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Editorial
The need for educational planning in any nation cannot be over-emphasized. The National Policy
on Education (NPE) represents an endorsement of the importance of planning in education
service delivery at the national level. Educational system could have been more noticeable and
significant if more attention was given to educational planning. The recognition of planning
function is a crucial catalyst in the advancement of the education system, if this is missed out as
the superstructure on which curriculum and pedagogy are mounted, the system will definitely
collapse, whereas if planning and administration is solidly laid and nourished, the system will
flourish.
One of the important mandates of the National Institute for Educational Planning and
Administration (NIEPA-Nigeria) is the dissemination of knowledge and information in
education. The publication of the Journal is therefore in partial fulfilment of this crucial mandate.
Studies in Educational Planning and Administration (SEPA) is set out to stimulate, encourage
and contribute immensely to the advancement of knowledge and research in the field of
educational planning and administration. Also, to continually disseminate such knowledge and
reach a broad segment of the stakeholders in the education system.
I therefore thank those who responded to the call for papers and those whose paper(s) were
eventually published in the Journal. Finally, I wish to appreciate the efforts of the Consulting
Editors, Managing Editor, Editors and the Editorial Secretary involved in making this landmark
a reality.
For electronic copy of this Journal visit www.niepa.gov.ng/sepa2020
Professor Olivet I. W. Jagusah
Director General/ Editor-in-Chief
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YOUTH EMPOWERMENT AND ENTREPRENEURSHIP IN NIGERIA
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&
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Abstract
The field of youth empowerment has a solid foundation of theory, at both process and outcomes levels. The
process or empowering level provides opportunities for youth to develop skills and become problem
solvers and decision makers. The outcomes or the empowered level refers to the result of the
empowerment process, including the consequences of attempts to gain control in the community and the
effects of interventions designed to empower participants. Hence this paper gives a chronological
account of entrepreneurship and youth empowerment in Nigeria with major steps to reducing youth
unemployment in Nigeria.
Keywords: Youth, Empowerment, Entrepreneurship, Unemployment
Introduction
Youth development is centered on developing the
capacity of the individual youth. Youth
empowerment is focused on creating greater
community change that, in its methods, relies on
the development of individual capacity. Therefore
organizations operating with a youth development
framework are not addressing social inequities,
but rather developing the individual within an
unjust society and not changing the source of the
problem. While various researchers have
demonstrated that the theory is sound, there is little
record of the implementation, effectiveness, and
accountability of youth empowerment. Some
researchers say the reason for this lack of evidence
is simple: It is difficult to implement a theory, one
with an intrinsic challenge to include the voice,
ideas, and experiences of young people at the
tables where important decisions are made. Youth
Empowerment implementation requires young
people to be involved not only in the day-to-day
programming decisions but also in organizational
governance. It is only through this immersion that
communities will be able to promote the
development of all youth and adults. (Adepegba
2011)
The theory of youth empowerment can be broken
down even further into three components:
Individual Empowerment, Organizational
Empowerment, and Community Empowerment.
(Adepegba 2011)

1. Individual Empowerment: youth or adults
developing skills to exert control and improve
competence, as well as developing critical
awareness to effectively collaborate for the
betterment of organizations and communities.
2. Organizational Empowerment: entities that
provide, and benefit from, the opportunity for
youth or adults to acquire the skills needed to
gain control over their lives, provide
alternatives to service provision, as well as
entities that develop and influence policy
decisions.
3. Community Empowerment: efforts to
improve the community, respond to threats to
quality of life, and provide for citizen
participation at the local, state, and national
level.
Youth Unemployment in Nigeria
Many youths in Nigeria today are facing high
unemployment or joblessness and serious
difficulties in getting a firm foothold into the
labour market. The youths lave school without the
requisite skills or competence needed in today's
economy and society. Many are also experiencing
falling relative (and sometimes real) wages and
considerable uncertainty as whether or not they
will be able to settle into good careers. But as the
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that cannot be affected by any theft of any kind.
(Czuba, 2014) The good outcome of the
investment cannot all be consumed in totality as
follows:

same time, our ag3ing societies need, more than
ever before to harness the potential of all our
young people.
Unemployment as defined by Hirish and Peter
(2012) is not having any realistic means of
livelihood, a state of not engaging in economic
activities being out of work for a certain period of
time. Unemployment does not attract or guarantee
any wage or reward to any individual, rather
aggravates poverty, hunger, societal ills like
robbery, prostitution, scam or fraud, drug abuse,
debasement of moral values and general sense of
un-patriotism among the youthful population.
With an estimated population of about 160' million
people, Federal Office of Statistics (2016), the
unemployment rate has reached an alarming point
in Nigeria today and the youths are most affected.
Giwa (2018) observed that Nigeria has a youthful
population of close to 70 to 80 million, about 55 to
60 percent of her population. Of this youthful
population, more than 80 percent are unemployed
while about 20 percent tare under-employed. The
estimated 20 percent in employment are burdened
and depressed with near total dependency of
relatives and family members. More graduates are
entering the labour market, joining thousands still
searching for non-existing jobs. Governor of
Central Bank of Nigeria recently declared that
these Nigerians are largely unemployable due to
lack of requisite skills needed in the competitive
global employment market. He added that the
educational system needs a review and reform to
link schooling with the job market. In the same
vein that Jollade (2011) stated that young people
are unemployed because they are unskilled,
untrained and poorly educated. Thus, it has
become a common place to assign a central role to
education in solving the “youth unemployment
problem”. Such central role can only be in
entrepreneurial education

1. Poverty Eradication: Youth empowerment
can help reduce the poverty standard of any
nation. The question may be how? When any
youth is empowered financially, he uses the
profit he makes from the business he does to
sustain himself and his household.He may
start-up businesses for his relations who were
poor before and if this continues to grow to
some extent, poverty will be eradicated from
that vicinity. Empowering the youths with
skills can go a long way in reducing poverty
percentage of many societies. When a youth
learns skills, he can use the skills learned to
feed, assist others, and even invest for future
use. One kind of long lasting empowerment is
skilled empowerment. The skill one learned
can assist him till the end of his life. A youth
who is empowered on how to repair
automobiles can earn from it till he dies.
2. Good Education Standard: One of the
problems that many nations are facing in their
education sector is because the youths are not
empowered. But when the youths are
empowered, they will support the education
sector of their nations. The empowered youths
can donate educational facilities to primary,
secondary and even to tertiary institutions.
The challenges many tertiary institutions in
Africa are having today is the lack of practical
background. The machines and other
equipment needed for this practical can be
provided by youths who were empowerment
by the government. They do this in
appreciation to what the government did for
them. Empowering the youths academically
accelerates the spirit of patriotism in the
education sector.The empowered youths
know the importance of education. This is why
many individuals issue scholarships to the
students because they understand the value of
education due to the empowerment which was
given to them academically. Education
exposes people to know what they did not
know before. It also makes the learner think far
and fast. A fast thinker can create ideas that
will be of help to the society .The inventor of
the world giant social media site, Zuckerberg,
was in the university before he started thinking
about the site. He learnt some coding skills

Rationale for Youth Empowerment in Nigeria
An empowered youth stands the chance of
succeeding in his society unlike those who lack
such opportunity. Empowerment can be carried
out by self or sponsored. Be it sponsored or selfempowerment, support is very important as it
“beautifies” the youths and their countries at large.
Empowering the youths is like saving in a bank
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already from the university. Today, his product
has employed many people.

could not control themselves after taking hard
drugs. But with proper youth empowerment,
the issue is addressable.

3. Good Governance: Good governance is
attainable with youth empowerment. An
empowered youth stands to empower the
masses. Any youth who was empowered in his
time of hardship will lead his people through
the right path. He does anything possible to see
that he meets up with the demand of the
society. Again, youths who were empowered
on leadership skill will do well in leadership
positions. This is because he has been trained
on how to lead people. He applies what he
learned and makes his governance acceptable
to the citizens. Unlike those leaders who do not
know left from their right, a well empowered
youth on leadership skill gives “first class”
rule to his nation. With youth empowerment
on leadership, embezzlement of public fund
by top governing officers becomes a history.
Through empowering the youths on
leadership skills, they understand the danger
of fund embezzlement.

5. National Growth: According to Biology,
growth is the irreversible increase in the body
size and weight of organisms. On this topic,
growth is the increase and improvement in
many areas of the country. It is hard for banks
to fold when the workers were empowered in
their youthful ages. The financial
managements and other 'things' that are
needed to be put in place will be well
organized. The infrastructures of many
nations are built with the tax paid by the
citizens. Workers who earn much because they
were empowered contribute more of their
money through tax payment. When the taxes
are gathered, they are used in national
development. The banking, educational,
agricultural, and industrial sectors are
developed with the money generated from
these empowered youths. Top footballers
make the names of their nations to be heard.
Some who are playing as footballers today is
because they were empowered in their
youthful ages on how to play well. These
footballers help in national development as
some clubs that the footballers play, assists the
country, may be by building one or two
structures for the nation to show their
appreciation. Some of these footballers also
promote their nations by establishing
organizations.A typical example is that of
Kanu Nwankwo who played for Nigerian
National team, Portsmouth, Inter Milan,
Arsenal, Ajax and West Bromwich Albion.
Today, Kanu has many heart treatment
hospitals known as Heart-to-Heart in Nigeria
in appreciation for the support that the nation
gave to him in his football carrier. Igili
Onyedika presenting his project in Morocco.
He was shortlisted as one of the finalists in the
competition held by Tech-I. He titled his own
project Waste to Point. The young Nigerian
was empowered by the company and he
empowers others.

4. Crime Reduction: Crime is an offensive act
against individuals or states. Many people
indulge in 'dirty' businesses because they lack
empowerment when they were youths. The
government has spent a lot in the name of
fighting crime without understanding that the
formula or solution is in youth empowerment.
If your nation wants to fight crime, it should
start with youth empowerment. Many youths
take part in illegal activities because they were
not empowered morally, academically as well
as financially. Example, when youths are
taught well on the danger and punishments
behind arm robbery or dealing in drugs, there
is every possibility that they will not take part
in them. What concerns a young man who does
well in his business because he was
empowered and carrying a gun, stand on high
ways and steal from people? The two has no
relationship because the young man's business
is booming and expanding. In summary, youth
empowerment reduces social crimes.In the
United States of America; many youths cannot
do without hard drugs. Many smoke weeds
which become harmful to their body system in
future. There is a population explosion in the
United States, and one of the causes is
inadequate moral youth empowerment which
is a Class of youth empowerment. They go
about impregnating young ladies because they

6. Security: The security departments of many
nations have the youth as the larger number.
This is because the youths are full of energy
and ability. Standard security jobs are made for
the youths and not the weak. They are always
ready to confront challenges. The truth of the
matter is that the youths were empowered
3

before they picked security functions. When
the youths are empowered, the spirit of
patriotism increase in them and that is the
reasons that make them security young men.
Think of how the army department of many
nations will be without the youths. Youth
empowerment results to national protection.
When youths are trained on security skills, the
affairs of nations are protected. Also, with the
empowerment, Law offenders are brought to
book.

from getting lost or falling into the dark trap of
crime.
e. It instils a sense of confidence and makes
youth resourceful and reliable.
Educational and Youth Empowerments
Empowerment is a process that challenges our
assumption about the way things are and can be. It
challenges our basic assumptions about power,
helping, achieving, and succeeding (Czuba,
2014). Every society has the responsibility of
preparing its youth for survival and continuity
giving them opportunity to contribute to the
development and sustenance of their generation.
Each community or group therefore ought to have
a vision and programmes tailored to groom and
empower the youth. At this time that the world is
becoming a global village, the need arises for
policy planners to keep abreast with what happens
in other parts of the world. According to
(Adepegba, 2011), globalization refers to the fact
that we all increasingly live in one world, so that
individuals, groups and nations become more
interdependent. They opined that while
globalization was portrayed as an economic
phenomenon, others pointed to the electronic
integration of world financial markets and trade
and agree that globalization is created by the
coming together of political, social, cultural and
economic factors. This is the reason why a
situation in one country could affect other
countries as there is continuous mobility of goods,
persons and services across boundaries. It
therefore becomes urgent that governments
should develop programmes that will prepare and
empower its citizens, especially the youth, to fit in
and survive in a globalised economy.
Education has been identified as a usable tool
necessary for development. According to Otite
and Ogionwo (2016), education refers to the
acquisition of knowledge and skills required to
adapt to and exploit the social and physical
environments in the process of development .it is
the process of training and bringing up of the
young, and also the old members of a society,
morally, spiritually and intellectually. It is an
institution for producing desired characters and
for developing the mental powers members of a
society.

7. Technological Development: Youth
empowerment increases and improves
technological standards as agreed by
technophiles. Development in machines and
other important discoveries is because the
youths are empowered. They take their time
and dig deep into science, reason out some
important things and make them real. Many
inventions today are because the youths were
empowered. They are encouraged to use their
initiatives to bring out what will help the
society. Cutlasses in their crude state are not
sharp until they are sharpened with files. In the
same way, youths, when empowered, make
technological development to accelerate.
8. Employment Creation: This is another
importance of youth empowerment. A youth
empowered society will not seriously suffer
from the problem of unemployment that many
nations are battling with in the current time. A
skill empowered youth is a job creator. This is
because, from the acquired skill he got through
the empowerment gained, he can expand his
business and employ more citizens which in
return help in solving unemployment
challenges in the country. Any nation that
wants to typically solve unemployment
challenge should first understand the
importance of youth empowerment.
Unemployment is likely to be a history with
the help of youth empowerment.
Other benefits of youth empowerment
include:
a. It allows children and young people to
explore, discover and develop their skills and
strengths.
b. It makes youth responsible and self-reliant.

