major financier which is derived through taxes, loans,
public revenues and oil (Ogbodo, 1995 and
Inegbedion, 2011).In 1993, when government
realised that financing education was very highly
demanding in terms of funds, Education Tax Act No 7,
which stipulated that 2% of companies' profits be
remitted to Education Trust Fund, was enacted to
finance education at all levels (Ogbodo, 1995 and
Abiola, & Asiweh, 2012).

Research Questions
The principal objective of the study was to investigate
sources of finance of Primary Education using the
three Senatorial Districts of Ondo State of Nigeria. In
doing this, the study's objectives were aligned with
the following research questions raised:
1. What are the sources of Primary Education
funds?
2. How are funds budgeted for Primary Education
expended?
3
What problems are associated with financing
primary Education?
Review of Literature
Education is one the investments that require a huge
sum of money which is caused by increase in
enrolment and the belief that education is the ladder
that one can use to climb from one social class to
another (Ogbodo, 1995). Though, primary schools are
non-profit organisations, they have sources of income
that are used to solve their immediate problems. The
National Policy on Education (2014), remarks that it
shall be free and compulsory in Nigeria. This has put
the burden of financing Primary Education on the
three tiers of government (Akerele and Jato, 2016).
School finance refers to the income generated,
allocations and spending (Rice, Monk and Zhang,
2020).

Parents-Teachers' Association, Fees and Other
Sources
The Parents-Teachers' Association (PTA) is a vital
organ of Primary Education. This is an umbrella body
of parents and teachers that sees to the smooth running
of the school and foster the ties between the school
and the community. Though, Adepoju (2018), found
out that parents and individually do not buy reading
materials for their children, the PTA as body has been
forth coming in some areas. Ogunwole (2016),
remarks that the PTA offers financial supports to
school and assists in the provision of infrastructural
facilities. Fund raising, otherwise called fund
development, is a means of funding Primary

Historical Perspective, Missionary and
Governments' Contributions
Right from the inception of Primary Education in
Nigeria it has always been free for pupils. Lawani
(2011), remarks that education was made free by the
missionaries when it was introduced because the
sponsoring missionary bodies abroad were financing
it. It is also on record that the missionaries gave free
books, clothes and slates to primary school pupils
when Primary Education was introduced and later
little fees were paid (Ogbodo 1995 & JayeolaOmoyeni, 2017). However, the finding of Adepoju
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Education as viewed by Knight (1993). These are
funds donated by voluntary individuals and bodies
used by schools to augment allocations from
government.
The roles of Alumni Associations cannot be
underestimated in this regard. These are associations
of old students who rally round their schools in time of
need to complement efforts of government by
donating cash, items like uniforms, awarding
scholarships and erecting buildings (Adepoju,
2020).Other means of financing education include
but not limited to sales of registration forms,
development levies, donations from affluent
members of the society, renting of facilities, external
aids like UNESCO and World Bank, sales handiwork
projects, voluntary donations, launching and
endowment and school fees (Achunine, 1997). As at
now payment of school fees is public primary schools
has been banned (Ogbodo, 1995).
The funds allocated or sourced by primary schools are
expended on procurement of items, erection and
maintenance of infrastructural facilities and payments
of teachers and other staff allowances. In fact,
Whitaker (1983), remarks that teachers' salaries gulp
about $ 40.000 (about ¨14,480000.00) for the first
five years. The expenditure also covers textbooks and
instructional materials and that is why shortage of
funds makes it impossible for government to provide
facilities and trained personnel (Ugwuoke,
2013).There was a time when teachers' salaries were
not paid for months (Adepoju, 2018). The reason for
this could not be far from shortage of fund.

remaining 50% to primary and secondary schools
which is shared on the basis of 3/8 to Primary
Education and Secondary Education and to
compound this problem, primary schools are not
allowed to collect school fees used to augment
government' allocations to schools (Ogbodo, 1995).
The problems of Primary Education which include
lack of facilities and instructional materials, poor
funding and poor remuneration of teachers, as opined
by Ogunwole (2016), cannot be divorced from
shortage of funds. Ibukun (1997) avers that when
Primary Education was given to local governments in
1991, the financial burden was too heavy on the local
authorities, which led to shortage of personnel and
falling standard.
Methodology
The study was a descriptive survey design that drew
its samples from stake holders in Primary Education
in Ondo State. Fifty primary school teachers were
randomly selected from each of the three Senatorial
Districts making a total of one hundred and fifty.
Purposive sampling was used to select one head
teacher from each Senatorial District and one SUBEB
senior official. With the use of snowball sampling
technique, the head teachers identified the
chairpersons of Parents-Teachers' Associations who
were literate and well informed to give adequate
information on the topic of discussion. The study used
a mixed method approach and in this regard, a fifteen
item structured 4 point scale questionnaire was used
to elicit responses from the teachers while a three item
semi-structured question was given to the head
teachers, chairpersons of Parents-Teachers'
Associations and the LUBEB official which gave
them the opportunity to respond in their own
sentences unhindered. The validation of the
structured questionnaire was done by given the draft
to experts to proof read. The credibility of the study
was established through the use of anonymity (MT1-3
for head teachers, PTA1-3 for chairpersons of
Parents-Teachers' Associations and LO for LUBEB
official)to protect the participants form any harm.
Thick and rich description was also used in
presentations to drive home points while method and
data triangulations were used to corroborate data
collected and analyses. Numerical data were analysed
using mean (X) while non-numerical data were
analysed with the use of thematic analyses.

Financial State of Primary Education
Currently, the present state of financing Primary
Education is alarming as less than 15% of Nigeria's
annual budget is devoted to education (Ogbodo, 1995
and Akerele & Jato, 2016). Lamenting the financial
state of education in Nigeria, Lawal (2016), says
between 1999 and 2013, the annual budgetary
allocation to education was fluctuating between
4.46% and 10.21% which is against the UNESCO
recommended standards of at least 26%. The
Education Tax Decree of 1993, which mandates
private companies to remit 2%of their profits to a
dedicated account, did not favour Primary Education.
The shearing formula according to Ogbodo (1995)
was 50% to tertiary institutions (25% to universities
and 25% to polytechnics and colleges) and the
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Data Presentation and Analyses
Research Question One: What are the sources of Primary Education funds?
Table 1 (a): Funds Realised from School Organs
S/N
1
2
3

Item
Government’s budgetary allocations to
Primary Education.
Old students’ contributions to Primary
Education.
Parents-Teachers’ Association
contributes to finance Primary
Education.

SA
70

A
52

D
21

SA
07

Χ
3.23

33

59

45

13

2.74

52

68

24

5

3.12

Total
155
179
90
25
3.03
As shown on table 1 (a), the calculated mean (X) of 3.03 is greater than the cut off mean (X) of 2.50.
Therefore, the respondents agreed that school organs, that is, government, Alumni
and Parents Teachers’ Associations finance Primary Education.

Table 1 (b): Funds Realised from External Bodies
S/N
1
2
3
4
Total

Item
Primary Education gets funds from
external bodies such as UNESCO.
Missionaries donate cash to primary
schools.
Generous individuals’ voluntary
donations
Philanthropic organisations

SA
29

A
50

D
60

SA
11

Χ
2.64

14

27

73

29

2.18

21

44

54

22

2.45

21
85

43
164

65
252

21
83

2.42
2.42

As shown on table 1 (b), the calculated mean (X) of 2.42 is less than the cut off
mean (X) of 2.50.
Therefore, the respondents disagreed that external bodies, such as UNESCO, missionaries, individuals
and philanthropic organisations finance Primary Education.
Table 1(c): Funds Realised from Internally Generated Revenues
S/N
1
2
3
4

5
Total

Item
Primary schools get funds from sales
of farm produce.
Primary schools get funds from sales
of application forms.
Funds are derived from schools fees.
Rental services such as the use of
school play-ground for social
functions.
Fines collected from offenders.

SA
10

A
20

D
68

SA
43

Χ
1.97

14

26

60

40

2.03

24
33

61
71

42
28

19
15

2.61
2.82

9
90

20
198

68
266

52
169

1.90
2.27

As shown on table 1 (c), the calculated mean (X) of 2.27 is less than the cut off mean (X) of 2.50.
Therefore, the respondents disagreed
primary schools realise funds from internally generated
revenues.
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Research Question Two: How are funds budgeted for Primary Education expended?
Table 2: School Expenditure
S/N
1
2
3

Item
Primary school funds are used to erect
infrastructural facilities.
Teachers’ salaries are paid with funds
allocated
To buy text books and instructional
materials

SA
20

A
60

D
48

SA
20

Χ
2.54

32

44

47

26

2.55

29

67

40

13

2.75

Total
81
171
135
59
2.61
As shown on table 2, the calculated mean (X) of 2.61 is greater than the cut off mean (X) of 2.50.
Therefore, the respondents agreed that allocated funds to Primary Education are spends on erection of
infrastructural facilities, teachers’ salaries and purchase of textbooks.
Responses to Semi-Structured Questions by HT13, PTA1-3 and LO
(1) Name the sources of Primary Education funds.

The P.T.A employed teachers, cleaners, security and
they pay them from the token contributed in the
school. The NGO assist in having some project to be
carried out in the school when the come. Some of the
individual visiting the school will assist in giving
money to the needy like pupils that come from poor
family.

HT1: Government, PTA, NGO, individuals, school
fees, SBMC
HT2: Government, P.T.A, old students philantropist,
school fees

HT2: Some are used for renovation, we use some to
buy statutory records to the use of teachers. Part of it
are used for lesson note to teachers.

HT3: Government fund primary education, some
philantropist fund primary education, Alumni also
help in some schools.

HT3: The school repair some dilipiated building with
the stipends obtain from parent, the school erected
sign post in the school.

PTA1: Pupils development levy, government
intervention, UBEC, P.T.A.ETF intervention PTF
intervention.

PTA1: Plastering of classrooms. Drawing and
painting of objects on the school fence, maintenance
of school well and toilet. Buying of relevant textbooks
for teachers to form their lesson notes. Buying of
teacher lesson notes and stationeries. Buying of chairs
and desk for pupil use.

PTA2: P.T.A, UBEC/SUBEB
PTA3: By selling writing materials e.g books, biro,
pencil etc. By selling hymn books. By selling badge.
By selling cards and answer sheet. Selling provisions.
By selling water.

PTA2: Purchase of stationaries e.g Registers, Diaries,
Lesson notes, Chalk, Marker, Pens. Equipment of fist
Aid Box. Purchase of football as sporting material.
Payment of community/PTA employed Night Guard
Allowance.

LO: Government, phillantropists, communities,
organisations, P.T.A, school fees.
Analyses: Responses show that governments and its
agencies, voluntary organisations and internally
generated revenues are the sources of Primary
Education funds.

PTA3: For buying school need.

(2) How are these funds expended? (Mention items
they are used to buy or facilities erected)

LO: Minor repairs/renovations. Teaching materials.
Incentives to PTA teachers. General day to day
running of the school. School Assistants (security,
cutting, messengers)

HT1: The government use to supply some useful
items like computer, locker and chairs, for the pupils.

Analyses: Funds generated, according to the
participants, are used for the procurement of facilities,
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payment of casual staff, erection and maintenance of
infrastructural facilities and purchase of textbooks
and stationery items.

Government Funds: Majorly, Primary Education
gets its funds from governments, Parents-Teachers'
Association and Alumni. The calculated mean (X) of
table 1 which is 3.03 is greater than the cut-off mean
(X) of 2.50showed that the respondents agreed to this.
Corroborating this finding, all the participants, with
the exception of PTA3, said government funded
Primary Education. For instance, HT2 said,
'Government, P.T.A, old students philantropist,
school fees' while responding to semi-structured 1
which says, 'Name the sources of Primary Education
funds.' This finding is in line with view of Akerele and
Jato, (2016) which credited to burden of financing
Primary Education to the three tiers of government. In
addition to this view, Ogbodo (1995), said in the 19th
century, Lagos government allocated £ 300 to
education and that 95% of the £5.4 million
apportioned to education went to Primary Education
in 1955.

(3) What are the problems of faced by primary school
in the area of finance?
HT1: Without money nothing can be done in any
society. The problems we are facing are too many.
There is no enough fund for the running of the school.
Most of the schools are lacking many things.
HT2: There is no running grant paid to school any
longer.
HT3: The govt grant is no longer forth coming. In
some cases the head teacher has to task the parent to
pay stipends in other to maintain school facilities.
Individual have to stop to contribute to the growth of
primary school.

Lack of Internally Generated Revenues and
Financial Supports from External Bodies: The
respondents disagreed that external bodies and
internally generated revenues were sources of
revenues for Primary Education as manifested in the
calculated mean (X) of 2.42 and 2.27 on tables 1 (b)
and (c) respectively which was less that the cut-off
mean (X) of 2.50.HT3, PTA1, 2 and 3 comments on
semi-structured question 3 corroborate the calculated
means (X) which were below the benchmark mean
(X) of 2.50. This finding in tandem with the finding of
Adepoju (2018), which revealed that religious bodies
do not support education and contradicts Lawani
(2011), who remarked that missionaries were
financing Primary Education at its inception.

PTA1: Contribution of financial help from the govt is
unstable. Difficulty on the parents to pay the pupils
school fees most times. Inadequacy in the classroom
maintenance since the govt didn't consider primary
education as essential as health.
PTA2: Inadequate funding by the government. Lack
of Grants to schools. Inability of the parents to pay
their children school bill. Cost of school items that is
rising up unexpectedly.
PTA3: We cannot generate enough money within the
school.
LO: Inadequate financing from Govt to purchase
teaching materials. inadequate provision of books.
Non availability of fund for contingencies especially
in the area of day to day running of the school and
security. Prompt payment of allowances. Prompt
provision of furnitures and books. Lack of financial
capacity to fund extra-curricular activities especially
sports and quiz competition including debate.

School Expenses: The calculated mean of items 1, 2
and 3 on table 2 which is 2.54, 2.55 and 2.75
respectively indicated that the respondents agreed
that primary schools expend funds on facilities,
teachers' salaries and purchase of textbooks and
instructional materials in that they are greater than the
cut-off mean (X) of 2.50. The calculated mean (X) on
table 2 adds strength to this. The responses of the
participants to question3 attest to the fact that primary
schools spend money on facilities, textbooks, salaries
of workers and stationery items. The response of LO
to semi-structured question2 which says, 'How are
these funds expended (Mention items they are used to
buy or facilities erected)?' the participant said,'Minor
repairs/renovations. Teaching materials. Incentives
to PTA teachers. General day to day running of the
school. School Assistants( security, cutting,
messengers)'. This is a good confirmation of this
claim. The remark of Whitaker (1983), that teachers'

Analyses: Problems encountered by primary school
in the area of finance include epileptic and shortage of
grants from government, lack of willingness on the
part of individuals and organisations to support
financially. These affect smooth running of schools.
Discussions of Findings
The numerical and non-numerical data made some
revelations about the sources, spending and problems
of Primary Education in the area of finance.
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salaries consumed about $ 40.000 (about ?14,480
000.00) was a confirmation of this finding.

3.

Paucity of Funds: One of the major odds against
Primary Education is scarcity of funds which has
crippled most activities in primary schools. The
calculated mean (X) of tables 1 (b) and (c) which were
2.42 and 2.27 respectively were below the benchmark
of 2.50 which shows that they disagree that external
bodies and internally generated revenues were not
sources of financing Primary Education. Responses
of all the participants substantiate the calculated
means (X) of the two tables. HT2'sresponse
that,'There is no running grant paid to school any
longer' to semi-structured question3 clarifies this.
Ogbodo (1995) and Akerele & Jato (2016), lament
this situation as the scholars mentioned that less that
15% of the Nigeria's annual budget goes to education.
Tabulating the yearly budget for education between
1999 and 2013 Lawal (2016), declared that the yearly
allocation was less than the UNESCO
recommendation of at least 26%. This is not the case
of the finding of this study.

4.
5.

6.

Parents-Teachers' Associations should
encourage their members to pay and lobby
generous individuals and companies, that
schools around them service, to finance
education;
token should be paid as school fees to augment
governments' allocations;
governments, at all levels, should contact
original owners of primary schools, that is the
missionaries, to resuscitate the grants they were
given before government's take over; and
the meagre amount allocated to Primary
Education is the provision of Education Tax Law
Decree Act No 7 of 1993 should be increased so
that the schools can live up to expectation.
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Abstract
This paper examined student factor and parent factor as determinants of examination malpractice among public
secondary schools in Bodinga Local Government Area (LGA), Sokoto State. The study employed a correlational
survey research design, with questionnaire as the major instrument of data collection. Population comprised all
the nine public secondary schools in Bodinga LGA. A sample of 125 teachers was randomly selected as
respondents across six senior secondary schools. A well validated researcher developed instrument titled
“Determinants of Examination Malpractice Questionnaire” (DEMQ), with reliability index of 0.82, 0.85 and
0.83 respectively were used for data collection. Data were analysed using Pearson Product Moment Correlation
Statistics. The study established a significant relationship between student factor and parent factor on one hand
and examination malpractice on the other hand. Part of the recommendations stated that parents need to be
properly enlightened on the need to train their children to imbibe values of honesty, hard work and uprighteousness at home and in school.
Keywords: Student factor, Parent factor, Examinational malpractice, Secondary schools.
Introduction
Education in the general sense covers the whole life of
an individual from birth till death or from cradle to
grave, that shows that education is as old as man on
earth. In Nigeria before 1840, there was in existence a
system of education which was broadly traditional,
occupationally oriented and formal apprenticeship
system. This type of education as at that time was
relevant to the needs of the society. The advent and
influence of the Christian missionary activities
affected a change from the informal system of
education to the western oriented type of education.
Every achievement or goal oriented tasks a
certification of schooling. Specifically, one of the
principal aim of examination is to assess how much
learning has taken place and to what extent the
educational objectives and goals have been achieved.
Education is now generally recognized as an
instrument “par excellence” for national development
(Federal Republic of Nigeria, 2014). Thus, education
for knowledge and character could be described as a
pathway to nation building. However, it is rather
pathetic to note that the quest for possession of
certificates has made 'academic dishonest',the order
of the day, as many graduates are no more found
worthy in learning and character. Cases of

examination malpractice have been on the increase in
various institutions of learning across the nation. Its
escalation has reached an alarming dimension in
recent times. This practice seems to have become a
monster that defiled different measures put in place to
curtail its escalation.
Nigeria education system like any other country has
its problems and controversies. Examination
malpractice occurs in both internal and external
examination. It is a problem which has been affecting
the educational system for many years. It constitutes
the most serious problem facing Nigerian education
system in general and secondary education in
particular. The country will continue to produce
graduates who lack the knowledge, skill and technical
know-how to explore and develop all the resources of
the nation. The truth is that students that are involved
in such menace lack the accepted ethics and attitudes
needed by the society a cursory look at damaging
factor or negative impact that examination
malpractice has brought to the nation implies that
examination malpractice renders the goals of
education invalid.
The first case of examination malpractice in Nigeria
dates back to 1910, when an examination leakage was
recorded in Cambridge School Certificate. Between
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1950 and 1960 what came to be called gaffing strategy
was brought into our educational system. This was
followed up in 1977, when massive incidence of
examination malpractice was detected in Secondary
School Certificate Examination (SSCE). In
1992/1993 November/December SSCE examination
result, more than 5,000 candidate results were
withheld, for alleged malpractice. In 2004, May/June
SSCE, a special “bush centre” where massive
examination scandals were perpetrated was detected
by security operatives.
Scholars have defined examination malpractice in
different ways. According to Fasasi (2008),
examination malpractice is any wrong doing before,
during or after any examination. Oloruntobe (2012)
refers to examination malpractice as all forms of
cheating during examination which covers the
leakage of question papers, provision of influence
during examination and others. Adebisi (2008)
opined that examination malpractice is a social
menace that has become a contemporary issues in all
the institutions of learning in the country. According
to Onuka (2004), the nature of examination
malpractice include lateness of invigilators and
supervisors to examination hall, lateness of students
to examination hall, cheating, undue favouritism from
invigilators to students, leakage of question papers,
impersonation and bribing invigilators and
examiners. Adegoke (2010), examination
malpractice is described as the “massive and
unprecedented abuse of rules and regulations
pertaining to internal and external examinations,
beginning from the setting of such examinations
through the taking of the examinations, their marking
and grading, to the release of the results and the
issuance of certificates”.
The issue of examination malpractice has been of
most concern to educators, parents, government and
other stake holders that are concerned with education
in Nigeria. The practice seems to have become a
monster that defiled different measures put in place to
curtail its escalation. Part of such measures are
“Decree 21 of 1985, Examination Malpractice Act no
33 of 1999, Examination Ethics Project of 2003 (EEP)
led by Ike Onyechere, public Relation Workshop,
organized by the Lagos State Public Community
Relations Committee-PCRC (Ijaiya, 2004).
In a study of the causes of examination malpractice in
Nigeria, Olushola (2003) argued that of all our present
educational problems, there is none that possesses
greater threat as that occasioned by examination
malpractice in schools. Furthermore, he was of the
opinion that, in as much as students, teachers and
government are blamed as facilitators of examination

malpractice, hardly can parents be spared for
receiving their own bushing of blame in the unsavory
culture of this immoral behavior.
Ijaiya (2004) identified parents as the strongest agent
of examination malpractice in Nigeria public
examination. Nevertheless, the study could not
address the most frequent means which parents
normally use to influence their wards to indulge in
examination misconduct. However, Ojerinde (200)
listed some causes of examination malpractice to
include parental problems, improper home training,
inadequate provision of necessary materials for
learning leading to low level of commitment to study.
Further on parental factor, Bruno and Kabari (2017)
reported that permissive and neglectful parenting
styles have significant individual relationship with
students' attitude towards examination malpractice.
Authorities and Authoritarian parenting style have no
significant individual relationship with student
attitude towards examination malpractices. From the
Beta values, 3.3%, 1.1%, 17.1% and 13.7% of
variations in students' attitude towards examination
malpractice is explained by authoritative parenting
style, authoritarian parenting style, permissive
parenting style and neglectful parenting style
respectively.
Studies equally reported the most important factor
responsible for examination malpractice as student
factor culminating in the desire by the candidate to
pass at all cost and the root cause lays in their lack of
confidence and fear of failure or getting low marks, as
well as being ill-prepared for the examination. The
anxiety to get a certificate in order to get a job leads to
many candidates trying to acquire it by all forms, in
addition to that, laziness of students and inadequate
preparation for examination as one of the root causes
of examination malpractice, others include low
morality, training and nonchalant attitude on the part
of students (Animashaun & Ogundiran, 2014).
Literature also revealed that students who are high on
achievement motivation are less likely to cheat in
their academic work because they are high in
achievement behavior, whereas students with low
achievement motivation are more likely to cheat as
they are not willing to strive hard because of
unwillingness to face challenges. Also anxiety, lack of
confidence and fear of failure contributed to the
increasing rate of cheating by students during
examination in Nigerian schools. To be factual,
cheating has perpetrated through the primary to
secondary school and to higher institutions of
learning (Ezezobor, 2003; Adekale, 2003 &
Duduyemi, 2003).The purpose of this study is to
examine student factor and parent factor as
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determinants of examination malpractice among
pubic secondary schools in Bodinga Local
Government Area of Sokoto State, with a view to put
forward some recommendation towards ameliorating
the problem of examination malpractice in Nigeria.

of Ilorin. Thus its face, content and construct validity
was ascertained. Part A consisted of items on
demographic variables and Part B consisted of twenty
four items on independent variables (student factor,
parent factor) and dependent variable (Examination
Malpractice). The instrument was a 4-point likert type
rating scale with response format ranging from
Strongly Agree (SA), Agree (A), Disagree (D) and
Strongly Disagree (SD). The respondents were
requested to tick the appropriate option. Test-retest
reliability index of three week interval was used. The
reliability coefficients are 0.82, 0.85 and 0.83
respectively, indicating that the instrument actually
met appropriate psychometric requirements in
collecting data for the study. Data generated were
used to answer research question and hypotheses. The
study employed Pearson Product Moment
Correlation as the statistical tool for the study.

Methodology
Research Design
The study adopted a correlational survey research
design with questionnaire as the major instrument of
data collection. The study examines the relationship
between two independent variable (student factor and
parental factor) and the dependent variable
(Examination Malpractice). It was carried out at expost-facto, because the manifestation of the variables
had already occurred prior to the investigation.
Sampling Techniques
Simple random sampling technique was used to select
125 respondents (teachers), out of a population of 208
public primary schools teachers in Bodinga Local
Government Area, making a sampling percentage of
60%. The respondents were selected across six
primary schools out of a total of nine primary schools
in Bodinga Local Government Area, representing a
sampling percentage of 67%. 125 questionnaires
were administered but only 120 questionnaires were
returned representing return rate of 96%. The study
contains 120 participants. The primary school
teachers constituted the population of the study. The
questionnaire were administered using three research
assistant, they were trained teachers.

Research Hypotheses
Ho1: There is no significant relationship between
students' factor and examination malpractice
among senior secondary schools in Bodinga
Local Government Area.
Ho2: There is no significant relationship between
parent factor and examination malpractice
among senior secondary schools in Bodinga
Local Government Area.
Results
Ho1: There is no significant relationship between
students' factor and examination malpractice
among senior secondary schools in Bodinga
Local Government Area.

Instrumentation
The instrument used for collecting data was a
researcher designed instrument titled “Determinants
of Examination Malpractice Questionnaire-DEMQ”.
The instrument was moderated by experts from the
Department of Educational Management, University

This hypothesis was tested by subjecting the student
factor and examination malpractice scores to a
Pearson r-test analysis as shown in table 1.

Table 1: Relationship between Student Factor and Examination Malpractices
Variable
Student Factor

N

Mean

120

16.09

Std. Deviation

r-Cal

3.285

120

16.37

Decision
H0

.370
Exam Malpractice

p-Value

.000

Rejected

4.017

From the result of Table 1, student factor and
examination malpractice were positively related and
significant, r(118) = .370, p = .000. This indicates a
significant relationship between student factor and

examination malpractice because the p-value is less
than the 0.05 level of significance. Therefore, H01
which states that there is no significant relationship
between student factor and examination malpractices
was rejected.
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Ho2:

There is no significant relationship between
parent factor and examination malpractice
among secondary schools in Bodinga Local
Government Area

This hypothesis was tested by subjecting the parent
factor and examination malpractice scores to a
Pearson r-test analysis as shown in Table 2.

Table 2: Relationship between Parent Factor and Examination Malpractices
Variables
Parental Factor

N

Mean

120

19.64

Std. Deviation

r-Cal

5.331

120

16.37

Decision
H0

.240
Exam Malpractice

p-Value

.000

Rejected

4.017

From the result of table 2, parent factor and
examination malpractice were positively related and
significant, r(118) = .240, p = .000. This indicates a
significant relationship between parent factor and
examination malpractice because the p-value is less
than the .05 level of significance. Therefore, H02
which states that there is no significant relationship
between parent factor and examination malpractices
was rejected.

on examination malpractice. The finding
corroborates that of Pulvers and Diekhoff (2009) who
reported that academic dishonest was higher among
only those students who feel pressure from the parents
to succeed. The likely reason for this could be that
some parents encourage their children to cheat by
mounting pressure on them. Also, these findings
agree with Denga and Denga (2008), who opined that
some parents and guardians of wards in schools are
guilty of contributing in one way or the other to aid
and abate examination malpractice. Some few parents
now believe that their children cannot do well in both
internal and external examination. So they are ready
to go extra mile in bribing teachers and examiners to
assist their children to succeed in the examination.
This is quite true when parents and guardians are seen
hovering around examination premises looking for
who will assist their children. The study equally
supports the finding of Animasham and Ogunniran
(2014). They found that most parents fail in their
duties to provide necessary materials that's would
enable their children to learn meaningfully and
effectively. Some parents still go to the extent of
registering their children in special centres so that
their children could pass the examination.
Examination malpractice has eaten deep into the
society and it is rampant that parents believe that their
children cannot do well in school and external
examination. Thus, they are ready to go extra mile
including hiring people to write examinations for
their children and bribing the teachers and examiners
with expensive gifts to enable their children to pass in
the examination in all possible ways.

Discussion
From the analysis in table 1, findings indicated that
there is a significant relationship between student
factor and examination malpractice. This necessarily
implies that students factor has significant influence
on examination malpractice. The finding of this study
corroborates the earlier findings of Campbell (2013).
The study reported that gender is a significant
predictor of examination malpractice as male students
were significantly involved in examination
malpractices than female. Male students are more
courageous to take the risk involved in cheating in
examination. The study is equally in line with that of
Olorunfemi and Olabisi (2014). The findings of the
study revealed that students' factors such as low
cognitive ability, poor study habit, peer influence,
laziness and other social factors influence
examination malpractice. Students engage in one
form of examination malpractice or the other because
they do not prepare enough to face the demands of
examination. It is a truism that a good number of
students who indulge in examination malpractices are
actually intelligent but because of laziness, they find it
difficult to study, some fail to attend classes, rather
they prefer to while away the time.
From the analysis in Table 2 the finding indicated that
there is a significant relationship between parent
factor and examination malpractice. By implication,
this means that, parents have a significant influence

Conclusion
The occurrence of examination malpractice at any
level of educational system possess the greatest threat
to the reliability of any examination and consequently
to the recognition of certificate issued. Numerous
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examination malpractice among secondary school
students over the years have become a serious issue,
since cheating is such a longstanding and global
problem. Students on their part have been compelled
to indulge on examination malpractice as a result of
high expectation from parents. Based on the findings,
it was concluded that government should mount
regular enlightenment campaign that will highlight
the consequences of examination malpractice on the
individual and the society.

Bruno, U.O. and Kabari, B.M. (2017). Parenting
styles as correlates of students' attitude towards
examination malpractices in Obio/Akpor Local
Government Area of Rivers State. Implication
for Counselling. European Journal of
Education and Development Psychology 5(2),
1-11.
Campbell, J. (2013) Educational Psychology in
changing the world. London: George Allien &
Smith.
Denga, I.D. and Denga, H.M. (2008).Educational
malpractice and cultism in Nigeria. Calabar:
Rapid Educational Publishers Limited.
Duliyemi, B.O. (2003). Psychology and anatomy of
examination. Ondo: Dubeno Publishers.
Ezozobor, S.A. (2003). West African Examination
leakages. Journal of all Nigerian Conference of
principals of secondary schools (21) 130-137.
Fasasi, Y.A. (2003). Quality Assurance: A practical
solution to examination malpractice in Nigeria
secondary schools. International Journal of
African and American Studies.V.5(2).
Federal Republic of Nigeria-FRN (2014).National
Policy on Education. Lagos: NERD Press.
Ijaiya, N.Y.S. (2004). Agents of examination
malpractice in Nigerian public examination:
The strongest links. Publication of National
Association of Educational Researchers &
Evaluators 5(1), pp.55 62.
Ojerinde, D. (2002). NECO to prosecute dishonest
candidates. The Punch, September 27, 2002,
pg. 38.
Olorunfemi, O. and Olabisi, F.A. (2014).
Psychosocial factors as determinant of
examination malpractice among secondary
school students in Ondo state. International
Journal of Innovation and Applied Studies 8(3):
1258-1264.
Oloruntoba, A. (2002). Assessment and education
malpractices. Preceding of 16th annual congress
of Nigerian Academic Education, held on 12th
July, 2002 in University of Jos.
O l u w a t a y o , J . A . a n d O l u w a t a y o , B . Y.
(2005).Dimensions and dangers of
examination malpractice in Nigeria. Unadjoe
Journal of Education 4(1) 96-103.
Onuka, A. (2004). Examination malpractices and Act
33 of 1999.Nigerian Journal of Educational
Research and Evaluation 5(1), 70-81.
Oredein, A.O. (2004). Checking examination
malpractice in Nigerian Schools. Nigerian
Journal of Educational Research and
Evaluation 5(1), 82-99.
Pulvers, K. and Diekhoff, G.M. (2009).The
relationship between academic dishonesty and
college classroom environment. Research in
Higher Education (40) 487-498.

Recommendations
The following recommendations were generated
from the findings;
1.
number to work in secondary schools so that
they can help the students to develop their selfconcept, enable them see themselves as
achievers and not failures. Counsellors should
adequately guide the students on how to prepare
and write examinations.
2.
need to train their children to imbibe values of
honesty, hard work and up righteousness both at
home and in school. This can be done through
the Parent-Teachers Association (PTA) medium
and also special counselling for the parents.
3.
the orientation programmes so that they can
develop more positive attitude towards their
studies, they must attend classes regularly and be
punctual. While choosing career, they should
stop being influenced by peers. Students should
choose subjects they are capable of coping with.
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Abstract
This paper undertakes a comparative analysis of the curriculums of undergraduate programme in Guidance and
Counselling of the University of lbadan (Nigeria) and that of the University oj Applied Labour Studies, Mannheim
in Germany. The aim is to articulate how best to prepare students for the future task of offering quality vocational
and career counselling services to students in high schools and Technical/Vocational Education Colleges in
Nigeria. It is against this background that it adopts the programme of the latter University as the benchmark. In
Nigerian Universities, undergraduate students in Guidance and Counselling are prepared toward guiding young
minds as they struggle to discover their talents, abilities, disabilities, interests and job requirements. It is
therefore, the ultimate aim of this paper to determine the adequacy or otherwise of these syllabuses, especially in
the aspect of preparing students for the onerous task of counselling in high schools and Technical/Vocational
Colleges. Based on findings, suggestions that would lead to improving the curriculum content with additional
points considered vital to performing well in the world of work will be recommended for inclusion in the
undergraduate counselling programme in Nigerian University.
Keywords: Vocational and Career Counselling, Benchmark, Curriculums, Modern Guidance and Counselling.
Introduction
This paper represents a follow up on the author's
doctoral dissertation submitted to the Dresden
University of Technology in 2012. It compares the
study programme in Career Counselling of the
Hochschule der Bundesagentur fur Arbeit, (HdBA)
Mannheim, Germany and that of the University of
lbadan (UI), Nigeria. It takes off with the assumption
that the one of Hochschule der Bundesagentur fuer
Arbeit represents a standard undergraduate
programme for Career Counselling and it is therefore
against it that the curriculum of Guidance and
Counselling in the University of Ibadan is being
measured. In the course of researching for the paper,
the author collected rare texts through which she
obtained information on how the discipline started in
Nigeria originally. It also studied and analysed closely
the handbook of the programme of the University of
lbadan, visited the Department, and carried out an
inspection of the equipment and resources which the
institution possesses in the area. To take a measure of
the effectiveness or otherwise of the programme, she
visited a number of secondary schools (junior and
senior), administering questionnaires on some of the
pupils with the aim of finding out whether they were
guided by the advice of their vocational and career
guidance specialists while selecting their subject
combinations. In the end, the paper discovers several
strong points in the Nigerian programme. It in
particular notes its strength in the area of theory.