Entrepreneurship Skills Needed for Youth
Empowerment
Entrepreneurs must possess education skills and
know-how to be able to succeed. According to

c. It makes youth more aware of themselves and
the world.
d. It gives a sense of direction helping youth
4

Hisrich (1992) these required skill can be
classified into three main areas namely; Technical
skills, Business Management Skills and Personal
Entrepreneurial skills.
Technical skills involve such things as writing,
listening, oral presentations, organizing,
coaching, being a team player and technical knowhow. Business management skills include those
areas involved in starting, developing and
managing any enterprise, skills in decision
making, marketing, management, financing,
accounting, production, control and negotiation
are essential in launching and growing a new
venture.
The final skill area involves personal
entrepreneurial skills. Some of these skills
differentiate an entrepreneur from a manager.
Skills included in this classification are inner
control (discipline), risk taking innovativeness,
persistence, visionary leadership and being
change oriented.
These skills and objectives form the basis of the
modular approach to an entrepreneurship
curriculum.
Types of skills required ion Entrepreneurship
(Giwa, 2018)
i. Technical Skills
• Writing
• Oral communication
• Monitoring environment
• Technical business management
• Technology
• Interpersonal
• Listening
• Ability to organize
• Network building
• Management style
• Coaching
ii

iii. Personal Entrepreneurial Skills
• Inner control /disciplined
• Risk taker
• Innovative
• Change oriented
• Persistent
• Visionary leader
• Ability to manage change
Challenges of Youth Entrepreneurship in
Nigeria
As the need for entrepreneurship increases day by
day, the development of entrepreneurship has been
stalled because of some problems affecting and
limiting its development. Many Nigerian
entrepreneurs face a lot of challenges which has
barred some from turning ideas into projects.
(Jalade, 2011) These barriers include:
1. Absence or Poor State of Infrastructural
Facilities: The poor state of infrastructure or
the lack of good infrastructural facilities is one
major problem affecting the development of
entrepreneurship in Nigeria. Most
entrepreneurs have to rely on generators to run
their businesses. Also, the lack of good roads
and transport system has plagued
entrepreneurship in Nigeria. Certain basic
infrastructural facilities aid the development
of the mind and body and assist productivity
in any environment. These basic work tools as
well as the enabling environment is lacking in
Nigeria. The lack of basic infrastructure in
Nigeria has made entrepreneurial activities
cost intensive, unprofitable and uninteresting
thereby dissuading the youths from assuming
entrepreneurial ventures.
2. Lack /Inadequate working Capital: The
inadequate or non-availability of capacity is a
prime problem of entrepreneurship
development. The availability of capacity is
central to the establishment and continued
existence of any enterprise irrespective of the
size. For an entrepreneur in Nigeria to start as
business, he/she must have adequate funds
whereas in a situation where the working
capital is inadequate or unavailable, it still
becomes a problem. This is one of the major, if
not the major problem that young people
encounter when opening a business. Banks
are reluctant to give out loans to intending
entrepreneurs especially youths. The
procedures for accessing such credits are
often arduous and dependent on the provision

Business Management Skills
• Planning and goal setting
• Decision making
• Human relations
• Marketing
• Finance
• Accounting
• Management
• Control
• Negotiation
• Venture launch
• Managing growth

5

3.

4.

5.

6.

of collateral, which the potential
entrepreneurs often fall back on their personal
savings or on loans from family members and
friends.
Difficulty in securing loans from financial
institutions: In other to manage the problem
of low capital or lack of capital, most people
then try to turn to banks and other financial
institution to secure loans to fund their idea or
business. But getting a loan is very difficult
and most times impossible for an average
Nigerian youth who are looking for funds to
start up a business or who already have a small
business. The reason for this is that the banks
and financial institution feel it is a huge risk
lending money to them as they are not sure if
entrepreneurs will be able to pay back the
loan. Another major reason why financial
institutions demand huge collateral and highinterest rate that small business owner or startups cannot afford. This discourages most
Nigerian entrepreneurs and kills many
promising ides and investments.
Low Standard of Education: Education
should be a critical factor in preparing and
empowering youth entrepreneur with the
qualities required of him/her. Unfortunately,
the role of education in making young people
to become change agents have been ignored
and altered. Year after year, the quality of
education in the Nigerian institutions has
gradually been on the decline, due to strikes
and unqualified teachers especially those who
stay in the system is as a result of the
unavailability of alternative jobs
Curriculum Inadequacy: An educational
curriculum should be all encompassing,
giving room for alternatives and varieties. In
Nigeria case, it has been observed that the
educational curriculum focuses more on the
theoretical without a corresponding practical
approach.
Corruption: The widespread impact and the
all present corruption has always been a setback to whatever goes on in the country. In
Entrepreneurship, corruption makes the
procurement of licenses, permits, goods and
services from government agencies and even
the payment of taxes and levies difficult
without playing the game. i.e paying bribes
and kickbacks. This might be a push-off for
youth entrepreneur who is still battling with
funding.

7. Multiple/Duplication of Taxation: One
other sensitive challenge that is encountered
by majority of Nigerian entrepreneurs is
multiple taxation. Although it is the duty of
entrepreneurs in a country to fund the
government through paying taxes, but most of
these taxes charged on entrepreneurs are not
lawful and have the effect of increasing the
cost of doing business.
8. Business Environment Adaptability:
Majority of those who venture into MSMEs
(Micro, small and medium enterprises) do so
because of their need to make money and in
almost all cases, such entrepreneurs lack
relevant and adequate information about the
businesses they engage in. in the event that
problems arise, most of these business owners
lack sufficient problem,-solving skills and
find it hard to survive. The 21st century era is a
big challenge to entrepreneurs who have not
embraced technology, and who are now
finding it hard to remain relevant in the
competitive business environment.
9. Security and Insecurity: Running a business
venture in the face of so many security
challenges are worth ruminating over for
entrepreneurs. When there is no assurance in
the security of one's lives and properties, it is
difficult to run a successful venture especially
in Nigeria, a den of kidnapping, incessant
hostage taking, armed robbery, ritual killings,
unjust harassment and the likes.
10. Inadequate Planning and Poor Execution:
Most people don't plan properly before they
start their business. They don't make
researchers about the business, the market for
the business, the cost of production etc. many
do not even have a business plan; everything
is being done as it comes and this should not
be so. They eventually get stuck in the middle
and then. The business collapse. Also, a lot of
people start off the wrong path and eventually
the business ends up failing.
11. Poor Product or Service: Since there is no
good or services that is totally new in the
market, a smart way of attracting the interest
of the consumers is through packaging. The
entrepreneur must understand the needs of his
customers and seek ways to meet these needs
via the product or service which he offers to
the market.
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Strategies for empowering entrepreneurial
skills in Nigeria Youths for Self-reliance
The first strategy for enhancing entrepreneurship
skill in Nigerian youths is education. Education is
very important in preparing and raising an
entrepreneur. It is a well acknowledgement fact
that education shall continue in equipping the
entrepreneur with relevant skill for coping with
the problems involved in starting and running an
enterprise. One must point out that formal
education is not so important in starting a business
but it provides a good background especially if it is
related to the field of the entrepreneur.
The second strategy is to ensure Trust. Integrity,
quality and credibility of an entrepreneur. Trust,
Integrity, quality and credibility of an entrepreneur
are indispensable attributes of an entrepreneur.
Also, it is a known fact that one thing that has
continued to sustain an investor's confidence in an
enterprise is quality and integrity and trust, the
public will have no confidence in an enterprise.
The third strategy in enhancing entrepreneurial
skills in Nigerian youths is to ensure that they
articulate their investment proposal. Actually this
involves identifying and writing the nature of the
business the market segment that it will cover its
prospects and the risks involved. Onu in Anyakoba
(2009) stated that it is vital to articulate all possible
facets of the enterprise before taking off. The
fourth strategy of enhancing entrepreneurship
skills in Nigeria is that government should
formulate policies on skill acquisition by youths.
Actually government should initiate policies on
entrepreneurship skill acquisition for youths in
Nigeria. Such policies should specify the skills the
youths should have acquired before venturing into
any business. Giwa (2018) stated that several
agencies in their own peculiar ways implement
policies on skill acquisition and employment
generation. For instance, the National Poverty
Eradication Programme has a policy on youth
employment. The policy specifies that such youths
should have entrepreneurship skills before
employment.
Education policies should also emphasize the
introduction of School-Industry linkages in
curriculum implementation. Youths should be
required to visit industries to learn the rudiments
of production. Such skills acquired by them in the
industry can them be employed by those who wish
to start small scale business (students on Industrial
training (I.T) and student industrial working
experience (SIWES).
Emphasis by government on more skill

acquisition polices particularly at this time of
global and financial meltdown should be
followed-up. Giwa (2018) viewed that several
agencies in their own peculiar ways implement
policies on employment generation. For instance,
The National' Poverty Eradication Programme
(NAPEP) has a programme on Youth
employment. The National Directorate or
Employment (NDE) serves as the main
employment generation body but the evaluation of
its programmes in the areas of youth employment
confirms that a nationwide action plan is still
needed. now the Federal Government's N-Power,
NYSC compulsory skill acquisition, and all other
empowerment did little but nothing when
compared to the total population of youth.
Conclusion
There is a massive yearly turn-outs of graduates
for whom there are no jobs. Nigeria streets are
littered with graduate youth hawkers and bike
riders who ordinarily would have gained
employment in some enterprises or would have
demonstrated their skills and creativity if they
empowered. The present economic problem and
massive losses of jobs in Nigeria call for
revamping and redesigning of our school
curriculum towards self employment.
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Abstract
The study aimed at evaluating the classroom usage of modern technological devices and professional
development among Ondo State secondary school teachers. The population comprised all secondary
school teachers in Ondo State while the samples were 400 teachers who were randomly selected from
four local government areas in Ondo State. Self constructed questionnaires were used to elicit
information from the respondents on the use of technological devices in the classroom. The validity of the
instruments were ascertained by experts in tests and measurement. Crombach alpha formula was used to
measure its reliability. A correlation coefficient of 0.85 was obtained. Data collected were subjected to
statistical testing using frequency counts, simple percentage and charts. Findings revealed that a higher
percentage of English Language teachers in secondary schools do not use technological devices in the
teaching and learning the subject. Also, results showed that English language teachers were not exposed
to regular in-service technological training that could enhance their professional development. It was
recommended that government should make education a priority by making provision for adequate fund
to education sector. Also, English language teachers should invest more time in engaging in professional
training and development in technology. It was also recommended that, computer technologists should be
employed by the government into secondary schools who would from time to time engage the teachers in
in-service training.
Key words: Technology, In-service Training, Professional Development, Evaluation
Introduction
Technology has become part of human social,
political, economic and educational systems. It
has turned the world to a global village where
people of different ethnic groups, linguistic and
religious settings can interact and have easy access
to one another. Nowadays everybody seems to be
conversant with the use of technologies especially
in making calls, sending messages, chatting ,
pingin, video calls, whatsapp , twitter, google,
skype, use of television t, video, projectors and so
on. In essence, the use of modern technologies
have become essential in carrying out the day
today activities. However advance in technology
makes it possible for incorporation into the
classroom activities. Using technology in the
classroom is not just about digital devices, it
relates to anything that facilitates an interaction

between the teacher and the students.
Over the years, teachers have been involved with
the use of traditional system of teaching of which
may include demonstration, discussion, lecture,
question methods. Nowadays, scholars advocate
the use of technologies in education as very
important. karehka (2013) discuss the use of
technology in education and teaching process as a
way of motivating the students to learn. He further
says the use of computer based instructions makes
students feel in control of what they learn.
Karehka goes further to say that technology makes
subjects easy to learn as different software are
designed to help students learn various subject
easier. He further listed other importance of
technology in the classroom which include:
1. p r o m o t i o n o f i n d i v i d u a l l e a r n i n g
technological tools
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2. increase in collaboration between the teacher
and the students
3. 3.preparation of students for tomorrow's
technological jobs
4. increase in innovation and creativity

use of technology in the classroom. Wright (2014)
discussed some of these barriers which include
electric power failure. Electric power is not widely
available, reliable and affordable which
educational technology uptake very slow.
According to him, 70% of the people living in the
sub-Saharan Africa do not have easy access to
electric power. Mareco (2017) affirms that the
network infrastructure of Nigeria is not up to date
and sufficient enough to properly support the end
users. Wright (2014) posits that technology is
only effective if teachers plan their lessons to
incorporate technology by thinking of the
possibilities of using these skills in the classroom.
Teachers need to know how to use technology
effectively by spending extra hours outside the
classroom preparing, designing lessons, learning
more about their subject matter and participating
in professional development and thinking of fresh
and interesting ways to teach the students.
Integrating technology into the classroom is a way
of connecting students of all learning styles which
gives students opportunities to enhance the
interaction with their classmates and teachers by
encouraging collaboration and help students to
stay engaged. It is a stress-free teaching -learning
process that all professional teachers should
emulate. On this premise, all professionally
trained teachers must be computer literate in order
to create a worthwhile interaction in the
classroom. This is a worthwhile intention to
satisfy the needs of this cyber-generation.

Modern Consumers (2017) highlight various
types of technologies appropriate for use in the
classroom which include:
1. Electronic whiteboard
2. Flipped learning
3. Desktops and Laptops
4. Projectors
5. Video Conferencing Classroom technologies
6. Mobile Learning
7. Television
8. Computer Networking
9. Distance Learning
10. Visual Field Trips
11. Word Processing Applications
It is presumed that professional development in
technology would enable educators to develop the
knowledge, skills and expertise needed to address
the learning challenges of the students. However,
professional development is not effective unless it
causes teachers to improve their instruction.
Mareco (2017) explained some of the benefits of
integrating the use of technologies which include:
a. helping the students in their future career
b. creating effective way to connect with the
students of all learning types
c. giving students the opportunity to enhance the
interaction with their end instructors by
engaging collaboration
d. developing students digital citizenship skills
e. helping students to stay engaged
f. enhancing learning experiences and create
new opportunities
g. enabling students are able to access up to date
information
quicker and easier than
ever before
h. becoming the encourager, adviser and
coordinator
i. teaching becomes students centred
j. helping students to be more responsible by
giving them opportunity to improve their
decision making as well as ownership of a
valuable and expensive devices
k. transforming the learning experience by
making the students to be more creative

Statement of the Problem
Observations have revealed that secondary school
teachers are not conversant with the use of
technological devices in their classroom
interaction. Few teachers who are interested in the
use of technological devices do not have the
courage to do so due to lack of sufficient resources
in the different school locations. More so, the
governments have not prepared adequate training
programmes to educate the Nigerian secondary
school teachers on importance and effective use of
technological devices for classroom interaction.
Therefore, this study delves into an evaluation of
effective usage of modern technologies among
secondary school teachers in Ondo State.
Purpose of the Study
The study aimed at evaluating the classroom usage
of modern technologies and professional
development among Nigerian secondary school
teachers. It equally aimed at finding out how the

In some developing countries like Nigeria, there
are so many barriers that bedevil the adoption of
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use of classroom technologies have influenced
teaching and learning English Language
secondary schools in Ondo state, Nigeria

The questionnaire was divided into two parts (2)
parts. The first part contains the bio-data of the
teachers which include the school, gender and
qualification(s) and work experience while the
second part consisted of twenty (20) questionnaire
of yes and no response format which relates to
influence of the usage of modern technologies and
professional development. Also seven (7) research
questions were raised to pilot the study.

Research Questions
The following research questions guided the study
1. Are you versatile with the use of computer?
2. Do you have personal technological devices
as part of your instructional materials for
English language?
3. Do you have modern technological device
laboratory in your school?
4. Do you regularly attend professional training
on the use of technological devices?
5. Do you make use of technological devices
during teaching and learning English
language ?
6. Do you have technology personnel in your
school?
7. Do you believe professional development in
technology should be a regular exercise?

Validity of Instrument
Both face and content validity of the instruments
were ascertained by experts who are educationists.
Corrections arising from their observation were
effected in the final draft.
Reliability of Instrument
The reliability of the instruments were ascertained
using Crombach alpha formula and a correlation
coefficient of 0.85 was obtained which makes the
instruments reliable.

Methodology
Research Design
The research design used for the study was
descriptive design of a survey type.

Data Analysis
Data collected were subjected to analyses using
frequency counts and simple percentage and bar
charts

Population
The population for the study was all secondary
school teachers in Ondo state, Nigeria. The state
has about seven thousand two hundred (7,200)
which include male and female teachers in the
eighteen local government areas of Ondo state.

Results
Table 1:
Distribution of respondents based on gender
Gender
Male
Female
Total

Sample and Sampling Technique
The sample comprised four hundred (400) English
Language teachers who were randomly selected
from four local governments of the state. Namely:
Ondo West, Ondo East, Odigbo and Okitipupa
local government areas in the state. One hundred
English language teachers were randomly selected
from urban schools of each local government area
making a total of four hundred samples from four
local government Areas of the state. Two hundred
and fifty seven (257) female and one hundred and
forty three (143) male teachers were randomly
selected for the study.

F
143
257
400

%
35.75
64.25
100

Figure 1: Bar chart showing distribution by
gender
%
70
60
50
40
%

30
20
10
0
Male

Research Instrument
Self-structured questionnaires titled technology
usage and professional development
questionnaire (TUPDQ) were used to elicit
information on the teachers' usage of
technological devices for instructional interaction.
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Research Question 1: Are you versatile with the
use of computer?

Table 2: Distribution of respondents based
on qualifications
NCE
BA Ed
M Ed & Above
Total

F
53
285
62
400

%
13.25
71.25
15.5
100

Table 4: Showing respondents' versatility with
the use of computer
Gender
%
No
%
Male
54
13.5
89
22.25
Female
117
29.25
140
35
Total
171
42.75
229
57.25
Result reveals that 171(42.75) of the respondents
were versatile with the use of computer. This
shows that a higher percentage of 229(57.25) were
not competent in the use of computer.

Figure 2: Bar chart showing the distribution
of respondents by qualification
%
80
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40

%

Research question 2: Do you have personal
technological devices as part of your
instructional materials for English language?

20
0
NCE

M Ed & Above

Table 3: showing the distribution of
respondents based on work experience

Work experience F
(Years)
5
25
10
56
15
143
20
107
25
61
30
05
35
03
Total
400

Table 5: showing the percentage of English
language teachers with personal technological
devices

%
6.25
14
35. %75
26.75
15.25
1.25
0.75
100

F

Yes

%

No

%

400

11

2.75

389

97.25

Findings reveals that 11(2.75) of the sample
possess personal technological devices while
a higher percentage of 389(97.25) do not have
personal technological devices that could
enhance teaching and learning English
language
Research question 3: Do you have modern
technological device laboratory in your
school?

Figure 3: Bar charts showing respondents by
work experience

Table 6: Showing the percentage of
respondents having modern classroom
technological devices laboratory in schools.
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Result of table 6 reveals that 23(5.75) of the
respondents have modern classroom
technological devices in schools while a higher
percentage of 377(94.25) did not possess modern
classroom technological devises in schools
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Research question 4: Do you regularly attend
professional training of the use of modern
classroom technological devices?

Result of table 9 shows that a higher percentage of
the respondents 395(98.75) did not have
technology personnel in schools while only
5(1.25) shows the availability of technology
personnel in schools.

Table 7: showing the percentage of respondents
regular attendance of professional training of
the use of modern classroom technological
devices
F

Yes

%

No

%

400

37

9.25

363

90.75

Research question 7: Do you believe
professional development in the use modern
classroom technological devices should be a
regular exercise?
Table 10: showing the percentage of
respondents who believed professional
development in the use of modern classroom
technological devices should be a regular
exercise

Result of table 7 shows that 37(9.25) of the
respondents regularly attend professional training
of the use of modern technological devices while
363(90.75) indicated that attendance of
professional training on the use of modern
classroom technological devices was not regular

Table 8: showing the percentage of respondents
use of modern classroom technological devices
during teaching and learning English language
Yes

%

No

%

400

11

2.75

389

97.25

Result of table 8 reveals that only 11(2.75)
make use of modern classroom technological
device during English language teaching and
learning while a greater percentage of
389(97.25) do not make use of modern
classroom technology during English
language teaching.
Research question 6: Do you have
technology personnel in your school?
Table 9: showing the percentage of
respondents having technology personnel
in schools
F

Yes

%

No

%

400

05

1.25

395

98.75

Yes

%

No

%

400

373

93.25

27

6.75

Discussions
Findings revealed that 171(42.75) of the
respondents were versatile with the use of
computer. This shows that a higher percentage
of 229(57.25) were not competent in the use of
computer. This supports the view of Ertener
et al (2012) that many current teachers grew
up without access to technologies like
personal computer and internet. The
implication is that many English Language
teachers do not have the skill of integrating
technology in their teaching methods.
Findings also revealed that that 11(2.75) of the
sample possess personal technological
devices while a higher percentage of
389(97.25) do not have personal
technological devices that could enhance
teaching and learning English language. This
is an indication that English language teachers
could not afford modern technologies like
laptop, computer, l- Pad etc, that could
enhance their teaching. This supports the view
of Wright (2014) that teachers are not valued
like any other profession which are highly
paid. Wright further suggests that teachers
should be paid a proper living wage relative to
other professions so that they would be able to
adapt their teaching styles to include different
modes of teaching and learning, adapt to
curriculum change and be able to use their

Research question 5: Do you make use of
modern classroom technological devices
during teaching and learning English
language?

F

F
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skills to teach in creative ways.
Result of
Table 6 reveals that 23(5.75) of the
respondents have modern classroom
technological devices in schools while a
higher percentage of 377(94.25) did not
possess modern classroom technological
devises in schools
Result of Table 7 shows that 37(9.25) of the
respondents regularly attend professional
training of the use of modern technological
devices while 363(90.75) indicated that
attendance of professional training on the use
of modern classroom technological devices
was not regular
This is an indication that English language
teachers lack skills and knowledge of the use
of classroom technological devices and are
not confident about their ability to use them
effectively. This supports the claim of Nagel
(2013) that teachers often see technological
experimentation as outside the scope of their
job orientation. Cradler et al (2002) declares
that only 20% of teachers feel comfortable
using technology. More often than not,
teachers are left without the skills to
effectively integrate the new technologies into
their teaching methods. This findings support
the reports of Nagel (2013) that there is lack of
adequate on-going professional development
for teachers who are required to integrate new
technologies into their classroom. This
corroborates with the findings of Ertener et al
(2012)
that the reason for lack of
implementation of technology in the
classroom is inadequate professional
development and training. There is no
gainsaying that English Language teachers
need to invest time in learning how to use the
technological devices and understand how
they can improve their students' educational
achievements. Wright (2014) suggests that
training and professional development of
teachers in technology must be long enough
for them to grasp the concepts behind teaching
with technology. Wright further suggests that
teachers need quality training and on-going
training from time to time.
Result of Table 8 reveals that only 11(2.75)
make use of modern classroom technological

device during English language teaching and
learning while a greater percentage of
389(97.25) do not make use of modern
classroom technology during English
language teaching. This supports the findings
of Nagel (2012) that many educational
systems lack technological equipment that
could enhance teaching and learning.
Result of Table 9 shows that a higher
percentage of the respondents 395(98.75) did
not have technology personnel/experts in their
schools while only 5(1.25) shows the
availability of technology personnel in
schools. This implies that English Language
teachers who have interest in engaging in
professional development may not have the
opportunity to do so.
Findings of table 10 reveals that 373(93.25)
believe that professional training on the use of
modern classroom technological devices
should be a regular exercise. This
corroborates with the findings of Wright
(2014) that training and professional
development opportunities of teachers should
be long enough as they require preserving
training and on-going training from time to
time. Safblog (2017) declares that a 21st
century teacher should be a master of
technology in the classroom and should be
aware of the ever-changing trends in
technology and are more in tune of what the
future may being to education. Brand (1997)
posits that teacher training in the area of
technology should be flexible, take into
cognizance various needs, provide support, be
d e v e l o p e d c o l l a b o r a t i v e l y, i n c l u d e
renumerations and teacher recognition, be
sustained, be linked to educational objectives,
provide intellectual and professional
stimulation with a clear administrative
message. This is an indication that a greater
percentage of the respondents are aware of the
positive influence of educational technologies
in the teaching and learning English language
which include ability to enhance relationships
between the teacher and the students,
promoting individual learning, increases
students motivation and creativity and
preparation of students for future
technological jobs.
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•

The findings also supports the view of
Johnson et al (2016) that teachers who
embrace technology in the classroom have the
power to improve students success by
engaging them in their lessons through
adaptive learning. Karehka (2013) posits that
technology helps make teaching and learning
more meaningful and fun. Karehka further
says that technology makes students feel in
control of what they learn by finding it easy to
solve different academic challenges with
technology and also makes subjects easy to
learn by using different educational software
to learn various subjects.