However, in order to produce all-round graduates, the
paper made some suggestion on how to update the
syllabubs.
Career Choice and the Stakeholders involved in
the Processes
Nigerian scholars such as Achebe (2002), Onoyase &
Onoyase (2009), Oladele (2007), Denga (2007), OluMakinde and Alao (2008), Enechet et al (2008) as
well as Raji (2012) have hi their works continued to
emphasize the need to consider the following factors
in the process of counselling young people on
vocational and career choice, social and sociodemographic characteristics (gender, health, history,
employment of parents, household size, individual
life experience)
1. needs and interests of young people and their
parents,
2. opportunities in the labour market and
development opportunities for the selected
profile,
3. development opportunities (in the sense of
training) for the desired professional choice,
4. thorough knowledge of interests, abilities, needs
and values and development of positive work
attitude,
5. increase in students' knowledge of career
possibilities, the structure of the world of work
and job duties and requirements,
6. know-how on principles of decision-making and
planning skills.
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The above stated factors can only be achieved if full
time professional vocational and career counsellors
are employed in educational institutions in Nigeria.
Organizations and individuals like CEDEFOP
(2017), OECD (2004), Deutscher Verb and für
Bildung und Berufsberatung (dvb) (2007), AIOSP
(2007) and individual authors like Schiersmann
(2013), Weiß (2009), Ertelt (2007), among others
have expressed very similar opinions on what is
required in order to be able to guide youths in the
process of making wise career decisions. What the
investigations conducted by the author during the
field work she conducted in 2009 for her doctoral
dissertation and the situation analysis she carried out
for the nine Technical Colleges in Osun State in 2014
and 2015 respectively, demonstrate is that about 90%
of young people have no knowledge of, and have not
been guided to take cognisance of the abovementioned factors before selecting their subject
combination while in secondary schools. They lack
opportunities for a professional vocational and career
guidance during their transitions from Junior
Secondary School to Senior School in Nigeria. Most
young people selected their subject combinations and
future career on the basis of factors such as peer group
influence, parental influence, societal value,
"fantasy" information from social media, etc. The
important factors that are paramount to making good
career decisions were hardly considered. As a result of
wrong subject combinations and wrong career
decisions, the number of school and study drop-outs
has continued to increase year after year. This has
naturally led to high rates of criminal activities in
Nigeria. This has in no small measure contributed to
economic difficulty and at the same time caused
problems for affected individuals, their families and
the society at large. It should be considered as an
urgent matter to make sure that young people decide
their future career after junior secondary school
through the professional guidance of the vocational
and career counsellor. In Nigerian secondary schools
three profiles of choices are available after the junior
secondary education:
1. science (science oriented subject combinations),
2. arts (humanities oriented subject combinations),
3. social science (vocational and business oriented
subject combinations).

the career can win them great prestige in the future.
They further presented the following as the choices of
the targeted adolescent:
a. medicine,
b. accounting.
a
law,
b. pharmacy and
c. engineering.
Onoyase & Onoyase (2009, p. 114) came to the
conclusion that the targeted adolescents were both
ignorant of subject combinations that could lead to
their dream career and as well as those careers that suit
their personality types. Not only should adolescents
be well guided in the process of making career
choices, parents and teachers also need to be educated
on the important factors. Furthermore, professional
vocational and career guidance/counsellor also need
to work as a team with community leaders,
politicians, philanthropists from diverse career
background etc., to access necessary supports to
facilitate quality vocational and career counselling
programme in Nigerian schools and the world at largs.
National Policy of Education (2013, p.53, section 11)
stipulated that the services of a school counsellor
ought to begin from the first year of secondary school
education to the end of senior secondary school. A file
is to be opened on each student for the purpose of
recording data on aptitudes, performance in class and
examination, temperament, interests, family
background, etc. At the appropriate time, the data, as
well as the results of the state examination at the end
of junior secondary education would be used in the
process of advising the student on the subject
combination, he/she should opt for. Also, to be
involved in the process are the parents and class
teacher of the adolescent.
Expected Services of Vocational and Career
Counselling
Important points extrapolated from the
"Internationale Vereinigung fur Schul- und
Berufsberatung" (IVSBB) on the expected services of
vocational and career counselling are as follows:
1. High quality vocational and career counselling
services should have life-long impact on the
subject.
2. It must provide professional guidance to every
individual by making all relevant information
that could be needed to achieve wise career
decision making available.
3. The intervention from vocational and career
counselling/guidance should guarantee
continuous career development in terms of

In a research carried out by Onoyase & Onoyase
(2009) and which focused on the relationship between
personality types and career choice of students of
secondary school in the Federal Government
Colleges (in Anambra state), findings have shown that
students chose the following career after junior
secondary school focuses only on the basis of whether
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4.

continuous educational development and career
progress.
Vocational and career counselling is a profession
that recognises the importance of giving equal
educational and job opportunities to every
person, regardless of their social demographic
status or background.

5.

And to achieve these equal opportunities for all,
there must be continuous assistance from
professional vocational and career counsellor.

OECD (2004) presented its view on the expected
activities, services and medium of service delivery in
vocational and career guidance/counselling
Summaries of these are in the graphic below.

Figure 1. Activities and services of vocational and career guidance as presented in the manual for political
responsible.
Source: based on OECD, 2004, p. 12. (Summary and translation from German to English by Raji, 2012)
Beyond the aforementioned points, National Policy
on Counselling (2018) again posits that counselling
services are necessary where the clients can be seen to
be
a. Unsure and undecided
b. Uses facade
c. Is emotionally unstab le.
d. Is overly sensitive and unsure of acceptance
e. Appears somewhat confused
f. Is uncoordinated
.
Is impatient and hurries unnecessarily (p.4).
Thus, Counselling, regardless of its form or type,
must be focused towards satisfying objectives which,
according to the National Policy on Counselling
(2018), are to:
1. develop understanding of intiapersonal (within
the individual) and interpersonal (with other
people) problems and challenges
2. define goals of an individual, family or group
(e.g. educational, vocational, social, personal
etc)
3. make informed decisions and choices
4. plan a course of action reflecting the needs,
interests and abilities of clients
5. use information and community resources for

the advancement of the client for an all-round
development
6. facilitate the occurrence of healthy growth of an
individual without any inhibition or hindrance
7. ameliorate or mitigate difficult circumstances
when they arise in human development with a
view to achieving healthy growth
8. remedy existing behavioural problems by redirecting a maladaptive pattern of development
to a healthy state
9. facilitate rehabilitation that would assist clients
to compensate for existing limitations in the
ability to cope, by redirecting other strengths
such as spiritual and psycho-motor that the child
possesses [and]
10 enhance and promote a client's quality of life
(National Policy on Counselling, 2018, p.5) The
above listed points constitute the essence of any
guidance and counselling encounters between
the counsellor and the clients in any given
circumstances. It is therefore paramount that
every institution that offers training services to
career guidance and counsellors be equipped
with both curricular and infrastructural
capabilities that allow graduates satisfy the
demands of the profession.
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Comparative Analysis of the Programmes of Study
and Implementation Criteria - Nigeria and
German Universities as Benchmark
In undertaking a comparative analysis of the
Vocational and Career Counselling programmes of
the University of Ibadan and that of Hochschule der
Bundesagentur fur Arbeit, (HdBA) Mannheim, it is
necessary to make it clear that this author holds the
view that the programme of the latter institution
represents the standard against which that of the
former is being measured. In other words, HdBA's
Counselling curriculum stands as a benchmark with
which to gauge any undergraduate syllabus in
Guidance and Counselling.
To be sure, efforts have been made by major Nigerian
scholars like Agbaje and Agbaje (2014) and Oladele
(2007) at ensuring a professionalized
Vocational/Career Counselling in Nigeria, and this
cannot be over-emphasised. Partly inspired by their
pioneering efforts, the author of this paper also carried
out the analysis of the Guidance and Counselling
programme of the University Ibadan in 2007 and
2009. Group interviews were conducted with
Guidance and Counselling students and four lecturers
of the University of Ibadan in 2007. In 2009 the
investigation process was extended to Obafemi
Awolowo University and Lagos State University
(Raji 2007, 2012). Issues taken into consideration in
comparing the two programmes in question include
(i) content of syllabus with the theoretical and
practical components of the two programmes set sideby-side each other, (ii) organization and methods of
delivery of the programme, (iii) material and financial
resources available for the implementation of the
respective syllabus and (iv) opportunities for further
exposure and programme exchange.

Ibadan, 2006). The limitation of the programme was
observed in the organization and practice of Vocational
and Career guidance, especially as it obtained in the
programme of study at the selected University in
Germany with which it was compared, and some works
of Europeans authors.
According to Ertelt (2007), the European Union has
laid down criteria for the development of an
internationally recognized curriculum in Vocational
and Career Counselling. A "Model Curriculum" for
the field of Vocational and Career Counselling was
also designed by the same author in line with
internationally recognized competence profile for
vocational and career counsellors in Europe. His
designed curriculum is called: "Mindestmodulefür
d a s K e r n c u r r i c u l u m e i n e s St u d i e n g a n g f ü r
Berufsberatung auf der Grundlage von
Kompetenzbereichen" (Ertelt, 2007). Schiersmann in
2006 developed a Master Syllabus for Vocational
Counselling and was at Ruprecht-Karls-Universitat
Heidelberg same year. The principle guiding the
syllabus is in line with the international competence
profile for the practice of Vocational and Career
Counselling in Europe. The Syllabus has since been
introduced at the Ruprecht-Karls-Universitat
Heidelberg. Schiersmann and her team later reviewed
the syllabus so as to make it align with current
demands in vocational counselling (Ertelt, 2010).
The University of Applied Labour Studies (HdBA),
Mannheim started a degree programme on Vocational
Counselling in 1972 and engaged year in year out in
continuous revision of the said program in the efforts
to align it with international standards. The following
represents the outline of the courses at the HdBA in
2012:
a. Professional and Industrial Engineering
and Ergonomics (Berufs-und
Arbeitswissenschaften),
b. Case Management (Fallmanagement),
c. G r o u p C o u n s e l l i n g P r o c e s s e s
(Gruppenprozesse),
d. Vocational and Adult Education Systems
(Systeme
der
beruflichenAusund
Weiterbildung),
e. Vocational and Career Aptitude Diagnosis
(Berufliche Eignungsdiagnostik),
f.
Employment
Rights,
Promotion
and
Social
Security
(Arbeitsfbrderungsrecht
Soziale Sicherung),
g. Labour, Economic and Social Rights (Arbeits-,
Wirtschafts- und Sozialrecht) (HdBA in 2012).

The syllabus
The Undergraduate Academic Programme Handbook
(2006), of the Department of Guidance and
Counselling, University of Ibadan (now the
Department of Counselling Education and
Foundation), Nigeria contains theories of counselling
like the Need-Drive-Theory and Trait-and-FactorTheory. The syllabus contains concepts in
developmental psychology, adolescent psychology,
deep psychological and sociological concepts that
serve as guidelines for decision making. It was noted as
well that there were enough theoretical concepts on
counselling techniques and approaches in the analysed
handbook of Program of Guidance and Counselling,
University of Ibadan (Department of Guidance and
Counselling Undergraduate Academic Handbook of
Guidance and Counselling Education, University of

Oladele (2007, p.133) gave the following as the
outline of courses at the University of lbadan:
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1.
2.
3.

4.

"Social, Philosophical and Psychological
principles underlying guidance and other pupil
personnel services,
history and development of Guidance and
Counselling,
the nature and range of human characteristics
and methods of measuring them by individual
appraisal based on continuous assessment
method,
the principles and practice of psychometric
testing, their use in guidance and counselling,

5.
6.
7.
8.
9.

vocational development theory,
educational and occupational information,
counselling theory and practice,
professional relationships and ethics,
administration and co-ordination of guidance
programs,
10. Supervised counselling practice-practicum.
Other important issues in the programmes of the two
Universities are cantured in Table 1.

Table 1 Summary of Study programmes of Hochschule der BundesagenturfürArbeit, (HdBA)
Mannheim and University of Ibadan (UI)
Hochschuleder BundesagenturfürArbeit,
Mannheim

University of Ibadan

Bachelor of Arts (B.A.)
Bachelor of Education (B. Edu.)
3 Years (5 Semesters)
4 Years (8 Semester)
Students are admitted into Students admitted after six years of
the University after A
high school.
‘Levels (i.e. eight years of
high school)
Full time
Full time
Form/Terms of Study
Number, Duration and 4 practical exercises, each 2 practical exercises; each for 6 weeks
for 4 months, 3 of the
and focus is to gain practical
Focus of practical
practicals focus on gaining experience in teaching and counselling
practical experience in
Vocational Counselling
and 4th for Bachelor-Thesis
Public employment
Secondary School
Place of Practical
services (PES), Jobcentres,
exercise/Internships
Career Services in Schools
and HEI (national and
international) Ministry of
Work
Modes of Teaching
Relatively Classical Methods of
Method and
consists of Seminars,
teaching comprising mainly of lectures
Organisation of
Excursions, Power-Pointteaching/learning
Presentations, Microprocess
Counselling, etc.
180 credits minimum
120credits minimum
Credit Points
Source: Extract from Study Handbook HdBA, 2011, p.34 ff and UI, Handbook 2006, p.2ff.
Degree
Duration of Study
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As can be seen in Table 1, the programmes both at
HdBA and the University of Ibadan share a number of
things in common. While however, that of the
University of Ibadan focuses on Guidance and
Counselling as a general area of specialization at the
first-degree level, that of HdBA lays more emphasis
on Vocational Counselling. Also, while University of
Ibadan seems to be strong on the theoretical, HdBA
stresses, on the other hand, the processes of instilling
practical counselling skills. For example, courses in
Case Management and Group Counselling Processes.
Finally, is the fact that HdBA is bold on courses
having to do with the rights of workers, social rights,
social security and the influence of the working
environment and facilities on workers' productivity
and morale.
Also, Table 1 shows that HdBA has four mandatory
practicals worked into the programme with three of
them geared towards gaining concrete experience in
Vocational Counselling. In Ibadan, there are only two
practical aspects, each lasting six weeks and with both
of them carried out in secondary schools where the
students end up as classroom teachers. The
supervision of student counsellors seems also to be
taken more seriously in HdBA than in Ibadan.
There are other issues that are not overtly visible in
either of the two outlines or in Table 1. They are
discussed under four headings, as follows:
a. the structure of the syllabus - content and
implementation,
b. organization and methods of teaching,
c. material and financial support put in place for
the proper implementation of the content of the
syllabus of study,
d. exchange programme for lecturers and students.
a.

Structure of both Countries' SyllabusContent and Implementation The focus here is
on how much of the content of undergraduate
syllabus of the compared undergraduate
programme of guidance and counselling of
University of Ibadan lays emphasis on the skills
that students need to acquire as they are being
prepared for the professional job of a Vocational
and Career Counsellor. It will be observed that
the undergraduate syllabus at the Universities of
Ibadan is strong on theories, especially
psychological theories (Oladele (2007, S. 133),
with less attention paid to theories and practice
of Vocational and Career Counselling. In
contrast, Mannheim seems to stress the latter.
Neither is bad in itself. It is just that currently,
Nigerian society seems to want to lay more
emphasis on vocational competence and

b.
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entrepreneurship studies. This being so, one
would like to recommend it to the University of
Ibadan to also consider the possibility of
introducing more courses in the area of
vocational counselling and labour related issues.
Actually, the programme of the Hochschule der
Agentur filer Arbeit, Manheim, Studienfiihrer
(2010), contains new theories of social
communication from Watzlawick, Rogers, and
Schulz and that of conflict management. It also
offers suggestions on how to apply the theory in
the current Vocational and Career Counselling
practice in Europe. The demands of an African
setting will clearly be different At the same time
however, there may also be one or two things to
learn from such a programme.
Be that as it may, there are current efforts being
made to update the syllabus in Nigerian
Universities. This new effort is commendable. It
is the view of this writer that it is necessary to
ensure that the process of revision is
comprehensive and thorough such that
graduates of Nigerian Universities will be able
to compete favourably with those from
Universities elsewhere. One other point that
needs to be made is that the syllabus of HdBA
seems to make more provision for practical
training. The programme provides for four
practical opportunities for students; each for
four months and this is often well coordinated,
supported, supervised and evaluated by the
Professors of the institution and experienced
workers from relevant Ministries.
In contrast, in the University of Ibadan, the
students have two practical exercises, each for 6
weeks. The practicals are carried out strictly in
secondary schools where many stakeholders in
the school system hardly give the trainee
counsellors opportunity of practicalising the
theories
Organization and Methods of Teaching
The implementation of any given syllabus
requires a combination of up-to-date methods of
teaching and complementary programme like
seminars, workshops, excursions, lecturing,
group discussions, power-point-presentations,
among others. As at 2009, in the University of
Ibadan, it was observed that the main method of
teaching still remained largely that of the old,
traditional chalk and blackboard and/or white
board and marker. In most cases, lecturers
simply dictate notes to their students while
audio-visual facilities that are crucial for
practical training (micro-counselling) are rarely
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available. The use of new media is very minimal.
Available counselling clinics seem to be poorlyequipped. During a visit to HdBA in 2009, it was
observed that the micro-counselling process
was carried out with modern equipment like
video-camera, video-tape, reflection-board, TV
sets, among others. These facilities provide
students the opportunity to have appropriate
feedback after sessions of micro-counselling
and they were able to reflect on their
inadequacies and short-comings. They also
received suggestions on how to improve on their
practical ability. It is my humble view that if
such methods are introduced in our Universities
in Nigeria, our students will be the better for it. It
needs to be added that, increasingly, lecturers
are beginning to make use of audio-visual
facilities like overhead projectors during the
period of lesson delivery. Lecturers also make
efforts on their own to win fellowships and
grants which consequently enable them to travel
out of the country and participate in exchange
programmes. These, in turn, have had positive
effects on their performances in their primary
assignments. The only problem that the writer
perceives in this situation is that the changes
seem to be due to individual efforts and
innovations, whereas what is needed is a kind of
systemic overhaul of the approaches to, and
methods of, teaching.
c.

Suggestions for Improvement of Nigerian
Programme of Study in Vocational and
Career Counselling
Base on the comparative analysis of both
countries programme of studies in Vocational
and Career Counselling, the author of this paper
is suggesting that the following be considered to
further develop our programme of study in
Nigeria.

I.

Input and inspirations from indigenous
practices and methods of counselling
It is my view that Nigerian institutions need to
begin to explore inspirations from traditional
and non-literate mode of counselling. Earlier,
different forms of indigenous counselling
practices in Nigeria were identified. It is the
view of this writer that it is necessary to design
one or two courses around these traditional
forms of counselling and integrate them into
counselling curriculums in Nigerian
Universities. The Nigeria Programme should
not concentrate only on foreign theories

imported from the Unites States of America, and
Europe. It seems a bit odd that there is almost no
effort made to integrate aspects of indigenous
theories of vocational and career counselling in
the Syllabuses of Guidance and Counselling in
any Nigerian University. The importance of the
multicultural context of Nigeria and the role this
plays in determining individual's future career
should not be forgotten. Denga (2007)
recognizes ethnicity and religion as two strong
forces militating against effective and efficient
functioning of counselling in Nigeria, and this,
according to him is because most specialists fail
to reckon with these factors in their work. Denga
(2007, 115 -123) states further:
Counselling practice, however, does run into
frequent clashes with African traditions and
development goals typical of developing
countries. In order to become fully acceptable at
this initial stage, the guidance and counselling
profession in Africa must tolerate some
compromises and modifications from its
original philosophy in the Western sense.
He was strongly of the opinion that modern
counselling theories cannot be effective without
considering the indigenous contexts in Nigeria.
It is important to give his position some thought.
II.
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N e w S y l l a b u s o f St u d y a n d i t s
Implementation
For the implementation, the updated syllabuses
will need to combine relatively recent methods
of teaching and organization (seminars,
workshops, excursions, group work, powerpoint-presentations, among others) with
traditional ones. As stated earlier, quite a number
of these methods are already being adopted. This
however is by individual lecturers in courses
scattered over different levels. In my view, there
is a need to begin to systematically adopt these
methods of impacting knowledge. To achieve
this, it may be necessary to seek funds for
facilities and equipment from both local funding
agencies such as Tertiary Education Trust Fund
(TETFund) and international foundations like
the Ford Foundation and the German GTZ (now
GIZ). To further improve the academic
programme of Guidance and Counselling,
academic staff in Nigeria, as well as their
students, need more exposure to national and
international exchange programmes in form of
workshops, conferences, in-service- trainings,
etc. Towards achieving this, it may be necessary
to deliberately explore the possibilities of
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international collaborations with Universities in
Europe, North America, Australia and New
Zealand as well as such Asian countries as
Indian, China, Malaysia, Singapore, Japan and
Thailand. Following such development,
vocational and career counselling programmes
in Nigerian Universities will become
professionalized, with adequate opportunities
provided for specialists to discharge their
responsibilities fully and effectively, and for
their students to acquire training that will
prepare them adequately for the challenges their
future job will pose to them and be able to
compete internationally.

Counselling, 1(1) S. 1 15.
http://www.ajol.info/index.php/ejc/issue/vie
w/7041
http://www.ajol.info/index.php/ejc/article/vi
ewFile/52379/40996
Amtsblatt der Europäischen Union
(2008).Entwurfeinerentschließung des rates
vom 21. November 2008 und der im rat
vereinigten vertreter der
regierungenderMitgliedstaatenzueinerbesser
en integration lebesumspannenderBeratung
in die strategienfürlebenslangeslernen
( 2 0 0 8 / C
3 1 9 / 0 2 .
Lex.europa.eu/LexUriServ/LexUriServ.do.u
ri=OJ:C:2008:319…DE…
Asuquo, P.N. (2019). Professional and ethical
responsibilies in counselling, in Egbochuku,
E.O&Ike C.S.I (eds) Counselling and human
development in Nigeria: Readings in honour
of Professor Ibrahim Adamu Kolo. Benin
City: AMBIK Press.
CEDEFOP. (2004). (Hrsg.): Strategienzurbildungsu n d b e r u f s b e r a t u n g : Tre n d s ,
herausforderungen und herangehensweisen
in Europa. Einsynthesebericht des sedefop
von R.G. Sultana.Cedefop panorama series;
1 0 2 ,
L u x e m b u r g :
Amtfüramtlicheveröffentlichungen der
EuropäischenGemeinschaften.
Department of Guidance & Counselling. (2006).
Undergraduate academic programme
handbook. Ibadan, Nigeria: University of
Ibadan.
Denga, D.I. (1983). The state of counselling in
Nigeria. International Journal for the
Advancement of Counselling, 6(2), 115123.
Department of Guidance & Counselling. (2006).
Reviewed syllabus of study. Ibadan, Nigeria:
University of Ibadan.
Deutscherverbandfürbildungs- und
b e r u f s b e r a t u n g e . V. ( d v b ) ( 2 0 0 7 ) .
B u n d e s v o r s t a n d ( H r s g . ) :
Berufsbild„berufsberater/berufsberaterin“weit
erentwicklung und überarbeitung: Chr.
Buschbeck, J. Geller, H.-P. Koch - beschlussfassung
der mitgliederversammlung. Retrieved
from http://www.dvb-fachverband.de
Ertelt, B.J. (2007). Berufsberatung und
beraterischekompetenz in europäischer
dimension, in: Sickendiek, U., Nestmann, F.,
Engel, F. und Bamler, V. (Hrsg.), Beratung in
bildung, beruf und beschäftigung, tübingen:
DGVT117138.

Conclusion
What this paper has done is to undertake a scientific
analysis of a representative programme of study in
Guidance and Counselling in a Nigerian University,
comparing it with what obtains in the German HdBA
at the present moment The paper finds out that the
Nigerian programme has many strong points and this
is, especially, in the area of theory. It is however
suggested that the practical aspect of the programme
needs to be strengthened.
But there is a major limitation to the study, and this
lies in the fact that the data set against the chosen
benchmark was drawn from only one Nigerian
University, that is the University of Ibadan. The fact
may cause a question mark to be thrown against the
attempt at generalising the conclusions drawn from
the findings for the entirety of the Nigerian system. In
future studies therefore, I intend to draw my data from
more representative Nigerian Universities, and/or,
better still, from representative African Universities say, Nigeria, Kenya and South Africa. Clearly, in a
world that is ceaselessly getting globalised, it is
important for University programmes in the
developing world to be able to compete favourably
when set against their equivalents in more advanced
contexts.
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Abstract
For a nation to achieve a sustainable national development, the quality of education provided to its citizens in
st
this 21 century needs to meet up with the required standard which should be accessible for citizens and be
improved. For the quality of education to be improved, it requires all stakeholders the government as the principal
stakeholder, teachers, parents, among others to be on their feet, take their position and ensure policy compliance.
This paper focuses on basic education and its role in contributing to national development. It attempted to explain
the concept of basic education, concept of quality education and access to education. The paper further explore
some factors militating against access to basic education in the twenty first century Nigerian which include
among others; in-adequate provision of infrastructural facilities, Girl-child and socio-cultural issues. The paper
suggested ways on how to confront the challenges and means by which basic education can be attained for skill
development to empower the citizens to meet up with the present political and social realities.
Key Words: Access, Quality, Basic Education, Educational Administrators.
Introduction
Education has been acknowledged worldwide to be
the most powerful tool that is indispensable as far as
progress in all human endeavours, economic and
political advancement of a nation is concern. In
Nigeria, primary education also referred to as basic
education lays the foundation upon which other levels
of education are built. Federal Government of Nigeria
was prompted to introduce the programme base on the
need to increase access to its citizens on education so
as to achieve reform in the education sector. Amid the
implementation of this programme, with the huge
commitment of financial, human, and material
resources, it is obvious that not all the children that are
entitle and need the basic education have access to it.
And those enrolled in the school are not completing
their training while many among those that complete
it do so at additional cost. Which makes one to wonder
how free and accessible is the basic education to the
citizens, especially those who resides in rural areas
seems to be having issues with access.. This paper
therefore looks at the issues and insight in Nigeria
primary education, problems and solutions for
National Development.

needed. At this twenty first century, our education at
all level should be accessible. The schools should be
available and adequate. In Nigeria situation, the
availability, adequacy and accessibility of schools for
primary education can be considered as key factors in
determining the extent the school system can be
crowned qualitative. Impliedly, quality can fully be
achieved if some factors are found in the school
system.
There are so many way to determined Accessibility.
One ways is by examining the enrolment alongside
the completion rates of pupils in a particular school.
Another is the propinquity or distance within which
the children attend school (Anero 2013). He went
further to say that, one may also examine the extent
within which the school facilities and other things that
can enhance learning as in their accessibility by both
the teachers and the pupils.
These aforementioned factors form the bases of
determining the extent primary education in Nigeria
can be said to be qualitative. Access to education is an
opportunity that every Nigeria child should have or
enjoy from government freely through a little or no
effort from either the pupils or the parents/guardians.
It is the responsibility of government to facilitate
entry into the schools, ensure enrolment and sustain
the enrolment of the learner in appropriate education
programme. National Policy on Education (2014)

Access to Educational Opportunity
Accessibility is the attribute of being easy to meet or
deal with. It is also the quality of being at hand when
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buttresses this fact when it said that; every Nigerian
child shall have a full access to quality education. The
consequence of this is that every Nigerian child would
be given the opportunity to receive the best education
that would make them self-sufficient and selfsupportive to the limit of their ability giving no regard
to the economic, political and or religious affiliation
of the parents or guardian. The National Policy on
Education (FRN, 2014) defines access as making it
possible for everyone who is entitled to education to
receive it. Access to education is making sure that all
the sections of the society get fair share of any kind of
educational opportunities that is available to the
society(Handsome 2018)

However, quality is generally considered as a
standard against which an outcome is measured.
Madumere-Obike and Udoh (2008) submitted that
quality is multifarious and multi-dimensional. They
further explained that quality can be seen as a class of
two distinct variables namely; Status variable and
Process variable. On the one hand they explain status
variables as physical facilities like libraries,
classrooms, furniture, textbooks among others. While
on the other hand process variables is chiefly
considered to be the daily school administration
which deals with time, utility, pupils' activities,
teaching method, supervision and management.
From the submission above, it is clear that when the
two variables as explained above are in place and fully
functional then quality in education will be
guaranteed. On a general perception, the issue of
quality education and the indicators of quality
education may vary from person to person, group to
group and country to country base on their perception.
But whatever the case, for us to compete with other
nations of the world, our primary education system in
this 21st century should also be meeting up with the
international standard and quality.
In a related but different view Okeke (1999) had this
to say; The quality of schooling can be measured in
terms of the number of contact hours; the curricular;
class size; students motivation; characteristics of the
teaching staff; leadership style of the school head;
how well the system prepares the product for life they
are to live in their various local environment; and the
level of attainment of the goals as enshrined in the
national policy on education.
A good quality education is the one that provides all
learners with capabilities they require to become
economically productive, develop sustainable
livelihoods, contribute to peaceful and democratic
societies and enhance individual well-being (VVOB
undated). It implies therefore that quality education is
worthwhile venture because it empowers the
recipients with relevant skills, knowledge, ideas,
values and attitudes needed for such citizens to make
informed decisions and live a self-sustaining life.
Majasan, (1998) put it that quality education is valueloaded. He further said quality education should
produce disciplined behaviour, hard work, improved
cultural heritage and mutual respect within and
outside the school community. If a society expects
quality manpower for rapid development and
transformation, quality education is a must do affair
(Majasan, 1998). Quality education therefore is the
education that produces a complete person. Complete
in the sense that the person is intellectually, morally,
physically, emotionally and socially developed. This

The Need to Improve Access
The idea of expanding access to education in Nigeria
is to make education available and close to the citizens
either in the rural or urban areas. This means that
when access is expanded, the citizens will benefit
positively. Because access to education will provide
an enabling environment that will be geared towards
creating opportunity for people to cut into the
understanding of the benefits and values involved in
being educated. More so, improving access to
education is part of human society that needs
government at the hem of affair in the provision of
educational institutions among which include,
secondary and primary education in the country.
Improving access to education will also fulfil the
Universal Declaration of Human Rights, that
everyone has a right to education. This according to
Enaohwo, (2008) implies that the rights or
opportunity and process of making education
available within the reach of every citizen of a nation
is sure to be provided. Okeke (2009) is also of the
opinion that access to education in its full and
extensive sense means free and unrestricted,
unimpeded and unregulated opportunities at every
level of education to attain knowledge, expertise, and
abilities available at the desired level to optimally
participate and contribute to development in the
society. Okeke further maintained that this issue of
access to education covers the threshold of access
enrolment, attending, completing and possibly
transiting to the appropriate level of education which
is still lacking in our Nigerian education sector.
Quality Education in Nigeria
Quality as a concept that can be define from different
perspective. The concept 'quality' in education has
attracted various definitions. Anero (2013) is of the
opinion that each time quality is mentioned, what
should come to the mind is the extent to which the
education system or level achieves set goals.
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calls for a re-think by all and sundry especially the
stakeholders on the quantity of our education in
st
Nigeria at this 21 century. And more specifically to
the body responsible for assuring quality for a more
conscious and deliberate effort taking a vigorous and
proactive measure.

curriculum, they translate educational policies and
programmes into action. It was in that direction that
the Government stated in the National Policy on
education that all teachers in the educational sector
from pre-primary to tertiary level should be
professionally trained. Teacher education programme
therefore is structured to equip teachers for effective
performance of their duties. In addition to this, NCE
will be the minimum entry requirement into the
profession. How effective, will this be implemented?
The Government has also slated that it will increase
the supply of specialist teachers in subjects such as
science and science related subjects, physical
education and languages by providing adequate
facilities in the teacher training Colleges. Also, as
primary education serves as the foundation of the
educational development, efforts need to be made to
achieve and maintain both in quantity and quality of
teaching staff in existing institutions. This has not
been fully implemented by the government as
promised. It is very sad to note that the quality of our
primary school teachers is always falling this is also
translated to the quality of the education obtained in
most of our public primary schools.
For long there has been calls from concern citizens to
declare state of emergency in Nigeria's education
sector simply because of what it is this call became
louder in recent times due to the challenges recorded
in the sector, especially with regards to teachers those
who are supports to teach how to read but cannot read
themselves and those teachers who are barely literate
or out rightly illiterate. It could be recalled then that a
major storm was raised in the education sector
following reports that some teachers in Kaduna State
public schools were unable to pass primary four tests
that was administered to them. It could also be
recalled that Prior to that, there was also an encounter
between the then Edo State governor, Comrade
Adams Oshiomhole, with a teacher in the state. Apart
from replying the governor's question in Pidgin
English, it also emerged that the teacher could barely
read. Indeed, this situation has permeated the entire
education sector and why most public schools are
producing half-baked or barely literate graduates
(Vanguard July 2018).
It is so sad that an average student may not know a
quarter of what is taught in class some simply because
they are not well taught or their teachers also need to
be taught what a decline in the quality of our
education. This brings home the saying that if the
head is rotten, the whole body would be rotten!
A similar issue was raised in 2017 when the dailies
published that in Sokoto, More than 50% of the entire
teachers in Sokoto State cannot read because they are