•

•

government should provide educational
technologies that could be integrated into
teaching and learning.
computer technologists should be
employed into secondary schools who
would from time to time engage teacher in
in-service training
internet services should be made available
to all secondary schools
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Abstract
This study examined community participation in school management as a future fit strategy for solving
the challenges of girl-child education in Northern Nigeria. Girl-child education in Northern Nigeria
faces multiple challenges which are compounded by irresponsible parenting, insecurity, poverty, early
marriage, illiteracy and teenage pregnancy. Others are religious misconception, anti-progressive
cultural and traditional practices, lack of qualified female teachers, poor funding of education and lack of
political will on the part of government at all levels to enforce extant laws that encourage girl-child
education. The vision of quality girl-child education for the future must involve community in the
management of education system. The study identified the following ways in which community can
participates in school management to enhance girl-child education. These include funding of school's
project, sensitization and mobilization of community members on the important of girl-child education,
collaboration and partnership with the government and other development partners, formation of
community representative that will lead to functional school based management committee, active
involvement of community members in school's activities among others. The paper suggested that
community members must prevail on the government at all levels in the region to implement all the
provisions of the extant laws especially the Child Right Act 2003 and the Universal Basic Education
(UBE) Act 2004. The study further suggested that caring communities with capacity for counterpart
funding should be encouraged to access the UBE Fund for school's infrastructural development.
Key Words: Community participation, School management, Future fit strategy, Challenges, Girl-child,
Education.
Introduction
The purpose of education is to enables an
individual acquires a lifelong skills and values
needed to function as a useful member of the
society. Education is an instrument for economic
growth and national development. It contributes to
stable family, reduces maternal and child mortality
rate, encourages gender equality, raises schooling
level of next generation and discourages child
marriage. Girl-child education in particular
provides foundation for sustainable development,
ends generational cycles of poverty, increase
productivity, innovation and social cohesion.
Offorma (2009) defined girl-child as a biological
female offspring from birth to eighteen (18) years
of age. This is the age before one becomes a young
adult and this period covers the crèche, nursery or
early childhood (0-5 years), primary (6-12years)
and secondary schools (12-18 years). At this
period, the young child is totally under the care of

the adult who may be her parents or guardians and
older sibling. This period provides an important
opportunity for the girl-child to builds and
develops her personality and character useful for
adult life.
Girl-education is a major issue especially in the
developing country like Nigeria where a large
number of young girls are out-of-school
(Adedigba, 2019). The Federal Government of
Nigeria had introduced various policies and
programmes geared toward boosting enrollment,
retention and completion. These policies and
programmes include the Free and Compulsory
Universal Basic Education Programme,
Domestication of Child Right Act, Homegrown
School Feeding Programmes, Cash Transfer
Programme, active collaboration with
international partners such as the UNICEF,
UNESCO, USAID, World Bank among others
(Federal Ministry of Education, 2018). However,
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the number of young girls that are out-of-school is
still high and this should be considered as a
humanitarian crisis. Idoko (2019) observed that
the challenge of out-of-school children is a
recurring decimal with the girl-child bearing the
larger brunt of this challenge and today, the
northern region is classified as educationally
disadvantage region.
According to Adedigba (2019), Nigeria is ranked
as having the highest number of out of school
children in the world. Sanusi (2015) observed that
93 percent of girls from the region hardly
completed secondary education and wonder how
we can build a nation when 93 percent of the girls
do not complete secondary education. Idoko
(2019) disclosed that 60 percent of over 13.2
million out-of-school children in Nigeria are girls.
Similarly, Ijeoma (2015) opined that many girls in
Northern Nigeria today do not have education past
the age of 12-14 years before marriage. A girl who
is given out in marriage at a very tender age is
placed at a very high risk as she has no skills,
confidence and information to be a mother and a
wife. Furthermore, her right and dignity as human
is been abused especially when she is given out to
an old man of her grandfather's age. Adulrazaq
(2013) observed that the challenges of education
generally in northern region can be traced backed
to the pre-independence years. The western region
of Nigeria introduced the free, universal and
compulsory education in 1955, the eastern region
launched the universal primary education in 1957
but the northern region did not bother itself to
embark on providing the western education for her
citizens due to the dominance of the Islamic
education. Nanlong (2019) stressed that Nigeria
has over 13 million out of school children and girlchild makes up the bulk of the number especially
in the Northern State of the country. He further
noted that 60 percent of out of school child are
girls from different religious and cultural
background. Similarly, Owen (2019) bemoaned
the growing population of out-of-school in
Nigeria, with females constituting over 75 percent
out of the 13.5 million estimates.
The purpose of this study is to examine the
challenges of girl-child education in Northern
Nigeria and highlights the strategic roles of the
community for government alone cannot makes
the big difference in girl-child education. The
researcher is of the opinion that community
participation in school management is a future fit
strategy for solving the challenges of girl-child
education in Northern Nigeria. The researcher

hopes the suggestions will help policy makers
make informed decision on community
participation in school management that will
sustain girl-child education.
Education and the Girl-child Education in
Northern Nigeria
Education is important to the development and
improvement of the welfare of the citizen. It can
lift an individual out of poverty. It promotes
economic growth, increase productivity, creativity
and social interaction. It is one of the most
powerful instrument known to reduce poverty and
inequality. Girl-child education is a life line to
growth and development. Offorma (2009)
observed that education enhances lives, ends
generational cycles of poverty, disease and
provides a foundation for sustainable
development as life without quality education is a
life of missed opportunities. Atureth (2010) stated
that many of the world children are out of school
and each of this child has a dream which can never
be fulfilled, potentials that might never be
realized. Therefore ensuring that every girl-child
have access to quality learning is a foundation for
growth, innovation, transformation, opportunity
and equality. However the challenges of girl-child
education in Northern Nigeria seem to be bigger
and cumbersome. These include irresponsible
parenting, insecurity, poverty, early marriage and
teenage pregnancy. Others are anti-progressive
cultural and traditional practices, poor funding and
lack of political will on the part of government to
enforce extant laws, all of which have grave
consequences for both the girl-child and the
society.
Irresponsible parenting is of the challenges of girlchild in Northern Nigeria. A good society begins
from the family. Otokpa (2020) quoted Emir
Sanusi who observed during the Joint National
Conference of Nigeria Supreme Council for
Islamic Affairs and Future Assured Initiative on
Repositioning the Muslim Family for National
Development that indiscriminate breeding of
children, and leaving them to roam the streets
begging for alms is a problem in Northern Nigeria.
According to him every day, wives are
complaining about their husbands who claim their
rights, but abandon their responsibilities of
marriages; women being divorced, husbands not
taking care of the children and those children
ending up on the streets, abandoned to drugs,
political thugs and violent extremism. Abu (2020)
lamented that many of these young girls are
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hawking ground nuts, fruits, soft drinks, 'pure
water' (sachet water) and other consumables
during school hours to support their families. The
truth is that there is a limit to what the federal
government can do. This is because nobody
should expect the government to take over the
functions of the family. Similarly, nobody will
come from outside and solve this problem of
reckless procreation in the region. After all, the
UNICEF and UNESCO representative in Nigeria,
how many children do they have? Most of these
countries like China, Canada, United States of
America, Britain and Russian that have emerged
as global leaders, achieved this status through a
planned population and not indiscriminate
breeding of children without emotional
connection and irresponsibility. The issue of birth
control must be taken seriously to avert social
disaster, for no nation or community can develop
without a functional education for the girl child.
Girl-child education strengthens the family and
builds a better society.
Lack of political will in Nigeria to enforce extant
laws is one of the challenges of girl-child
education in the region. The Right Child Act
expressly states that no girl-child should be given
out in marriage until the age of 18. This is the 'full
age' of consent, according to Section 29 (4) of the
1999 Constitution. This Act was hardly enforced
even in States that have domesticated it. The
Universal Basic Education fund meant to assist
States improve basic education is not accessed by
some States due to lack of political will to provide
counterpart funding and abide by other due
process that guide the fund. The UBE Act which
states that parents have a duty to enroll their
children and make sure they complete the basic
education cycle with penalties for non-compliance
was hardly enforced in the region (Punch
Editorial, 2019)
Insecurity in Northern region is another challenge
of girl-child education in the region. Over the last
few years, Nigeria has been besieged by Boko
Haram in the North East, herdsmen crisis in the
North Central, banditry in the North West and
kidnapping as a common denominator. Ezea
(2018) observed that with the eruption of Boko
Haram insurgency in Nigeria in 2009, especially
in the North East, the girl-child education seems to
have come under serious threat. The insurgents
have since the commencement of their operations
disrupted educational system with destructive
effects on the education of young girls. The sect
promotes a version of Islam, which declares

western education as 'haram'. In other words, it
forbids Muslims from taking part in education,
political or social activity associated with western
culture and civilization. The terrorists continually
kidnap school girls, kill students and teachers,
destroyed school buildings and used teenage
female as suicide bombers. Ezea (2018) further
observed that the abduction in April, 2014 of more
than 200 schoolgirls from Chibok town in Borno
State by Boko Haram brought to the climax the
threat that the insurgency posed to the promotion
of girl-child in the region. Worrisome also was
abduction of over 100 schoolgirls at Dapchi
Science College in Yobe and the warning from the
insurgents that parents should not send their
children to schools again. This means that the girls
in the region must stop going to schools or would
continue to go school at their own risk. In Northern
Nigeria today, lots of children have been put out of
school due to insecurity. Thisday Editorial, (2018)
lamented that the repeated attacks on schools by
the insurgents have created fear in many
vulnerable students and their parents and is
affecting their attitude toward education. Geoffrey
(2014) stated that because of violence, many
parent are unwilling to enroll their daughters and
some are withdrawing their daughters from
schools
Anti-progressive traditional and cultural practices
are key barriers to girl-child education in Northern
Nigeria. Ezea (2018) opined that there are
traditional, religious and cultural practices that
often hamper the progression of the female folk in
the region. The native traditional philosophy is
that a woman's place is in her husband's kitchen
and her primary role centres on her home. This
belief has kept many girls away from education.
Similarly Ijeoma (2015) observed that the cultural
belief among families that the girl-child will
benefit the future family that she establish outside
her father's house is an impediment to girl-child
education in Northern Nigeria.
Low budgetary allocation to education is a bane to
the sector at all levels. Lawal (2019) opined that
education in Nigeria, at least in the public sector, is
in a state of dysfunction. Its human capital is in
disarray, so is its physical infrastructure due to
poor funding. Most of the budget is spending on
overheads and not investing in critical
infrastructure. The government recurrent
expenditures (salaries, pensions, and overheads)
are greater than capital expenditures, which
implies that fund for critical infrastructural
facilities and equipment, are not provided for due
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to insufficient funding. Lawal (2019) further
lamented that the Nigeria budget for education
was consistently below 10% for the past ten years.
Similarly, Oyebamiji (2018) observed that
misappropriation of available funds is a key
challenge. Corrupt officials working in the State
Universal Basic Education Board (SUBEB) who
handle the responsibility of allocating funds often
divert the funds and grants for private use.
Marriage at a very young age without education,
leads the women to conceive repeatedly, which
affects their health as many do not know about the
various contraceptive measures. Many
community members see family planning
measures as alien to their culture, tradition,
customs and religion and this remains a key
impidement to the education of a girl-child in the
region. Sanusi (2015) identified forceful marriage
as a factor hindering the education of girl-child in
the North. He said “are we still living in the era
when father can force their daughter in to marriage
without their permission? Yes we are. Early
marriage? Yes, in Nigeria, and it is hurting and
destroying our society”. Taking her out of school
and forcing her into marriage, without education
result to having a child from her who does not have
a mother that can give the child proper training. An
educated woman marries at a later age, have fewer
children, and live a healthier and happier life.
Ijeoma (2015) observed that from age 15 and 24,
about one out of every three girls have suffered
violence one way or the other, either through
sexual harassment, rape or incest. The most
common and worrisome issue of the girl child
today is sexual abuse. According to her the girl
child is exposed to constant abuse from class
mates, teachers, lecturers and even family
members and this has resulted in teenage
pregnancy. Many school age girls drop out of
school having already begun child bearing before
the age of 18 years and this has become a source of
embarrassment to the family.
Lack of parental awareness of the important of
education is a key barrier to girl-child education in
Northern Nigeria. Many parents especially in
large families with limited resources enroll boys in
school instead of or before girl. Ezeh (2018)
reported that poverty and ignorance were
discovered by UNICEF as the major factors
militating against the education of the girl-child in
the Northern part of the country. UNICEF
launched the Girls Education Project 3 (GEP3)
and Cash Transfer Programme (CTP) in some of
the States in the North to provide financial

assistance to some rural women on the condition
that they must send their daughters to schools. A
N5000=00K monthly stipend was being paid
directly to each parent or caregiver for sending
their daughter to school and it was confirmed that
CTP was an important instrument for achieving
girls enrollment in the schools. Furthermore,
many parent are ignorant of the important of girlchild education. It is only among the literate
families that the girl-child has the opportunity to
go to school. Poverty and ignorance are key issues
in girl-child education in the region.
Ijeoma (2015) identified shortage of qualified
female teachers as a key challenge to the education
of girl-child in the region. According to her, if you
do not have female teachers in schools to serve as a
role model, it might affect the girl-child's zeal to
attend school. Furthermore many parents believe
that their daughters will be sexually harassed by
the male teachers.
The Community and School Management
Community must come together to address the
challenges of girl-child education in their locality
for government alone cannot make the big
difference in the overall development of girl-child
education. A school is an institution where
teaching and learning takes place both in the
classroom and outside the classroom. Building
school's technical capacity to develop girl friendly
school environment that will sustain girl-child
education should be the focus of the communities
in the region. The school should be an arena of
creativity, safety and stimulation for students. Safe
water, fenced wall, adequate equipment and
facilities, decent sanitation fit for the girl-child,
motivated teachers and nonteaching staff are
essential in the education of girl-child. Schools are
located within the community and community that
value education claimed ownership of the process
as well as educational institution and invest their
time, energy and hard earn money and other selfhelp initiative and project for the good of their
children. For no individuals or organizations can
solve any community problem without the active
involvement of the community members
especially the community leaders who must
promote, protect and preserve educational
infrastructure in their community. These
community members include the opinion leaders,
ward leaders, district heads, traditional rulers,
political leaders, religious leaders, civil society,
community development association, nongovernmental organizations and individual who
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have passion for education of the young ones.
School management can be defined as effective
and efficient utilization of human and material
resources to plan, organize, coordinate, supervise,
strategize and implement structures to execute an
education system. The focus here should be on
decentralization of school governance and
devolving responsibility to communities closer to
the schools. Parents should be involved in school
governance to change their mind-sets and attitude
toward girl-child education. This promotes
commitment, ownership and sustainability of girlchild education, thereby increase enrollment,
retention and completion. It also improves the
quality of education service delivery that enhances
girl-child participation, improve learning out
come and achievement. The following are ways
community can participates in school
management.
Individuals, groups and associations within the
community must contribute to the funding of
school projects. This will help in developing
infrastructure such as classrooms, compound wall,
safe water, equipment, health and sanitation.
Provision of better healthcare for girl-child
required funding. The girl-child needs access to
information about their health, especially their
reproductive health. This helps in reducing the
teenage pregnancy rate and encourages the girlchild to seek education. Maikudi (2019) quoted
UBEC Chairman during the flagging off a new
strategy named a school-based management
committee-school improvement programme
(SBMC-SIP) that SBMC are expected to provide a
counterpart fund of at least 10 % of the amount
they seek for the implementation of their project.
This will reduce cost of project execution by
government contractors, tracking of school's
project becomes easier, more resources for the
school project and it will encourages community
ownership and maintenance of schools' facilities
and equipment. Wealth individuals in the
community can grants scholarship to the girl-child
especially to those who lost their parents to
terrorism and organize vocational and other skill
acquisition programmes for them.
Community can participates in school
management through advocacy, sensitization and
mobilization of its members to support basic
education. This will increase enrollment, retention
and completion rates and also promote and
support grass root participation. Ishmael (2008)
observed that community can play a role of
sensitizing its members about their critical role

and place in the development of education. It
involve pooling the resources and strengths as
well as skills and knowledge of community
members and leaders in order to bring about a shift
in power relations within education. There is a
need for community leaders to sensitize their
members about harmful traditional, cultural and
religious activities that are inimical to the
development of girl-child education in the region.
This helps the government in encouraging the
enrollment, retention and completion of the girlchild in the school. Information on family
planning should be provided to discourage
reckless breeding of children leading to
irresponsible parenting in the region.
Maintenance and repairs of school facilities are
ways in which community can participates in
school management. Ishmael (2008) observed that
community that values education jealously claims
ownership of the process as well as education
institutions. The community must invest their own
time, hard-earned money and energy in the repairs
of school's equipment and facilities. The
community must advance and preserve the
schools within their locality through maintenance
and repairs of equipment and facilities at no cost to
the government. This provides a viable alternative
to poor state-provided education for the girl-child.
In addition to maintenance and repairs, the
communities have the responsibility of protecting
the school facilities and equipment in their locality
from vandalism. All the stakeholders such as
traditional rulers, parents-teachers' association,
women group, civil society organizations and
community based associations must take it as a
responsibility to repairs and maintain schools'
facilities and equipment in their locality.
Active involvement of community members in
schools activities is another way in which
community can participates in school
management. This gives community members a
voice in school decisions, make school visit easier,
make learning relevant to children, and reduce
distrust and cultural barriers to girl-child
education. The school that has strong constructive
relations with the immediate community is most
likely to flourish. The school in this regard is
perceived as a public asset to be cherished and
supported by all in the feeder community.
Community as consumers and users of
educational services, product and facilities must
take the responsibility of defining and shaping the
education of their girl-child to enhance the
realization of their full potentials. It seems that
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there is a strong link between community
involvement in school management and school
attendance by students, as well as the improved
academic achievement of students. Similarly, the
involvement can take the form of encouraging
community use of school facilities, Career Day,
Newsletters, Open Day, Prize and Speech Giving
Day among others.
Community participation can take the form of
providing schools and security agencies timely
information about attacks on schools. Haruna
(2020) quoted president Muhammadu Buhari who
said 'this Boko Haram or whoever they are cannot
come up to Maiduguri or its environs to attack
without the local leadership knowing because
traditionally the local leadership is in charge of the
security in their own respective areas'. This means
the community members must provide the
security agencies good intelligence in order
protect the schools from such attacks and thereby
create girl-friendly school environment that
enhance the participation of girls and improve
learning outcomes. Provision of safe and security
for school is a way in which community can
participates in school management that will
enhance girl-child education. The local
community must be involved in protecting the
children and keeping the school safe.
Community collaboration and partnership with
appropriate government agencies is another way
of community involvement in school management
that should enhance girl-child education in the
region. Ishmael (2008) observed that schools are
located in the communities, but often are island
with no bridges to the mainland. To achieve the
goal of education, the schools and neighborhood
entities such as agencies, youth groups in the
community must collaborate with each other to
make a significant impact. Greater volunteerism
on the part of parents and others (family members,
neighborhood leaders, business group, religious
institutions, and civic groups) from the
community can break down barriers to girleducation and help increase home and community
involvement in schools. Comprehensive
partnership represent a promising direction for
generating essential interventions to address
barriers to learning, enhance healthy
development, and strengthen families of the girl
children. Effective partnership requires vision,
cohesive policy, potent leadership, infrastructure
and capacity building. Warren, Hong, Ruben and
Uy cited in Ishmael (2008) opined that
collaborative power is critical to creating the civic

capacity to build and sustain school reform for the
benefit of the girl-child. Collaboration and
partnership provide an opportunity for the
community to relate with appropriate government
agency in school governance to improve
infrastructure and learning environment and
promote the employment of female teachers in the
community to serve as role models.
The formation of a body that will represent the
community is very important in community
participation in school management. This body
will be responsible for building a well-defined
working relationship to connect and mobilize
resources and use these resources for the purpose
of education. They are expected to monitor school
attendance by students and teachers. This body
requires shared governance structure (power,
authority, accountability, decision making and
appropriate degree of control) in pursuits of shared
vision and goals. Maikudi (2019) quoted UBEC
Chairman during the flagging off a new strategy
named a school-based management committeeschool improvement programme (SBMC-SIP)
who said the policy is a deliberate strategy to bring
the SBMC into schools administration and create
opportunities to own and manage the schools in
their respective communities. The policy is
expected to encourage communities around
schools to be involved in planning, management
and improvement of teaching in their respective
environment.
Conclusion
The challenges of girl child education could be a
thing of the past if the government engages
community in the formulation and
implementation of girl-child education policies
and programmes in the region. A deliberate
strategy must be initiated by the government at all
levels to bring community members into school's
administration and create opportunities for
ownership and management of schools in their
respective communities. This is because multiple
and interrelated problems require multiple and
interrelated solutions. This strategy will
encourages communities around the schools to be
involved in the management and the improvement
of teaching and learning environment for the
general good of education. Therefore the vision of
quality girl-child education for the future must
involve community in the management of
education system. This study buttressed that
community participation in school management is
a future fit strategy for solving the challenges of
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girl-child education in Northern Nigeria. These
challenges are; irresponsible parenting, insecurity,
poverty, early marriage, illiteracy and teenage
pregnancy. Others are religious misconception,
harmful cultural and traditional practices, lack of
qualified female teachers, poor funding among
others. The study identified the following ways in
which community can participates in school
management. These include funding of school's
project, sensitization and mobilization of
community members on the important of girlchild education, collaboration and partnership
with the government, formation of community
representative among others. The study
recommended among others that community
members should prevail on the government at all
levels in the region to implement all the provisions
of the Universal Basic Education Act 2004 in the
region.

information to security agencies to nip in the
bud any security threat in the community. This
will reduce repeated attacks on schools by
insurgents that have created fear in many
vulnerable students and their parents
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Abstract
The study investigated physical facilities, material resources and Lecturer Productivity in Public
Colleges of Education in southwest Nigeria. Lecturer productivity was measured using, teaching,
research and community service. A descriptive research design of the correlational type was adopted for
the study. Population of the study area consisted of all lecturers in 11 Public Colleges of Education
(Federal and States). The sample for the study consisted of six Public Colleges of Education 3 Federal
and 3 State comprised of 800 subjects. Out of which 771 questionnaire on lecturers were returned from
the selected Colleges of Education in Southwest, Nigeria using multistage sampling technique. Two selfconstructed instruments were used to collect data for the study. These instruments are “Physical
Facilities and Material Resources Questionnaire” (PFMRQ) and “Lecturer Productivity Assessment
Questionnaire” (LPAQ). The face and content validity of the instruments were ensured by experts. The
Reliability coefficients of 0.82 and 0.90 were obtained for PFMRQQ and LPAQ, respectively, through the
use of test-retest reliability method. The data collected were analyzed using descriptive and inferential
statistics. The research questions were answered using mean score, standard deviation, frequency count
and percentages while the hypotheses were tested using Pearson Product Moment Correlation, t-test, and
Multiple Regression analysis. All the hypotheses were tested at 0.05 level of significance. The study
revealed that physical facilities and material resources in Public Colleges of Education in Southwest are
less adequate. It also revealed that the level of lecturer productivity in Public Colleges of Education in
Southwest Nigeria was moderate. The study also revealed that material resource was the best predictor of
lecturer productivity (β= 0.459, p < 0.05). Based on the findings of the study, it was concluded that
physical facilities and material resources relates with lecturer productivity in Public Colleges of
Education Southwest, Nigeria, and that material resources was critical to the productivity of lecturers in
Colleges of Education.
Keywords: Education, Lecturer Productivity, Physical Facilities and Material Resources
Introduction
Education as any act or experience that has
formative effect on the mind, character, and
physical ability of an individual which involves
the process of providing information to an
inexperienced person so as to help him/her acquire
certain skills and attitudes that are useful and
desirable in the society (Asiyai, 2013). The idea
of teacher training took its' root from the need to
train people to lead the missionary crusade of
propagating the gospel during the early Christian

missionary era (Ajayi & Ayodele, 2002). Holders
of Nigeria Certificate in Education (NCE), the
minimum teaching qualifications in Nigeria, have
key roles to play in the provision of functional
education in the country.
The Federal Republic of Nigeria (2014) stated that
the goals of tertiary education shall be to
contribute to national development through high
level of relevant manpower training, to develop,
and inculcate proper values for the survival of the
individual and society, to develop the intellectual
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capacity of individuals, to acquire both physical
and intellectual skills which enable individuals to
be self-reliant and become useful members of the
society. Basically, the main objective of Colleges
of Education is to produce quality and competent
teachers for primary and junior secondary schools.
It appears that the quality of human resources in
form of teachers, often dictates the extent of the
effectiveness of any educational programmes. In
order to achieve any socio-political, economic and
scientific development in a country, there is the
dire need for qualified teachers who are equipped
with the desired knowledge, skills, competence
and commitment to perform their tasks
professionally. In the last two decades, Colleges
of Education in Nigeria have expanded both in the
number of institutions and student enrolments.
However, deep concern has been expressed over
the years about the status of the institution of
higher learning in the preparation of graduates for
the world of work and for global competitiveness.
Employers of labour often complain of the product
of Colleges of Education that some of the products
are half-baked graduates. Could the complaint be
as a result of low productivity on the part of their
lecturers? Productivity for most of any academic
system should be the measurement of effective
teaching and a careful understanding of what
students learn, as well as ensuring that students
who enter higher education complete their studies.
The fulfillment of these roles depends to a large
extent on lecturer productivity. The lecturer is the
main agent directly involved in transforming the
students into an educated fellow.
It has been observed that some Colleges of
Education do not often sponsor their lecturers to
workshops, seminars, and conferences any longer.
In the last 3 to 5 years, experience has shown that
lecturers' attendance in workshops, seminars and
conferences was very low and this seems to
prevent lecturers from acquiring new ideas and
innovation in effective delivery of their services
and in turn has serious consequences on their
productivity.
Kaniki (2016) described lecturer productivity as
the efficiency with which lecturers perform their
multiple responsibilities of learning (product of
teaching), knowledge and scholarship (the
product of research and other scholarly activities)
institutional, community and professional wellbeing (the products of shared governance,
community service and professional activities).
Lecturer productivity could be ascertained in
terms of teaching, research and community

services which seem to be declining in Public
Colleges of Education in Southwest, Nigeria.
Adunola (2011) and Ganyaupfu (2013), viewed
teaching as a collaborative process which
encompasses interaction by both learners and the
lecturer.
Experience generally showed that some lecturers
in Public Colleges of Education do not attend their
lectures promptly, some have been accused of the
habit of teaching outside the subject matter, their
lectures is full of fabulous stories and unnecessary
entertainment, while some are only interested in
selling course materials to students without
attending lectures and in most times give area of
concentration to students when it is two weeks to
examination without entering the classroom to
teach. At times, lecturers are fond of writing notes
that are too comprehensive for students to
comprehend instead of writing down key concepts
and examples that could make their lectures
fascinating thereby engendering productivity.
It has been observed that teaching methods are
vital in any teaching and learning situations, the
method adopted by a lecturer may promote or
hinder learning. It may sharpen mental activities
which are the basis of social power or may
discourage initiative and curiosity of the learner.
Lecturers in higher institutions do feel nervous
when confronted with large classes, they shout for
decorum in the course of teaching the students in
the lecture room. A good teacher is expected to
make use of different types of teaching methods as
situation demands. There is tendency that lecturers
may not be able to cover the course contents which
therefore affect their productivity.
Experience generally showed that research cannot
be overlooked in a college environment. Research
publication in Colleges of Education is likely to be
a major or most significant indicator of lecturer
productivity. Academic institutions primarily
measure research productivity based on published
work, externally funded grants, and the number of
citations the published work received.
It has been observed that some lecturers do not
engage in writings and publications, instead they
seek the assistance of other colleagues in other
institutions to include their names while they pay
the bill. The aftermath effect of this is that such
lecturers would not be productive in their fields of
study. Promotion is not automatic rather it is based
on certain criteria which lecturers must meet
before they move from one level to another.
Among other things, attendance at conferences,
workshops and seminars are part of the criteria for
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measuring lecturer productivity. It appears that
one of the critical factors used in determining
academic productivity is research output. “Apart
from competence in professional duties, research
and publications are compulsory indices or
indicators of assessment of academic productivity
of lecturers” (Joccylyn 2015:21-22). Therefore,
lecturers' deficiency in the area of research and
publications is an indicator of unproductivity.
Community service is a job performed by one
person or a group of people for the benefit of the
community or its institutions. It appears that
lecturers' services to their community have been
undervalued in comparison to research and
teaching which was not rewarded. Community
engagement is perceived as additional activities
engaged by academics that contribute positively to
the community wellbeing which seems to be
lacking in Colleges of Education in Nigeria.. Just
like research and teaching activities that university
academics engage in, community engagement is
often likely to increase lecturer productivity.
Experience has shown that lecturer participation
in community service was very low. Some often
complain that, it is not monetary rewarded.
Physical facilities such as libraries, lecture halls,
laboratories, and office computers are also
essential for enhancing lecturer productivity.
Thus, physical facilities are tools which can be
used to exert a positive influence on lecturer
productivity. Togunloju (2015) reiterated the
provision of adequate facilities for effective
teaching and learning. Akomolafe and Adesua
(2016) viewed Physical facilities in any school
system range from the school plant that is the
school buildings, classroom, library, laboratories,
toilet facilities, learning materials to other
infrastructures that would likely motivate students
towards learning.
Experience generally showed that, it is not
uncommon to see dilapidated buildings with
falling off roofs, ceilings, broken windows and
doors and floor with portholes. Moreover, most
libraries in Colleges of Education in the country
are stocked with obsolete text books, while current
journals and text books are lacking. It has been
observed that, the library is at the heart of the
academic effort in a college or university. For an
institution to be strong academically, it must have
a formidable library put in place. This explains
why the top universities of the world (Harvard,
Cambridge, Tokyo and university of California)
are of high strength and quality academically
(Source: The world University Rankings 2018).