Quality Assurance in Nigeria
In its effort to ensure quality and making sure that
such quality is sustainable, the federal government
through the ministry of education and other relevant
bodies came up with a unit called the quality
assurance unit which is responsible for making sure
that quality is obtained and maintained in all levels of
education. But one will wonder why with such unit as
quality assurance unit yet, the quality of both teachers
and education is still compromised. What then is
quality assurance?
Quality assurance is the process of maintaining
standards in products and services through inspection
or testing of samples (Asiyai, 2013). Okebukola,
(2010) is of the view that quality assurance is an
umbrella concept for a host of activities that are
designed to improve the quality of inputs, process and
outputs of education system. In line with this
Adepoju, (2007) contend that quality assurance
entails the quality of available instructional materials
for teaching, equipment, facilities, school
environment, pupils, curriculum, quality of
instructional delivery and quality of teachers. Quality
assurance is designed to prove and improve the
quality of an institutions methods, educational
products and outcomes (Oyebade, Oladipo and
Adetoro; 2007). Everyone has a role to play in
ensuring quality assurance in education. One of the
key building blocks of quality assurance in education
is laying a standard like the development of minimum
standards as in qualification of teachers, the quality of
teaching in schools, expected educational
achievement of students and making sure that these
standard are maintained and sustained to the
development of a more rigorous management process
for education so that the entire sector can develop
stronger operating policies, procedures which are
well documented and adhered to. With time, this will
develop into a total management system for
education in line with what is practiced
internationally. This among others should be among
the effort that must be put in place for quality in our
Nigerian education.
The Quality of the Nigerian Teachers
The role of teachers in curriculum implementation is
very essential because apart the implementation the
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unqualified. So how can they read the UBE books sent
to them? How would they be able to teach the children
how to read? This was a lamentation coming from the
former Executive Secretary of the Universal Basic
Education Commission, UBEC, Mr. Mohammed
Modibbo in May 2012 when the Senate Committee on
education visited his office (Point Blank News July,
2012). Similarly in Kwara State, Primary Four test
was set for 19,125 teachers in 2008. Not only did
majority of them fail but report had it that 259 of those
who sat for the test actually scored zero. In Ogun State
th
the story was the same On 15 November, 2012 the
then Education and Technology Commissioner, Mr.
Segun Odubela was reported to have said that,
following a verification exercise conducted by a team
of consultants, about 800 entered the service with
forged certificates. In Oyo State the story was not
different as it could be recalled in 2009, an oral
assessment exercise was conducted for teachers in
public schools. It was discovered that Accounts
teachers couldn't define payee and Social Studies
teachers didn't know the meaning of UNESCO, this is
the reflection of the Current state of education in
Nigeria. Lack of quality basic education has become a
serious issue now to the point that even children who
make it into school cannot count on receiving a good
basic education. The issue of teacher quality as
reported in some of these states can be considered as a
reflection of what can also be obtained in some of the
remaining states of the federation especially when a
test of competency is administered to such states. In
his contribution, Sola Okuneye as reported by
Vanguard News Papers July, (2018) Analyses the state
of education in Nigeria. He said Education as
described by Dewey is the development of all
capabilities in an individual, which will enable him to
fit into his environment and fulfil his responsibilities
which is self-realisation and this promotes societal
development. This implies that if education is given
priority, it makes for a better society, if misapplied, it
may destroy the society. This, therefore implies that
education is the foundation upon which every
meaningful development in all spheres of the society is
based.
1. Expansion of Primary Education: Since the
introduction of Universal Primary Education
(UPE) programme in 1976, there has been a rapid
expansion in the number of primary schools with a
corresponding increase in population of pupils'
enrolment. This increase has brought about a
decrease in the number of qualified teachers, and
to meet up with the population demand, many
candidates are today being admitted into Colleges
of education and universities with faculties of
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education to be trained as teachers. Again,
inherent problems associated with teacher
training institution such as inadequate teaching
practice supervision and large number of
admission of students do not allow for the
production of qualified teachers. The UPE
programme, according to Shehu (2005), was one
of the educational developments which brought
about a population explosion in schools in terms
of quantity. Apart from this, the population
explosion has also affected the quality of
education in primary schools; this is because the
success of education is best measured from the
quality or effectiveness of the education acquired.
2. Inadequate Provision of Infrastructural
Facilities: One of the outstanding problems of
primary education in Nigeria is inadequate
provision of infrastructural facilities such as
school building, classroom, library, sporting
facilities and equipment. These plays a very,
important role as far as effective teaching and
learning is concern. The Government, being the
overseer is aware of these as slated in the National
Policy on Education that Government will ensure
that all primary schools are properly equipped to
promote sound and effective learning, and in
particular that suitable textbooks and libraries are
provided for schools. To this end, funds are being
provided for school libraries, textbooks and
equipment. However, a visit to most public
primary schools will reveal or show the opposite
of these Government statements. Most school
buildings are dilapidated, bad shape, broken
windows and doors, pot-holes on the floor. No
chairs for teachers and the students, no libraries,
no running taps and toilet facilities. As a result of
all these, most schools are often littered with dirt,
urine and faces and after school hours these
buildings become hide-out for criminals where
they use for smoking prohibited drugs and
cigarette as there are no fencing in these schools.
Such conditions are not good or conducive for any
meaningful learning Shehu (2005).
3. Girl-Child Education: UNESCO (2013)
observed that there were 774 million illiterate
people in the world, ranging from age fifteen to
twenty-four; the report maintained that two thirds
of these illiterate souls about (493 million) are
females. Even though the size of the global
illiterate population is shrinking, the female
proportion has remained virtually steady at sixty
three 63 percent to sixty four 64 percent with a
majority of them in developing nations. More
than one hundred billion children worldwide had

st

Addressing The Problem Of Access To Quality Basic Education In The 21 Century In Nigeria

§

not access to primary education out of which sixty
million were girls. Despite the general growth of
enrolment in primary school after the launching
of the UPE the enrolment rate for girls especially
in the Muslim predominated areas of Nigeria is
still low, this is because allowing girls to enrol in
school at the age of puberty violates the
traditional norms and ethics of the society in the
Muslim territories and this discourages many
parents from sending their daughters to school.
This could therefore disagree with the legislation
that makes education compulsory for all children.
4. Socio-Cultural Constraint: There is no doubt
that modernization has destroyed individualism
and rurality, resistant to change and religion
finalism. But there are still some parents who do
not want to send their children or wards to go to
school because they are either yet to realize the
value of education or are restricted by the
intensity of their cultural and social beliefs and at
the same time they want these children to support
them in their daily economic activities. This is
resulting to children we see all around on the
street hawking about. Also some parents don't
want to send their children to some particular
school because such schools belong to religious
bodies other than their own.

The need for teachers, school administrators and
government to take remedial measures to address
drop-outs, and of schools and education systems
to support teachers' abilities and capacities to do
so.

Relevance of Basic Education to the Development
of the Nigerian Society
When one takes a look at the Nigerian Society
especially the condition of the Nigerian child, one will
begin to wonder what would have been the fate of the
child in the modern Nigerian society if not for early
childhood and basic education. Generally speaking,
education and basic education in particular should be
fully utilized as a means for the development of the
Nigerian society. The Nigerian society need to be
transform in all aspect therefore educating the child
will have a positive effect on many areas of our
national life. One among such areasis the upbringing
of the child which education will play a
complementary to what the parent are doing.
Observation has shown that close relatives in the past
usually assist some parents by sharing in the
responsibility of taking care of the children most
especially by rendering maternal supports. These
days, the rate of maternal supports received by
nursing mothers is declining significantly. A probe
into what lead to this state of affair cannot be far from
the emerging economic style of Nigerians. Currently,
must Nigerians are known to be engage in different
forms of economic activities that keep them away
from homes for long hours. These new economic
culture seems to leave parents with no option than to
send their children to schools this among others
makes primary education relevant. Primary school
education is indeed the hub of societal civilization
especially that members of the society depend wholly
on its services for the training and upbringing of her
future generations. The ongoing discussion seems to
reveal that the issue of primary education especially
access must be improved considering that the
Nigerian society derive gains from the services of the
primary schools at both public and private sector. It is
in the light of this that Duruamaka and Anero
submitted that the value and relevance that primary
school education puts on the Nigerian society can be
explained from many different perspectives among
which include: economic values, political values,
intellectual values, social values and philosophical
values. (Duruamaka-Dim & Anero 2011) they went
further to buttress their points below:
1. Economic values: The proliferation and
patronage of privately and publicly owned
primary schools in Nigeria shows the extend at

The Role of Stakeholders in Basic Education
According to Winsome Gordon, education is
everybody's business.” Everyone needs to work
together to deal with the challenges affecting access
and to improve access to education. A wide range of
stakeholders are involved in supporting increased
access to quality education these include; granting
agencies, companies, communities, parents and
students themselves among others. Various
stakeholder roles and responsibilities need to be
outlined in relation to provision, administration/
regulation and demand for access to quality
education,
§ The role of stakeholders in increasing and
verbalising the demand for the government to
supply, quality education. mobilisation and
capacity building targeting different stakeholders
(e.g. parents, communities, and politicians) is
critical to increase demand and supply of
education.
§ The need for education institutions and
communities to ensure teachers are assigned to
appropriate classes based on experience, need,
etc., and to deal with teacher absenteeism issues
and negligence to duties that will help in
improving the standard of education.
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which primary education is economically
significant as far as the growth in the country is
concern. Primary school education generates
income for the private school owners also known
as, proprietors and teachers as well as other
category of staff and even immediate community
members. On the side of parents and or guardians,
it gives them a safe place to keep their children
thereby allowing them to pursue or engage in their
businesses.It is in that regards that DuruamakuDim and Anero (2011) said that parents and
guardians who pay to such schools money, do not
regret for doing so because the services derived
justify the money they pay. The proprietors who
run the schools cannot also regret their
involvement because of the financial rewards and
benefit they derive. The government as the
principal stakeholder on her part is comfortable for
the fact that the schools impart skills to the citizens
which will make citizens thrive well and survive
better.
From the above, it can be concluded that primary
school education help in developing the citizens,
making the children literate and help them to well
function well, which the credit goes back to the
government and other players in the affairs of
primary education gain and benefit from the entire
activity.
2. Political values: The Nigerian political
antecedents reveal that one sector where various
political eras show interest is primary education.
In 1950's and 1960's, the various political regions
demonstrated their political will through the
declaration of Universal Primary Education
(UPE) programmes in their zones. The post
independent era revealed that the 1976 UPE
programme was a show of interest on how the
government value matters related to primary
education in Nigeria. The front sliding and
backsliding of government promises through the
promulgation and abrogation of National Primary
Education Commission (NPEC) decrees speak
volumes of the premium attached to primary
education by government. Although government
may not be described to had improved primary
education through the NPEC policies but it was a
show of interest. It may not also be out of place to
say that the on-going Universal Basic Education
(UBE) programme is indeed a show of how
Nigerian government values primary education.
This statement is made to buttress the fact that the
government may indeed be unwilling to fail on
matters related to education but may not properly

execute the policies and programmes targeted at
improving education.
3. Intellectual or academic values: The modern
Nigerian society is known for adopting a formal
approach towards the education of the child. The
primary education is the major strategy. Primary
schools target at achieving academic excellence
through the teaching of several subjects and the
provision of many educational services. This is
why one of the goals of primary education as
contained in the National Policy on Education of
the Federal Republic of Nigeria (2014) is to
inculcate permanent literacy and numeracy, and
ability to communicate effectively. In the bid to
attain the goal, it developed well-articulated
curriculum. This is contrary to the mission schools
or African traditional system of education who in
the past did not adopt any given standard in
carrying its activities. Lack of prescribed
standards in handling the day-to-day running of
the early mission schools prompted Fafunwa
(1974) to say that “there was no common
curriculum among the missions, each mission and
indeed each school within certain missions
followed its own devices, based solely on the
teacher in charge”. The submission as put forward
by Fafunwa does not warrant anyone to assume
that it was not a veritable tool for the overall
human development in the society. One can say
that it served the purpose of the colonial needs
which was the prime focus of the early education
in Nigeria. If the Nigerian child must favourably
compete with children from other parts of the
world; ruled by knowledge explosion, science and
technological advancement the curriculum must
be as broad as possible. Primary education has
sufficient evidence to show for the intellectual
development of the child. It is observable that a
good number of them engage in reflective thinking
and thought provoking activities when compared
with the Nigerian, child of yesteryears or the ones
that ignored primary education.
4. Social values: The schools are generally known as
the custodian of societal values. The foundation
laid by the primary schools plays crucial roles in
achieving the inculcation of acceptable norms and
values of the society. The various rules and
regulations introduced in the school enhance the
inculcation of acceptable societal norms and
values to the Nigerian child. The values instilled
in children in such early age hardly depart from
them just as the Holy Books advices that parents
should train up their children so that when they
grow they will not depart from it. In compliance,
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the primary schools expose the child to rights and
wrongs. They sometimes use some reinforcement
measures in the form of rewards and punishments
to shape the behaviour of the child to reflect
acceptable societal values such as honesty, hard
work, patience, respect, faithfulness in God and
many more.
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Recommendations
1. In as much as this article is very much interested
with this development in education, as a matter of
urgency the syllabus should be restructured to
reflect the aims' and objectives of the system.
2. The Federal Government should provide a policy
guideline both at Federal, State and Local
Government that will improve and sustained
access and restrict drop out of school children
from school.
3. There should be proper and adequate monitoring
and supervision of schools.
4. The rural populace should be informed and
educated on the new system of education
otherwise majority of the parents may not allow
their children to go to school rather they want them
to be farmers or traders.
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Abstract
It has been established by Scholars that conflict is an inevitable phenomenon that is associated with human
interactions occurring at all levels. Conflict has thus become part of human existence. Organizations particularly
Educational Institutions cannot operate in a totally conflict free environment and atmosphere. Hence, this paper
dwells on the concept of conflict, types of conflict, causes of conflict and Conflict Management Strategies in
Educational Institutions. This paper further highlights Consequences of Ineffective Management of Conflict in
Educational Institutions. The paper concluded that considering the important nature of the education system,
effective conflict management strategies must be adopted. It thus recommended that, school management at
different levels should engage in relevant training programme to boost their skills in resolving any conflict
experienced in the school system.
Keywords: Conflict, Management, Educational Institutions, Consequences.
Introduction:
Our knowledge of the Stone Age history revealed
clearly that striking together of two pieces of stone
ignites fire. One then wonders what the consequences
will be when striking together takes place. It is certain
that the process denotes a collision of two or more
forces which may lead to devastating circumstances.
No person can be an island to him/herself. We just
have to relate together, for the purpose of genuine,
progressive and productive existence, in life.
In the course of relating with one another, humans are
bound to agree and as well disagree on varied issues of
concern that are peculiar to individuals. It is at the
point of disagreement that Conflict between two
different persons, based on contradictory opinions
sets in, in relationships. Conflict could be
dysfunctional, destructive and at the same time be a
catalyst for change, creativity and production. At the
technical level however, conflict could simply be
defined as “opposition among social entities directed
against one another”. Ajuzie (2005) asserted that
conflict is and events that abound in the society on the
account of the many facets of inequality and
exploitation of individuals in their groups and
collectivities Conflict has also been referred to as a
part of life, often a part of growth and change. We can
live with it, which implies learning about it, making
choices and seeking to transform it in a creative way;
or we can live in it and allow it to undermine
objectives or become destructive.
Conflict is a disagreement between two or more
parties who perceive that they have incompatible
concerns. Individuals, groups, departments,
organizations, countries etc do experience conflicts
whenever an action by one party is perceived as

preventing or interfering with the goals, needs or
actions of another. In behavioural terms, conflict is
also an action which prevents, obstructs, interferes
with, injures or renders ineffective, another action
with which it is incompatible. Webster Dictionary
defines conflict simply as strife for mastery, fight or
struggle. So, conflict is a state of tension which exists
when a person or group of persons perceives their
goods, needs, desires or expectations as being
hindered or blocked by another person or group(s).
Imminent from the above is the fact that conflict is
intrinsic or closely linked with societal interactions
and relationships and as long as societies exist, there
will always be conflict. Conflict in the School System
is often harped on differences in value systems, when
people make efforts to impose their value systems on
others, psychological needs and communication.
However, the effective management of conflict
especially in Educational Institutions can minimize to
great extent, the dysfunctional aspects as well as
enhance better understanding between the workers,
students and the management. The role of school
administrator in managing conflict in the school
system is very crucial Rahim (2002) observed that
conflict management involves implementing
strategies to limit the negative aspects of conflict and
to increase the positive aspects of conflict at a level
equal to or higher than where the conflict is taking
place. This paper therefore seeks to examine some
strategies that can be utilized in managing conflict in
education institutions.
Concept of Conflict
Abolade, Ogbodo and Maduewesi (2011) define
conflicts as disagreement, discrepancy over social
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issues, beliefs and ideologies. It has been described as
disagreement on the procedure of distributing power
and resources in an organization. Eze-Anyimetal
(2019) defines conflict as opposition among social
entities directed against one another, it distinguished
from competition defined as opposition among social
entities independently striving for something of
which the supply is inadequate to satisfy all. Two
points which are directly related to conflict analysis
and management can be deduced from this definition.
Conflict and competition are two points of a
continuum on which conflict represents aggravated
competition. In order words conflict arises when
disagreement emerging from competition cannot be
resolved. It follows therefore that conflict
management has to begin with supposedly ordinary
competition. The other point that can be inferred from
Wright definition is that conflicts are processes that
tend to degenerate from non-violent to violent and
from crisis to full-scale war.
Conflicts take on a wide variety of forms and have
been classified on the basis of intensity or scale of
violence, structural and character of parties in conflict
(class, ethnic, groups, religious group, racial group)
and so on and manifesting a distinct spatial character
(national, regional, inter-state or international).
However, non-violent conflict has the potential to
become violent if the regulatory mechanism is
ineffective.

Functional or Constructive Conflict: This kind of
conflict improves the quality of decisions, stimulates
creativity and innovation through which problems
can be aired and tensions released.
Dysfunctional or Destructive Conflict: This type of
conflict leads to retarded communication, reduction
in group cohesiveness and a subordination of goals to
primacy of in-fighting among members. This kind of
conflict produces bitterness, envy, anger and
unforgiveness. This type of conflict is usually
protracted with no immediate and permanent solution
at sight.
Causes of Conflict
Conflict is inevitable in an organization. It starts from
complaint by a worker who is dissatisfied with
conditions of service in his/her place of work and if
care is not taking, complaint graduate to grievances,
disputes and conflict. It includes the following:Opposed nature of interest of the employers and
workers: The employer is seeking the greatest
possible output at the least cost, he is, therefore,
constantly seeking to lower the wage rate to lengthen
the hours of work, speed up the workers, lay off and
discharge worker whenever it is temporarily
economical. On the hand, the union which represents
the work group is seeking continuous employment for
its members at the highest possible condition in
respect of hours of work security, continuity of work,
safety comforts, sanitation and opportunity for self
actualization. In this relation, both the employers and
the employee want the largest cut of the industrial
cake that they cannot get.

Types of Conflict
Conflict occurs among different classes of people and
produces different kinds of results. We will consider
only four types of conflicts that are based on where the
conflict happens and two types of conflicts based on
the kind of effect the conflicts produce.

Management Actions: This includes any decision or
action taken by management which dissatisfied the
workers. These may arise from violation of collective
agreements or agreed terms and conditions of
employments; failure to properly express matters
relating to the time of employment; violation of
safety, health and welfare provisions of the law or
provisions of other labour legislation; poor
communication with workers within the School
System; improper supervisory practices and
techniques; and unfair or unjust and inequitable
treatment of workers by their superior officers.

Intrapersonal Conflict: This occurs within a person
as he takes a decision on the use of time, choice of
partner, moral, goals and aspirations etc. This is
capable of producing anxiety and tension within the
person going through this kind of conflict. This type
of conflict can affect the sense of direction or decision
of the Educational Manager.
Interpersonal Conflict: This is a conflict that occurs
between two or more individuals. It may result from
differences in opinion, motives and actions, this kind
of conflict is what is seen when two people are having
disagreement among themselves.

Union Incitement: Union officers are many times
known to have incited and encouraged workers to file
grievance papers. This is usually one of the tactics
used to gain more membership as it is seen as an
advantage to union logical conclusion, while nonunion members would not be listened to.

Class Conflict: This is the type of conflict that takes
place among occupants of different social, political or
working classes e.g head of the School and Staff
Union.
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Individual Grievances: An individual grievance is
recognized when an employee who has cause for
complaints is given the opportunity to submit such
grievance and have it examined in accordance with
laid down procedures without suffering any
discrimination for doing so. This means that
individual grievance concerns complaints from an
individual worker for which such a worker had been
treated in a manner he considers unjust, unfair and
inequitable thereby causing him dissatisfaction. Such
cases may include:
• Personal Discrimination: This is a case where a
worker can successfully argue that the superior
has signed him/her out and treated him/her
differently from other employees. It may stem out
of bias, personal hatred or other personal causes.
• Violation of Seniority Right: This is a common
complaint among workers especially those who
have served as casuals and were transferred to the
established list and with the support of union
officers contend that their causal services should
be countable for seniority purposes.
• Unjust Treatment: These are cases of alleged
unjust treatment of workers and are very tricky to
handle. Therefore, great care is necessary by
Educational Managers to find out what is unjust or
unfair treatment. Unjust treatment may involve
lack of promotion, favoritism, excessive ethnicity,
harsh and unfair discipline, unnecessary transfer,
allocation of unpleasant tasks at all times,
punishing a worker for acts done outside the
working hours and outside the employer's
premises, etc. This particular instance is prevalent
in Educational Institutions.

management complaints often stem from disaffection
with individual worker, at times to workers as a group.
Management may complain about unfair labour
practices from workers collectively; deliberate
misinterpretation of contacts, misinterpretation of
management's position to workers, conduct of union
activities during working hours, illegal encroachment
on management function and other aspect of union
indiscipline.
Psychological Needs: Conflict may also arise as a
result of psychological needs of group and individual
in the work place. Albert (2011) opines that these sets
of needs cannot be seen but they affect the psyche and
his/her productive capacity. For instance, once a
worker is denied love, security, belongingness,
friendship, he/she is most likely to become frustrated
and aggressive. In any workplace, there are bound to
be different people with different innate tendencies. It
is necessary for Education Managers to understand
the psychological disposition of the various
categories of workers so as to cater for their
psychological needs( secured environment, secured
territory, secured jobs and privacy, need for
belongingness that is to be loved, need for friendship,
to belong to group, clubs and recreation centres).
Information management and manipulation: This
is another important factor which may be responsible
for conflict in Educational Institutions. How
information is circulated, managed and manipulated
could lead to conflict or enhance peaceful interaction
the school system. For example if the information is
used to stir up negative emotion, the result is
destructive conflict. Peaceful atmosphere can only be
promoted where information is judiciously and
creatively used. Hence, the leadership of the
Institution must learn how to disseminate and manage
information at their disposal. Rumours, campaign of
calumny and other unconventional ways of passing
information could cause more damage to the School
System.

Collective Grievances: These affect all the workers
in the School System and this may arise through the
following ways: violation of any provision of
collective agreement or legislation which may affect
all or any of the employees covered by the agreement
or legislation. Sometimes this is a management action
resulting from wrong interpretation of legislation or
collective agreement. It could also result in a
breakdown in collective bargaining process, a
disagreement between management and union either
on the interpretation of the terms of and refusal to
implement a collective agreement coupled with an
extension of individual grievances.

Oladoyin (2011) gave a broad classification of the
causes of conflict to include, Economic causes such as
wage, salaries. Profit; Social causes which include
low morale, corruption, pollution, mounting,
unemployment; Technical causes such as fear of loss
of job on computerization, unsuitable technology,
technology; Psychological causes which include fear
of job, propaganda, instigation; and Market cause
such as competition loss, recession among others

Employers Grievances: Management claims that
they fulfill their own part of employment contract by
offering work and pay. Then, workers should oblige to
act with discipline, regard for rules, orders and safety
regulations, act responsibly and do a good job. Thus,
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Conflict Management Strategies in Educational
Institutions
Conflict Management refers to the long-term
Management of Conflict involving institutionalized
provisions and regulative procedures for dealing with
conflict whenever they occur. For an Educational
Institution to achieve its goals, head of the school
must be able to resolve conflicts in a functional
manner. Functional conflict resolution means that the
conflict is settled by compromise or by collaboration
between the parties in conflict. Compromise is
possible when each party is concerned about its own
goal accomplishment and the goal accomplishment of
the other party and is willing to engage in a give-andtake exchange and to make concessions until a
reasonable resolution of the conflict is reached.
Collaboration is a way of handling conflict in which
the parties to a conflict try to satisfy their goals
without making any concessions and instead come up
with a way to resolve their differences that leave them
both better off. When the parties to a conflict are
willing to cooperate with each other and devise a
solution that each finds acceptable through
compromise or collaboration, the school is more
likely to achieve its goals.

these matters. However, in some cases the oncampus, formal processes to investigate and resolve
these issues are found to be inadequate, resulting in
the university losing their cases and costing millions
of dollars. Therefore, where parties are unable to
manage their concerns directly with each other,
processes like mediation have been widely
encouraged. Mediation provides college or university
communities with a way to handle a wide range of
difficult situations by the furthering the opportunity
for parties to strive for working arrangements with
which they can live. In short, handling conflicts using
collaborative problem solving is in harmony with
university values of co-existence of diverse ideas.
1. The establishment of a new academic discipline
around conflict resolution processing (with course
work, certificates, undergraduate and graduate
degrees) spinning off a subculture if resolving
conflicts creatively on campuses, and creating not
only eager interveners but also a constant reminder
and awareness of innovative ways to manage
conflicts;
2. The proliferation of a wide range of processes in
the larger society, like negotiation, mediation,
facilitation, conciliation, etc. which have been
viewed and embraced as in harmony with the
educational environment.

Tolerance for Diversity: Educational settings are
places where modeling and honouring particular
values ((e.g respect for diversity and diverse ideas,
reasoning together, academic freedom) are well
established. In many ways, and perhaps more so than
anywhere else, the ivory tower is recognized for its
tolerance of competing lifestyles, values, beliefs and
principles. When a wide range of conflict situations
emerge necessitating intervention, using those who
understand these and are knowledgeable about
conflict resolution processes closely resembles using
“in house experts” as members of the organization,
academics understand and require less time to learn
the specific organizational culture. Moreover, the
innovative and non-adversarial conflict resolution
processes are better suited for airing and managing
the kinds of concerns which surface in the intellectual
environment of the university community. They also
fit with what remains of the academic norm to solve
problems by reasoning together.

Hierarchical Decision Making: In resolving a
conflict in our Educational Institutions, appeal for
hierarchical decision- making can be made by the
parties in conflict. Besides, a superior academics or
staff can be requested to use his authority to resolve
conflicts through proper decision making process.
The effectiveness of this strategy declines where the
authority figures fail to adequately understand the
issues and if the subordinate does not respect the
superior. The strategy merely resolves the apparent
conflict without mitigating its sources.
Dominance: The easiest strategy to resolve a conflict
is to eliminate the other party together. Thus a party
may use dominance strategy to eliminate rival parties
by dismissing them. However, this strategy is useful
only if the problem is people-oriented rather than
organization oriented; although proper selection and
transfer can occasionally resolve people-oriented
conflict. There must be attempt to evolve some stress
absorbing and conflict-resolving mechanism as a
long term measure

Collaborative Problem Solving: Today universities
must pay very close attention to statutes if for no other
reason than their exposure to time consuming and
expensive litigation, costly financial damages and
bad public relations. Universities have tended to
mimic the fact-finding and adversarial processes of
the law in designing on-campus methods to resolve

Reconciliation: Eze-Anyimetal (2019)described
this as a process through which differences are being
addressed and resolution is being sought. This must
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be a collaborative process in which everyone works
together and build consensus. When everyone
involved work together to address differences and
agree to seek common ground, and put the best
interest of the organization, the process itself will
serve as a tool for building teams. When they reach a
resolution they are more likely to work together and
make things work. In this case, the composition of
team itself is very crucial. It is important to give equal
representation for all parties involved. Get those
people in the committee whose suggestions and
recommendations will have value and standing
among the employees involved.
Proactive measure to prevent unwanted
situations: Prevention is better than cure. Never wait
for the situation to arise in which you will have to
address differences because it has become so obvious.
Take preventive approach and plan ways and means
that will lead to better understanding and awareness
among employees on various matters that can lead to
differences. Take proactive measures to identify
potential areas where employees can develop
differences. Develop mechanisms, through which
employees can participate and freely express their
opinions and differences. Encourage and engage in a
collaborative process through which differences can
be addressed and resolved at the earliest. Proactive
measure that is preventive in nature must be an
ongoing process. It is not a onetime solution or
situation specific. It must be part of the essential
functioning of an organisation (Nnam, 2013).
Consequences of Ineffective Management of
Conflicts in Educational Institutions
When crises are not effectively managed in the school
system, a number of adverse effects may occur. Such
effects may have damaging consequences on the
overall reputation and image of the Institution. The
following among others should be envisaged by
Educational Managers, in the day to day
administration of the School System; Financial Loss,
Loss of lives, Threats to peace, Destruction of
property, Industrial unrest, Breakdown of law and
order, Economic paralysis and Transportation
problem. From the foregoing, it is pertinent to
underscore the fact that good management requires
apt foresight, effective planning for emergency and
prompt response to conflict situation, in Educational
Institutions.
Conclusion
Educational Institutions are very vital organizations,
which operational measures cannot be
underestimated in the facilitation of far reaching

policies of any Nation, since the bedrock of the
National development is hinged on the output from
the School System, from where the Nation galvanizes
its input into the wellbeing, wellness and the growth
of its Socio-political, Economic aggrandizement by
extension, that of the whole world. Educational
Institutions are also majorly populated with divergent
individuals, groups and bodies that must relate from
time, to time in the face of preponderant percentage of
bickerings, infighting and disagreements. However,
Conflict itself is usually the manifestation of the
system. So, it cannot unleash mayhem by itself,
despite its predominance in our Educational
Institutions. The pace is dictated by heads of the
school whichever they prefer; Peace or Conflict.
Recommendations
Conflict is undoubtedly a hydra headed phenomenon
in any human setting most especially in Educational
Institutions as has been established by Scholars in all
facets including human relations and in Conflict
Studies.
1. The inevitability of Conflict in Educational
Institutions brings into fore, the fact that
Educational Managers should be self-motivated
in ideal and effective tenets of human relations.
2. He/she should also avoid the principle of personal
pronoun 'I' before others in his/her day to day
relations with Staff, Students, Parents and
Stakeholders.
3. Educational Managers should as a matter of
necessity be open/transparent in seeking
professional advice from the Public
Relations/Conflict Management Section of
his/her Institution. They are Leadership and
Communication Strategists.
4. The Government should facilitate mandatory,
Periodical capacity building programme in
Diplomacy and Corporate Relations for School
heads.
5. Most importantly, Labour Unions, Student
Unions and other Sensitive line officers of
Educational Institutions should be allowed to
undergo periodic trainings in Conflict
Management and Conflict Resolutions.
6. Educational Managers should also strive not only
to acquaint themselves with the best Leadership
and Strategic Management Principles, but they
should also be seen to put them into practice
always.
7. Educational Institutions should be encouraged by
the government, to establish professionalized and
viable department of Corporate Affairs and
Conflict Management, Saddled with the
responsibility of designing policies aimed at
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Coordinating and Monitoring Conflict Resolution
Strategies and Measures in each Institution.
8. Such department should be empowered to
function well for the avoidance of Conflict relapse
in the School System.
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Abstract
This paper studied practical approach towards financing Universal Basic Education in Nigeria. Issue of funding
which is one of the major challenges confronting education implementation in Nigeria is discussed as well as
other challenges affecting the implementation of UBE programme. Practical approach to funding UBE
programme; education tax fund, alma mater endowment fund, corporate social responsibility, allocation of 10%
constituent allowance to basic education amongst others are practical systems which the government at all levels
can key in to are discussed extensively. This paper recommended that governments may consider some of the
alternative and sustainable funding techniques of Basic Education given above as alternative to counterpart
funding of the UBE scheme in Nigeria.
Key Words: Practical Approach, Funding, Universal Basic Education
Introduction
Education is one of the vital instruments in
development; it is an instrument for social mobility
for effective national growth and productivity and a
progressive instrument for change. (Adeniran,
2018)No nation can develop beyond the progress and
capacity made in education. In other words, the
development of a nation is always influenced by her
educational system. Universal access to basic
education has been the prime target of Nigeria in the
last four Decades and Nigeria is a signatory to World
Declaration on Education for All. The United
Nations Organization (UNO) article 26 of the
Universal Declaration of Human Rights, states in part
that everyone has the right to education, and this shall
be free in elementary and primary stages (FRN,
2008). Therefore, it can be said that at both
national and international levels, Nigeria is
committed to the provision of basic education to
all its citizens (Adeniran, 2018).Basic education has
been described as fundamental education, or
foundation education or bottom-line education upon
which every other education whether formal,
informal or non-formal can be built, and without
which any educational structure erected, will not
have chances of success (World Bank, 2008). The
idea behind Basic Education programme is to give
every Child foundational education for a period of
nine years which would in turn make an average Child

of fifteen years to be self- reliant and able to survive
life challenges.
After independence in 1960 and the subsequent civil
war (1966-1970), the Nigeria educational systems
have had several innovations before the Universal
Basic Education came into being. The inconsistency
of the educational system in Nigeria in the last 50
years has brought the system into a state of confusion.
The 7-5-4 system perceived to contain some colonial
biases and meant to serve the interest of the colonial
masters and not the needs and aspirations of Nigeria,
was replaced in 1976 with the Universal Primary
Education (UPE): 6-5-2-3 system, a system which
was termed too “bookish” then replaced in 1982,by
the 6-3-3-4 scheme, to accommodate vocational
subjects especially for those students who may not be
academically inclined; this no doubt was a reflection
of the flexible nature of a good curriculum.
Implementation of this system was no way near
success before it metamorphosed into 9:3:4 in year
2000.
As the nation was trying to adjust to this new system,
there is a new one, the 1:6:3:3:4 though not yet
implemented. It has been observed however that these
changes have not translated into quality education
delivery in Nigeria schools as it were, an indication
that operational factors are defective. The thrust of
this paper therefore is to examine the practical
approaches to Universal Basic Education programme
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(UBE) funding, with a view to identifying the related
challenges in the implementation of the policies to
ensure that every Nigeria youth on graduation is
sufficiently equipped with sufficientability, and
capacity to develop himself and the society.

the answer has remained elusive in Nigeria. Right
from the pre-colonial era till date, funding the
education sector has been a big challenge to every
successive government that comes on board in
Nigeria. It has been a cog in the wheel of education
development/progress in Nigeria. As a result of
governments low allocation of fund to the education
sector, Nigeria is rated among the poorest funded
education sector even in Africa where she claims to be
the giant (Anibueze & Okwo, 2013).
In its Education for All (EFA 2015); Achievements
and Challenges, the United Nations Educational
Scientific and Cultural Organisation, (UNESCO),
recommended that 15 to 20 per cent should be
allocated to education in the national budgets of
developing countries. It also proposes that
governments should spend between four per cent and
six percent of GNP on education. The obvious decline
in the budgetary allocations for education in the 2020
budget is worrisome as most funds are allocated to
security, works and housing. Even the 2019 budget for
education fell below the 15 to 20 percent minimum.
The education sector in 2019 got N620.5bn (about
7.05%) of the Federal budget not reaching the 15 to 20
percent benchmark. (Saad Y. S, 2019). Funds for
education goes into various facets of the system
i.e. Capital and recurrent expenditure. Besides
salaries, fund for Basic Education in Nigeria comes
from various sources. Decree No 7 of 1992 stipulates
that all companies operating in Nigeria with a
minimum of 100 employees are required to contribute
2.0 percent of their pre -tax earnings to the
Education Tax Fund for the purpose of funding
Education (UBE,2004). The Federal government
intervention in U. B. E is funded through 2% of the
Consolidated Revenue Fund (CRF) of the Federal
Government; Funds/contributions in the form of
Federal Government Guaranteed credits;
Local/international donor grants.
The Federal intervention funds to states will be used
for the purpose of broadening access, improving
quality and ensuring equity in basic education, but not
for teachers' emoluments and overhead costs. The
components are: Substantial part of the Consolidated
Revenue Fund will be disbursed to states as matching
grants; and that part of it will be disbursed to states for
special interventions UBE Act, (2004).
The sharing formula of UBE intervention Fund
currently in operation as approved by the Federal
Executive
Council (FEC) in December 2005
provides the following components:

The Universal Basic Education Programme (UBE)
The Universal Basic Education was legally
introduced through the UBE. Act of2004 with one of
its integral objectives in section 5.1 (1): the provision
of free, compulsory education for every Nigeria child of primary and junior secondary school age
(FRN, 2008). The UBE, apart from being another
huge national development programme was are
sponse to one of the Millennium Development Goals
(MDGs) on education for all by2015, a strong
evidence of Nigeria's commitment to different
international conventions in 1990, 1991, 1997 and
1998 respectively, on the promotion of basic
education.
The universal basic education programme has basic
education and universal contents, hence, in its
inclusive sense, the basic education provides:
a. education programme for the acquisition of
functional literacy, numeracy, and life-skills,
especially for adults.
b. special programmes for nomadic populations.
c. programme initiative for early childhood care and
socialization.
d. non-formal skills and apprenticeship training for
adolescents and youths who have not had the
benefits of formal education; etc.
The universal contents include, inclusiveness,
implying that persons of all manners and conditions
of physical, spatial and psychological existence will
benefit from the programme.
Funding as one of the major challenges of UBE
Finance plays a vital role in educational development
due to the fact that its availability as well as efficient
and effective management will determine the quality
of educational programs for sustainable national
development. It is therefore, considered necessary
that funds for the implementation of educational
programme should be readily available and school
managers should also be actively involved in
strategies of sourcing for funds to finance education
in order to achieve the nation's educational objectives
Abdulahhi & Abdulkareem (2017). Educational
finance involved all the activities directed towards the
process of sourcing, allocating and managing public
school funds in providing educational service for the
attainment of educational objectives.
Funding education has been a very big question that
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Matching Grants to states on
50% - 50% basis
Educational Imbalance
14%
i)
Grants to states adjudged as performing well
05%
ii)
Grants to states supporting their efforts for the ed ucation of physically and mentally challenged
children
02%
iii)
Grants to States for School Feeding programme
05%
iv)
UBE Implementation Fund
02%
v)
UBE Monitoring Fund
02%
Total
100%
The Federal Executive Council approved the criteria for fund utilization of the UBE intervention
fund to the states and FCT as follows:
i)
Expenditure by components of UBE Programme
a) Pre-primary education
5%
b) Primary education
60%
c) Junior secondary school level
35%
(ii)
Expenditure by activities in each of the components of the UBE programme:
a)

b)

Infrastructural Development
70%
This inclu des the following:Classroom construction,Classroom furniture, Classroom
renovation/rehabilitation, Laboratory Technology equipment, Borehole construction
Construction of toilets, etc

,

Textbooks and Working Materials
15%
In spite o f the funding arrangement on basic education in Nigeria as stated above, scholars have
identified several lapses and gaps in the funding of the Basic Education in Nigeria to include
inability of some state Governments to access the UBE fund due to inability to raise 50%
Counterpart Fund.

Other Challenges to the Implementation of UBE
Free, compulsory education which is the essential
ingredient of the UBE connotes that children while
undergoing schooling process (primary to junior
secondary levels) would not be made to pay any form
of fees and that materials essential to learning will be
adequately distributed to pupils free.
Infrastructural facilities, particularly classrooms,
laboratories, workshops among others shall be
qualitative and reasonably adequate. But, to a large
extent these were hampered by poor funding by the
government (Kalagbor, 2010).
Largely to some extents the following factors
accounted for the challenges faced in the proper
implementation of the UBE scheme

Ministry of Education each striving to outshine
another. But in some occasion there are related
concerns that affect team synergy at workplace; they
are: ineffective communication; poor
management/coordination/strategy; poor leadership
and followership; individuals not being team players;
or people simply not pulling their own weights. The
consequence of these team synergy problems are low
productivity; discordance, inefficiency, overlap or
gap of work, average performance, lack of
responsibility and accountability, self-interest, blame
trading, and so on.
Inconsistency of State Governments in Accessing
UBE Funds
Part of the problems facing the proper
implementation of universal basic education act is the
inconsistency of many state governments in accessing
the counterpart funds. The state is expected to pay
50% as counterpart funds in order to access the full
funds. The funds meant for all the states of the
federation up to 2019 fiscal years are lying fallow
with the Central Bank of Nigeria with only fewer
states accessed up to 2018. Many of the state
governments particularly in the South West are still
living on the old luxury that we are contented while

Lack of Synergy between different agencies in
education sector
Achieving team synergy in the education sector like
any corporate world has been herculean due to the fact
that individuals that make up a team have different
ways of carrying out their duties (Aikulola, 2019).
More so, there are discrepancies in individual
priorities, capacities, interests, personality, lifestyles,
strengths, weaknesses, among others. From the Local
Government Education Authority up to Federal
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those from the Northern part of the country where
accessing the funds to the fullest. According to report
(UBEC 2017), un-accessed fund as at May, 2017
amounted to 69,384,971,183.75. At the end of 2018,
the idle funds stood at a whopping N67bn, and as at
June 2019, over N87bn lay idle at the Central Bank of
Nigeria for the simple reason that States were unable
to meet conditional counterpart funding that would
enable them access the funds. The federal government
forcefully utilized N71.3bn on Paris Club debt
refunds belonging to the States, to pay counterpart
funds on their behalf and force dutilization of the
funds for needed infrastructure. Yet States failed to go
through the process of providing credible action plans
that would facilitate release of the funds, thereby
forgone their Paris Club refunds (Tiwamus,2019)

Inaccurate and Unreliable Data
In education sector in Nigeria today different data are
generated for different purposes. Same school will
give different data to different agencies same day
depending on the importance attached to such data
(Adeniran & Wahab, 2019). It is quiet disheartening
and disgusting when States creates artificial figures
for the purpose of receiving allocations from the
Federal government. This problem had labeled the
country, a nation without reliable data. The recent
2018 National Personnel Audit report published by
UBEC 2019 reveals that many out of school pupils are
in one school or the others. This indicated that
inability of states to accessed schools accounted for
falsification of data been generated from time.
Inadequate Infrastructural Facilities for the
implementation of the program
In a majority of Nigeria schools, the classroom
accommodation is grossly inadequate. As a result of
the large enrolments in these schools, the classrooms
are usually overcrowded, with up to sixty or more
students receiving instructions in classroom designed
for only thirty or, forty students. In most cases, the
chairs and desk are not enough; learners are often
seen, standing, or sitting on windows or broken desk!
When students are overcrowded like this, there is a
stalling of the teaching-learning process and a
disruption of the children's mental activity, a situation
that generally militates against effective teaching and
intellectual development in the learners.
For
effective teaching and learning, well equipped
laboratories and subject rooms are needed; but the
truth is that majority of Nigerian schools today lack
these essential facilities. Many schools, colleges and
higher institutions have buildings that they call
libraries, but most of these are not equipped with
essential books, current journals, magazines and other
educational resource that can aid effective teaching
and learning. Also, many schools and institutions do
not have science laboratories while a good number of
those that have, do not possess the basic tolls or
equipment as microscopes, dissecting instruments
and specimens.

Inability of full implementation of UBE Act by
many States
The UBE act stipulates that free education should be
provided from pre-primary to JS 3 and there should be
transition from primary to Junior Secondary Schools.
Many states, particularly in the South West are fees
paid. The broadcast on air that schools are free of fees
are devoid of truth. Parents have to pay through their
nose in order to ensure that their wards are adequately
catered for. Also many States failed to see that Basic
education ends in Junior Secondary School 3 and as a
result the sole right of State Universal Basic
Education Board (SUBEB). Only fewer states in the
South West give full autonomy to SUBEB to run the
program. Lagos is a clear example of such where
SUBEB is in control of the program, what we see in
most of the other states, is the provision of
infrastructural facilities by SUBEB but the control of
personnel and school activities lies with State
Ministry of Education. This act is making control and
supervision difficult because he who pays the piper
dictates the tunes.
Poor Monitoring and Evaluation Services
Education policies, projects, or programmes most
times are devoid of effective monitoring to ensure
compliance and implementation according to laid
down criteria or intentions. As Moja (2000) rightly
observed, “inadequate planning and funding as well
as the inadequacies of the monitoring processes for
the implementation of national policy on education
contributed to a lack of classroom space in the subsector”. Many of agencies in education sector lack
good means of transportation. Visiting schools and
project sites usually posed problems to educational
personnel. Funds meant for provision of good means
of transportation are often channeled towards
different means.

Poor Implementation of Pre-Primary Programme
The pre-primary education is the ultimate foundation
stone needed by the child to smoothly transit to the
formal school system at the primary level. Any shaky
foundation here naturally will affect other levels.
Ironically, the policy statements on this level of
education are a failed one. In the National Policy on
Education (2004) “Policy”, the Government
committed herself extensively as to the measures she
will take to achieve the stated objectives for pre-
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primary education. Pre-school age children in the
country are to benefit from the lofty objectives of preprimary education policy, there is the need for the
Federal, State and Local Governments to ensure that
relevant facilities are available in both rural and urban
areas. The above-mentioned initiative on early
childcare undertaken by the UNICEF holds good
promise for narrowing the gap in pre-primary
education provision between rural and urban areas if
vigorously pursued. All the schools where preprimary schools are functioning lack qualified and
competent care-givers. These situations hindered
effective learning and smooth transition.

of 6-15 year olds living in the municipality and the
special conditions of the municipality. This funding is
not ear-marked and the municipality can decide for
itself how it allocates this funding. The statutory
government transfer for municipal basic services is
approximately 25 per cent of the calculatory costs.
The funding for general upper secondary education
and vocational education and training is based on the
number of students reported by the school as well as
on the unit prices set by the Ministry of Education and
Culture. (Finnish, 2017).
For proper funding and implementation of universal
basic education, the following points were postulated
as practical approach (Adeniran & Wahab (2018).

Inadequate Dedicated and Committed Teachers
Teachers are grossly inadequate in most schools.
Most of the teachers available in Nigeria public
schools are not dedicated to duty. Most are employed
because they cannot secure employment elsewhere.
They see teaching as last resort. This is seriously
having negative effect on teaching and learning
processes.
Because of the comparatively poorer conditions of
service of teachers in the Nigeria society, the tendency
for many teaching in the nation's school today, as was
the case with their predecessors in later colonial and
independent Nigeria, is to use the teaching profession
as a stepping stone to other highly esteemed and more
attractive jobs.
In consequence, teaching is gradually becoming a
profession for fresh graduates of universities and
colleges of education who are ready to call it quit,
without provocation, as soon as they find greener
pasture elsewhere. From time to time, therefore the
teaching staff in Nigeria educational institutions is
usually unstable.

(i). Establishment of Education Bank
Government should consider the establishment
of Education Bank to serve as a pool for the
collection of Education Statutory Funds and
Voluntary Donations for easy disbursement of
approved fundsto support various Basic
Education interventions. The proposed bank
should be available at every states of the
Federation and be wholly monitored by
representatives of Federal Ministry of
Education, Universal Basic Education
Commission, State Ministry of Education, State
Universal Basic Education Board, NUT and
experts in financial management.
(ii). Strengthening of Existing Funding
Arrangement
The current funding arrangement of the
government should be strengthened through
legislation to reduce the percentage of
counterpart fund paid by state Governments to
access the UBE intervention Fund. The current
50% counterpart Fund payable by State to
access UBE intervention Fund places great
burden on their shoulders. This may be partly
responsible for inability of some state
governments to meet up with the conditions for
accessing UBE Fund. The government may
consider the reduction of the counterpart Fund
payable by state Governments from 50% to 30%
to enable them access the UBE Fund and
enhance the implementation of the programme.

Practical Approach to UBE Funding
For any programme to achieve a significant success,
there must be adequate financial backing and stake
holders in education sector must be reasonably
consulted, informed and their inputs considered
necessary in policy making and implementation. This
will go a long way in taking care of mobilization of the
people in the perspective of educating them on the
intricacies of the new educational system.
A leaf could be borrowed from the Finland
educational system. Responsibility for educational
funding is divided between the State and the local
authorities. Most private institutions do not differ
from those that are publicly maintained. They also
receive public funding. Pre-primary and basic
educations are part of the municipal basic services
that receive statutory government transfers. The
statutory government transfer is based on the number

(iii). Establishment of Alma-Mater Endowment
Fund (AEF)
Many states have adopted Alma-mater day. For
proper contribution by such association, there is
the urgent need to establish National Almamater Endowment Fund with chapters in each
State and local government areas. This would
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serve as a veritable tool to enable such
association give back to the society especially by
Old Students who have made their marks in their
chosen fields. Ogun state is a practical example
where civil servants are being compelled to visit
their old schools or adopt a school on almamater day and give back to the schools.

capacity building workshop programme will be
a good one. The exchange and transfer of
technical know- how from developed countries
to developing countries like Nigeria for capacity
building of teaching and non- teaching staff of
Basic education. In this regard, the activities of
UNICEF, World Bank, UK aid, WHO and so on
should be strengthened. This would lessen the
burden of Government in the area of capacity
building

(iv). Allocation of 10% of Constituency Allowance
to Basic Education
Government should consider through
legislation, the devotion of 10% of the Total
Constituency Allowances payable to Senators,
Representatives, State Assembly members and
local government Councilors to basic education.
This way, more funds would be available for the
implementation of the UBE programme in
Nigeria. This fund could as well be channeled to
the Education Bank earlier mentioned.

(viii). Basic Education Trust Fund
Education Trust Fund (ETF) is not a new
concept in Nigeria. However, its impact is more
felt at Secondary and tertiary Levels of our
Education System. Therefore, government may
consider the establishment of Basic Education
Trust Fund (BETF) to cater for Basic Education.
(ix) Taxation of Contracts and Financial
Transactions
The major source of Government revenue is
Tax. Government may however consider the
deduction of certain charges on every tax paid by
individual and organizations as contributions to
Basic Education up-liftment. Also, every
contract awarded should attract 1% charges as
contributions to Basic Education Fund. Banks
and other financial institutions could be
compelled to set aside 50k on every debit
transactions on the usage of Automated Teller
Machine (ATM) and Mobile Applications as
Basic Education Fund to be domicile in
Education Bank.

(v). Strengthening the Involvement of Non
Governmental Organisations
Nigeria is dotted by proliferation of NonGovernmental organizations. However,
Government is not doing enough to compel
NGOs to contribute immensely to Basic
Education in Nigeria. NGOs should be
compelled through legislation to contribute to
Basic Education through support services in the
provision of learning materials such as
Textbooks, Exercise books and other writing
materials.
(vi). Corporate Social Responsibility (CSR)
Corporate Social Responsibility is not a new
concept in Nigeria. What is new is the Corporate
Social responsibility to basic education.
Companies, factories, Banks and other
corporate organizations should be compelled to
show evidence of their interventions to Basic
Education as pre conditions for annual renewal
of their operation Licenses. Operation adopt a
school could be introduced in every local
government area where company or
organization is sited. Citing Ogun State as an
example, Corporate bodies could be mandated
to adopt a school and indicate areas in which
infrastructural facilities will be provided or total
renovation of dilapidated building/ construction
of new ones.

Conclusion
Education remains the most potent tool and an
indispensable for nation building. A vast majority of
Nigerians are not proud to send their children to
Nigeria public schools, a situation that has given
private school owners the impetus to exploit
Nigerians without batting an eyelid. The Federal
Government of Nigeria cannot continue to display a
sense of satisfaction with the present state of its
education in which Nigerians who get exposed to it
cannot plough back knowledge acquired into the
society. It is therefore recommended that
governments may however consider some of the
alternative and sustainable funding techniques of
Basic Education given above to enhance the full
achievement of the UBE Programme for the
attainment of the Millennium Development Goal and
also as an alternative to counterpart funding of UBE
scheme.

(vii). Exchange Programme
For a developing country like Nigeria, the idea
of exchange Programme as supplement for
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Abstract
The importance of tertiary education to any nation cannot be undermined. It has been recognized as a formidable
tool for political stability, social reconstruction, economic buoyancy and cultural integration. Unfortunately, the
tertiary institutions in Nigeria are not really helping matters because various tertiary educational institutions
have been bedeviled with cases of cultism activities. Cases of cultism involving loss of lives and shedding blood of
innocent people and vandalization of valuable properties within and outside the campuses. The menace and
aggressiveness of cult members and cult related activities on campuses are mind-boggling, irritating and
distasteful, deadly and devastating, and most importantly their negative implications on educational
development. The effects of cultism have been identified and these include: disruption of school calendar and
subsequent closure of institutions, leads to insecurity, lawlessness, moral decadence, drug abuse, indiscipline,
sexual harassment and systematic destruction of family values. This paper investigated the menace of cultism in
Nigeria tertiary institutions and its implication for educational development in Nigeria. This paper took a cursory
look at the cases, causes, effects and measures adopted in overcoming this ruinous problem permeating the
institutions. Conclusively, all hands must be on deck whereas the government should perform their roles
effectively, the institutions must be thorough in their duties and parents create time for effective monitoring and
provide meaningfully for their children. Therefore, cultism will be drastically reduced or stamped out in the
tertiary institutions.
Keywords: Tertiary Institutions, Cultism, Cases, Causes, Effects and Measures of Control Secret Cults.

Introduction
Education is the bed rock of all development. Without
sound, robust and well financed education, no
genuine development can take place (Usman, 2016).
Hence, education should be fully designed, well
financed and adequately supervised to take care of all
facets of development. There are three specific stages
of education; primary, secondary and tertiary stages.
The tertiary is the last stage where characters are
molded; minds are trained and brains are developed to
be good leaders of tomorrow and contribute
meaningfully to the development of the society or
nation at large. Tertiary education plays a vital role in
the development of Nigeria. It serves as an instrument
for economic growth, political stability, social reorientation and cultural value appreciation (Enu,
2011).
All over the world, tertiary institutions have been
regarded as “citadels of learning” that are known to
provide social atmosphere which allows students to
enjoy peaceful co-existence and excellence in
education that will ensure them become well
developed and well-adjusted individuals after

graduation. The achievement of tertiary education
goals in Nigeria have not been unchallenged. One of
these self-inflicted challenges is the menace of
cultism which has eaten deep into the education
system.
Jekajaye (2008), enumerated some of the menace of
the secret cults in the Nigeria institutions of higher
learning thus: The principal assistant registrar of
Delta State University-Peter Obodo was murdered in
cold blood by cultist over issue burdening on school
administration, Mr. Ileoje, the Head of Department at
the Institute of Technology (IMT). Enugu was shot in
his office by a female cult member early in 1997,
Early in 1997, a final year Banking and Finance
student at the Ondo State University, Ado-Ekiti
(Osua) was killed for deflection. He was murdered in
his hostel after renouncing cultism, On July 10, 1999,
seven graduates of the Obafemi Awolowo University
(OAU) Ife, were murdered in cold blood on their sleep
by secret cult members from within and outside the
campus and at the University of Ibadan, the Chief
Security Officer was brutally beaten by cult.
The secret cults members are recruited in tertiary
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institutions as early as new students are admitted “to
catch them young” by giving them funning gifts,
pretending to be given them orientation, counselling
services and introduce the innocent/fresh students
into the society. Also, the new students are lured into
cultism through the old members of the society either
they are in the same hostel, department or living in the
same environment in the off campuses. The old
members go out to look for sharp, brave students from
affluence or wealthy homes who have ability to keep
secrets and trustworthy.
Fasanmi (2006) asserted that over the past two
decades' attempts have been made to deal with the
problem of cultism. One of such attempts was the
enactment of decree 1989 that pronounced a number
of jail term to any cultist found guilty. This is an
indication that cultism is rampant and worrisome in
higher institutions in Nigeria. Therefore, if Nigeria is
to have all round development without any upheaval,
resentment, prompt attention must be paid to the
menace of cultism, which is becoming rampant in
recent times in the various tertiary educational
institutions in Nigeria.

Damian (2006) identifies six purposes of the
fraternities. They are: recognition and respect for
God, encouragement of moral living, making much of
friends, promotion of charity, emphasis on honesty
and integrity and discouragement of gambling and
use of power. The purpose of secret societies in higher
educational institutions in Nigeria, as conceived by
their founding fathers, was to help establish good
moral living within the campus and to promote
literary creativity among the undergraduate members.
Alas! The case is not so these days, the reverse is the
case in the educational institutions. Secret cults are
rampant these days in universities, polytechnics,
colleges of education, secondary schools and primary
schools and their activities are deadly, destructive and
spread rapidly. Also, they have derailed from the
founding fathers' objectives.
According to Damian (2006) and Adesina (2009)
there are different types of secret cults in the tertiary
institutions among which are: Agbaye, Amazons,
Barracudea, Bees, Black Axe, Black Beret, Black
Cats, Dragon, Eiye, Daughters of Jezebel, Truth
Seekers, Sea Dog, Mafia etc. Some of their signs or
features according to Adesina (2005), include:
holding of meeting in obscure places, including
bushes, distant villages, uncompleted building, and
cemeteries setting at the dead of the night, use of
dangerous weapons like butchers' knives, axes,
cutlasses, pistols, acid and native charms, use of nonverbal signs known only to members, consumption of
hard drugs, cocaine, heroin, Indian hemp etc.,
initiation on oath of secrecy and allegiance that
involves fetish rituals including the drinking of
human blood and other concoctions whose
combinations or preparations are known by the
members alone.

History of Cultism in Nigeria
Cultism is referred to as secret cult in a spiritual or
religious practice by a group of individuals. It can also
be described as a secretly organized association in
which activities are done secretly without any legal
support or authority. It also indicates that their
policies, rituals and admission are done secretly and
kept away from the general public and non-members
no matter how closed or related they may be.
Okemakinde (2016), described cultism as a
movement of students of like minds who through oath
of secrecy decide to obtain whatever they want in the
campus by any means. Further described by Salami
(2009), is the secret society whose proceedings are
kept secret, his officers are not published or made
known, objectives are not made public and members
are under oath and their activities are dangerous to the
campus community.
The emergence of secret cults in tertiary institutions in
Nigeria can be traced back to the early 1950s.
According to Opaluwah (2000), what is known as a
secret cult in tertiary institutions started at the
University College, Ibadan, Nigeria in 1953 by
Nigeria's only Nobel Laureate, Professor Wole
Soyinka and Olumuyiwa Awe, Ralph Opara, Tunji
Tubi, Daign Imokhuede, Pius Olegbe and Olu
Agunloye formed the Sea dogs confraternity (aka
Pyrates). The ideas behind the formation of the
confraternity were both patriotic and altruistic as it
was not imaged as a secret cult.

Causes of Cultism in Nigeria Tertiary Institution
In Nigeria tertiary institutions, some students
embrace cultism because of one reason or the other
among which are enumerated below;
Poverty factor: some covetous students are enticed
with financial backing and to come out of the poverty
chain they opt for the secret cult which seems like a
saving grace to them in time of needs because they are
normally promise to supply their needs from time to
time, with this enticement, they win the innocent
students into their groups. This was discovered during
the interview conducted. Even though at the end they
regretted their action but they could not come out
again.
Academic factor: a student who is weak
academically, managed to pass senior secondary
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certificate examination and Jamb, possibly through
machinery and find himself or herself in tertiary
institutions, to forge on becomes so difficult, the only
way out to retain him or her studentship is to join cult.
Also a weak and lazy student will be easily lured into
cultism. Therefore, to forge on in his or her academic
work becomes difficult except to seek refuge in secret
cult. Damian (2006) corroborates this assertion by
saying that lack of self-confidence to face the rigours
and challenges of academic work in institutions of
higher learning made them join secret cults to get
means of escape from reality and made them obtain
favourable grades from their lecturers.

Fame factor: youths in tertiary institutions want to
belong, to be known and popular in the society; their
names to become house hold one, forgetting that if
they are sound and know their onions in the chosen
career, they would be known and popular without
involving in cultism. The oral interview conducted
revealed that bastardization of religious and poor
moral training has destroyed the good consciences of
the youths and planted evils their in. Also, religious
leaders are seeking powers in cults, couldn't preach
holiness or righteousness but preaching prosperity,
appreciating and honouring the highest donors in the
religious houses

Home Background: a child may join a cult while in
tertiary institution if the parents of such students are
cult members. Through the interview conducted on
respondents, it was discovered that some have been
attending meetings with their parents by virtue of
their position in the family, especially the first male
child of the family is always the child that the father
will love to replace him after his demise. Hence, a
child who has been a member from home, will
definitely continue when he gets to the tertiary
institution, he will not renounce his membership.
Supported also Damian (2006) stated that some
students herited the act from parents; those who came
from traditional homes where they practice “Ogboni”
in Yoruba land and “Lodge” in General. Some are
from broken homes and no one to correct or train them
in the way they should go so as not to depart from it in
future. Some parents have no time to monitor or
supervise their children they are more interested in
their businesses hence their children are living a loose
or careless lives. As a result of this, they join secret
cults.

Political factor: love for power or political offices so
as to cave out sphere of influence for themselves.
They believe that when one joins a cult, he would
reach or attain any political office in the society.
Legal factor: the law of the land does not support
cultism or cult related activities, still the people
caught in cultism activities are not charged to the law
courts. The ones that are charged are by one way or the
other set free because of connections and influence of
their rich and influential parents.
Other causes of Cultism according to
Adesina
(2005), Damian (2006) and Okemakinde (2016) are
the prevalence and seeming triumph of violence,
corruption and crime in the society, peer group
influence, revenge, elevation of status and
exploitation of legal loopholes.
Cases of Cultism in Tertiary Institution
Cultism in Nigeria universities dated back to about
fifty years ago and its involvement in violence
became manifest only some two decades ago. The
existence of these groups on campuses has made life
unsafe and meaningless to both staff, students and
communities around them, some of their activities
include: harassing any non-member who snatched a
member's girl friend or 'sugar daddy' (in case of
female cultism); harassing any female students who
refuse their amorous advances; harassing any lecturer
who insist on merit for passing examinations among
others.
According to Akor (1994), one of the earliest reported
secret cult violence occurred at the University of
Nigeria, Nssuka in 1985 when a non-cult student
incurred the wrath of another student, who was a cult
leader for snatching the latter's girlfriend. Adewale
(2005) reported the following: in 1991 a student of
University of Port-Harcourt was beheaded during a
feud between cult members; at Delta State University
of Abraka, the activities of secret cult groups resulted

Economic factor: in a society where the future is so
bleak, feel that the society has no plan for the teaming
population of youth, employment is no more easily or
readily available or attainable and they want to have
what it takes to be a man in the future. They observe
that most people who claims to be successful are not
well educated or read and they are making it, hence
they embrace cultism instead of trusting God that all
things are possible with God, imbibe the culture of
hard work that never kill but failure to do it is the
problem.
Damian (2006) averred that students are enticed to
become cult members through promises of job offers
on graduation by elderly cultists who hold strategic
positions and wield a lot of influence in society.
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to the death of a principal assistant registrar and his
wife; on 5th August 2002, a 300 level economics
student was shot dead and slaughtered at the
Dallimore area of Ado-Ekiti, the capital city of Ekiti
State.
Besides, Ogidefa (2008) reported that Tony Ileogbuna
acting head of geology department at Enugu State
University of Science and Technology was murdered;
Yomi Edeki of University of Benin was killed on
th
February 4 ; Tuesday; March 9, 2004. Vincent Uloho
of University of Benin, Benin City was also murdered
in cold blood. Again, July 2004, Wale Adeyori and
Banji of the Federal Polytechnic Ilaro were also
killed; Ashifat Olatunji Shaeed, a student of the
Polytechnic Ibadan was slaughtered in March, 2005;
Gbenga Joseph, a policeman attached to anti-cult
squad of Kwara State Police Command was killed by
suspected cultist in June 2005. Cultists slaughtered
Bolaji Toniwa, a student of Lagos State University in
September, 2005. Up till now the cases of killings or
blood shedding of innocent people and destruction of
properties have not been eradicated or curtailed.

lower the productivity of the individual and
consequently, retard national development, leads to
insecurity, lawlessness, moral decadence, drug abuse,
indiscipline, sexual harassment and systematic
destruction of family values.
Measures against Cultism
Cultism and cults related activities could be curtailed
if all hands are faithfully and genuinely put on deck.
The government, parents, institutions, the students
and the society should not pay lips services to this
menace.
Government Efforts: The government should make
a strong law against cultism and see that whoever is
caught is sanctioned accordingly without minding
whose horse is gored, any civil servant that is
suspected to be a member of any secret cult should be
tried and punished under the law, an idle hand is the
workshop of the devil! Hence, government should
endeavour to provide the teaming population without
any source of income with jobs; and empowering than
when they finish, the curriculum of the tertiary
institutions should be geared towards self-reliant; so
that when they finish, they will not all rely on the
government for white collar jobs that are not readily
available, government should make the school
environment conducive and lively; provide financial
support to the institution adequately to meet the needs
of both the staff and students. When this is done, the
staff will be fervent and committed too, government
agencies should step up their campaigns against
cultism by explaining to the students the evil nature of
cultism, its effect on themselves, education and
general public at large through sensitization, seminars
and workshops. Osaigbovo (2000) recommended that
through seminars, workshop, symposium, posters,
handbills and public lectures on cultism may be
effectively combated. In addition, the government
should revisit the payment of bursary to students
towards cushioning the effect of campus hardship and
financial predicaments that make them all as a prey.