Experience has shown that acute shortage of
educational facilities in public colleges of
education in Nigeria could be a bane to lecturer
productivity.
Odunlami (2016) argued that Material resources
can be said to be the physical and spatial mainstay
of teaching and learning which will increase the
production and attainment of desired results.
Material resources are the operational inputs,
which enable a teacher to achieve some level of
instructional efficiency and effectiveness.
Material resources include textbooks, charts and
maps among others. It has been observed that
existing material resources in most public colleges
of education that could boost lecturer productivity
towards doing their work seems to be in a state of
disrepair. Inadequate material resources seem to
be responsible for lecturer productivity in colleges
of education in Nigeria. It is believed that higher
education is dependent on the quality and quantity
of human and material resources put in place in
institutions of higher learning.
Public Colleges of Education in Nigeria are in two
categories in terms of proprietorship or ownership.
Those that are owned and managed by the Federal
government and those that are owned and
managed by the State government. It was
observed that federal colleges of education
enjoyed a stable and undisrupted academic
calendar than states colleges of education. The
status of physical facilities, material resources and
lecturer productivity between Federal and State
Colleges of Education appears to be in-equal.
This study investigated through comparative
analysis to analyze the differences.
Statement of the Problem
It has been observed that some Colleges of
Education do not often sponsor their lecturers to
workshops, seminars, and conferences any longer.
In the last 3 to 5 years, experience has shown that
lecturers' attendance in workshops, seminars and
conferences was very low and this seems to
prevent lecturers from acquiring new ideas and
innovation in effective delivery of services and in
turn has serious consequences on their
productivity.
It has been observed that some lecturers do not
engage in writings and publications as expected.
Instead some have been alleged to always seek the
assistance of other colleagues in other institutions
to include their names while they pay the bill. The
aftermath effect of this is that such lecturers are
likely not to be productive in their fields of study.
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Public Colleges of Education in Nigeria are in two
categories in terms of proprietorship or ownership.
Those that are owned and managed by the Federal
government and those that are owned and
managed by the State government. It has been
observed that Federal Colleges of Education seem
to enjoy a stable and undisrupted academic
calendar than State Colleges of Education. Could
the ownership of the Colleges of Education
influence the relationship between physical
facilities, material resources and lecturer
productivity? Could physical facilities and
material resources actually predict lecturer
productivity in Colleges of Education in
Southwest, Nigeria?

first stage involved the use of a simple random
sampling technique for the selection of three states
(Lagos, Ogun & Oyo) out of the six states in
Southwest, Nigeria. At the second stage, stratified
random technique was used in selecting three
Federal and three State Colleges of Education. The
third stage involved the use of proportionate
sampling technique to select 800 lecturers across
the selected Colleges of Education while Ten
Heads of Departments were purposively selected
from each of the selected Public Colleges of
Education. The selected Heads of Departments
were to assess selected lecturers in their
department.
Two self-constructed instruments
were used to collect data for the study which are
“Physical Facilities and Material Resources
Questionnaire” (PFMRQ) and “Lecturer
Productivity Assessment Questionnaire” (LPAQ).
Reliability Coefficients of 0.82 and 0.90 were
obtained for PFMRQ and LPAQ, respectively.
The co-efficient values were adjudged to be high
enough to make both instruments reliable and
useful for the study.

Purpose of the Study
The purpose of this study was to examine the
relationship between physical facilities, material
resources and lecturer productivity in Public
Colleges of Education in southwest, Nigeria.
Research Questions
The following research questions were raised to
achieve the purpose of the study.
1. What is the level of lecturer productivity in
Public Colleges of Education in Southwest,
Nigeria?
2. What is the status of physical facilities and
material resources in Public Colleges of
Education in Southwest, Nigeria?

Results
Research Question 1: What is the level of lecturer
productivity in public colleges of education in
south-west, Nigeria?
To answer the question, responses on items 1 30
of Lecturer Productivity Assessment
Questionnaire were rated 4, 3, 2, and 1,
respectively, for 'Excellent, Good, Average and
Poor'. The aggregate score obtained for lecturer
productivity were subjected to descriptive
analysis of mean and standard deviation. In this
process, the value of =98.57 ± 7.25 was obtained
for mean and standard deviation.
To determine the level of lecturer productivity
(low, moderate and high), the mean and standard
deviation obtained was further manipulated upon
and afterward subjected to descriptive analysis
using frequency counts and percentage. The upper
limit for low level of lecturer productivity was
determined by subtracting the standard deviation
from the mean score (98.57 7.25 =91.32) while
the lower limit for high level of lecturer
productivity was determined by adding the mean
score and standard deviation (98.57 + 7.25) =
105.82). Therefore, low level of lecturer
productivity ranges from 30 to 91.31, the
moderate level start from 91.32 to 105.81 and the
high level of lecturer productivity starts from
105.82 120. The level of lecturer productivity in
Public Colleges of Education in southwest Nigeria
was presented in Table 1.

Research Hypotheses
The following hypotheses were formulated for
this study.
1. There is no significant relationship between
physical facilities provided and lecturer
productivity.
2. There is no significant relationship between
material resources provided and lecturer
productivity.
3. There is no significant difference in lecturer
productivity between Federal and State
Colleges of Education
Methodology
The descriptive research design of the
correlational type was adopted for the study. The
population of this study consisted of 3,968
Lecturers in all the 11 public Colleges of
Education in Southwest, Nigeria as at the time of
this study. The sample for this study consisted 800
lecturers from the selected Public Colleges of
Education in Southwest, Nigeria. Multi stage
sampling procedure was used for the study. The
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Table 1: Level of Lecturer Productivity in Public Colleges of Education in Southwest, Nigeria
Level of Lecturer Productivity
Frequency
Percentage (%)
Low (30 - 91.31)
114
14.8
Moderate (91.32 –105.81)
539
69.9
High (105.82 - 120)
118
15.3
Total
771
100
Source: Field work 2019
Table 1 showed the level of lecturer productivity in
Public Colleges of Education in Southwest,
Nigeria. The result revealed that out of 771
lecturers assessed by the HOD, 114 representing
14.8% had low productivity assessment. Those
who had moderate level of productivity
assessment were 539 representing 69.9% while
118 representing 15.3% had high level of
productivity assessment. This implied that the
level of lecturer productivity in public Colleges of
Education in Southwest, Nigeria was moderate.

physical facilities and material resources in public
colleges of education in southwest, Nigeria?
To answer the question, responses on items 1 55
of Institutional Factors Questionnaire were rated
4, 3, 2, and 1 respectively for strongly agree, agree,
disagree and strongly disagree. The aggregate
score obtained for each of the factors were
subjected to descriptive analysis of mean and
standard deviation. To determine the status of
institutional factors, the mean score obtained were
ranked in order of magnitude. The status of
institutional factors, in Colleges of Education in
southwest Nigeria was presented in Table 2.

Research Question 2: What is the status of

Table 2: Status of physical facilities and material resources in Colleges of Education in Southwest
Nigeria
Institutional Factors
N
Mean
S.D
Physical Facilities
771
13.46
2.53
Material Resources
771
10.25
3.55
Average
771
13.41
2.10

Table 2 revealed the status of physical facilities
and material resources in Public Colleges of
Education in Southwest, Nigeria. The result shows
that physical facilities (=13.46) and material
resources (=10.25) in the order mean response.

To test the hypothesis, responses on items 6-10
relating to physical facilities under 'Institutional
Factors Questionnaire' and items 1-30 of 'Lecturer
Productivity Assessment Questionnaire' were
obtained and computed using inferential statistics
of Pearson Product Moment Correlation. The
result was presented below in Table 5.

Hypothesis 1: There is no significant relationship
between physical facilities provided and lecturer
productivity.

Table 3: Physical Facilities and Lecturer Productivity
Variable
N
Mean
SD
R
P-value
Physical Facilities
771
13.46
2.53
Lecturer Productivity
771
98.57
7.25
0.699*
0.001
* P < 0.05
Table 3 showed there was a significant positive
Hypothesis 2: There is no significant relationship
relationship between physical facilities and
between material resources and lecturer
lecturer productivity in Public Colleges of
productivity.
To test the hypothesis, responses on items 11-15
Education in Southwestern Nigeria (r = 0.699;p<
relating to material resources under 'Institutional
0.05). The positive relationship implies that
provision of physical facilities will bring about
Factors Questionnaire' and items 1-30 of 'Lecturer
improvement in lecturer productivity in teaching,
Productivity Assessment Questionnaire' were
research and community services. Thus, the null
obtained and computed using inferential statistics
hypothesis was rejected.
of Pearson Product Moment Correlation. The
result was presented below in Table 6.
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Table 4: Material Resources and Lecturer Productivity
Variable
N
Mean
Material Resources
771
10.25
Lecturer Productivity
771
98.57
* P < 0.05
Table 4 showed there was a significant positive
relationship between material resources and
lecturer productivity in Public Colleges of
Education in Southwestern Nigeria (r =0.580;
p<0.05). The positive relationship implies that

SD
3.55
7.25

r

p-value

0.580*

0.000

availability of adequate material resources to
lecturers will yield better productivity in teaching,
research and community services. Therefore, the
null hypothesis was rejected.

Table 5 : t-test Analysis of difference in the Status of Physical Facil ities and Material Resources
between Federal and State Colleges of Education
Institutional Factors
Institution Type
N
Mean
SD
t
df
P
Physical Facilities
State
349
13.15
2.96
3.115
769
.002
Federal
422
13.72
2.07
Material Resources
State
349
9.43
3.00
6.012
769
.000
Federal
422
10.94
3.82

Table 5 revealed that physical facilities; t(769) =
6.012, p<0.05 for material resources; t(769) =
5.587, p<0.05. The result revealed there was a
significant positive difference in the status
physical facilities and material resources between
Federal and State colleges of education in
Southwestern Nigeria. The result implies that type
of institution influence the status of physical and
material resources.

Hypothesis 3: There is no significant difference in
lecturer productivity between Federal and State
colleges of education.
In order to test the hypothesis, responses on items
in 'Lecturer Productivity Assessment
Questionnaire' were obtained and computed using
inferential statistics of t-test at 0.05 level of
significance. The result was presented below in
Table 6.