Effects of Cultism on Educational Development
Cultism which is generally believe that it is deadly,
devastating and traumatic, its activities has negative
effect not only on the institutions but on the parent,
students themselves, the immediate society and the
nation at large. Okemakinde (2016) affirmed the
effects of cultism on school administration. These are:
Insecurity: Some parents now prefer off campus
accommodation for their children in tertiary
institutions for fear of being victims of campus
cultists' rampage. It should be noted that
accommodation outside campuses are not even safe
because cult activities are being extended to the four
walls of institutions.
Destruction of valuable properties/lives: Cult
violence is wide-spread in recent times; properties
worth billions of naira in terms of buildings,
equipment's, books and so on have been destroyed in
the institutions and even in nearby communities
which has affected.
Other effects of cultism and cults related activities as
enumerated by Adesina (2005), Damian (2006),
Okemakinde (2016) are: disruption of school
calendar and subsequent closure of institution, blood
shedding and destruction of lives of co-students and
staff, loss of precious lives, dent on the family image
when wards/children are linked with cultism, loss of
confidence in the training and character of products,
the embarrassment caused the nation in the
international community leading to resection of
rejection of and discrimination against products of the
Nigerian educational system as a whole, cult activities

Parents Efforts: The parents have a lot to do in
curbing cultism in tertiary institutions. Parents need to
teach their children in the way they should go, so
when they grow up they will not depart. Hence,
parents should endeavour to give their children sound
training; morally, spiritually and inoculate in them
dignity of labour and containment. However, parents
should try as much as possible to supply the necessary
or basic needs for their children that can make them
comfortable on campus without being enticed,
parents and guidance should monitor their
children/wards while in schools, parents should visit
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and ask how they are faring from their advisers,
supervisors, the counsellors, department and students'
affair department and parents should endeavour to
attend school/community forum whenever the school
calls for such meetings.

times, the authorities of tertiary institutions must
show doggedness in their determination to stamp out
cultism and take practical steps by shunning all forms
of corruption which may encourage cultism,
organizing campaign against cultism of campuses,
having adequate security and be ready to cooperate
with law enforcement agency.
They must brace up to challenges of cultism, which
has become one of the most potent evils of the recent
time. Adewale (2005) suggested that it is very
necessary for the committee of Vice-Chancellor of the
Nigerian universities to adopt a common and uniform
approach to solving the problem of cultism. Jamiu
(2008) posited that the school authorities must
intensify armed patrol and surveillance on campuses.
The current effort where students form vigilante
groups to monitor cultists should be encouraged.
Prompt action concerning cases of cultism is also a
necessary condition as delay in taking actions against
offenders worsen the situation. It is suggested that any
member of the public, no matter how highly placed,
linked with the activities of cultism in campus should
be tracked down and brought to book.

School Management and Curbing of Cultism
As government security agencies and parent have
responsibility in curbing cultism, so also do schools
have salient task to do. The school authority/
management should frown at cultism seriously. They
should not close their eyes to the activities of cultism,
the school authority at the point of admission should
present referral letter from their previous institutions,
their parents also to swear to affidavit and vouch for
the good conduct of their children, institutions should
have a well-articulated laws against cultism and
should be made know to all students as they are newly
admitted, all cases of cults activities should be dealt
with promptly according to the laws against cultism,
all those in charge of students: such as the Deans of
Faculties, faculty officers, Dean Students Affairs, hall
masters, hall wardens and all those that are involved
in the management of hostels should keep constant
surveillance on the students both in their hostels and
in the school area, any unscrupulous behaviour or
miscreant should be reported without any delay,
students caught should be immediately face
disciplinary panel and sanction accordingly. Also, to
stamp out or reduce the activities of cultism, the
tertiary institutions should establish: strong Guidance
and Counselling unit, social clubs and provide
modern and adequate recreational facilities/sporting
activities for the students, good moral education
should be taught and enforced by the school authority.
Staff should leave by example, that is, they should
desist from being members of secret cults and the
management and staff should cooperate and work
with religious organizations and government in other
to eradicate cultism treat in campuses.
There must be improved living conditions on
campuses so as to minimize perceived strain in the
social system which underlines cultism on the
campuses (Adewale 2005). Omoegun and Akanle
(2007) suggested that universities should be
reorganized, funded and should be provided with
games so as to make universities attractive, involving,
so that youthful exuberances of students will find a
rewarding outlet in competitive sports like football,
athletics which could engage students in their spare

The Society Efforts in Curbing Cultism
The community is the host area where the institutions
are located and where some of the students are living.
The people in this community can assist in eradicating
cult activities. The community should quickly report
any suspected and cases of cultism in their areas to the
institutions authority. They can also play the role of
local prentice to the students by counselling or
advising them. Aggressive evangelism of waging war
against cultism in all tertiary institutions should be
allowed by all religious and social groups in the
country because religious organization and social
institutions still remain a force to reckon with in the
crusade against crime.
Conclusion
If all hands are on deck, without looking back, where
the government performs their roles as proprietor
effectively, the institutions are thorough in their duties
and parents create time for effective monitoring and
provide meaningfully for their children, cultism will
be drastically reduced or stamped out in the tertiary
institutions.
Recommendations
1. Government should increase the budgetary
allocation to education to fall in line with
UNESCO recommendation (26%).
2. Government should provide all the necessary
equipment and infrastructures to the tertiary
institutions.
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3.
4.

Institutions should maintain the laws of the land
and sanction any student involving in cultism
accordingly.
Parent also should monitor their children
thoroughly.
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Abstract
Educational policy is a statement of intended action aimed at improving the state of affairs in the field of
education. Policy on education for the challenged children is an aspect of educational policy and planning that
reviews the needs and issues regarding education for the disabled children. The policy creates an exchange of
ideas on the rights of disabled children and set an agenda to improve education for the disabled children. This
paper examined the objectives of policy on education for the challenged. The study further examined how
relevant, realistic, current and feasible is policy on education for the challenged children as well as the strengths
of the policy. The study also identified the problem areas of the policy on education for the challenged children in
Nigeria. The study concluded that to properly educate the challenged children, it is important to learn more about
them because many of them are suffering from undiagnosed disabilities. It now recommended among others that
interventions should begin at the earliest stage possible, starting with proper maternal and prenatal care to
prevent and minimize disability. It might also be useful to create general disability awareness activities for
teachers that can be delivered through training programmes.
Key words; Policy, Educational policy, Challenged children, Challenged children in Nigeria.
Introduction
The International Institute for Educational Planning
(2007) notes the importance of promoting academic
success among the region's most disadvantaged
groups and thereby foster equal opportunity. The
report of the Federal Ministry of Women Affairs
Social Development (2008) on orphan and vulnerable
children prevalence by States indicates that Benue,
Imo, Rivers and Ebonyi States in Nigeria have more
than 40 per cent orphan and vulnerable children, aged
6 to 17 years out of 17.5 million orphan and
vulnerable children in the country with Imo State
ranking second with the highest number of orphan
and vulnerable children after Benue State. It is
unacceptable for children's success to be determined
by their social circumstances. Therefore, efforts
should be made to raise levels of achievement for all
disadvantaged pupils and to close the gap between
disadvantaged children and their peers. As provided
by the Child Rights Act (Federal Republic of Nigeria,
2003) these children have right to free, compulsory
basic education to be provided by the government.
Section 10, sub-section 94 of the National Policy on
Education (FRN, 2013) recognizes the challenged
children and recommends that formal special
educational training be given to them. The policy
treats challenged people as people that require special

needs and they are classified into three categories:
(1) The Disabled: These are people with
impairments (physical sensory), and because of
this impairment/disability cannot cope with
regular school/class organization and methods
without formal special educational training. In
this category, we have people who are: (a)
Visually impaired (blind and the partially
sighted; (b) Hearing impaired (deaf and the
partially hearing); (c) Physically and health
impaired (deformed limbs, asthmatic); (d)
Mentally retarded (educable, trainable, bed
ridden); (e) Emotionally disturbed
(hyperactive, hypoactive/the socially
maladjusted/behaviour disorder); (f) Speech
impairment (stammarers, stutterers); (g)
learning disabled (have psychological/
neurological educational phobia or challenges;
(h) Multiply handicapped.
(2) The Disadvantaged: The children of nomadic
pastorals, migrant fisher folks, migrant farmers,
hunters, etc who are due to their lifestyles and
means of livelihood are unable to have access to
the conventional educational provision and
therefore require special education to cater for
their particular/peculiar needs and
circumstances.
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(3) The Gifted and Talented: People (children and
adult) who have/possess very high intelligent
quotient and are naturally endowed with special
traits (in arts, creativity, music, leadership;
intellectual precocity, etc) and therefore find
themselves insufficiently challenged by the
regular school/college university programme.

c. free university education;
d. free adult literacy programme.
Policy on education for the challenged children
means the shift in services from 'care of the disabled
child to his education and personal development'.
Inclusive education goes one step further by defining
these children with special needs who need special
attention rather than children who are 'impaired' or
'handicapped'. Inclusive education is nothing but
making the programme for disabled children as an
integral part of the general educational system rather
than a system within general education.

The National Policy on Education (FRN, 2013)
further notes that the Federal Ministry of Education
has the responsibility for coordinating special
education activities in Nigeria in collaboration with
relevant Ministries and non-governmental
organizations and international agencies like
UNICEF, UNESCO, UNDP, WHO, etc.

How relevant, current and feasible is policy on
education for the challenged children?
EFA Global Monitoring Report (2010) notes that
marginalised children with disabilities remain one of
the main groups being widely excluded from quality
education. Disability is recognised as one of the least
visible yet most potent factor in educational
marginalisation. Children with disability have a right
to education. Since the UN Universal Declaration on
Human Rights was realised in 1948, there has been
legislation on providing education for all children.
The right of persons with disabilities which entered
into force in 2008 and which was ratified by the UK in
2009, has 145 signatories (as at June 2010).
The policy will be realistic when necessary
wherewithal and motivation are provided for the
challenged and their parents. The United States
Congress in 1975, enacted The Education for All
Handicapped Children Act. By this act, all public
schools are to provide equal access to education for
the challenged and one free meal a day. The act also
requires that school districts provide administrative
procedures so that parents of disabled children could
dispute decisions made about their children's
education once the administrative efforts were
exhausted, parents were then authorised to seek
judicial review of the administration's decision.
In the act, there is the provision that disabled students
should be placed in the least restrictive environmentone that allows the maximum possible opportunity to
interact with non-impaired students. Separate
schooling may only occur when the nature or severity
of the disability is such that instructional goals cannot
be achieved in the regular classroom. The law
contains a due process clause that guarantees an
impartial hearing to resolve conflict between the
parents of disabled children and the school system. If
this kind of law is entrenched in the Nation's
constitutions, policy on education for the challenged
will be realistic.
The policy on education for the challenged started

Objectives of Policy on Education for the
Challenged Children
The policy on education for the challenged children
aims at allowing the challenged children access to all
forms of education without restrictions. In the past,
disabled children were treated as unwanted and
segregated from other children. Later their education
was carried out in schools. In recent times, there has
been a shift towards having children with disabilities
attend the same schools as non-disabled children. The
educationists now feel that each child should be
allowed to learn in his own way.
All governments have been urged to “adopt as a
matter of law or policy, the principle of inclusive
education, enrolling all children in regular schools
unless there are compelling reasons for doing
otherwise”. The basic premise is that the school
should meet the educational needs of all children
irrespective of their disabilities or limitations.
UNICEF (2010) states that” all children must learn
together whatever possible regardless of any
difficulties or differences they may have. The right to
education is enshrined in many international human
rights covenants. Similarly, the rights of all Nigerians
to education have always been provided for in
Nigerian constitution. Particularly, the 1999
constitution provides in section 18 that:
1. Government shall direct its policy towards
ensuring that there are equal and adequate
educational opportunities at all levels.
2. Government shall promote science and
technology.
3. Government shall strive to eradicate illiteracy,
and to this end government shall as soon and
when practicable provide:
a. free compulsory and universal primary
education;
b. free secondary education.
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gaining currency of recent. Though the UN Universal
Declaration on Human Rights released in 1948
provided legislation on education for all children. The
convention on the Rights of Persons with Disabilities
which entered into force in 2008 and which was
ratified by the UK in 2009, has 145 signatories (as at
June 2010).
Policy on education for the challenged is feasible
when extra financial help for disabled students can be
provided. These are grants to help them meet the extra
course costs students face because of a disability. For
example, disabled students' allowances can help pay
for: specialist equipment you need for studying like
computer software, non-medical helpers, such as a
note taker or reader, extra travel costs you have to pay
because of your disability, other costs such as
photocopying or printer cartridges.
To further make the policy feasible, school must be
accessible to disabled pupils and students. This is by
promoting quality, making improvements and the use
of accessible technology. Special educational needs
of the disabled must be identified and supported in
schools. Parents should be conversant with how
schools assess their children's special educational
needs. They must get extra support for their children's
learning. In choosing a school, they must identify
which type of school children with special
educational needs could attend. Parents of disabled
students should partner with services and
organisation that help parents of children with special
educational needs.
United Kingdom Policy [2015] on education of
disadvantaged children notes the following
requirements for raising the achievement of all
disadvantaged pupils:
a) providing £2.5 billion of pupil premium funding
to schools in the financial year 2014 to 2015, and
increasing this funding to £2.545 billion in 2015
to 2016.
b) requiring schools to publish details online each
year of how they are using the pupil premium
and the impact it is having.
c) Holding schools to account for the achievement
of disadvantaged pupils through inspections and
performance tables.
d) Ensuring schools making unsatisfactory
progress seek expert help by undertaking a pupil
premium review.
e) Investing £136 million through the Education
Endowment Foundation (EEF) to help schools
raise the attainment of disadvantaged pupils.
f) Promoting effective practice through a teaching
and learning toolkit produced by Education
Endowment Foundation.

g)

Making up to £50 million available for the
summer schools programme from2012.

What are the strengths of the policy?
The National Policy on Education (FRN, 2013) treats
challenged people as people that require special
educational needs and it has positive social
implications on the society. In the United States of
America, the process that established policy on
education for the challenged guarantees an impartial
hearing to resolve conflict between the parents of
disabled children and the school system. Parents of
disabled children could dispute decisions made about
their children at the school districts. The act allows all
public schools to provide equal access to education
for the challenged and one free meal a day. Disabled
students will be given extra financial help or grant to
meet their extra course cost.
On November 14, 2002, Creative Associate
International hosted a roundtable, sponsored by the
US Agency for International Development to bring
together professionals with interest and experience in
“Educating Children with Disabilities in Developing
Nations”.
The goal of the session were as follows
1. Review current needs and issue in educating
children with disabilities in developing nations.
2. Create an active exchange of ideas among
professionals with interest and experience in
international education and the rights of disabled
people.
3. Inspire action and set an agenda to improve
education for children with disabilities in
developing nations.
The USAID educational focus is currently on systems
and policy development with intermediate customers,
such as governments and teachers which is guided by
the goals of education for all. In the future USAID
will demonstrate an increasing emphasis on the
linkages between education and other development
issues, such as micro-economic development.
The Problem Areas
Many of the issues surrounding educating children
with disabilities are sensitive and challenging to
address. Currently, USAID educational policy is not
to emphasise or deem phasise disabled children.
USAID's policy is to provide equal education for all
children, including disabled children. One of the main
challenges to improving education for the disabled is
the lack of financial resources. The Education for All
(EFA) initiative is already underfunded and it appears
unlikely that the donor community would be inclined

147

Policy On Education For The Challenged Children In Nigeria

to give more money. Addressing issues of disability
would also present high costs to developing countries
that are already failing to meet acceptable spending
levels for basic education.
In the words of Oni (2014) special education is not
limited to a particular level of education. The
disabled, for instance, receive basic education and
senior secondary education in specialized
institutions. The teacher-pupil ratio is pegged at 1:10.
They are taught by teachers who have received
training in special education. Education for the
disabled children is also complicated by logistical and
implementation issues. The tendency to “punt” the
issues from one ministry to the next represents one of
the main challenges to improving education for
disabled children. Policy also tends to be inconsistent
between ministries. There is a lack of qualified
teachers and good diagnostic test for special needs
children in developing countries.
Challenges faced by developing countries in
educating the disabled are immense. For instance, the
current goal for the teacher-to-pupils and students
ratio in these countries is 1 teacher to 35 pupils and1
teacher to 40 students in primary and secondary
schools, an environment that even when achieved
would not be conducive to reaching out to children
with special needs.
According to Gbadamosi (2012) disabled children are
of different categories because their disabilities vary.
Method and approach you use in handling the deaf is
different from that of the dumb or blind. Each of them
requires special attention and equipment or materials.
He added that the cost of basic education is already
burdensome let alone the education of the challenged
children that require special teachers, equipment,
training and attention. In the words of Heumann,
another greatest challenge to educating disabled
children in developing countries is that the population
of disabled children is not clearly defined. How
people define the disabled? Who are these children
that people assume are too costly to educate? There is
a tendency to lump all disabled children together and
at the same time label them too costly.
The followings are just some examples of child
disability: learning disable, blind and deaf,
Asthmatic, Diabetic, suffering from HIV/AIDS,
disabled due to landmines. Oni (2004) categorized the
disabled as people with impairments physical,
sensory, mental, psychological or emotional-which
prevents them from coping with regular school/class
organizations and methods.
The failure to define and respond to this population is
exacerbating poor economic condition in developing
countries. One-example is school drop-outs and street

children. Learning more about this population may be
beneficial because there is a chance that many of them
are suffering from an unrecorded or undiagnosed
disability. If we knew more about their disability we
could begin to improve education for these children,
but right now the illiteracy rate of this population is
causing an economic burden on countries. In our
failure to include the children, we are ignoring an
important step in our attempt to eradicate poverty.
Conclusion
To properly educate the disabled children, it will be
important to learn more about them because many of
them are suffering from an unrecorded or
undiagnosed disability to understand the
requirements for the former special educational
training that should be given to them.
Recommendations
There are several steps that can be taken to help meet
the educational needs of challenged children in
developing countries. Interventions should begin at
the earliest stage possible, starting with proper
maternal and prenatal care to prevent and minimise
disability. On an institutional level, countries should
focus on the inter-ministerial policy level to improve
coordination and consistency. Issues related to
disability can be built into existing model
programmes that illustrate how education reforms can
occur within the existing educational system. It might
also be useful to create a general disability awareness
programme for teachers that can be delivered through
training programmes. Special educational needs of
the disabled must be identified and provided in
schools. Parents must be educated on which type of
school children with special educational needs could
attend. Finally, the financial constraints surrounding
the issue of education for disabled children should be
addressed.
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Abstract
The study investigated family socio-economic status and domestic violence as correlates of public secondary
school students' academic performance in Benue State, Nigeria. To guide the study, four research questions were
raised, three were answered directly and two were formulated into hypotheses and tested at 0.05 alpha level. The
study was survey research design based on correlational type to measure the relationship between the variables of
the study. The population of the study was nineteen thousand and eighty-four (19,084) students in the two hundred
and ninety six (296) public secondary schools in Benue State. The sample of the study consisted of nine hundred
(900) students from thirty (30) public secondary schools selected through multistage sampling procedure.
Questionnaire and a Checklist validated by three experts from Faculty of Education, University of Benin were
used for the study. The test-retest statistics was used to establish the reliability of the questionnaire, the r-value of
0.76 was obtained. The checklist was not subjected to reliability test. Data were analyzed with descriptive
statistics, Pearson r, and Kruskal-Wallis test statistics. The findings of the study based on the questions raised and
hypotheses tested revealed that there was high prevalence of domestic violence among families in Benue State.
Also, verbal abuse, physical abuse, financial abuse, psychological abuse and intimidation were the highest levels
of domestic violence, however, there was a low level of sexual abuse among families in Benue State. Majority of
the students were of low levels of academic performance. The hypotheses tested revealed that there was a
significant relationship between the prevalence of domestic violence and students' academic performance in
Benue state. However, there was no significant difference in relationship between the prevalence of domestic
violence and students' academic performance based on family socio-economic status. It was therefore
recommended among others that the Ministry of Social Welfare and Women Affairs should go to the grassroots
and sensitize the public on the effects of domestic violence on students' success at school.
Keyword: Family, Socio-Economic Status, Domestic Violence, Academic Performance

Introduction
All stakeholders in the education system which
include parents, guardians, teachers, counselors, are
concerned about students' achievements and
academic standard. This is probably because success
in education is highly instrumental to the
development of a nation (Ebohon, Osagiobare &

Musa, 2017). This includes scientific and
technological development, socio-economic and
political advancement and life success. The recurrent
poor performance of secondary school students in
Senior School Certificate Examination (SSCE)
conducted by the West African Examination Council
(WAEC) and National Examination Council (NECO)
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in Nigeria is disturbing and embarrassing (Iordye,
2019). Thus, whatever hinders good academic
performance in Nigeria should be identified and
looked into so that the gains of teaching would be
fully realized. Most students in the secondary schools
experience academic problems that manifest itself in
the form of academic poor performance.
Academic performance or how well students deal
with educational challenges and demands includes
motivation to complete academic work, success in
meeting academic requirement, academic effort and
satisfaction with the learning environment. Academic
performance is generally regarded as the display of
knowledge attained or skills developed in school
subjects. Such achievement is indicated by test scores
or by marks assigned by teachers. Osagiobare,
Ebohon & Edomwandagbon (2018) opined that
academic and social success form an integral part of
the child's life. When academic performance is good,
it means the student has done well and when it is bad,
it means there is academic failure. When a child's
academic performance is consistently low, there is the
need to identify the cause and proffer solution for
improvement.
The primary environment of the students is the home
and it stands to exert tremendous impact on students'
achievements. Moreover, the home is the primary
agent of education in the child. Thus, the way the child
lives, the food he/she eats and his/her life style is
influenced by the home. Family setting and
background appears to be playing vital roles in
strengthening or devastating student's academic
performance (Omoregbe & Ebohon, 2016). Family is
the most important agent which molds the child in
society. It is an informal socializing agent for a child
and the future of the child depends upon this
socializing agent (Osagiobare, 2016).
The home is of great importance to the child. The
home is expected to inculcate the right attitudes and
values in the child. A good home provides, love,
support, encouragement and security for its members.
In situations where there is violence in the home, the
children may be at risk. They could be seriously
traumatized by witnessing the violence or themselves
being victims of the violence. Family background is
the foundation for children's development, as such,
family background in terms of family type, family
size, socio-economic status, educational attainment,
problems in the family and complexity play important
role, in children's upbringing, social integration and
consequently their school performance(Ebohon,
Osagiobare & Musa, 2017).
The socio-economic status of the family appears to be
one of the factors that affect the academic

performance of the child in school. The socioeconomic status of one's family is usually measured in
terms of parental income, education level, occupation
and social class. Sociologists have found that families
have different resources available for the training of
their children. The resources are both cultural and
material and they go a long way in facilitating
children's learning and performance in school. Femi
and Adewale (2014) cited in Ifeyinwa (2017), opined
that family socio-economic status determines the
quality and quantity of education the child receives;
his ability to pursue a course of study and complete it
and his ultimate success in a given occupation. It
follows therefore, that whatever goes on in the home
has a way of influencing the behaviours of the
students. Thus, they are better understood by
understanding their families and the sociological
makeup of the home. Some families have domestic
issues, tension and problems which badly affects or
influence student's academic performance
(Osagiobare, 2016; Iordye, 2019).
Domestic violence can be broadly defined as a pattern
of abusive behaviour by one or both partners in an
intimate relationship, such as marriage, cohabitation,
dating or within the family. It is a complex
phenomenon that is related to patterns of behaviours
which are shared by a multitude of forces within
families. There are many possible ways to define
domestic violence, depending on the perspective
from which it is viewed. Domestic violence can take
many forms, including physical aggression, or assault
such as hitting, kicking, pushing, biting, torture,
shoving, slapping, battery, throwing objects or
threats, sexual abuse, controlling or domineering,
intimidation, stalking, passive covert abuse (neglect),
and economic deprivation (Audu, Bako, Jogo,
Ojabo, Ogbeyi, Ojabo, &Omole,2015).
Many factors and reasons have been given as being
responsible for the continuous low academic
performance of students in the present educational
system. These include the quality of teachers; noncommitment of the students to their studies, family
structure, parenting styles, school environment and
motivation factors, but no study seems to have been
carried out on the perceived relationship between
family socioeconomic status and domestic violent
and on students' academic performance in Benue
State. Based on the above increasing evidence that
parental involvement are beneficial for children's
success in school, this study, therefore, seeks to find
out the influence of family socioeconomic status and
domestic violence on academic performance among
public secondary school students in Benue State,
Nigeria. Filling this gap necessitate the study.
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Statement of the Problem
Domestic violence takes different forms ranging from
physical abuse, psychological/emotional abuse,
economic abuse, verbal and sexual abuse. In home
where domestic violence is prevalent seems to create
a home environment where children live in constant
fear, guilt, shame, anger, depression and with feelings
of helplessness. It is likely that exposure to domestic
violence for most children may interfere with their
ability to function actively in school and thus, lead to a
decline in their academic performance. The recurrent
poor performance of secondary school students in
Senior School Certificate Examination (SSCE)
conducted by the West African Examination Council
(WAEC) and National Examination Council (NECO)
in Nigeria is disturbing and embarrassing.
There seems to be a high poor academic performance
of public secondary school students in both internal
and external examinations that has raised concerns for
all stakeholders. For example, Benue state ranked 19th
position in 2014, 16th position in 2015 and 16th
position in the 2018 WASCE result among the 36
states including Federal Capital Territory, Abuja (The
West Africa Examination Council (WAEC) result
statistics for the various state, 2018/2019). It takes
many years for some students to pass the WASCE
Examination. Therefore, school administrators,
psychologists, parents, sociologists and governments
are worried about the ugly trend of poor academic
performance of public secondary school students in
external examinations. Could this poor academic
performance be as a result of domestic violence and
family socioeconomic status? Against this
background, was the need to find out if students'
performance in school is actually influenced byfamily
socioeconomic status and domestic violence?

2.
3.

4.

What is the level of students' academic
performance in Benue State public secondary
schools?
Is there a relationship between the prevalence of
domestic violence and students' academic
performance in Benue State public secondary
schools?
Is there a difference in relationship between the
prevalence of domestic violence and academic
performance of students in Benue State public
secondary schools based on family socioeconomic status?

Hypotheses
HO1:There is no significant relationship between the
prevalence of domestic violence and students'
academic performance in Benue State.
HO2:There is no significant difference in relationship
between the prevalence of domestic violence
and students' academic performance by family
socio-economic status in Benue State public
secondary schools.
Purpose of the Study
The main purpose of the study was to investigate the
relationship among family socio-economic status,
domestic violence and public secondary school
students' academic performance in Benue State.
Specifically, the study sought to:
1. establish the rate of domestic violence among
families in Benue State;
2. find out the level of students' academic
performance in Benue State public secondary
schools;
3. find out if there is a relationship between the
prevalence of domestic violence and students'
academic performance in Benue State public
secondary schools.
4. find out if there is a difference in relationship
between the prevalence of domestic violence and
students' academic performance by family
socio-economic status in Benue State public
secondary schools;

The questions asked among others are: What is the
rate of domestic violence among families in Benue
State? What is the level of students' academic
performance in Benue State? Is there a relationship
between the prevalence of domestic violence and
students' academic performance in Benue State public
secondary schools? The study therefore investigated
the relationship among family socio-economic status,
domestic violence and public secondary school
students' academic performance in Benue State,
Nigeria.

Methodology
Research Design: The study was a survey of
correlational research design. The design was
considered appropriate for the study as it seeks to
establish the relationship between the variables of the
study.

Research Questions
The following research questions were raised to guide
the study
1. What is the rate of domestic violence among
families in Benue State?
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Population of the Study: The population of the study
was nineteen thousand and eighty-four (19, 084) SS1
students in the two hundred and ninety-six (296)
public secondary schools in Benue State, (Benue
State Education Statistics, 2019). One hundred and
fifteen (115) schools are located in Benue North East
senatorial District, eighty-four (84) schools in Benue
North Central and Ninety four (97) schools in Benue
South Senatorial District.

Performance Checklist (SAPC). The questionnaire
was divided into two sections. Section A was to elicit
bio-data information from the respondents (students)
while section B contained statements and items that
further helped to reveal domestic violence in their
homes. The checklist was used mainly to access the
academic records of the performance of the sampled
students in two core subject areas of English
Language and Mathematics in the 2018/2019
academic session. English Language and
Mathematics were used because they are core
subjects offered by every student at the certificate
level. The questionnaire was validated by three
experts in the Faculty of Education, University of
Benin, while, the reliability of the instrument
(questionnaire)was determined through a test-retest
method. The instrument was administered twice to a
group of twenty (20) students within an interval of
two weeks. The selected students were not used in the
main study. Thereafter, the Pearson Product Moment
Correlation Coefficient (Pearson r) was used to
determine the coefficient values of scores in the two
tests. The Pearson r value of 0.76 was obtained which
showed that the instrument was reliable.
Method of Data Collection: The researchers
personally administered the questionnaire directly to
the appropriate respondents in their respective
schools. All questionnaires were collected
immediately.
Method of Data Analysis: Questions 1 and 2 were
answered, while Pearson r and Kruskal-Wallis test
statistics were used to test the formulated hypotheses.
Results
The following results emerged from the analysis of
data.
Research Question 1:What is the rate of domestic
violence among families in Benue State?
In response to research question 1, data on the rate of
domestic violence prevalent among families was
analyzed and presented in Table 2.

Sample and Sampling Technique: A total of nine
hundred (900) students were sampled from thirty (30)
public secondary schools in Benue State. The
population of student was nineteen thousand and
eighty-four (19,084) and because of this large
numbers, sample of students was done on the basis of
the number of public secondary schools in Benue
State. A multistage sampling procedure was adopted
to select the subjects. First, the schools were stratified
into three groups to reflect the three Senatorial
Districts in Benue State. They are Benue North East
115, Benue North Central 84 and Benue South 97. For
this purpose, ten (10) percent of the schools in each
senatorial district were selected randomly for the
study. This implied that Twelve (12) public secondary
schools were selected from Benue North East, Eight
(8) from Benue North Central and Ten (10) from
Benue South representing 10 percent of 296 public
senior secondary schools in Benue State. In each of
the selected secondary schools, thirty (30) students
were purposively sampled from SSI. This procedure
was adopted for the purpose of the variables under
consideration. In all a total of nine hundred (900)
students from Senior Secondary School one (SSI)
became the respondents of the study in Benue State.
Instrumentation: Two research instruments were
used for the study. The first was a structured
questionnaire designed by the researcher titled:
Domestic Violence Questionnaire (DVQ). The second
instrument was a checklist titled: Students' Academic

Table 1: Rate of Domestic Violence among Families in Benue State.
Rate
Forms of Domestic
Rarely (%)
Occasionally Often (%)
Violence
(%)
Physical Abuse
145(16.1)
335(37.2)
151(16.8)
Psychological Abuse
238(26.4)
298(33.1)
224(24.9)
Financial Abuse
170(18.19)
309(34.3)
188(20.9)
Verbal Abuse
123(13.7)
191(21.2)
243(27.0)
Sexual Abuse
771(85.7)
90(10.0)
23(2.6)
Intimidation
259(28.8)
393(41.4)
106(11.8)
Key: 40% and above = High; 25%-39% = Moderate; below 25% = Low
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Very Often (%)

Decision

269.(29.9)
140(15.6)
233(25.9)
343(38.1)
16(1.8)
162(18.0)

High
High
High
High
Low
Moderate
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As shown in Table 1, there exists high occurrence of
verbal abuse, physical abuse, financial abuse,
intimidation and psychological abuse, but a low
occurrence of sexual abuse among families in Benue
State. Data were analysed categorically into high,
moderate and low, by adding very often, and often.
Percentage responses between 40% and above were
regarded as high; those within 25% - 39% were

interpreted to be moderate; while the percentage
responses below 25% were regarded as low.
Research Question 2: What is the level of students'
academic performance in public secondary schools in
Benue State?
In response to research question 2, the data collected
on academic performances of the sampled students
were computed. The analysis is presented in Table A

Table 2: Level of Academic Performance of Students in Benue State Public Secondary Schools

Key:

Level of Academic Performance
Frequency
Percent
High
150
16.6%
Moderate
328
36.4%
Low
353
39.2%
Very Low
69
7.7%
60% and above = High; 50%-59% = Moderate; 45%-49% =Low, Below 45% = Very Low

Table 2 shows the academic performance of public secondary school students in Benue State.
total of 150 (16.6%) of students have a high level of
academic performance. 328(36.4%) of students
displayed moderate level of academic performance,
while 353(39.2%) and 69 (7.7%) had low and very
low academic performance respectively. Data were
analyzed and Interpreted on this premise. The
students whose academic performances were
computed to be within the scope of 60% and above
were regarded as high; 50%-59% as moderate, 45%-

49% as low; below 45% as very low in academic
performance
Hypotheses Testing
Hypothesis 1: There is no significant relationship
between the prevalence of domestic violence and
students' academic performance in Benue State.
The result of the analysis is presented in table 3.3

Table 3: Pearson r of prevalence of Domestic Violence and Students’ Academic Performance in Benue
State Public Secondary Schools
Variables

N

R

Sig.(2-tailed)

Prevalence of Domestic Violence

900

-0.088

.008

Academic Performance
α = 0. 05
Table 3 shows an r-value of -0.088 and a p-value of
.008 taking at an alpha level of 0.05, the p-value is less
than alpha level. So, the null hypothesis which states
that “there is no significant relationship between the
prevalence of domestic violence and students'
academic performance in Benue State” is rejected.
Consequently, there is a significant relationship in
students' academic performance and the prevalence of
domestic violence in Benue State. Since the r-value is
negative, it means an inverse relationship that is the
higher the prevalence, the lower the academic
achievement of students.

Hypothesis 2: There is no significant difference in
relationship between the prevalence of domestic
violence and students' academic performance by
family socio-economic status in Benue State public
secondary schools.
To test this hypothesis, the Kruskal-Wallis Test
Statistics was applied. A summary of the analysis is
presented in Table 4.
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Table 4: Kruskal -Wallis Test of Domestic Violence and Students’ Academic Performance by Family
Socio-Economic Status in Benue State Public Secondary Schools.
Socio-Economic Status

N

Mean Rank

Low

143

456.71

Middle

646

447.48

High

111

460.09

Total

Chi-Square

.385

Asymp. Sig.

.825

900

α = 0.05

Table 4 indicates that there is no significant difference
in the relationship between the prevalence of
domestic violence and students' academic
performance by family socio-economic status in
Benue State (Kruskal-Wallis X value of 0.385 and Pvalue of 0.825). The difference is not significant.
Hence the null hypothesis which states that “there is
no significant difference in relationship between the
prevalence of domestic violence and student's
academic performance by family socio-economic
status in Benue State public secondary schools” is
retained at 0.05level of significance. Therefore, there
was no significance difference in relationship
between the prevalence of domestic violence and
students' academic performance based on family
socio-economic status in Benue State.

could be explained by the fact that in all parts of the
world and in Africa in particular domestic violence is
prevalent and reportedly “justified” and condoned in
some cultures. For instance, 56% of Indian women
surveyed by an agency and reported by Abayomi
(2014) justified wife beating on grounds like bad
cooking, disrespect to in-laws, giving birth to more
girls, leaving home without informing the husband,
among others. The high prevalence of these forms of
domestic violence in the family could also be justified
by the study carried out by Shane and Ellsberg (2002)
who posit that in many cases, even women share the
notion that men have the right to discipline their wives
by using force.
The finding on students' academic performance
showed that the majority of students in public
secondary schools in Benue State are of low level of
academic performance. This finding agreed with the
study conducted by Chastain (2004) to find out how
witnessing domestic violence lowers a child's
academic performance, that about 85% of the mothers
stated that they noticed a negative change either
academically and/or behaviourally with their children
around the time when domestic violence was
occurring.
Finding on significant relationship between the
prevalence of domestic violence and students'
academic performance in Benue State was rejected.
This means that there is a significant relationship
between the prevalence of domestic violence and
academic performance of public secondary school
students in Benue State. The study found that the
prevalence of domestic violence is high and the
academic performance of students is low. The
findings agreed with the conclusion of Compton and
Shelton (2004) that the nature of academic
performance may be due to many factors among
which may be the type of home children come from,
which may play a significant role in his/her behaviour
and academic achievement. It therefore follows that if

Discussion of Findings
Findings from research question which sought to
determine the rate of prevalence of the domestic
violence among families in Benue State revealed a
high occurrence of verbal abuse, physical abuse,
financial abuse, psychological abuse and
intimidation. However, there was a low occurrence of
sexual abuse. These findings agreed with the study
carried out by Obi and Ozumba (2007), on the factors
associated with domestic violence in South East,
Nigeria that 70% of respondents reported abuse in
their family with 92% of the victims being female
partners and the remaining 8% being male. The
findings revealed further the common forms of abuse
reported as shouting at a partner (93%), slapping or
pushing (77%) and punching and kicking (40%). This
study also agreed with a study carried out in Igbo
communities in Nigeria by Okemgbo et al (2002) that
58.9% of women report batteries during pregnancy
while 21.3% have been forced to have sexual
intercourse.
The high occurrence of verbal abuse, physical abuse,
financial abuse, psychological abuse and intimidation
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they come from a home where peace, love and
motivation prevail, they are bound to be positively
influenced in terms of social behaviour and academic
performance, but if they are from homes where they
witness violence, the reverse is likely to be the case. It
therefore follows that domestic violence does
influence academic performance of students from
such home(s). The effects of exposure to domestic
violence/abuse can be as damaging to children and
adolescents as the damage that an abusive person
inflicts on his/her partner.
Lastly, findings on if there exist a significant
difference in the relationship between the prevalence
of domestic violence and students' academic
performance by family socio-economic status in
Benue State public secondary schools was also
retained. This means that indices such as occupation,
income and educational background do not influence
domestic violence and students' academic
performance in Benue State public secondary
schools. This could be explained by other factors such
as incompatibility, insensitivity, continued quarrels
and disagreements, nagging, overuse of alcohol,
neglect, child rebellion, as posited by Gyuse (2008).
Another reason to explain this finding is that there are
families with low income, low educational
background as well as occupation yet; the members of
such families are living in harmony with one another.
It also implies that irrespective of socio-economic
status, domestic violence exists in most families in
Benue State.

•

•

policy makers to involve sociologists in their
planning and implementation of educational
policies;
It will enable the educational sociologists to
guide the teachers that the level of students'
academic performance depends largely on the
interactive effects of what goes on in the
families and environment which the students
come from.
Lastly, it will help the sociologists to explain to
parents that parenting was beyond providing
food, shelter, clothing and other needed school
materials such as textbooks, uniforms
interactive video disc, study desk and chair,
computer and other educational items, but that
their physical presence, peaceful home
environment and involvement with children's
school work matter a lot to help the children
achieve better in their academics.

Recommendations
Based on the findings of the study, the following
recommendations were made.
1. The identified information on the prevalent
forms of domestic violence should be made
available to all stakeholders in education for
education policy planning.
2. School Counselors should provide the necessary
assistance and psychological support for
students especially those from homes where
domestic violence are prevalent.
3. There is need for seminars and workshops at
regular intervals during the academic year to
educate the parents and increase awareness
about the negative impacts of violence and how
it affects the students' success at school.

Conclusion
It was concluded that there was a high prevalence of
domestic violence among families with high levels of
verbal abuse, physical abuse, financial abuse,
psychological abuse and intimidation, but with a low
level of sexual abuse among families in Benue State.
A majority of the students in public secondary schools
were of low academic performance. There was a
significant relationship between the prevalent of
domestic violence and students' academic
performance in Benue State public secondary
schools. However, there were no significant
difference in relationship between domestic violence
and students' academic performance based family
socio-economic status.
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Abstract
Leadership style in any organization has been recognized as the foundation for job performance and
organizational progress. The success of any school to achieve its stated goals or objectives depends largely on the
ability of the school administrator otherwise known as the principal and his leadership style. However, secondary
school principals in Nigeria find it challenging to identify the exact style of leadership that goes with teachers' job
performance. This paper discusses principal's leadership styles in secondary schools in Nigeria: implications for
teachers' job performance. This paper reveals the various factors that can bring about the job satisfaction of
teachers that will further translate in good job performance. Both theoretical and empirical literatures were
explored as base for this paper. The paper discussed the concept of leadership and the various leadership styles
were outlined and their influence on their teachers. The paper concluded by recommending among others that;
the school principals should adopt leadership style that would motivate teachers and enhance their productivity
and efficiency in their job performance; and that principals should meet the genuine demands of teachers as
much as it is within their power in order to strengthen their motivation and minimize turnover.
Keyword: Leader, Leadership Style, Job Performance
Introduction
Educational institutions are critical places where the
next generation is educated and school leaders bear a
heavy burden of responsibility for their institutions.
Leaders in educational institutions are the same as
leaders in other organizations, and inevitably face the
challenge of maintaining the goals of their
institutions. The principle factor for smooth running
and achievement in any organization is effective and
realistic administration. The school principal is the
primary leader in a school who establishes a culture of
high expectations and belongingness for every child,
staff member and parent. An educationist who
possesses at least a degree in education and must have
spent good number of years in the teaching
st
profession. A 21 century principal is one who is able
to juxtapose visionary, instructional and managerial
leadership to support changes and stability.
According to Meador (2015), the role of the principal
covers many different areas including leadership,
teacher evaluation, students discipline, development,
implementation and evaluation of programmes,
parents and community relations, review of policies
and procedures. An ideal principal is balanced within
all his roles and works hard to ensure that he is doing
what he feels is best for all the school stake holders..

One of the main factors that greatly influence school
effectiveness is the school leadership style. Every
school is as strong as the leadership and
administration that runs it. Okafor (2001) noted that in
Nigeria, most of the success or failures in secondary
schools' administration or other institutions depends
largely on the influence of the leaders on their
subordinates. The success or failure of every school
principal depends mostly on the principal's influence
on the teachers through his leadership style. There is
therefore informed growing interest to determine
which of these styles is capable of positively
influencing teachers' job performance which
translates in their classroom management, effective
use of instructional materials, healthy student teacher
relationship, and effective record keeping.
Observation of the school system in Edo South
Senatorial District shows the different types of
leadership styles used by principals of senior
secondary schools. Some principals seem to be
autocratic, some are democratic, and some are
transformational in their approach, while others
perhaps tend to practice the Laissez-Faire leadership
style. Most secondary schools that are facing the
problem of leadership would appear to find
themselves in a corner with regards to deciding which
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one of the leadership styles is best and acceptable or
which will be problematic to teachers in relation to
their job performance. Difference in leadership styles
used by principals tends to have some influence on the
management performance, either positively or
negatively. This explains why the management of
some schools seems to perform better than some
others. Observations have shown that classroom
teachers seem not be provided with adequate
teaching aids, not involved in decision making as
regards students promotion and discipline, not given
ample opportunity to participate in service training,
seminars and workshops. All these could make
teachers appear to be less effective in terms of their
job performance as is evidence by frequent conflicts
between teachers and their principals, indiscipline,
truancy without apparent reason. Therefore if these
developments in the school system are not quickly
brought under control, there might be a serious
downturn in senior secondary school teachers job
performance and this will be injurious to our
education system.

look beyond self-interest to the common good,
promoting cooperation and harmony, using authentic,
consistent means, using persuasive appeal based on
reason, providing individual coaching and mentoring
for followers, appealing to the ideas of followers and
allowing freedom of choice. Good leaders focus on
and care about followers and their personal needs and
development. They hold positive expectations for
followers, believing that they can do their best. As a
result, they inspire, empower, and stimulate followers
to exceed normal levels of performance (Bass, 2000).
Leadership is situation bound. There is no best style of
leadership. It all depends upon tackling with the
situation.
Leadership Styles
Leadership styles therefore, may be described as
patterns, peculiar ways or characteristics exhibited by
an individual leader at a given time, place,
circumstance and environment. A leadership style is a
leader's style of providing directions, implementing
plans and motivating people (Martindale,
2011).Different types of leadership styles exist in
work environments. Advantages and disadvantages
exist within each leadership style, the culture and
goals of an organization determines which leadership
style fits the firm best. Some organization offers
several leadership styles within the organization,
dependent upon necessary task to complete and
meeting departmental needs. The notable styles of
leadership are: democratic, autocratic, laissez Faire,
transformational and transactional.

Concept of Leadership
Leadership is defined as the ability to influence a
group towards the achievement of goals. It is widely
recognized as a critical factor in the success or failure
of any organization. Leadership enables an
organization to translate its potential for good
performance into productivity. Daft (2005) defined
leadership as an influence relationship among leaders
and followers who intend real changes and outcomes
that reflect their shared purpose. Previous research
has linked supportive leadership style to delivery of
job satisfaction. Koonlz and Weihrich (2004) stated
that leadership is the art or process of influencing
people so that they will strive willingly and
enthusiastically towards the achievement of group
goals. It is a human factor which binds a group
together and motivates it towards the goals.
According to Management Study Guide
(2020) a
leader one whois involved in shaping and moulding
the behaviour of the group towards accomplishment
of organizational goals. Leadership brings about
achievement of organizational goals when it
emphasizes intrinsic motivation and positive
development of followers, raises awareness of moral
standards and highlights important priorities,
fostering higher moral maturity in followers and
creating an ethical climate, encouraging followers to

The Autocratic Leadership Style: This leadership
style allows managers to make decisions alone
without the input of others. The leader possesses total
authority and imposes their decision on subordinates.
According to Kendra (2019), Autocratic leadership
styles can also be referred to as authoritarian
leadership style. This style of leadership is strongly
focused on both commands by the leader and control
of the followers. Authoritarian leaders make
decisions independently with little or no input from
the rest of the group. According to Base and Bass
(2008), the autocratic cluster encompasses being
arbitrary, controlling, power-oriented, coercive,
punitive, and close-minded. The cluster has often
been described in pejorative terms. Stripped of
negatives (emphasized by so many social scientists)
means taking full and sole responsibility for decisions
and control of followers' performance. Autocrats
stress obedience, loyalty, strict adherence to rules.

159

Principal's Leadership Styles In Secondary Schools In Nigeria: Implications Forteachers' Job Performance

They make and enforce the rules; they see that
decisions are carried out. Powerful autocratic leaders
throughout history have often been praised for the
ability to develop reliable and devoted followers and
to act as principal authority figures in establishing and
maintain order.

members and leave decision-making to group
members. While this style can be effective in
situations where group members are highly qualified
in an area of expertise, it often leads to poorly defined
roles and a lack of motivation. Lewin (1939) noted
that laissez faire leadership tended to lead group that
lacked direction, were members blamed each other
for mistakes, refused to accept responsibility and
produced a lack of progress and work. Laissez-Faire
leader lacks direct supervision of employees and fails
to provide regular feed lack to those under his
supervision.
Highly experienced and trained employees requiring
little supervision may not fail under Laissez-Faire
leadership style, however, not all employees possess
those characteristics. This leadership style hinders the
productivity of employees needing supervision. The
Laissez-Faire style produces no leadership or
supervisory efforts from leaders consequently leading
to poor productivity.

Democratic Leadership Style; This leadership style
involves team building and participative leadership
values, the input of team members and peers, but the
responsibility of making the final decision rests with
the participative leader. This style of leadership
boosts employees' morale because they make
contribution to the decision making process. It causes
them to feel as if their opinions matter. When a
company needs to make changes within the
organization, the democratic leadership style helps
employees accept changes easily because they play a
role in the process. This style meets challenges when
companies need to make a decision in a short period.
Kurt Lewin's Study (1939) found that democratic
leadership also known as participative leadership is
generally the most effective leadership style.
Democratic leaders offer guidance to group members
and they also participate in group and allow input
from other group members. Participative leaders
encourage group members to participate, but retain
the final say over the decision making process. Group
members feel engaged in the process and are more
motivated and creative. Democratic leaders tend to
make followers feel like they are an important part of
the team, which helps foster commitment to the goals
of the group. The democratic leadership cluster
reflects concern about the followers in many different
ways. This leadership is considerate, democratic,
consultative and participative, employee-centered,
concerned with people, concerned with maintenance
of good working relations, supportive and oriented
towards group decision making (Bass and Bass,
2008). In an open climate, where principals are
perceived as democratic managers who maintain
open channels of communication with staff, teachers
would be more satisfied with their job as compared to
schools where principals exhibit a harsh and
authoritative attitude (Kottamp, Mulhern, and Hoy,
1987).

Transformational and Transactional Leadership:
Referring to transformational leadership, Odumeru
and Ogbonna (2013) described followers and their
leaders as inspiring each other to achieve “higher
levels of morality and motivation” such as justice and
equality and leadership depends on high levels of
communication from management to meet goals.
These leaders motivate employees and enhance
productivity and efficiency through communication
and high visibility. This style of leadership requires
the movement of management to meet goals. They
focus on the big picture within an organization and
delegate smaller tasks to the team to accomplish
goals.
The transactional image of leadership refers to
exchange relationships between the leaders and their
followers. Each enters the transaction because of the
expectation to fulfill self-interests, and it is the role of
the leader to maintain the status quo by satisfying the
needs of the followers. The transactional leader
receives certain task to perform and provides rewards
or punishment to team based on performance results.
Leaders and team members set predetermined goals
together. Employees agree to follow the leadership of
the managers to accomplish those goals. The manager
possesses power to review results, train and correct
employees when team members fail to meet goals.
Employees receive rewards, such as bonuses when
they accomplish goals.

Laissez-Faire: This leadership style is also known as
delegative leadership style. Some researchers found
that workers/employees under this leadership were
less productive of all the groups. Subordinates also
made more demands on the leader, they showed little
cooperation and were unable to work independently.
Delegative leaders offer little or no guidance to group

Who is a Principal?
A principal is one who is responsible for the
management and day-to-day operations and business
of the school. The power to exercise managerial
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powers is delegated from the education board which
retains responsibility for the overall governance of the
school. The principal oversees the educational
programmes and developments in the school and in
broader educational community. He shapens a vision
of academic success for all students, creates a climate
hospitable to education, cultivates leadership in
others, improving instruction and managing people,
data and processes.
A principal is a schools leader and supervisor who
manages and assists teacher and all other staff. He also
oversees the staff professional development, the
school budget, student disciplinary matters and
interacts with the public as a representative of the
school. He prioritizes time and energy of high impact
instructional areas while utilizing other individuals to
attend to the other areas. As a lead learner, the
principal capitalizes on any opportunity to discuss
and model characteristics of effective instructional
practice. Students learning is the number one priority
of education and as such is the number one priority of
the principal ( Smith, 2013).

organization. Thus the performance construct by this
definition is a variable that distinguishes between sets
of behaviours carried out by different individuals and
between set of behaviours carried out by the same
individual at different times. The distinction is based
on how much the sets of behaviours (in the aggregate)
are likely to contribute to or detract from
organizational effectiveness. In a word, variance in
performance is variance in expected organizational
value of behaviour. Individual performance is of high
relevance for organizations and individuals alike.
Showing high performance when accomplishing
tasks result in satisfaction, feelings of self- efficacy
and mastery (Bandura,1997; kanfer et.al. 2005). Job
performance can be broken down into two distinct
types: task performance and contextual performance.
Task performance is the actions that directly
transform raw materials to goods and services. They
are the things that are typically included in job
descriptions. Examples include selling clothes,
drilling holes, teaching class in a school. Contextual
performance on the other hand are the behaviours that
contribute to overall effectiveness through supporting
the social and psychological climate where work is
done. Examples include, cooperating with
teammates, diffusing conflict, cleaning up the
conference room.(Borman and motowidlo in Robert
Bullock (2013). Teacher job performance is defined
as the work related activities expected of the position
of a teacher in a school and how well those activities
were executed towards meeting the school's
objectives.

Who is a Teacher? According to online dictionary a
teacher is one that teaches, especially one whose
occupation is to instruct, one who helps others learn
new things. A classroom teacher is a staff member
assigned the professional activities of instructing
pupils in self-contained classes or courses. Peckham
(1999) defines teacher as a Provider of knowledge
and insight, mentor, one who inspires, motivates and
opens up minds to the endless possibilities of which
one can achieve. A person who makes a positive
difference in the lives of many, one who is admired,
appreciated and held in highest esteem.

Principal Leadership Styles and Teachers Job
Performance
In educational organization, a strong educational
leader or principal is a necessity because they play a
potential role in the effectiveness of a school. On the
other hand, the education mission seems to be
dependent on the way teachers feel about their work
and how effectively they carry out their jobs. It is
worth knowing that the improvement of any
educational institution depends on the quality of its
teachers. Teachers are therefore expected to be
committed to meet educational objectives. In
ensuring this possibility, the school principal must
ensure the provision of conducive atmosphere for
their teachers. Observations have shown that school's
effectiveness is closely related to the job satisfaction
of teachers which automatically translates in their
performance. Thus effective leadership and teachers'
job satisfaction are two factors that are regarded as
fundamentals for the success of educational
organizations. Notable researchers (Loke &

Concept of Job Performance
Job performance as defined by business dictionary
are the work related activities expected of an
employee and how well those activities were
executed. High performing individuals get promoted
, awarded and honoured, career opportunities for
individuals who performed well are much better than
those of moderate or low performing individuals (Van
Scotter et. al. 2000).In the opinion of Motowidlo
(2003), job performance is the total expected value to
the organization of discrete behaviours that an
individual carries out over a standard of time. One
important idea in this definition is that performance in
a property of behaviour. In particular, it is an
aggregated property of multiple discrete behaviours
that occur over some span of time. The second
important idea is that the property of behaviour to
which performance refers is its expected value to the
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Craroford 2001, Red and Yarnohanmadian, 2006) in
their studies found that leadership style has
significant impact on the job performance of
employees. Kozaala (2012) in the same vein asserted
that leadership styles influence teachers' job
performance. When a principal patterns his leadership
style in a fashion that enhances the job satisfaction of
the teachers under him, it will only be natural for job
performance to be high.
Extensive literature supports the claim that job
performance is positively related to democratic and
transformational leadership (e.g. Duze 2012, Mawoli,
Mohammed, and Sarkin, 2013). It is believed that
teacher perform better in their work when they
perceive their principals as someone who shares
information with others, delegate's authority, keeps
open channels of communication and involve
teachers in decision making. In situations where
either the democratic or transformational leadership
style seems to be is less effective, the principal can
adopt any style that is most appropriate. Blanken
(2014) made an analyses of different leadership
styles, when to adopt them and the effect on
employees. Thus: in autocratic leadership, the leader
follows the rule and expects others to do the same.
This style is used in situations of real urgency with no
time for discussion, in critical situation involving
financial, legal or human resource issues, in meeting
inflexible deadlines and attending to issues that
demands immediate compliance. Under this
leadership, employees feel restricted and it limits their
ability to develop their own leadership skills; it offers
them little or no opportunity to debrief what was
learned before next encounter with the leader. The
democratic leadership on the other hand, is
characterized by service to others before self-interest,
the whole team is included in decision making, and
the leader provides tools to get the job done and stays
out of limelight and lets team accept credit for results.
This style is best used when leader is elected to a team,
organization, committee, or community or when
anyone, at any level of the group meets the needs of
the team. The impact of this leadership style on the
employees is that most employees see the
organization with these leaders as the “best places to
work and it can create a positive culture and lead to
high morale but ill-suited if situation calls for quick
decision or meeting tight deadlines. In the Laissez
faire leadership style, the leader knows what is
happening but not directly involved, trust others to
keep their word, monitors performance and gives
feedback regularly. The style is best used when the
team is working in multiple locations or remotely, to
get quick result from a highly cohesive team and when
a project under multiple leaders must come together at

a specific date. It is effective when team is skilled,
experienced and self directed in use of time and
resources. The autonomy of team members leads to
high job satisfaction and increased productive.
It is the responsibility of the principal to identify and
sustain teachers' interest and motivate them towards
performance by initiating appropriate leadership
style. Effective administrative leadership involves the
understanding of members to be led in an organization
or institution of learning and leading them rightly
The principal should be guided with the fact that
whichever leadership style he is adopting must be that
that will accommodate the basic factors that can
promote teachers job performance. There is therefore
need for the principal to create room for collegial
relationship among the teachers and harmonious
relationship between staff and principal. As much as it
is within his power, the principal should ensure the
availability of school facilities and teaching materials
which will aid in the effective service delivery of
teachers. Involving teachers in decision making is
another key area that must not be overlooked by the
principal, as this will make everyone see the
achievement of the school goal as a collective
responsibility. Since the teaching profession is one
that requires constant training and retraining to
update, develop and broaden the knowledge that
teachers had acquired during their initial teacher
education and/or provide them with new skills and
professional understanding that will in turn improve
their effectiveness, the school administrator (the
principal) should give room for teachers participation
in in-service training, seminars and workshops. He
should see himself as teachers-trainer, he should
instruct without ordering, correct without nagging
and persuade without insisting (Obe 1984). When
these are in place in a school, the school principal
would have achieved for himself and for the school, a
healthy school system devoid of acrimony and
bitterness between teachers and principal which of
course can hamper job performance and school
progress; a system where teachers are happy and
therefore cooperate with principal by working
enthusiastically towards achieving school objectives;
a school system that easily breed positive teachinglearning output.
Conclusion
The successful realization of secondary education
goals and objectives is the responsibility of all
stakeholders, of which the principals and teachers are
in the front line. The teachers have a lot to contribute
which is revealed in their job performance. Their
activities can either be supported and enhanced or
hampered depending on the leadership style under
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which they operate. It is however the principal's
responsibility to adopt a leadership style that will
positively influence the job performance of teachers
under him. One can therefore conclude that
principal's leadership style could serve to enhance the
motivation, morale and job performance of teachers,
more so when it accommodates teachers collegial
relationship among teachers, provision of school
facilities and teaching materials, teachers'
involvement in decision making and participation in
training and development programmes.
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Recommendations
Issues discussed from the available literature
regarding the subject matter, sharpened the following
recommendations:
1. School principals should adopt a leadership style
that will inspire teachers to change expectations,
perceptions and motivation towards common
goals. A style that would motivate teachers and
enhance productivity and efficiency through
communication and high visibility.
2. Secondary school principals to meet genuine
demands of teachers (within their power) to
strengthen their motivation, job performance
and commitment to minimize turnover.
3. There should be on the-job training for
secondary school teachers to enhance their skills
of classroom management, using instructional
materials, record keeping and teacher-student
relation.
4. Secondary school principals should constantly
review their leadership styles as effective guide
in performing their task.
5. Principals should equip themselves with the
knowledge on how they can boost job
satisfaction of teachers and determine areas of
dissatisfaction among teachers which needs to
be addressed to keep performance high.
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Abstract
The study compared some family background factors (socio-economic status and educational level of parents)
and academic achievement of 200 Senior Secondary One (SS1) students in Epe Local Government Area of Lagos
State, Nigeria. Two hypotheses were generated to guide this study. A two-section questionnaire was utilized in
collecting data. A correlation coefficient of 0.95 got when the instrument was administered on selected students in
Ibeju Local Government Area (having the same locale of study with Epe Local Government Area of Lagos State)
indicated a strong relationship between groups of responses. The results revealed that socio-economic status and
educational level of parents do not affect students' academic achievement. It was concluded that the family
background variables/factors do not significantly affects the academic achievement of students. Among the
recommendations made was that proprietors of schools should collaborate with parents in providing conducive
atmosphere and materials to enhance academic achievement of students, not minding their divergent family
backgrounds
Key words: Academic achievement, family backgrounds, socio-economic status, parental educational level
Introduction
Assessment of students' academic achievement or
performance at different levels of the educational
system, over the years, has shown different results.
Several factors have been cited as being responsible
for the difference in academic performance of
students. Apart from biogenic factors, socio genic
factors also play important roles in determining
academic achievement or performance of students.
No wonder, Harris(1994), a sociologist opined that
intelligence quotient(I.Q.) is the sole determinant of
academic performance. It has been revealed that there
is a strong correlation between family
type(monogamous or polygamous practice) and
academic performance of students (Steelman and
Doby, 1983).
Most academically good children are generally
believed to be children from high socio-economic
family background. Findings have shown that some
children from low socio-economic family
background performed equally well
academically(Ahmad and Naeema, 2013). However,
Ifelunni (2014) reported that parents in the lower
socio-economic group did not emphasize the
importance of school as much as parents in the higher
socio-economic group. It was discovered that there

were differences in the average scores between pupils
of different social group on tests of mental efficiency.
It was also noted that the children from the higher
socio-economic group scored substantially higher
than those from lower socio-economic group.
Studies have shown the effect of other factors on
academic achievement. Viatonu and Jegede (1999) in
the study of students of different family types and
birth orders established no significant difference in
the academic performance of students of early
position (that is, between first and fourth positions)
and of later birth position(that is fifth position and
beyond). Apart from that, achievement in academic
activities has also been attributed to parents'
education level.
In a study of the influence of parental education on
performance of secondary students in Kuala
Terengganu, Malaysia, the results show that students
from parent with high educational qualifications
perform better than those from parents with lower
educational qualifications. They appeared more
inquisitive towards learning, when compared with
those children from lower qualification
parents(Bakar, Mamat and Ibrahim,2017). Parents
who were well educated themselves generally value
education and expected/desired their children to
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become well educated too. Students' performance in
academic activities has been attributed to socioeconomic status of the home they came from. For the
purpose of this study, socio-economic status of
parents refers to height attained in terms of
occupation, types/categories of house lived in,
amount of facilities or materials in possession(like
cars, home gadgets ,etc), among others. Ekber and
Gokham (2013) declared that parents from low socioeconomic group do not deliberately try to hinder their
children's intellect. They mean well for their children
and do all they can for them as would the parents from
high socio-economic group would do for their
children, but the major difference according to them is
that they lack the resources and knowledge necessary
to enable them accomplish their desires. On the
influence of educational level of parents on their
children's school performance, the majority of the
investigations tend to agree that there is a close
relationship between the educational background of
parents and the scholastic achievement of their
children in schools. It was observed that erudite
parents are naturally blessed with children of superior
intellectual talents compared to their uninformed
counterparts (Adeyemo,1977).This paper therefore
examines how family background factors could
determine academic performance of students in
schools. The study specifically asked the following
questions:
1. Do students from high socio economic family
background significantly differ academically
from those of low socio economic family
background?
2. Does educational level of parents affect their
children's academic performance?

collect detailed and factual information that describe
existing phenomenon, identify problems and justify
current conditions and practices, determine what
others are doing with similar problems or situations
and to benefit from others' experiences. The purpose
was to make future plans and decisions.
Sample: The sample comprised of 200(112 boys and
88 girls) senior secondary one (SS1) students which
were drawn from four schools. Two schools had
hitherto been sampled from each of the two local
council development areas in Epe Local Government
Area of Lagos State. Therefore, fifty (50) students
were drawn from each of the four schools, using
stratified sampling techniques.
The SS1 students were chosen because they had
recently sat for and passed the final examination of the
junior secondary (JS) conducted by an external body
and has also started the academic race for the Senior
School Certificate Examination(SSCE). The
secondary schools were chosen on the basis of their
long years of existence(having been in existence for
about fifteen years) and also because the schools have
presented candidates for the Senior School Certificate
Examination(SSCE) for a minimum of ten years.
Instrumentation
The instruments used for the study was a two-part
questionnaire designed by the investigators. Section
A consisted of items seeking personal information
about the respondents' age, sex, and present class.
Section B of the questionnaire covered items seeking
information about the socio-economic family
background status of respondents and educational
level of their parents. Items 4 to 13 were used to
measure the variables of socio-economic
status(S.E.S). The items measured the types of
electrical gadgets in their homes, the kind of house
they live and some items they own at home like set of
chairs, cars, television, fans, refrigerators, phones,
etc. A score of ten(10) and below places the individual
in low S.E.S., while a score of above ten places the
individual in a high S.E.S. family background.
Values were assigned to each of the highest
educational level of parents. University graduate or
equivalent attracts 5 points, Nigeria Certificate in
Education (N.C.E.)/ National Diploma (N.D.) or
equivalent -4 points; Senior School Certificate- 3
points; First School Certificate(FSL)- 2 points and
below FSL or did not attend school attracts 1 point. An
average of 3.5 points and above (weighted for both
parents) was for parents of high educational level
while below 3.5 points placed the individual under
parents of low educational level. The draft copies of
the questionnaire were given to psychometricians and
experts in measurements and evaluation, who

The investigators are of the belief that outcome of the
present study would shed more light on the effects of
family background factors such as socio-economic
status of parents and parental educational levels on
academic performance of their children(i.e, students).
Hypotheses of the study
In the light of the above, the following hypotheses
were generated and tested at 0.05level of significance.
1. There is no significant difference in the
academic performance of students from high
socio-economic family background status and
those of low status
2. Educational level of parents does not have any
significant effect on the academic performance
of their children
Methodology
Research design: The descriptive research design was
adopted for this study. This was utilized in order to
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critically examined the arrangement and adequacy of
the items as well as the difficulty levels of the
wordings. Their suggestions led to the removal and
rewording of some items before the final copies were
produced. A correlation coefficient of 0.95 got when
the instrument was administered on selected students
in Ibeju Local Government Area (having the same
locale of study with Epe Local Government Area of
Lagos State) indicated a strong relationship between
groups of responses.
Grades of students in the core subjects were obtained
from the computer print-out of the Junior Secondary
(JS) certificate examination results. The grades were
thereafter coded thus: Distinction(A)=3 points;
Credits(C)=2 points and Pass(P)=1 point.
The investigators resulted to using JS3 examination
results for the study because the examination was

conducted by the external body(the Ministry of
Education) and hence the reliability of scoring and
grading based on the uniformity of marking scheme
used for the examinations and the experience of the
examiners who marked and equally awarded grades.
Administration of Instrument
The questionnaires were distributed to the students
selected for the study by the investigators. They were
all collected on the spot with the assistance of the vice
principals and class teachers.
Results
In other to test the two hypotheses, the mean scores
were subjected to t-test statistics at 0.05 level of
significance. Results are presented in tables 1 and 2.

Table1: T-test analysis of academic performance differences among students from high and low socio-economic
family background
Groups
N
X
SD
Df
Tc
Tt
Remarks
High socio
103
22.85
1.96
economic
family
background
198
0.1976
1.980
NS*
students
Low socio- 97
22.8
economic
family
background
students
Total
200
*P>0.05 Result not significant

1.61

As revealed in table 1, there is no significant
difference in the academic performance of students
from high socio-economic family background and
those from low socio-economic family background.
This is because the calculated t-value which is 0.1976
is less than the critical value which is 1.980 for a two-

tailed test at 0.05levelof significance. Hypothesis 1
was therefore not rejected. This means that students
whose parents are of high socio-economic status do
not perform significantly better than those whose
parents are of low socio-economic status. Therefore,
the null hypothesis is accepted.

Table 2: T-test analysis of academic performance differences among students from high and low parental
educational levels.
Groups
N
High parental
63
Educational level
students
Low parental
137
educational level
students
Total
200
*P>0.05 Results not significant

X
23

SD
1.78

Df

Tc

Tt

Remarks

22.75

1.83

198

0.9259

1.980

NS*
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Table 2 shows that educational level of parents does
not have any significant effects on academic
performance of their children. This is because the
calculated t-value of 0.9289 is less than the critical tvalue which is 1.980 for a two-tailed test at 0.05 level
of significance. This result implies that students
whose parents are highly educated do not perform
significantly higher than those whose parents are not
highly educated. The null hypothesis is therefore not
rejected.

students. In other words, socio-economic status of
parents and their educational levels have no
significant effect on the academic performance of
students(that is, their children).
Recommendations
In the light of the above, the investigators made the
following recommendations: that government and
other proprietors of schools should provide conducive
atmosphere and necessary facilities for children from
different family backgrounds to be educated.
Teachers should be well motivated to enable them
impact correct and adequate concepts into the
students, not minding their family backgrounds.
Parents should be more cautious in handling issues of
academic performance of their children. They should
be adequately informed through the parent forum
(PF) on the need to play major roles in the upbringing
of their children by providing necessary school
materials needed for effective school work, no matter
their educational level or social status.