Table 6 : t-test Analysis of difference in Lecturer Productivity between Federal and State Colleges
of Education
Variable
Institution
N
Mean
S.D
t
df
P
Type
Teaching productivity
State
349
28.33
3.68
3.485
.001
Federal
422
29.16
2.96
Research Productivity
State
349
39.84
2.42
8.747
769
.000
Federal
422
42.01
4.09
Community Service
State
349
28.56
2.79
2.450
.015
Productivity
Federal
422
29.07
3.03

Table 6 revealed that t(58) = 3.485, p<0.05
teaching; t(58) = 8.747,p<0.05 for research; and
t(58) = 2.450, p<0.05 for community service.
There was a significant positive difference in
teaching, research and lecturer productivity in
federal and state public colleges of education in
Southwestern Nigeria. This implies that type of
institution influence lecturer productivity in
Public Colleges of Education in Southwest,
Nigeria. Thus, the null hypothesis was rejected.

lecturer productivity in Public Colleges of
Education in Southwest Nigeria was moderate.
The relatively moderate level of lecturer
productivity might be connected with improved in
teaching and research. In consonance with the
findings, Haliso and Toyosi (2013), affirmed that
productivity is the overall measure of the ability to
produce a good or service. More specifically,
productivity is the measure of how specified
resources are managed to accomplish timely
objectives as stated in terms of quantity and
quality. Meanwhile, Babalola and Nwalo (2013)
found in their studies that the level of productivity

Discussion
It was revealed from the study that the level of
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in most public Colleges of Education today was
low due to job dissatisfaction of her personnel.
Thus, improvement observed in lecturer
productivity in this study might be due to relative
improvement on institutional factors.
It was also discovered from the study that there
was positive relationship between physical
facilities and lecturer productivity. The positive
relationship implies that adequate provision of
standard facilities will bring about improvement
in lecturer productivity in teaching, research and
community services. Thus, provision of standard
physical facilities in schools is a tool which can be
used to exert a positive influence on lecturer
productivity, particularly among lecturers of
Colleges of Education. Therefore, the provision
of physical facilities and lecturer productivity was
to a large extent cordial. In agreement with this
finding, Arogundade (2009) found that job
performance of academic staff was significantly
related to provision of physical facilities. To
substantiate the finding further, Omotere (2014)
found that poor facilities have a negative impact
on students' ability to learn. Thus, Togunloju
(2015) suggested that the provision of adequate
facilities for effective teaching and learning
should be put in place. Although, the availability
of physical facilities does not necessarily translate
to the utilization of such facilities but more often
than not, many researchers agreed that the
availability of physical facilities impact positively
on lecturer productivity.
It was revealed from the study that there was
positive relationship between material resources
and lecturer productivity. The positive
relationship implies that material resources are the
operational inputs, which enable a teacher to
achieve some level of instructional efficiency and
effectiveness. The result showed that adequate
provision and access to relevant material
resources will boost lecturer productivity in
teaching, research and community services. Thus,
the relationship between material resources and
lecturer productivity was to a large extent cordial.
In line with this finding, Ademiju (2017)
discovered a very positive and significant
relationship between instructional resources and
academic performance. The findings sustained
Agbulu and Wever (2011) assertion that material
resources are important because they are used for
the transference of information from one
individual to another, help the teacher in extending
his learners horizon of experience, stimulate
learners' interest and help both teachers and

students to overcome physical limitations during
the presentation of subject matter, among others.
Usman (2016) reported that material resources are
the tangible resources that can easily be seen and
observed in any educational institution, such as
classroom, staff office, vehicles, health centers,
library, laboratories, instructional facilities and so
on which directly or indirectly contributes to the
achievement of educational goals and objectives.
The school system may not attain its set out goals
without proper management of materials
resources. In this regards, Boit, Njoku and
Chang'ach (2014) opined that the success in the
skill and knowledge acquisition in an instructional
situation depends on the suitability of the
instructional material, adequacy, and effective
utilization of the available materials.
Finally, the study revealed that physical facilities
and material resources considered in this study
significantly predict lecturer productivity.
Material resource was the highest contributing
factor between the two factors considered in
predicting lecturer productivity. This could be as a
result of the top management of Colleges of
Education making necessary provision and
availability of material resources needed to
enhance lecturer productivity. Ajayi and Ayodele
(2001) stressed the importance of availability of
material resources to achieving effectiveness in
educational delivery and supervision in the school
system. Usman (2016) also reported that material
resources are the tangible resources that can easily
be seen and observed in any educational
institution, such as classroom, staff office,
vehicles, health centers, library, laboratories,
instructional facilities and so on which directly or
indirectly contributes to the achievement of
educational goals and objectives. The school
system may not attain its set out goals without
proper management of material resources.
Conclusion
Based on the findings of the study, it was
concluded that institutional factors relates with
lecturer productivity in Public Colleges of
Education Southwest, Nigeria, and that material
resources were critical to the productivity of
lecturers in Colleges of Education.
Recommendations
The paper recommended that efforts should be
made by school authorities to provide needed
facilities and material resources so as facilitate
lecturers' productivity and result achievement.
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Abstract
The paper investigated the availability and utilization of Information and Communication Technology
(ICT) facilities in the management of secondary schools in Ido/Osi Local Government of Ekiti State Two
research questions and one hypothesis guided the study. The population of the study comprised 827
teachers and principals in the 16 public secondary schools in Ido/Osi Local Government of Ekiti State.
The sample size used for the study was 150 respondents which were selected using simple random
sampling technique. The research instrument for the study was a self-structured questionnaire titled
“Availability and Use of Information and Communication Technology (ICT) Facilities in the
Management of School Questionnaire (AUICTFMSQ)”. The questionnaire was arranged in two clusters.
Cluster 1 sought information on the availability of ICT facilities with 14 items while Cluster 2 revealed the
extent the school principals use ICT for management purposes with 5 items. The instrument was subjected
to face and content validation by three experts. Data collected were analyzed using simple percentage,
frequency count, Pearson product moment correlation coefficient and t-test analysis at 0.05 level of
significant. The major findings of the study were that information and communication technology (ICT)
devices are available but not adequately used for both teaching-learning and management of school and
that most of the ICT devices available are not in good working conditions because of absence of
electricity, internal connectivity and maintenance culture. The study recommended among others that
since some ICT facilities are available in the school, the school authority as a matter of fact should ensure
the availability of stable power supply to ensure the use of the these facilities for teaching and learning to
enhance the management of secondary schools.
Keywords: Information and Communication Technology facilities, Management, Secondary School
Introduction
The importance of Information and
Communication Technology (ICT) facilities in the
management of secondary schools in Nigeria
cannot be over-emphasized. Ajayi (2008) posited
that information and communication technologies
(ICT) have become key tools and had a revolution
impact on how we see the world and how we live.
Today, the place of ICTs in education and world in
general cannot be undermined. He contended that
modern day business is conducted and facilitated
through the use of telephones, fax machine and
computers communication networks through the
internet. This phenomenon has given birth to the
contemporary e-commerce, e-government, elearning, e-medicine, and e-banking among
others. Ajayi further defined ICT as the handling

and processing of information (texts, images,
graphs, instruction among others) for use by
means of electronics and communication devices
such as computers, cameras, telephone. Ofodu
(2007) also refers to Information and
Communication Technology (I.C.T) as electronic
or computerized devices assisted by human and
interactive materials that can be used for a wide
range of teaching and learning as well as for
personal use. Therefore, Information and
Communication Technology (I.C.T) could be
defined as processing and sharing of information
using all kinds of electronic devices, an umbrella
that includes all technologies for the manipulation
and communication of information in all aspects
of live.
There is need to brace up to the new challenges and
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systems of education through the development
and use of ICT in Nigeria secondary schools.
Already Nigeria is almost two decades behind in
embracing the use of computer and other ICT
devices in primary and secondary schools (Nwiyi,
2016). ICT for education refers to the
development of Information and Communication
Technology specifically for teaching/ learning
purposes, while ICT in Education involves the
adoption of general components of technologies in
the management process (Olakulehin, 2007). As
technology improves, educational capability
increases correspondingly. The emergence of
inexpensive computer technology and mass
storage media, including optical video disc,
compact disc, has given both principals and
teachers better tool with which to work.
The major applications of ICT equipment which
have direct impact on the students are course
schedules, attendance, and academic
performance, input through computer to monitor
the course schedules, attendance reports, and
graded/marks reports of each student. Eze and Aja
(2014) assert that the historical data/information
obtained through these reports is also used for
reviewing the performance of the school for
effective management and the realization of the
school goals. Management is a comprehensive
effort to direct, guide and integrates human
striving which is focused towards some specific
ends or aims. It involves planning activities which
aim at fulfillment of the goals of a particular
organization. In educational organization, the
goals are teaching and learning. Effective
management will then refer to the extent to which
both human and material resources in such an
organization are effectively coordinated for the
attainment of these goals of teaching and learning.
However, it is those who actually coordinate the
resources that can be referred to as managers, and
what they do as management.
Studies revealed the need for ICT integration into
managerial activities of secondary schools. The
various ways of introducing technology in
secondary schools management according to
Adomi and Kpangban (2010) are the following:
• Sending e-mail notices and agendas to staff,
rather than printing and distributing them.
• Submission of lesson plans through e-mail.
• Foster technology growth by asking parents to
write e-mail addresses on medical forms.
• Insist that all teachers create a class Web page.
• Attend technology conferences to see what

other schools are doing, what other lecturers
are doing to integrate technology, and what
head of departments are doing to encourage
the use of technology in their schools and
classrooms.
• Admissions through web-enabled services.
• All day-to-day activities of the institution
(General Administration).
In the view of Christiana in Ayoade (2016), ICT
fosters the dissemination of information and
knowledge by separating content from its physical
location. This flow of information is largely
impervious to geographic boundaries allowing
remote communities to become integrated into
global networks and making information,
knowledge and culture accessible, in theory, to
anyone. According to Ajayi (2008), the effective
utilization of ICT in teaching and learning depends
on the availability of these facilities and teachers
competence in using them.
Information and Communication Technology
(ICT) may be used in different ways in the
management of schools (Abdul-Salaam, 2017).
The author notes further that various ICT facilities
used in teaching-learning includes radio,
television, computers, over-head projectors,
optical fibres, fax machines, CD-ROM, internet,
electronic notice board, slides, digital multimedia,
videos/vcg machine to mention a few. It is sadly
noted that most of these facilities are not in
existence in the study area which has affected the
efficiency and effectiveness of school
management and teaching-learning process and in
some places where it has been provided; the staff
lack the required skills in operating them. It is
against this backdrop that this research work has
set out to take a critical look and examine the
availability and use of information and
communication technology (I.C.T) on the
management of secondary schools in Ido/Osi
Local Government Area of Ekiti State.
Statement of the Problem
Traditional educational practices no longer
provide secondary school principals, teachers and
students with all the necessary skills to survive
economically in today's work place. When ICT
tools are widely used at all levels of education in
developed countries, schools are yet to take
maximum advantage of ICT in developing
countries. The availability and utilization of ICT
in the management process in our secondary
schools particularly in Ido/Osi Local Government
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of Ekiti State has been an issue that needs to be
assessed in order to determine the extent to which
ICT integration has impacted on knowledge
delivery. From observation in some secondary
schools in the study area, there are either
insufficient. Studies revealed that 'today's schools
are organized around yesterday's ideal, yesterday's
needs, and yesterday resources. The problem of
the study put in question form is: what are the
available ICT devices and their utilization in
senior secondary school system in Ido/Osi Local
Government of Ekiti State?

respondents were picked through the use of simple
random sampling technique. A single research
instrument attended to by both principals and
teachers was used for data collection. The
instrument was a self-structured questionnaire
titled “Availability and Use of Information and
Communication Technology (ICT) Facilities in
the Management of School Questionnaire
(AUICTFMSQ)”. The questionnaire was
arranged in two clusters. Cluster 1 sought
information on the availability of ICT facilities
with 14 items while Cluster 2 revealed the extent
the school principals use ICT for management
purposes with 5 items.
The instrument was subjected to face and content
validation by three experts. These experts, after
scrutinizing the instrument, made very important
observations and corrections. Their corrections
were used to modify and restructure the
instrument. The modified version was then used
for data collection. In order to establish the
reliability of the instrument used for this study, the
test-retest method of reliability was adopted. To
ensure the reliability of the instrument, 30 copies
of the instrument were trial tested on 5 school
principals and 25 teachers in 5 secondary schools
in Oye L.G.A of Ekiti state to test the internal
consistency of the instrument. The data collected
were analyzed using Cronbach Alpha to compute
the reliability estimate, and overall reliability
coefficient of 0.76 was obtained. This shows that
the instrument is reliable. The questionnaires were
personally administered by the researchers on the
respondents and this enhanced good and prompt
response from the respondents. However, only
144 questionnaires were recovered out of 150
which were used for the study. Data collected were
analyzed using simple percentage, frequency
count, Pearson correlation coefficient and t-test
analysis at 0.05 level of significant.

Objectives of the Study
The purpose of this study was to determine the
available ICT devices and their utilization in
senior secondary school system in Ido/Osi Local
Government of Ekiti State, Nigeria. Specifically,
the sought to:
1. determine the availability of ICT facilities for
teaching in secondary schools in Ido/Osi
Local Government of Ekiti State, Nigeria.
2. Establish the level of ICT facilities usage of
the school principal for administrative
purposes Ido/Osi Local Government of Ekiti
State.
Research Questions
The following research questions guided the
study:
1. What are the ICT facilities that are available for
teaching and learning in secondary schools
Ido/Osi Local Government of Ekiti State,
Nigeria?
2. To what extent do school principals use ICT
for management purposes in secondary
schools Ido/Osi Local Government of Ekiti
State, Nigeria?
Hypothesis
There is no significant relationship between ICT
facilities use and the management of secondary
schools Ido/Osi Local Government Area of Ekiti
State.
Methodology
The study adopted the descriptive survey research
design. The population of the study comprised 827
teachers and principals of the 16 public secondary
schools in Ido/Osi Local Government of Ekiti
State. A total of one principal and nine teachers
were selected from 15 secondary schools in the
area. This made the total sample to be 150 (one
hundred and fifty respondents). The selected

Results
The results of the findings are presented in Table 1
and 2.
Research Question 1: what are the ICT facilities
available for teaching and learning in secondary
schools?
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Table 1: Availability of ICT facilities in teaching and learning in secondary school
Items
Computers

Availability (%)
142 (98.6)

Not Available (%)
2 (1.4)

Printers

135 (93.8)

9 (6.3)

Photocopying Machine

128 (88.9)

16 (11.1)

Television Sets

126 (87.5)

18 (12.5)

Computer Accessories
Bulletin Boards
Softwares
Laptop

124 (86.1)
117 (81.3)
112 (77.8)
82 (56.9)

20 (13.9)
27 (18.8)
32 (22.2)
62 (43.1)

Scanning Machine
Internet Facilities
Projector/Projector Screen

49 (34.0)
40 (27.8)
24 (13.9)

95 (66.0)
104 (72.8)
124 (86.1)

Electronic Notice Board

20 (13.8)

124 (86.2)

Radio Recorder

19 (13.2)

125 (86.8)

9 (6.3)

135 (93.8)

Fax Machine
It can be deduced from table 1 that 98.6% of the
respondents stated that computers were available
in their schools. 93.8% of them agreed that their
schools have printers. About 88.9% of the
respondents revealed that their schools are having
Photocopying Machine. 87.5% of them believed
that their schools are having Television Sets.
86.1% were on the view that there is availability of
Computers Accessories in their schools. 81.3%
agreed that there is availability of Bulletin Boards
in their schools. About 77.8% of the respondents
stated that there is availability of softwares in their
schools. Also, 56.9% of the respondents

confirmed that their schools have Laptop system,
while 34.0% of them stated that their schools have
Scanning Machine in their schools. Only 27.8% of
them agreed that there is availability of internet
facilities while 72.8% of the respondents believed
that there is no availability of internet in their
schools. 13.8% of the respondents agreed that
their school has Electronics Notice Board. 13.2%
revealed that there is availability of radio recorder
in their school. Lastly, just 6.3% of the
respondents agreed that there is availability of Fax
Machine in their school.