Discussions
Based on the results of the study, it was observed that
there is no significant difference between the
academic performance of students from high socioeconomic family background and those of low socioeconomic family backgrounds. The result
corroborated earlier findings which revealed that
some children from low socio-economic family
background performed equally well with those of
high socio-economic family background and their
parents also meant well for them(Ahmad
&Naeema,2013 and Ekber & Gokham, 2013).
However, Ifelunni (2014) and Kristin's (2014)
findings did not support this for they reported that
parents in the lower socio-economic group did not
emphasize the importance of school as much as those
from high socio-economic group. Nevertheless, the
hypothesis that there is no significant difference in the
academic performance of students from both high and
low socio-economic family backgrounds was upheld.
This study also revealed that educational level of
parents does not have any significant effect on
academic performance. Earlier studies such as Jegede
(1991) and Baker, Mamat & Ibrahim(2017) tend to
run in contrast to this as their findings revealed that
students from parents with high educational
qualifications perform better than those from parent
with lower educational qualifications. Ahmad &
Naeema (2013) and Musarat, Sundus, Faqiha, Fozia&
Ayesha (2014) resulted that whatever the parental
educational level, parental interest rather than the
parents educational level has some major roles to
play. They revealed that illiterate parents preferably
wished their children to achieve what they were
unable to come by educationally. No wonder then that
the difference was not significant, in that just a slight
difference was found in their mean scores and
standard deviations. The hypothesis of no significant
difference was therefore not rejected.
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Abstract
Education has been adjudged the most effective instrument for national development. This could only be
actualized if the educational institutions produce qualitative graduates which majorly on the quality of teachers.
This paper examines the issue of quality in education and teachers' quality. It also looks into the factors inhibiting
quality assurance among teachers in the South West Geo-Political Zone of Nigeria. Based on this, the paper
suggested strategies that could promote quality assurance among teachers in the zone. These include
improvement of inspection of school activities, improvement on the supervision of teachers' activities and
employment of qualified teachers and their training and retraining.
Keyword: Quality Assurance, Teachers, Education, School System, National Development
Introduction
In Nigeria, education has been adopted as an
instrument for national development (Fasasi, 2011).
As a result, governments, communities, private
organizations, and individuals established
educational institutions with a view of training the
citizens for the development of the nation's physical
and human resources. In these institutions, the
teachers are expected to impart knowledge to the
learner (the students). The benefits of educating the
citizens in the growth and development of every
nation cannot be overemphasized. In realization of the
important roles which education plays as an agent of
national development and globalization, there has
been agitation for more functional and qualitative
education all over the world (Alaba, 2011).This
agitation and concern for quality education is
reflected in the inauguration of Education For All
(EFA) in Jomtien (Thailand) in 1995 and Dakar in
(2000). This was followed by a meeting called by the
56th General Assembly of the United Nations to
discuss the implementation of the Millennium
Development Goals (MDGs) which was later
tranformmed to Sustainable development Goals in the
2015.
Does this then means that the quality control and
assurance mechanisms put place in Nigerian's
educational sector arc no longer in
existence?.Maduewesi (2010) its comment on the
state of quality assurance in education in Nigeria
stated that the lack of quality assurance is responsible
for the failure to realize the goals of UBE maximally.
To have quality assurance in education, there must be
quality learners, quality teachers, quality context,
quality teaching, quality learning environment and

quality outcomes in the educational sector (Adegbile
and Adeyemi, 2008). In Nigeria, according to Fasasi
(2011), teachers as inputs in education system
constitute a major factor of quality assurance. The
teachers are responsible for facilitating the teaching
learning process for the achievement of educational
goals and outcomes. Teachers of high quality could
impart the right skill, knowledge and attitude on the
learners. Incidentally, many teachers in Nigeria are
lacking in good quality which can enhance
meaningful teaching (Fasasi 2011). Presently, there is
the challenge of professionally qualified teachers in
Nigerian schools system according to Adegbile and
Adeyemi (2008). They stressed that there are
alarming differences between teachers certified
qualifications, their actual teaching competence and
performance on the job. This has greatly affected
students' academic achievement. Kupolati (2011)
opined that there seems to be a universal agreement
that teachers are the main determinant of quality in
education, a great deal of thought to promote
academic achievements.
A lot of factors might be responsible for the low
quality teachers in our schools. Some of these factors
include inadequate staff training and development,
poor remuneration, poor working conditions, poor
funding of the education sector etc. These factors still
exist in the school system with its attendance negative
effects. The long term effects of poor quality teachers
are therefore better imagined than experienced. It is a
well-known fact that education cannot rise above the
quality of its teachers (Adegbile & Adeyemi (2008).
Many laudable educational initiatives have failed to
enhance quality assurance among teachers because
they were not adequately implemented. It is on this
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basis that this paper sought to examine the strategies
needed to promote quality assurance among teachers
in Nigeria with emphasis on the South West
Geopolitical Zone. To address this topic, this paper
will cover issues ranging from perspective on quality
in education, perspective on teachers quality,
perspective on quality assurance in education, factors
inhibiting quality assurance among teachers and the
strategies needed for promoting quality assurance
among teachers in South West Geopolitical Zone of
Nigeria.

observable characteristics to be regarded as high
quality. According to Awoleye & Adeniji (2005)
citing Berquest and Armstrong, offered seven
observable criteria for a high quality academic
programmes. These include:
1. Attractive - it does something that brings people
to it;
2. Beneficial - it does something that is helpful to
the individuals and the community involved in
it;
3. Congruent - it does what is says it will do;
4. Distinctive - it is responsive to the unique
characteristics of the institution and its people
and other programmes;
5. Effective - it does what it does very well and can
demonstrate its effectiveness to others;
6. Functional - it provides learners with attributes
needed to perform successfully in today's
society; and
7. Growth-producing - it enhances growth in a
number of important directions of learning.

Perspectives on Quality in Education
Quality means many things to many people but
according to the Lexicon Webster's Dictionary (l999)
quality is described as "a grade, a degree of
excellence, especially a high degree of goodness or
worth". Oakland (1999) posits that quality is "the
ability to satisfy stated or implied needs". In an
attempt to describe or define quality as a term, Benson
(2006) asserts that quality stands for "quality of
leadership, instruction curriculum, infrastructural
facilities, moral values and ethics, professionalism,
service delivery and quality of the product". Hornby
(2001) sees quality as the degree, or grade of
goodness, excellent or worth. Applying this to
education therefore means a scale of against this scale
of goodness, that the whole system of education, that
is, students' achievement or teachers' effectiveness is
measured. This measurement is either via students'
performance curricula to the needs of the students and
the society at large. It has to do with students being
able to acquire particular skills expected for that level,
and being able to utilize such skills productively.

It is therefore imperative that all products and services
possess high quality in order to appease them would
be clients in particular the learners, stand test of time
and also produces the expected results. Based on the
above, one can safely states that any nation that will
compete favorably in the committee of nations (in the
current world order) must ensure high quality in her
education to be able to produce high quality
manpower required for its economic, social, political,
scientific and technological advancement (Jimoh,
2005).
Perspectives on Teachers Quality
A proper conceptualization of teaching and teachers
effectiveness which is a yardstick for quality
assurance is necessary for better understanding of
what make teacher to be effective. It then means that
teachers' quality assurance is enhanced through
teachers' effectiveness. Teachers' quality according to
Arinde (2010) means a degree of goodness and worth
of the teachers. He stressed further that
teachers/quality simply refers to teachers academic
qualifications, professional qualification and years or
experience. The quality of teachers exerts great
influence in the quality of educational outputs. The
quality of teachers is an essential indicator in the
measurement of the efficiency of the school system.
Darling-Hammond (1998) and others identified four
quite distinct characteristics of what is expected of
teachers:
1. Teaching as labour: The activities of teachers
should be rationally planned, and
programmatically organized by administrators,

Quality education should be able to provide students
with good infrastructural facilities, qualified teachers,
teaching and learning facilities that will eventually
result into good examination results that are devoid of
malpractices (Adekoya, 2005). According to
Okebukola (2008),quality of education often means
"raising the level of academic performance of
students, usually as measured by test scores, in the
various subjects, which form part of their school
curriculum". The issue of quality in educational
system has been gaining great awareness in the
society in the recent times stakeholders now clam our
for quality. The demand for quality in education is not
out of place considering the huge sum of money that
goes into the system which informs Madumere-Obike
(2003) to assert that "education consumes a lot of
public revenue". Be that as it may, it is stakeholders,
and the quality of the products of education is part of
that accountability.
An academic programme must possess some
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2.

3.

4.

with the teacher merely responsible for carrying
out the instructional program.
Teaching as craft: Teaching is seen in this
conception as requiring a repertoire of
specialized techniques and as well as mastering
the techniques, the teacher must acquire general
rules for their application.
Teaching as art: Based not only on professional
knowledge and skills, but on a set of personal
resources uniquely defined; techniques and their
application may be novel, unconventional, and
unpredictable.
Teaching as profession: The teacher needs not
only a repertoire of specialized technique, but
also the ability to exercise judgment about when
these techniques should be applied and hence a
body of theoretical knowledge.

traits which a typical teacher is born with, while
acquired characteristics are, in addition to natural
traits, those that come through learning. The teachers
need' to develop his human and academic qualities
which will make him a better teacher, such as
personality qualities, physical energy, perseverance,
responsibility, initiative, self - control, decisiveness,
humor, sincerity, loyalty, leadership and academic
qualities. Academic ability includes intelligence;
subject - matter knowledge, knowledge of teaching
and learning, teaching, teaching experience and
certification status and vigour to carry out research.
Majasan (1995) cited Olaniyonu (2006) stressed that
a teacher is expected to have the following qualities
for effective teaching and learning to take place;
initiative, patience, sympathy, respect, flexibility,
honesty, foresight, intellectual curiosity and
keenness. These are the qualities normal and special
that a teacher requires meeting for the classroom
performances in order to produce the well-integrated
individual capable of playing significant roles in the
school setting. Darling - Hammond and Hudson,
(1988) also stated that "one way to measure the
quality of teachers is to look at their certification,
teaching experience, academic responsibility and
attitudes toward teaching". In essence, teachers'
quality is determined by the teacher's overall
performance as well as teaching practices.

Similarly, quality in teaching means possessing the
competencies to teach effectively. The competencies
required include the ability of the teacher to measure
students' educational achievements, and of ensuring
that parents are satisfied with the educational
development of their children and wards for which the
overall concern is the effective improvement of
children's educational development. In summary, an
interesting approach to describe the good quality
teacher is the ten competencies as identified by
Adeyemi (2010) cited Perrenoud (1999). These
competencies include;
1. Organizing student learning opportunities.
2. Managing student learning progression.
3. Dealing with student heterogeneity.
4. Developing student commitment to working and
learning.
5. Working in teams.
6. Participating in school curriculum and
organization development.
7. Promoting parent and community commitment
to school.
8. Using new technologies in their daily practice.
9. Tackling professional duties and ethical
dilemmas.
10. Managing their own professional development.

Perspectives on Quality Assurance
Since quality assurance is essential ingredient in the
school system in the attainment of educational goals
and objectives, this scope items is design to discuss
the concept of quality assurance in education.
According to Alaba (2010) quality assurance is a
mechanism used to evaluate the efficiency and
appropriateness of teaching and learning in schools so
as to ensure the delivery of high quality education. It
is also a holistic method of identifying and resolving
problems within the educational system in order to
ensure continuous quality improvement. It can also be
described as means of disseminating information
regarding the quality of primary education. Bateman
(2006) defines quality assurance to include standards
of achievement, documented procedures for all
identified processes, established ways of responding
to issues and clear accountability for outcomes.
Fasasi (2011) sees quality assurance as consistent
provision and utilization of good and high standard
resources to foster effective teaching and learning in
every state and aspect of the educational system.
Quality assurance is meaningful when the application
of its strategy is not deferred till the end of an
educational programme. According to Onocha
(2002), quality assurance in education drew its

Based on the importance of teachers in the school
system, there should be the production of high quality
teachers who have good academic knowledge of the
subject discipline and who possess professional skill,
experience, administration responsibility, attitudes
and values as well as personal qualities for effective
teaching. Obanya (2002) opined that like the case in
any other area of human activity, a teacher should
have both natural and acquired characteristics to be
able to perform satisfactorily. Natural qualities are
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bearing theoretically from the essentialist~ school of
thought. Essentialism is an eclectic theory which
emphasizes basic education, intellectual training and
superiority of human being. It follows that education
should transmit the basic elements of our cultural
heritage. Hence, the curriculum ought to prepare the
students or pupils for future adult roles through
systematic training in reading, arithmetic, writing,
history and English. Essentialism advocates
functional literacy and numeracy for the primary
schools. Essential it advocates for standard curricula
at all levels of educational system. It equally
emphasizes the importance of teachers' authority,
moral discipline and cultural knowledge for effective
citizenship. However, in this present dispensation, the
goal of education is to achieve the purpose to which is
a need for quality control, quality audit and
assessment.
The importance of consistency and continuous
quality assurance in education generally are
many. Some of these benefits associated with
consistence assurance and continuous quality
improvement in education include:
•
The establishment of high standards academic
excellence which will go a long way to enhance
the schools reputation and image.
•
Improved communication across the school
system
•
Improvement of outcome so that the policies and
procedures are constantly revisited through
analysis and the delivery of teaching and
learning.
•
Identification of systems strengths and
weaknesses
•
Determination of the programme effectiveness
and tracking of its integrity and;
•
Increase in capacity to secure funding and
refinement service delivery

guidance and support, leadership and management,
school community relationship, learning
environment, curriculum teaching and learning
among others.
Quality assurance in education deals with proactive
means of ensuring quality of inputs, teachinglearning process, academic achievement of pupils and
school environment before things get out of hands
(Babalola, 2011). Thus, an education of high quality
should have high quality students, teachers, facilities,
school curriculum and government policies as inputs.
The manner in which the inputs are processed from
the beginning to the final years of an educational
programme and the quality of assessment of the entire
teaching learning activities; also constitute important
aspects of quality assurance. However, the
inadequacy of the quality of inputs in the educational
system such as students, curriculum, facilities,
government policy, school environment, teaching
earning process, motivation etc is also affecting the
quality of teachers in Nigeria.
Factors Inhibiting Quality Assurance among
Teachers in South West Geopolitical Zone
The Nigerian educational system likewise the school
is an arena which accommodates various resources
(both human and material). These human resources
including students, teaching and non-teaching staff
are inputs that operate within the whims and caprice
of this arena. Among the essential inputs are the
teachers that facilitate the teaching- learning process
for the achievement of educational goals and
outcomes according to Ofojebe and Ezugoh (2010).
Given adequate teachers' motivation and other
favourable conditions will ultimately enhance quality
instructional delivery, quality output and quality
assurance in the school system. However, in the South
West geopolitical zone and the entire country, most of
the factors which normally would have enhanced
instructional delivery and quality assurance among
teachers in the school system are inadequate and
unfavorable. These unfavorable factors are greatly
affecting the quality of teachers negatively in the
educational sector in the South West geopolitical zone
and the nation in general. To buttress this point,
(Fasasi, 2011) stated that many teachers in Nigeria are
lacking in good quality which can enhance
meaningful teaching. According to Babalola (2006),
the poor performance of students in internal
examination, NECO, SSCE, and JAMB examinations
has been greatly attributed mostly to the poor quality
of teachers in our school system today.
Some of the factors affecting the quality of teachers
negatively range from low level of inspection of
school activities, low level of supervision of teachers'

Quality assurance in education in Nigeria shifted
from the old system of school inspection to constant
and continuous monitoring, evaluation and quality
improvement process that provides new operative
mode of evaluation. The new system is designed in
such a way that evaluation inputs, process and outputs
meet the set standards so as to bring about the
improvement in teaching and learning in the
foundational class. In summary, quality assurance
connotes the goals to which all students, teachers,
staff and school leaders must achieve. According to
the National Educational Quality Assurance Policy,
Nigeria is concerned with 8 components of quality
standards itemized as: learner achievement and
standards, learners welfare and participation, care,
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activities, existence of unqualified teachers in the
school system, poor state of facilities in schools,
teachers poor condition of service, unhealthy societal
attitude to teachers, non-professionalization of
teaching profession and inadequate staff development
training programmes for teachers among others.

They constitute vital inputs in education which are
capable of achieving good result when combined with
other resources in adequate quality and quantity.
These facilities to a large extent will enhance teaching
and learning which will ultimately improve teachers
teaching effectiveness and students' academic
performance in public and internal examinations.
However, poor supply and poor maintenance of
facilities are regular features in many primary and
secondary schools. This will not encourage a
conducive environment for knowledge and skill
acquisition. Thus, students who want to make up for
their deficiencies would rely on external assistance to
be able to pass examinations.

Low Level of Inspection of School Activities:Inspection of school activities by inspectors whose
function is to ensure quality assurance in schools and
that of teachers are at low level. The lack of adequate
inspection of school activities makes it difficult to
ascertain the level of compliance with the school
curriculum and other educational activities. The
inability to always conduct this inspection has really
affected the maintenance of quality assurance in
school in generally and especially among teachers.

Teachers Poor Conditions of Service:-In Nigerian
today, the take home package of teachers is poor,
considering the present inflationary pressure in the
economy and the principles of equity in relation to
other professions. The so-called salaries and
allowance are not paid promptly. A greater percentage
of the Nigerian teachers have no good
accommodation and the so called fringe benefits are
not adequate. Other poor conditions of service include
unfavorable environment, inadequate furniture and
infrastructural facilities, lack of transport/mobility.
The teachers' poor condition of service to a large
extent will affect the teachers' quality which will
make it difficult to promote quality among teachers.

Low Level of Supervision of Teachers' Activities:The rate at which school heads at all level of education
in South West Geopolitical Zone in Nigeria supervise
the activities of their teachers is at lower ebb. The
inadequate supervision of teachers' activities tends to
lower the teachers' effectiveness viz-a-viz their
quality. It is plausible that when teachers are aware
that nobody is continually observing their teaching;
they tend not to put in their best during lessons. The
inadequate supervision of teachers' activities may
also encourage them from not attending their lessons
regularly since they believe such period will not be
supervised.

Unhealthy Societal Attitudes to Teachers:- The
societal attitudes to teachers are disheartening.
Teachers are regarded as third class citizens,
especially primary and secondary school teachers,
compared to other professions (Akinyemi, 2012). The
social status accorded teachers during the colonial
days has been relegated, and so teachers are not
regarded as belonging to respectable working class
but a 'pack' of lazy people. According to Abari &
Muhammed(2010), teachers are lowly paid but
entrusted with enormous task of modeling life. They
are not accorded dignity of labour; they are seen as
never do well or intellectually weak. This negative
attitude being experienced by teachers will greatly
affect their· commitment to their jobs which will
ultimately affect their teaching effectiveness
negatively.

Existence of Unqualified Teachers in the School
System:- Some of the teachers in the primary and
secondary schools in South West geopolitical zone do
not possess requisite academic and professional
qualifications to teach. This is greatly affecting the
teachers' effectiveness which is a yardstick to
measure quality assurance of teachers. According to
Atalor (2011), the teachers contributed largely to the
mass failure of students in public examinations. He
stressed further that 99 percent of teachers are not
qualified to teach in our schools. They have no interest
or passion for the profession; they become teachers
out of boredom. He stated further that when a
graduate who did not study education leaves the
university, his zeal to work is high, but after years of
sitting at home, he resorts to teaching.

Non Professionalization of Teaching Profession:According to Aina, Oyetakin, Sopeyin (2010)
teaching as at now is full of intellectual scraps and it
has become an all comers job without any distinction
between the real qualified teachers and unqualified
teachers. Opening the door of teaching profession to
anybody without requisite qualification in education

Poor state of facilities in the school system:According to Gbenu (2012) poor state of facilities in
the school system has negative effect on the teachers
quality in South West Nigeria. These facilities include
building structures, equipment, water, electricity,
textbooks, furniture and recreational facilities etc.
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and competent skills to impact knowledge and values
can pose a very serious problem. In essence, the
continued retention of untrained teachers in the
school systems can serve as a threat to the
maintenance of quality assurance among teachers.

teachers with the required professional and academic
qualifications have the tendency to display good skill,
attitude and value as well as good personal qualities in
the performance of their jobs which will ultimately
enhance their effectiveness viz-a-viz quality
assurance.

Inadequate Staff Development Training
Programmes for Teachers:-Aina (2005) cited that
the teachers in our schools systems are not adequately
trained. The opportunities available for teachers to
develop their skill, attitude and knowledge in the
school system are inadequate. The inability of most
teachers to attend staff development programmes has
affected their quality negatively. The consequence of
this is that there is high probability that most of the
students of such teachers would fail woefully in both
internal and external examinations.

Improvement in the State of Facilities at Schools:The various facilities in the school system which aid
the achievement of the educational goals and
objectives need to be improved upon. Teachers must
be offered to do their work in adequately equipped
school buildings where the students .among other
things must have access to a school library or online
services. The provision of school facilities in
adequate quality and quantity will go a long way in
assisting the teachers to improve their effectiveness
which is a yardstick for measuring quality assurance
among teachers.

Strategies to Promote Quality Assurance among
Teachers in South West Geo-Political Zone of
Nigeria
In order to ensure that the factors discussed above do
not act as barriers toward achieving quality assurance
among teachers in South West geopolitical zone and
the country at large, workable strategies need to be
proposed to promote quality assurance among
teachers. To support teachers in their effort to improve
their quality, the government at all levels and relevant
education authorities must take some of the steps
enumerated in succeeding paragraphs to promote
quality assurance among teachers.

Improvement in the Teachers Working
Conditions:- The working condition of teachers need
to be enhanced for effective performance. There must
be adequate welfare packages for teachers. The
teachers' salaries and allowance have to be paid
promptly. The teachers' salaries should be comparable
with other professions requiring same level of
satisfaction and responsibilities. Adequate
remuneration and conducive working environment.
For teachers should be improved. The teachers must
receive recognition appropriate to their level of
qualifications and responsibilities. All these measures
if put in place will go a long way to improve the
teachers' commitment to their job and their quality. In
this way, quality assurance among teachers will be
assured.

Improve on the Inspections of School Activities: Olaniyonu & Gbenu (2007) stated that there is the
need for school inspectors at ministry of education of
the various states in the South West geographical zone
to redouble their efforts by ensuring that inspection
activities of schools under their jurisdiction are
carried out regularly.

Accord Teachers Due Respect:- The teachers need
to be accorded good status and prestige as well as
positive societal attitude. Respect must be restored to
the teaching profession. The government, the people
and the society must be accorded good status. This
will make the teachers to be happy and in the long run
improve their effectiveness.

Improvement on the Supervision of Teachers'
Activities:- The principals or head teachers in
primary and post primary schools in South West
geopolitical zone should always endeavour to
supervise the activities of their teachers prior, during
and after teaching to enable the teachers show a great
zeal of commitment to their teaching jobs. This
practice will greatly improve the teaching
effectiveness and as a result the teachers' quality will
be assured.

Aggressive Implementation of the
Professionalization of the Teaching Profession
Policy:- Attention should he focused on the full
implementation of the professionalizing of the
teaching profession policy in Nigeria. Teaching job in
Nigeria is somehow professionalized through the
steps taken by the government and NUT. The
Teachers' Registration Council of Nigeria has been
established in line with Decree No 31 of 1993. This
will go a long way to protect the interest of teachers.

Employment of Qualified Teachers:- The various
state governments in the zone under study should
always ensure that only qualified teachers are
employed to teach in their schools. This is because
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Once the teacher is aware that there is job security,
there is the likelihood that such teachers' effectiveness
will be enhanced.
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Adequate Provision of Staff Development
Training Programmes for Teachers: - The teachers
should be provided with education and professional
development training programmes of high quality.
The teachers' professional ability and quality must be
enhanced through staff development training
programmes. The staff development programmes to
be offered to teachers must be of a high quality. The
training to be offered to teachers must be well
packaged and not merely meetings and conferences.
The benefits derivable from training and development
such as enhanced skill; knowledge and attitude will
go a long way in enhancing the teachers' quality. This
will definitely improve teachers' effectiveness which
is a measure of teachers' quality assurance.
Conclusion
The need to promote quality assurance among
teachers in the South West geopolitical zone of
Nigeria and the country at large cannot be
overemphasized. The basis for ensuring quality
assurance among teachers is as a result of the
significant role they play in the educational sector of
any nation. It is based on this that the Federal
Government of Nigeria stated that no educational
system may rise above the quality of its teachers
(FRN, 2004). This is the reason why the teachers as
inputs in education constitute a major factor of quality
assurance. The importance of teachers in the human
capital development of a nation makes it imperative
for stakeholders in the education sector to always
ensure that all the barriers which may affect teachers'
quality negatively are minimized. In essence, they are
to ensure that all workable strategies are put in place
to promote quality assurance among teachers in our
school system for quality and functional educational
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Abstract
This paper recognizes the fact that preprimary education is to develop the child's mind educationally, mentally
and morally, to effect a smooth transition from the home to the school; prepare the child for the primary level of
education; provide adequate care and supervision for the children while their parents are at work, inculcate
social norms, the spirit of enquiry and creativity through the exploration of nature, the environment, art, music
and playing with toys, etc; develop a sense of co-operation and team spirit; learn good habits, especially good
health habits; In spite of this mandate as provided by National Policy on Education, (FRN, 2014). Preprimary
education is abused in Nigeria and plateau state in particular. Due to the myriads of problems militating against
the effective implementation of the curriculum for actualization of the goal of pre primary education such as
teaching the children things that are actually beyond their intellectual development by overloading, over-tasking
and overburdening the children, which is referred to as over-schooling. But unfortunately the parents were
ignorant of its negative influences on the young children. this paper discusses over-schooling in relation to
children at the nursery level and dimensions of over- schooling to be considered include: long hours staying in
school, volume of tasks usually given as homework, classroom academic work involvement of children, Overtutoring and Jumping of Classes, Higher Level Textbooks Prescriptions(step up) the effects of over-schooling on
the children. The study therefore recommend among others that parents should be part of the decision making
body of the pre-primary schools that is, being active part of the Parent-Teacher Association. And that government
should train teachers professionally to teach in early childhood institution's programmes and monitor their
implementations.
Keywords: Over Schooling, Pre-primary, Education, Goal Achievement
Introduction
The concept of a child differs from one culture to
another. Anon (2013) defines a child as a boy or a girl
at any age between infancy and adolescence, a new
infant, or a person of any age in relation to his parents.
Federal Republic of Nigeria (2014) in her National
Policy on Education posits that the pre-primary
school child falls within the age bracket of 0-6 years.
Maduewesi (1999) views pre-primary school
children as young children between 2-5 years
engaged in specially designed academic programmes
before the age of formal schooling. It is necessary that
all who are involved in the education of the child
understand and get acquainted with the pre-primary
school child programme.
The pre-primary school children possess certain
characteristics which are peculiar to them. According
to Abidoye and Agusiobo (2000), these pre-school
children are egocentric. That is, they view the world
from their own perspectives. They are curious in
nature. Their world is filled with excitement. The
curiosity varies according to the center of interest at
any given time. The children love exploration and in
fact, they are investigators. Their love for exploration

is demonstrated in their spoiling of new toys and
trying to put them together again, the children as
being energetic and because of this they cannot sit still
for long periods of time. They rather prefer to do
things than listen, even while listening they move
their bodies restlessly. These pre-school children like
to achieve their objectives as they often spend unusual
length of time and efforts to solve problems that
interest them. Problem solved gives them a feeling of
satisfaction and a sense of accomplishment which
make them persistent. That is why they must be well
protected and nurtured. They must be well taught both
at home and at school. This is because this stage is a
critical and delicate period of human life when
children are easily influenced and the consequences
of such influence greatly affect their adulthood. As
observed by Anon (2013a), under the age of six,
children absorb information without effort, and this
stage of development provides critical foundation for
the children's character, learning and growth.
Therefore, it is necessary for parents, guardians, caregivers and adults to teach children values and social
lessons and also provide them with good academic
guide while in school.
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However, serious violation of the provisions and
guidelines of the National Policy on Education are
observed at this level in Plateau State, such as overschooling of the children. Government provided a
simple curriculum as a guideline for the operations at
this level. This simple guideline allows the teaching
of children through play. Most often the pre-primary
level of education is misinterpreted to be a stage for
actual schooling where children are expected to learn
difficult tasks, hence making the curriculum complex.
This contradicts the provisions of the National Policy
on Education; the appropriate curriculum for children
at the preprimary level should be focused on
development of dispositions which would enhance
further learning. This curriculum should enable
children develop a disposition for curiosity,
friendliness, problem solving, interest in reading and
numbers and for seeing school as a positive and
supportive place. Ibiam and Aleke (2012) expressed
dissatisfaction as contradiction of these provisions
and guidelines on the curriculum have resulted in
teaching the children things that are actually beyond
their intellectual development by overloading, overtasking and overburdening the children, which is
referred to as over-schooling. Ibiam and Aleke (2012)
further observed that most proprietors and teachers
expose these children to real teaching of numbers and
numeracy which contradicts government's
provisions.
There is also the problem of non- uniformity of the
curriculum used by different providers of pre-primary
education. The non-uniformity of the curriculum used
by different schools poses a lot of problems especially
as government does not adequately monitor the
preschool programme. Ibiam (2012), advised that as a
result of the young children's learning pattern, social,
emotional and cognitive development should be at the
children's pace taking place through play and active
method, rather than having the curriculum of a
particular class or school being overloaded beyond
the level of the children.
Another ugly situation is that most teachers at this
level of education are professionally unqualified,
under-skilled, undereducated or under-schooled to
actually understand the goals and purposes of this
level of education as provided by the FRN (2014) in
her National Policy on Education and the learning
theories. Some parents and guardians support the idea
that their children and wards be given more schooling
to cover every aspect of the curriculum. This equally
leads to over-schooling. Parents are caretakers of their
children. Hornby (2006) defines parents as a person's
father and mother who are responsible for the overall
care given to the child such as feeding, hygiene and
medical care. Therefore, the child needs care and

balanced diet for proper early development. This is
because proper nutrition is necessary for the
development of the brain which in turn is important
for intellectual, cognitive and psychomotor
development in the child (Ngwoke and Eze, 2010).
The efficiency of parents in taking up this
responsibility depends on their level of education and
exposure. The educated parents often get involved in
their children's education early enough unlike the
non-educated ones by reading to the children at home,
teaching songs or nursery rhymes and assisting in
homework. Parental education influences
expectations of children (Gratz, 2006).
Preprimary Education in Plateau State
The Federal Republic of Nigeria (2014) in her
National Policy on Education defined pre-primary
education as the education given in an educational
institution to children prior to their entering the
primary school. It comprises the crèche/day care (02years), nursery/play group (3-5years) and
kindergarten (5-6years). The purposes include to
effect a smooth transition from the home to the
school; prepare the child for the primary level of
education; provide adequate care and supervision for
the children while their parents are at work (on the
farms, in the market, offices, etc); inculcate social
norms; inculcate in the child the spirit of enquiry and
creativity through the exploration of nature, the
environment, art, music and playing with toys, etc;
develop a sense of co-operation and team spirit; learn
good habits, especially good health habits; At school,
particularly at the pre-primary level, the children
ought to be taught according to the provisions and
guidelines of the National Policy on Education,
(Federal Republic of Nigeria, 2014), which
recommends teaching of rudiments of numbers,
letters, colours, shapes, forms, among others, through
play. It consists of activities that facilitate a child's
learning, growth and development. This level of
education is important as it strengthens the child's self
esteem and provides positive learning experiences as
well as opportunities to interact with peers in diverse
ways.
Pre-primary education provides the environmental
influences that gradually interact with the developing
abilities and dispositions of young children to form all
aspects of their personalities- social, emotional,
affective, moral, physical, intellectual, creative
abilities, among others .Therefore, this level of
education is not academic- oriented, but a play level
during which children are prepared through play, for
actual schooling. It is more of a social service, and
custodian in nature. It can be provided by the
government, community or private individual. It may
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be integrated into a primary school or can stand alone.
In Plateau State there are appreciable increase in
women's labour force participation and participation
in education and learning has led to the emergence of
early childhood care and education centre or what we
refer to today as pre-primary education (Ibiam, 2012).
Hence, at the pre- primary schools children are taken
care of while their parents are away for their daily
businesses.

which encourages creativity, mental and physical
development and learning. Children should be
allowed to be children.
Umobong, Akubuiro and Idika (2012) citing Holts
(2005), observed that too much schooling could work
against education. Educators too often overlook the
fact that children learn more outside the classroom
than in the classroom. Unfortunately, the proprietors
are more interested in the economic rather than the
educational or social consideration. The profit
component is pursued with much vigor to the
detriment of pursuing the lofty goals highlighted at
this level of education (Joshua, 2012). The
unqualified, under skilled and under schooled
teachers also champion this course of engaging these
children after normal period due largely to ignorance
of the guidelines.

Concept of Over-Schooling
The concept of over-schooling has two key words'over' and 'schooling'. Hornby (2006) defines 'over' as
something being above or beyond while “schooling”
is defined as instruction at school. For Anon (2013b),
schooling is defined as a formal form of education
where pupils are taught subjects in a classroom based
on a curriculum. Thus, over-schooling means
undergoing and undertaking the act or process of
being trained, being drilled, instructed, taught or
educated far above or in excess of what is provided in
the curriculum.
However, this concept of over-schooling is not yet
fully understood but it is explained in terms of overeducation which is defined as the phenomenon in
which individuals feel burdened or oppressed by the
weight of their education. Furthermore, Leuven and
Osterbeek (2011) perceived over-schooling as the
difference between a worker's attained or completed
level of school and the level of schooling required for
the job the worker holds. An individual therefore, can
be said to be over-schooled if his or her educational
level exceeds the required level of education to do his
or her job. In the researcher's view, over-schooling is
the overburdening, over-tasking or over-tutoring of
children with school-related activities which will give
them no opportunity to adequately interact with their
environment, especially through play.

b. Volume of Homework: Another aspect of overschooling to be considered is the volume of
homework given to the children at this level. Marzano
and Pickering (2007) defined homework as any task
assigned to students by school teachers meant to be
carried out during non-school hours. Spellings (2005)
believes that homework is beneficial to pupils as it
helps them to develop good study habits and positive
attitude, it teaches them to work independently,
encourages self discipline and responsibility.
Spellings believes also that assignments provide
some children with their first chance to manage time
and to meet deadline, create greater understanding
between families and teachers and provide
opportunities for increased communication. Home
work, if well monitored actually, keeps families
informed about what their children are learning and
also helps the children to do better in school if the
assignment is meaningful, completed successfully,
marked and returned to the children with constructive
comments from the teacher. Homework that is
meaningful should have a specific purpose, come
with clear instructions, be fairly well matched to the
ability of the child and also helps to develop the child's
knowledge and skills. This was earlier observed by
Iroegbu (2003) who noted that instructional activities
should be given to children according to their age and
developmental stage.
Spellings (2005) posited that children in kindergarten
through second grade should be allowed 10 to 20
minutes of homework each school day while in the
third through sixth grade, children should benefit
from 30 to 60 minutes a day. Children leave school
late in the day and go home with strenuous homework
which may be beyond their developmental task of
pre-operational stage, under which nursery level falls.

a.
Long Hour Staying: An over-schooled child,
according to Joshua (2012), is regarded as one who
has schooled beyond the level expected of him/her, or
one who has spent a number of years in excess of the
number required or expected of him/her. In fact, as a
result of the overload of the curriculum of most
schools at this level, children are made to stay for a
long time in school in an attempt for the school to
cover the curriculum without considering the adverse
effect this long stay may have on the children. Having
children stay long in school does not encourage
creativity which is acquired through free play.
Obiweluozo (2012) noted that play could be
beneficial to children as it could help them to learn, to
socialize, explore their immediate environment,
develop an attitude of critical and reflective thinking

180

Journal of Contemporary Issues in Educational Planning and Administration, Volume 5, No. 2, April, 2020
c.
Over Involvement of the Children in
Academic Activities: Over involvement of the
children in academic activities at this level is also
another aspect of over-schooling. As observed by
Umobong, et al. (2012), when the missionaries
initially introduced formal education, children
enrolled in school at the age of 5 or 6 when they were
considered mature enough to be able to cope with the
rigors associated with school. Today the story is
different as children get enrolled at the very tender age
of less than 2 years. These children are made to sit
down for a very long period engaging in one academic
work or the other in the day without enough
recreational activities. Umobong, et al posited that
over involvement of children in only academic related
activities is a major encroachment on the amount of
time families spend together. During childhood, play
provides an excellent opportunity to learn and
practice skills likely to enhance lifelong fitness and
good health. Early mastery of these basic skills
crucially helps the children to perform and understand
the value of these activities better in their education or
as adults. Children should be allowed to play
adequately because play is children's work. This is
lacking in most of our private pre-primary schools as a
result of the over involvement of the children in
academic related activities with little or no break time.
For instance, children may be required to recite
numbers from 1, 2. 3 up to 100, recite thirty- six states
and their capitals, eventually, they still move into the
computer room to learn computer. Psychology
teaches that children have very short attentive span.
They cannot sit down at one place for a long time
unlike adults. Of course, attention is very important in
any learning situation because unless pupils pay
attention in class, little or no learning can take place
(Ibiam and Aleke, 2012)

and self esteem. Children need a lot of time to relax
and play for mental, intellectual, social, physical and
emotional development. Play promotes mastery of
the environment and practical skill which helps them
to appreciate their world. This is actually lacking in
our contemporary early childhood education due to
the problem of over-schooling.
e. Higher Level Textbooks Prescriptions: Another
worrisome dimension of over schooling is the
quantity and high level text the proprietors and head
teachers prescribe at this level of education such that a
child is given the higher class level textbooks to use at
a lower class level making them running faster than
their shadow. This makes learning always at high
order and difficulty level to the children and in fact
makes schooling to be very stressful. Children at this
level are denied rest and play which are very
necessary for their cognitive, social, emotional and
physical development. They are simply exposed to
information above and beyond their chronological
age and developmental task. Overstimulation of their
brain through over tutoring may be detrimental to
their mental development and functioning of which
parents are ignorance of this effects on their children.
Theoretical Framework
Certain theories can be use to establish the process of
preprimary schooling if the goal of the quality preprimary education be achieved. Among which is
“Developmental Tasks Theory”. The theory was
propounded by Robert J. Harvighurst in 1952.The
theory states that a task arises at or about a certain
period in the life of an individual. Successful
achievement leads to his happiness and success with
later tasks. Failure leads to unhappiness in the
individuals, disapproval by the society and difficulty
with the later tasks. Harvighurt's contribution was in
the form of developmental tasks which the growing
person must master if development is normal.
The idea contained in his work is that some of the
problems which young children encounter at various
stages of their lives have a special importance because
solving them prepares them for the next stage of
development. For instance, the pre-school child
prepares herself through play experiences at this level
of education for the more complex activities of the
primary school. The developmental tasks aim to serve
as guidelines, to enable the individual to know what
the society expects of him at a given age. They
motivate the individual to do what the social group
expects him to do at certain times in his life, and they
also serve to warn and inform the individual regarding
what he is expected to do when he reaches the next
stage of development in the life span. This theory is

d.
Over-tutoring and Jumping of Classes: Some
overzealous parents may also move their children to
jump to the next higher class without considering the
children's readiness and ability to cope with the new
task. This violates Harvighurst's developmental task
theory which states that when the time is right, the
ability to learn a particular task will be possible. This
amounts to over-schooling. Some learning theorists
claim that it could be detrimental to students' mental
health.
Over-tutoring as observed by Uganga (2012) might
lead to overstimulation of the learner's brain which
could be detrimental to the learner's wellbeing and
could lead to nervous disorder, depression and
insanity. Wendy (2011) while expressing fear over
this issue of over-schooling, stated that excessive
tutoring could damage a child's intrinsic motivation
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relevant to the present study in that understanding
these tasks is useful in defining educational objectives
and timing educational efforts. Therefore, the
importance of learning through play at this stage
should not be jettisoned as play is the major task at this
level of development, if this level is successfully
resolved, transition to the next higher level will be
smooth.
Parents play a major role in helping the child to form a
sense of basic trust. During the autonomy versus
doubt or shame stage, children start to develop
autonomy and confidence in their abilities when they
are taught how to master tasks or do things for
themselves. If the child is made to feel that
independent efforts are wrong, by their parents'
criticism, then shame and self doubt develop instead
of autonomy.
At the initiative versus guilt stage, children no longer
rely on others to provide tasks for them. They initiate
actions on their own and begin to do them themselves
and ask for help only when they need it. If they receive
encouragement and praises from their parents they
develop positive feeling and guilt will be avoided. If
their parents respond by discouraging children's
initiative, criticizing it or ignoring the children when
they ask for help they develop a sense of guilt about
performing tasks. The guilt, if it remains, can cause
individuals to become considerably over-controlled
and excessively inhibited.
At the Kindergarten level, teachers should permit
self- initiated activities and intervene only when a
child infringes on other children's rights. Erickson's
theory is vital to the preschoolers because he believes
that cognitive development occurs hand in hand with
social development and they cannot be separated.
Hence, in accordance with Erickson's theory, too
much of a prescribed curriculum might limit the
development of autonomy and initiative and instead
probably introduce doubt and guilt.

people feel that children can learn only if they are
overburdened with a lot of homework. On daily basis,
pupils are made to stay in school till 4:00pm and still
go home with much homework, which may last up to
two or more hours, to be submitted the following day.
For instance, children at age 3 are given homework to
write 1 to 100 and are asked to go to internet and
download household utensils. They are required to
define concepts far above their learning abilities and
to draw domestic animals, mould cup or lizard using
clay or paper mash, to write 36 states and their
capitals, among others. Even at such tender age, they
are forced to learn to read. They learn to do addition
and subtraction and of course, mentally by memory
and not by reasoning. This amounts to over-schooling
because the children are burnt out or teachers do not
assign things worth the extra time.
The concept of over-schooling can be explained in
terms of the length of time spent by children in school
activities. As a result of the society's relentless focus
on education or rather exams and results, the average
child in Nigeria and the world over attends, not only
regular school, but also a series after school and
holiday lessons that are run privately where they cram
English, Mathematics and other core subjects into
their already tired heads. Almost 80% of children in
Nigeria are forced to attend such lessons either in the
school premises or at home despite the normal school
hours (Umobong, et al.2012).
Effects of Over-schooling on Pre-Primary Goal
Achievement
The consequence of this too much involvement in
school related and overloaded academic activities in
Plateau state is that children have little or no time for
play. This indeed is detrimental to their overall
development and also has negative influence on both
students' academic performance and study skills
either positively or negatively. Kleeneze (2013)
believes that spending more time on homework
adversely affects children's scores in schools and also
leads to depression in children and suggests that
children should be allowed 8hours of play and 8hours
of rest (sleep) in a day. Additionally, Kralovec and
Buell (2000), Bennett and Kalish (2006), believe that
much homework harm children's health and family
time. It stresses parents because they will need to sit
down to help their children with the homework.
However, Marzon and Pickering (2007) believed that
homework should not be abandoned but that the
quality should be improved to match the age of the
children.
Tugend (2011) also frowned seriously at over
involvement of children in the school academic
activities and posited that it depleted parents of their

Over-Schooling and Pre Primary Education
Goal Achievement in Plateau State
Over-schooling could be explained in terms of the act
of young children being taught more than usual or too
much at school. This too much study eventually leads
to overloading. This is what happens when young
children are exposed to excessive schooling without
necessarily minding their biological and
chronological age and their level of readiness. They
are said to be over-schooled (Ibiam and Aleke, 2012).
Over-schooling at the pre-primary school is also seen
from the angle of difficult, strenuous and the amount
of homework given to these children which does not
match their development level and the chronological
age. According to Umobong, et al. (2012), so many
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financial resources and emotional energy as these
parents spend a lot to keep these children for so long in
school. It also reduced drastically the attachment
children should have with their parents. Many
children, as a result of being over involved in only
academic activities, lose out on the simple pleasure of
play (Umobong, et al, 2012).

V.

Government should ensure proper monitoring
and supervision of the activities of both private
and public schools on regular basis in order to
ensure strict compliance with National Policy
on Education.
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Abstract
This paper aims to analyze how effective the roles of finance skills and financial management practices could
stimulate better attainment of education targeted goals in the view of dwindling and meager funds available for
educational sector in Nigeria. Many prior studies have investigated the reasons for poor educational finances
and factors mitigating the realization of set goals for education in Nigeria. It could be observed that poor
monitoring of financial management practices by government education monitoring agency on behalf of the
government who is the major financier of education in Nigeria is majorly responsible for the mismanagement of
meager funds available for education Nigeria leading to poor realization of set education goals in the country.
Financial management policy reviews and implementation could also be observed to be ill and this affects in no
small measure the level of educational attainment in the country. Therefore, this study recommends that there
need be a frequent review of financial management practices in educational sector, especially at the basic levels
and proper monitoring of such practices for proper implementation with sanctions of the erring stakeholders to
ensure the meager funds available for education sector is optimally utilized to boost the level of educational
optimization in Nigeria.
Keywords: Finance, Financial Management practices, Educational Funds, Fund Mismanagement
Introduction
Education, over the year, has become the cornerstone
of a nation's culture and an absolute necessity for
economic prosperity and sustainable national
development. This is because it enables one to be
acquainted with the appropriate pedagogical skills,
knowledge, values and attitude that would make one
contribute positively to the development of the
society (Fashiku& Yusuf, 2019).Education
constitutes the very foundation of meaningful socioeconomic, political growth and development of any
nation. No wonder the federal Government of Nigeria
adopts education as an instrument par excellence for
stimulating national development (Ajeyalemi,
2009).The existence of high-quality, accessible and
affordable education is, therefore, a key indicator of a
nation's progress, and this makes both developed and
developing countries attempt to respond to the
growing demand for education to stimulate national
growth and development as it provides an avenue to
increase productivity, reduce poverty and enhance
social development. However, this demand comes

with a price in the form of finance (Igbafe,2017).
Finance is the life blood of business organization as it
is concerned with the management of money (Olowe,
2011). Finance is essential for expansion,
diversification, modernization, establishment of new
projects and maintenance of the existing ones. Hence,
finance may be called capital, investment, fund etc.
The financial policy of any state, organization or
individual to a greater extent, determines not only its
existence and survival but also the performance and
success of that state, organization or individual.
Finance is required for investment purposes as well as
to meet substantial capital expenditure projects and
recurrent spending. The financing of education is at
the heart of the educational crisis in many countries of
the world. In Nigeria, there appears to be a perennial
crisis of funding and lack of definite structures and
strategies in funding of education. The overall vision
in the current government aims at making Nigeria,
one of the top twenty economies in the world by the
year 2030. Given the economic revolution that is
going on in the rapid developments in information
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and communication technology (ICT), it is obvious
that any country that wants to be reckoned with in the
global arena must be outstandingly advanced in
financing and financial management of education.
The recent financial crisis all over the world has
proved the importance of promoting social
responsibility and developing skills in financial
management for all individuals, corporate bodies and
government agencies with no exception in
educational sector. What is perhaps less widely
understood is that finance is an essential lever for
achieving our collective goals for economic
prosperity through educational development. Nigeria
needs a financial management strategic skills that
promote financial management culture for
sustainable economic development rather than boom
and bust; sustainable social development rather than
inequality and exclusion; and sustainable financial
development rather than wasting the meager
economic resources.
In educational institutions, the realization of desired
educational goals and objectives depends largely on
the efficient financial management of school funds by
the school administrators (Joseph, Charles, & Fides,
2019). It is one thing to raise funds but another thing,
to ensure that the funds so raised are well utilized by
the school managers so as to achieve desired
objectives. Ismail, Muhammad, & Dino (2017)
observe that various administrations in the country
have paid lip service to education in terms of
financing which has been a bane to the sector.
Cumulatively, various administrations have invested
an average of 8.5% of total budget to education as
surely this amount is far below the expectation for the
development of education in Nigeria as a world bank
report states that Nigeria is ranked 20th in the world
with respect to % of budget allocation to education
sector. The report shows that Ghana spent 31.0% of its
total budget on education, Cote D Ivoire 30.0%,
Uganda 27.0%, Morocco 26.4%, South Africa 25.8%,
Swaziland 24.6%, Mexico 24.3%, Kenya 23.0%,
United Arab Emirates 22.5%, Botswana 10.0%, Iran
17.7%, USA 17.1%, Tunisia 17.0%, Lesotho 17.0,
Burkina Faso 16.8%, Norway 16.2%, Columbia
15.6%, Nicaragua 15.0%, India 12.7% and Nigeria
8.4%as at 2016 (World Bank, 2016). Considering the
important roles of education in national development
and improvement of the standards of living and
wellbeing of individuals, there is a need for Nigeria
government and education stakeholders to improve
on efficient and effective financial management of the
meagre funding available for the education in the
country to achieve optimal breakthrough in the sector.

Sources of Financing Education in Nigeria
Igbaji & Sa'adatu (2017) observe that the sources of
education financing in Nigeria are basically three and
these could be as follows: sources from the public
authorities; sources from the user of education; and
sources from self-generated income. Each of them
could be explained as follows:
Public Authorities: Public educational institutions
are financed majority by the owner government,
which raises her resources through taxation and
donations, foreign loans and grants. The first means
taxation is normally raised for the general purposes of
government such as provision of education, good
roads, health services, good drinkable water among
others. The government allocates a sizeable
proportion of its annual budget, in form of
subventions, to the provision and financing of
education. Famade (2000) asserts that, in support of
the above, the government puts in place the Education
Tax Fund in 1994 which mandated companies
operating in Nigeria to pay 2 percent of their annual
profit as Education Tax. Buttressing this, he further
says that result of this was the disbursement of N1,344
Billion to Universities, Polytechnics, Colleges of
Education and Secondary Schools for rehabilitation
of infrastructure and provision of facilities (Guardian
April 7, 1999). The following are the major sources of
educational fund:
Users of Education: The trade-off between the
income and the expenditure on education has
necessitated the introduction of school fees in the face
of falling public revenue due to economic melt-down
in the depressed economy. Odufowokan (2007)
asserts that the constant falls in the price of crude oil
and allied product in the world market as the entire
world is currently experiencing as a result of COVID
19 pandemic support the idea of tuition fees,
development fees, workshop fees just to mention a
few. In addition to cost of textbook, registration and
examination fees alongside P.T.A levies, caution fees
in respect of anticipated damages that are never
reimbursed, most recently, the introduction of Parents
Forum in tertiary institutions where these unending
problems and financing are discussed.
Self-generated Income: This is another major source
of educational financing that is done through the
establishment of revenue generating projects like
bookshops, farms, petrol stations, pure water, soup
and packaging, fee-charged for parking spaces and
consultancy. The newest dimension to this is the
establishment of hostel and catering services named
Institutions Guest House.
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Sources of Educational Expenditure
Educational expenditure could simply be the action of
spending money in providing goods and services for
educational programmes. It includes money spent on
salaries and allowances of teaching and non-teaching
staff, provision of textbooks and other instructional
materials, scholarships, and grants for studying in the
country or abroad, maintenance of buildings and
items of equipment, and the money spent on
welfare services (hostels, canteens, transportation
and boarding facilities). It also includes expenditure
made on the purchase and development of lands,
school buildings, classrooms, laboratories and fixed
equipment, halls of residence or hostels.

impact of inflation have also added to our educational
financial crisis. Durosaro (2001), on the factors that
responsible for recent increase in educational
expenditure, emphasizes that population explosion,
inflation, change in technological advancement,
increase in manpower needs, elongation of salary,
education innovation (nomadic and gifted education)
imbalance in educational system, technical aids,
politicization of education (federal character and
quota system).
These factors have compelled successive leaders to
try to set up structures but did not work. Sofoluwe
(1990), on the inability of government to fund
education adequately and effectively, itemized that:
failure of government to heed expert advice on
education development; cumulative impacts of
federal take-over of state schools; irregular resource
allocations, budgeting and inadequacies of funds,
facilities and staff; political instability, politicking
and lack of linearity in the implementation of policies
on higher education; politicization of educational
programmes up to university level; irrational,
discriminatory financial allocation processes and
arbitrariness in locating schools; mismanagement of
the resources of the nation; escalation of costs of
educational materials without corresponding increase
in financial allocation to the schools; government's
apparent insensitivity to the needs of the schools; and
government's hampering of private initiative in the
provision of education which has inhibited alternative
funding process.

Factors Responsible for the Recent Increases in
Educational Expenditure
Sofoluwe (2012) observes that educational
expenditure is affected by many factors. The rates of
economic growth have been discouraging; therefore,
there cannot be an increase in the investment in
education until the economy grows. It is a “chicken
and egg” situation. Expenditure on education is
seriously competing with expenditure on defense,
health, agriculture, housing and rural development.
These proliferated social services, the expansion of
the civil service establishments, the problem of food
shortage and scarcity and the debts obligation on
foreign loans have all contributed to the competition
that our educational system is subjected to in the face
of budgetary allocation. The population explosion
resulting in high proportion of children within the
population had been the cause of the high enrolment
in our educational institutions. Educational decision
was based on principle of social-demand approach.
The demand for education by the populace is due to
the desires of the individual families to provide for
their needs and those of their children, and hence their
social-economic status and mobility and by the desire
of our various political patronage while neglecting the
funding problems.
The rise in educational expenditure could also be
traced to the government policy at one time or the
other to take over control of both public and private
schools. Serious consideration has not been given to
the effect of the flow of funds from the previous
proprietors of these schools. The proliferation of
schools also accounts for a high rise in educational
expenditure. Another impetus to this financial crisis
of our educational system lies in the existing
technology of education, which is capital intensive.
About 70% to 90% of educational expenditure goes
on teachers' pay in less developed countries (Hunt,
1992). The salaries and other financial obligations of
the expatriate personnel in our school systems and the

Application of Financial Management Functions
in Managing Rising Cost of Educational Funding
The financial management functions that could be
used in managing the rising cost of educational
funding in spite of dwindling available funding
include budgeting, financing, expenditure
management, accountability, financial reporting and
auditing (Visser& Erasmus, 2013).
Budgeting: The financial management, whether for
private or public sector, ceases to exist without a
budget (Visser& Erasmus, 2013). Budgeting in public
financial management provides the necessary
framework to control costs within the governmental
units by ensuring that costs do not exceed the
allocated funds (Speklé & Verbeeten, 2014).
Therefore, before resources are raised and allocated,
all the governmental units are required to have an
operational budget, which links specific spending
objectives with their associated costs. On the other
hand, budgeting is also a management accounting
mechanism that facilitates the public sector
performance system (van Helden & Reichard, 2013).
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Therefore, budgeting within the governmental unit is
used, firstly, as a means of obtaining and allocating
resources based on articulated priorities, and,
secondly, as a tool of control to effectively achieve
publicly determined objectives. Generally, budgeting
serves as a link to all the functions of public financial
management (Visser& Erasmus, 2013).

This implies that management accounting, together
with its disciplines like accountability, financial
reporting and auditing may be expected to contribute
to a better functioning of the public sector financial
management (Helden, 2010). The accountability
concept is primarily associated with power delegation
from shareholders (principal) to managers (agents)
and the way to ensure the relationship between the
agents and the principals (Almquist, 2013). Bovens
(2010) argues that public accountability can be
looked at from two aspects, firstly, as a virtue, and,
secondly, as a mechanism. In the first case,
accountability is used primarily as a normative
concept, as a set of standards for the evaluation of the
behavior of public actors. In this case, being
accountable is seen as a positive quality within the
governmental units. Hence, accountability is the
assessment of the actual and active behavior of public
agents or officers within the governmental units. In
the second case, accountability is seen as an
institutional relation or arrangement in which a
governmental unit officer can be held to account by a
forum (legislature or the public). Hence, it is the way
in which the governmental units are arranged to
operate. Therefore, within the public sector financial
management, the legislature has to ensure that
mechanisms and procedures (Public Financial
Management Act) are put in place to facilitate
accountability within the governmental units (Visser
& Erasmus, 2013).

Financing: Within the public sector organizations,
the public management function of financing is
substantially different with that of organizations in the
private sector (Frumkin & Gelaskiewicz, 2004). At
the central, provincial or counties, and local levels,
governmental units collect revenue through both the
charging of fees and the levying of taxes. The
financing of governmental units through fees and
taxes is normally inadequate for most developing
countries (Chihi & Normandin, 2013). These
unsustainable financial positions normally require
external financing interventions to fund the deficits.
Unlike external financing in private sector
organizations, in addition to borrowing through loans
and issues of debt instruments, governmental units
can also be funded through donations, either from
local or international organizations. There is also a
new financing concept within governmental units
referred to as public-private partnerships (PPP)
(Meidut & Paliulis, 2011).
E x p e n d i t u re m a n a g e m e n t : E x p e n d i t u r e
management relates to the day-to-day governmental
unit operational processes linked to the execution of
policy objectives stated in the budget (Visser &
Erasmus, 2013). It involves the actual spending of
money in relation to the governmental units approved
budgets. However, even if the spending is authorized
by the budget, expenditure management within the
governmental unit should be carried out in a manner
that delivers outcomes that are good value for money,
p e o p l e - f o c u s e d a n d s u s t a i n a b l e ( Ti l l e y,
2014).Blidisel (2010),observes that the public sector
adopts private techniques in accounting,
administration, public finances as well as in
management. Therefore, expenditure management
within the public sector is not much different from the
normal administrative process within private sector
organizations, with higher levels of centralization and
bureaucratization (Frumkin & Gelaskiewicz, 2004).
However, according to the authors, most studies
concluded that the differences are, in fact, negligible.

Financial reporting: The adoption of the
accountability concept is crucial since it requires
public management to be transparent and
informative, and managers to be responsible for both
the results obtained and the resources used (Jorge de
Jesus &Eirado, 2012). Jorge de Jesus and Eirado
argue that public sector financial reporting assumes a
particular role as it represents the main tool for
recording and reporting management activities'
information. Hence, public financial reporting
contributes significantly to the fulfilment of public
financial management objectives on internal and
external reporting for accountability purposes. Prior
to financial management reforms, financial reporting
in the public sector was predominantly designed to
assist in monitoring of compliance by the
governmental units with various legal and
administrative requirements, all based on cash rather
than accrual accounting (Redmayne & Laswad,
2013).
In order to improve the monitoring of performance in
the public sector, financial reporting requirements for
all public sector entities, in most countries, have been
revised to bring them closer to the reporting of private

Accountability: Accountability, financial reporting
and auditing can be summarized as a management
accounting practices within the public sector financial
management (Macinati & Anessi, & Pessina, 2014).
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sector entities. Carlin (2005), in his review of
international adoption of accrual accounting and
reporting by governmental units, suggested that,
although the implementation experience has differed
significantly between jurisdictions, particularly on
dimensions such as degree of public consultation and
gestation period, the trend towards the adoption of
accrual accounting is a global, rather than an English
speaking 'club' phenomenon. Therefore, the adoption
of the international public sector accounting
standards (IPSAS), which are mostly accrualaccounting based, has helped the public sector to
improve the quality of financial information,
simplified the internal and monitoring control of
governmental units and added value to the financial
information regarding economic profitability
(Ilie&Miose, 2012).

risk management, and some committees request
internal audits to carry out value for money studies
(O'Riordan, 2013).
Problems of Financing Education in Nigeria
According to Igbafe, (2017), some of the constrains in
financing education includes: inadequate funding;
negative influence of a corruptive and valueless
political system; poor planning and implementation;
wastage in Education; low priority when allocating
funds; competing demands on government; and
paucity of reliable data.
Inadequate Funding of Education: The managers
of primary, secondary and tertiary institutions in
Nigeria are in consensus that these institutions are
grossly underfunded. Evidence exists on the degree of
dilatation that characterizes the primary, and
secondary school buildings in parts of the country, the
nonpayment of teachers' salaries and allowances as a
result of which strike and the order of the day, the lack
of necessary teaching and learning materials at all
levels of the educational system, poor working
conditions of all teachers in the country, amount other
indices. There is need for enough funds and the need
for responsible and proper management of the funds.

Auditing: Auditing is the process of reviewing
financial statements and evaluating the accuracy of
the information provided, which is crucial for
investors and other stakeholders of an organization
(Schelker, 2013).Penini&Carmeli (2010) observe
that auditing, from the perspective of office
management theory, is an important tool used by
managers and all those in charge of the office, in
improving office performance. The importance of
auditing is recognized by both governmental scholars
and practitioners alike, who emphasize that through
quality auditing, better organizational processes and
outcomes are achieved. In the public sector,
traditionally, the audit function has been executed by
the government auditors within the office of the
Auditor General (Huy, 2013).
This traditional sole provision of public sector audits
by government auditors has been questioned and
criticized, particularly in regards to efficiency
(Chong, 2009). In addition, Antipova (2013) argued
that public sector all over the world is now facing the
challenge of demonstrating better performance in
managing budgetary resources.
Hence, the
introduction of performance auditing goes beyond the
traditional auditing scope of mere compliance with
rules, regulations and legislation, and whether
authorization for all expenditures exists (Visser &
Erasmus, 2013). According to this aspect of auditing,
there is an introduction of the performance evaluation
system, which monitors and evaluates the
performance of governmental units on a continuous
basis. This system helps in complementing the
functions of the Auditor General within the public
financial management. Moreover, governmental
units have also introduced audit committees which
are generally involved with reviews of internal
controls, support and monitoring of internal audit, and

Negative Influence of a Corruptive and Valueless
Political System: It is not poor funding alone that
contributed to the present state of underachievement
The anti-intellectual stance of corrupt and valueless
federal and state government since the days of
military administration has also eroded ethical values
and academic standard in the universities. The
transition of university autonomy was accompanied
by government interference in university affairs. The
diseases of the political system diffused into the
universities as professors began to migrate between
government and university positions. In no time, the
culture of scholarship gave way to the corruptive and
materialist culture of the political system.
Poor Planning and Implementation: Education in
Nigeria is a very big industry. Its role in national
development is not contestable. This is one of the
reason education development must be based on
national planning. Planning of Education and the
consequent implementation of the plan have had very
limited success in Nigeria. The government's poor
planning and defective implementation of policies
and projects has also affected the universities. The
situation is so bad to the point that it is unclear which
education policy is now operative. Within the past
years alone, the overall education changed, or so we
were told, from 6-3-3-4 to 9-3-4. Within the same
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period, a lot of universities have been establishing by
the present administration without regard to the
problems facing the existing universities and mass
unemployment of existing graduates. There are
master plans and periodic development plans are
constructed, but neither is implemented.

educational administration, procurement of facilities,
and payment of teaching and non-teaching personnel
as well as making the educational system more
responsive to the provision of needs and desires of
different segments of the Nigeria populace. The need
to improve management practices. With the present
status of finances in higher Education, there is the
need for revolutionizing the management of
educational institutions to make more efficient and in
line with present demand. The chief executive of the
institutions should not be appointed on academic
excellence alone but also because of previous
managerial effectiveness in pursuing the ideals of
quality, the Nigerian Educational Research and
Development Council (NERDC) should be strongly
supported in its efforts at curriculum reform towards
greater relevance. Accountability must be enshrined
in our socio-economic philosophies and policies. If
the proposed Universal Basic Education Scheme
takes care of the problem of access.
The anti-corruption crusade initiated afresh by the
Obasanjo led administration deserves to be widely
supported. Teacher's low morale should be unproved
by providing them with good conditions of service
and by remunerating them appropriately. Their
professional growth and development should be
encouraged by the government. In conclusion,
Nigeria government must initiate and empower a
Nigeria "Education Development foundation" which
will plan and finance as well as restructure
educational system of Nigeria. The additional
functions of this distinguished foundation would
include national awards and prizes to first class
education institution of Nigeria, first class scholars
and scientist with first class achievements, first class
principals and professors in educational institutions in
Nigeria. Annual scholarship awards should be given
on merit to outstanding graduates of secondary
schools, colleges, polytechnics and universities of
Nigeria. An independent inspectorate committee
should be put in place to monitor activities in schools
as the existing inspectorate unit has seize to function
effectively. Schools should be properly staffed and
equipped. Applicant seeking job placement
irrespective of grades obtained and institutions
attended should be given fair and equal opportunity,
to compete for placement. More modern learning aids
such as computers, internet websites facilities,
overhead projectors, firm just to mention a few should
be provided in schools.

Wastage of Education: Wastage of resources has
become a recent culture in the educational
organizations in developing countries. Loss of
learning months because of strikes, examination
failure rate has increased, repetition and dropping out
are disturbing development in the school setting
fiscal, material and human resources are misallocated
and misused. Man power drainage is high. The level
of massage in the school system has continued to
worry concerned citizens and those how work with
learners.
Low Priority when Allocating Government
Funds: Education is both investment and
consumption good and has long gestation period.
This has reduced its value and scale of preference
especially in the hands of our today's leaders who
have little or no value for education. The resources
available to any country are not always free. They
have alternative uses. That is why they are competed
for since any resource allocated to education is a
potential loss to other sector of the economy,
education suffers at the bottom scale in spite of the
UNICEF recommendation of 26 percent of the
general annual budget.
Paucity of Reliable Data: All objective analysis of
education sector financing is hindered by the death of
comprehensive data. Though the federal government
produces data on executed budgets annually,
contribution from state and local government Areas
are not collated into comprehensive government
accounts presenting global sectoral breakdown of
expenditure. The situation is complicated by the fact
that funds expended on education by numerous
bodies, grants and internally generated revenue are
not reflected in the federal, state and local government
budgets.
Solutions to the Problems of Financing Education
in Nigeria
Igbafe (2017) observes that it is common knowledge
today that for education, an instrument of change and
National development to succeed presently and
beyond, it must be adequately financed for the
achievement of its goals. Adequate financial support
is crucial as money must be made available for
provision of meaningful leadership for improving

Conclusion and Recommendations
While there has been great awareness with regards to
the issue of poor funding of education in Nigeria
leading to poor level of education goal realization, the
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financial management practices of the little available
funds have to be given utmost priority. This write-up
seeks to establish financial management efficacy for
better financial performance of educational sector in
Nigeria. It could be rightly concluded that if some of
the financial management practices such as
budgeting, procurement and financial recording and
auditing practices could be adequately observed,
better financial performance of educational sector in
Nigeria to attain the targeted goals is inevitable. The
following could therefore be recommended: all
educational institutes in Nigeria should embrace
sound budgeting, procurement and financial
recording practices; the ministry of education and the
teachers' service commission, as well as other
education supervisory bodies, should carry out
continuous training and sensitization on the financial
management practices; there need be continuous
reviews of the financial management practices for
educational sector.
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