Research Question 2: To what extent do school principals use ICT for management purposes?
Table 2: Extent of using ICT for management purposes by school principals
S/N Response Items
Agreed
Disagreed
%
%
1.
Using computer for registration/enrolment of the students
7 (15.8)
37 (84.2)
2.
3.

Using ICT facilities for school recording keeping
Using electronic media to communicate academic details of
students to their parents/guardians

27 (60)
39 (56)

14 (40)
8 (34)

4.

Using electronic media for the processing and display of
students results
Using electronic media for scheduling/allocation of halls for
examination

31 (43.7)

40 (47.3)

7 (15.6)

36 (84.4)

5.

From the table above 15.6% of the respondents
clearly show that computer is not used for
students' registration and enrolment in secondary

school in the study area, while 84.2% disagreed.
60% of the respondents revealed that ICT facilities
are used for keeping important records in the
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school, while 40% disagreed on using ICT school
records keeping. It can be deduced from the table
above that 56% of the respondents agreed that
electronic media are used to communicate
academic details of students to their
parents/guardians, while 34% disagreed. About
47.3% of the respondents disagreed that electronic
media are used for processing and displaying of
students' results, while 43.7% agreed that
electronic media are used for processing and

displaying of students' results. Lastly, just 15.6%
of the respondents agreed that electronic media are
used for scheduling/allocation of halls for
examination, while 84.4% disagreed.
Hypothesis Testing
There is no significant relationship between ICT
usage and Management of Secondary schools in
Ido/Osi L.G.A of Ekiti State.

Table 3: Test for Significance of the Pearson Correlation of the relationship in the
perception of principals and teachers on the use of ICT facilities in the management of
secondary schools
Variable
N
Mean
SD
df
r Cal
r tab
Principals
15
21.98
2.271
108
0.191
0.195
Teachers
129
32.45
2.847

P<0.05
The above table shows that r tab (0.195) is greater
than r Cal (0.191) at 0.05 level of significant.
Description rule says: when r tab is greater than r
Cal, the null hypothesis is accepted. This shows
there is no significant relationship between ICT
facilities use and the management of secondary
schools in the study area.

the respondents disagreed on availability of item 9
to 14 as it can be seen from the results in Table 1.
The finding is in support of the finding of Ayeni
(2013) who conducted a study on effective
utilization and maintenance of ICT facilities for
quality teaching and learning outcome in
secondary schools in Ondo State, Nigeria. The
author found that ICT facilities are not available
for teaching and learning in Ondo state public
secondary. This implies that the provision of ICT
facilities is still very low in Ondo State public
secondary schools.
Finding from the research question two on the
extent of using ICT facilities for management
purposes by school principals revealed that the
respondents majorly disagreed on the use of ICT
facilities by the principals for management
purposes. This finding corroborate with the
finding of Ayoade (2016) who posited that
institutional administrators do not used ICT
facilities to perform managerial functions. This
indicated that the extent to which school principals
used ICT facilities for management purposes is
very low. The reason for this result may be due to
the fact that government does not provide
adequate ICT facilities to the secondary schools in
the area. Finally, findings of this study indicated
that there is no significant relationship between
ICT facilities use and the management of
secondary schools in the study area.

Discussion of Findings
Finding from the research question one revealed
that ICT facilities are availability in secondary
school for teaching and learning in Ido/Osi L.G.A
of Ekiti State. From the findings, it can be seen that
respondents majorly agreed most of the ICT
facilities identified are available for teaching and
learning which is believed to aids the
accomplishment of school goals and improved the
management of the school. Some of the ICT
facilities agreed by the respondents to be available
in the school for teaching and learning include
items 1 to 8 such as Computers, Printers,
Photocopying Machine, Television Sets,
Computer Accessories, Bulletin Boards,
Softwares and Laptop. This finding is in support of
the finding of Mohammed (2006) who observed
that ICT equipment like camcorders, computers,
printers, photocopying machine, television sets,
computer accessories, bulletin boards, data
projectors, internet, and video players are
adequate and available in the various schools
where they carried out their research. However,
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Conclusion
ICT as an electronic based technology that
receives, process, store, and retrieve information
is useful in many fields of life including secondary
school system. Information and communication
technology facilities are very indispensable in the
globalization of knowledge for national
development. It is therefore concluded that
secondary schools are provided with ICTs
facilities for effective teaching and learning and
for the overall management of the schools. The
principals particularly need to learn how to
operate these ICTS facilities for the smooth
management of the secondary schools.
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State. International Journal of Innovative
Social & Science Education
Research.4(2):25-26.

Recommendations
The following recommendations were given in
view of the findings of the study.
1. The school authority as a matter of fact should
ensure the availability of stable power supply
to ensure the use of these facilities for teaching
and learning.
2. Efforts should be made by Ministry of
Education (at Federal and State levels) to post
teachers skills in ICTs to teach in secondary
schools to impact ICT skills to students.
3. In addition, there should be enlightening
campaign, room for seminar, workshop, and
conferences on the use/application of ICT for
the students, teachers and the principals.
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Abstract
Education is one of the most important weapons to combat many ills in any developed and developing
economy the world over. Education has been found to be very potent to combating crime in place of
physical force been employed by the military. This paper examines the place of education planning in
combating insecurity in the country. It examined the various atrocity been enlisted on the country such as
banditry, insurgence, ritual killings, kidnapping, vandalization of oil pipes lines on the Niger Delta
region and most especially the activities of Boko Haram in the North East region of Nigeria. The paper
revealed that the various levels of crimes been committed were as a result of the fact that the youths were
not productively engaged due to massive unemployed youths in the country. The reasons responsible for
why most of the youths were engaged in violence were analyzed which included among unemployment,
injustice, agitation, corruption's among others. The paper was able to establish a nexus between peace
and development. The paper concluded based on the its review that some certain measure must be taken to
prevent further the spread of insecurity in the country which include among others that education should
be given very special treatment in budgetary allocation, Schools should be equipped to make teaching
and learning appealing to the youths. It was also suggested that government should tackle insecurity with
all sense of seriousness by equipping the military with more sophisticated weapons to win the war against
security Bridger 's.
Keywords: Insecurity, Education and National Development
Introduction
Nigeria is no longer the same country that was
reckon with among the peaceful nation of the
world in the early 70s and 80s where you can sleep
and have the two eyes closed, where you can move
about even at the odd hour of the day without
nursing a fear of been attacked by armed bandits or
been molested by security agents. Gone were
those days as things have now turn around
negatively. People are been abducted in broad day
lights now, school children been kidnapped, while
farmers are afraid of going to their farms for fear of
been attacked by Fulani herds men. Every parts of
the world are currently experiencing one form of
security challenges or the other. Both developed
and developing countries of the world are both
experiencing insecurity but the level at which
insecurity spreads in Africa is more prevalent.
Nigerians wake up everyday to hear the news of
different insecurity reports /threats across the
country on a daily basis ranging from banditry,
insurgence, kidnaping, Fulani herdsmen and the
likes., In an attempt to beam a search light on what
insecurity means, lead to the dictionary definition
by Oxford advanced learners dictionary which

subjected the term/word to two meanings. The
first being the state of subjection to danger or
injury. The second meaning puts it as the anxiety
you experience when you feel vulnerable and
insecure. Insecurity is the phenomenon that has
characterised today's world. There is insecurity
everywhere including the developed parts of the
world where one would have thought as been safe.
In narrowing the insecurity to Nigeria, Nigeria has
never had it easy in term of security, it has not been
okay for Nigeria in the last two decades. There
have been one security threats or another
confronting the co- existence of Nigeria. Hardly
could people sleep with their two eyes closed in
every parts of country as a result of one threat to
life and another, resulting to live in constant fear..
Omoyibo and Akpomera, (2013) viewed security
as a concept that is Paramount to the state and the
state exist in order to provide that concept. True to
the opinion and definition of security by these two,
the state is saddled with the responsibility of
providing security for the citizenry. Equally,
Thomas Hobbes, (1996) also sees security as the
prime responsibility of the state. In line with this
submissions, the 1999 constitution of the Federal
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Republic Of Nigeria specifically stated that
security and welfare of the people shall be the
primary purpose of government. It would not be an
understatement to say at this juncture that
government has failed on the responsibility
imposed on her to discharge. The government of
the Federal Republic Of Nigeria has not lived up to
expectations in this regards . Government has
failed to provide a secured and safe environment
for lives, properties and the conduct of business
including economic activities.
The rising level of insecurity in Nigeria has called
for concern as the crime rate and terrorist attacks in
different parts of the country is on the increase
leaving behind unpalatable consequences for the
nations' economy and its growth. There have been
series of insecurity in the country of recent. Still
fresh in our memories are the activities of the
Islamic sect ( Boko Haram) which has claimed
several lives and destroyed properties worth
millions of naira. The activities of the Fulani
Herdsmen which also responsible for several loss
of lives of farmers and non farmers as well. The
activities of the Niger Delta avengers responsible
for bombing oil installations and oil pipe lines
across the Niger Delta regions are but a typical
cases that are still fresh in our memories. Despite
all these, there are still other cases that poss threats
to lives of people such as ritual killings which is
very rampant everywhere in the country
irrespective of geographical locations or regions.
Nigerians could not have forgotten so soon of the
activities of the kidnappers that have operated in
various forms and shades. All these nevourous
activities can never make a country to develop.
The root cause of all these negative activities in the
country can be attributed to youths restiveness
who are not educated or given the right education
to see the negative impact of their actions against
the country. When proper education is lacking or
denied the youths who are suppose to be the
leaders of tomorrow, this is the result / price that
such a country gets for its negligence. When the
right education is lacking, the result is the youths
taken to arms. To address the threat to national
security and combat the increasing waves of
crimes, the Federal Government of Nigeria in the
year 2020 budget made provision for huge sum of
money for allocation to tackle the urgly scenario of
insecurity. A whopping sum of #100 billion naira
has been set aside for this purpose. In an attempt to
nail the urgly incident in the bud, the national
assembly in the year 2011 passed the anti terrorist
Act into law. ( Ewetan, 2013). Despite the passing

of this bill, the level of crimes have not been
abated, rather it has taken an unprecedented
increase especially in the year 2014 to date. There
is hardly any week that the pages of newspapers
will not be flooded with screaming headlines
concerning insecurity. The several atrocities
committed by the Boko Haram insurgent can not
be over emphasize as several lives have been lost
through their activities
Just when the federal government of Nigeria was
jubilating that she has won the war on insurgents
by the Boko Haram, then came up again the
problem of the Fulani herdsmen unleashing terror
on innocent farmers across the country. Apart from
attacking farmers on their farms, innocent citizens
were nor spared. People were attacked in broard
day light, abduction was on the increase there by
demanding for ransome before they could be
released. Despite the various measures taken by
the government to combat the situation, the matter
was getting worse by the day and no reprive in
sight to arrest the situation. All effort put in place
by the government proof abortive. With this
situation unabated, the federal government has to
seek the assistance of foreign nations such as : U.
S. A, Israel and European Union to arrest the ugly
situations. In the year 2018 alone, Nigeria was
given financial assistance to the tune of $89
million by the United State government to boost
her economic development especially to be spent
in the north-east region of the country where there
was drastic food shortage as a result of the Boko
Haram insurgents that has prevented a lot of
farmers carrying out farming activities.
In the opinion of Ewetan, (2013) who stated that In
the midist of deteriorating security situation in the
country, Nigeria is also confronted with
devastating developmental challenges which pose
serious threat to socio economic development.
Among the challenges are rural and urban poverty,
high rate of unemployment, low industrial output
and most importantly, the worsening exchange
rate of the naira to other major currencies of the
world.
Concepts of Insecurity
Insecurity in ordinary language means the lack of
security, where a person is not assured of his/her
safety. It could also be described as the state of
being subject to danger. Insecurity is a situation
that puts one in a state jeopardy. A situation where
one is not assured if he /she will wake up to see the
light of another day when he sleeps at night.
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Causes of Insecurity
Conflicts are part of life for any country; however,
they can be easily avoided through various means.
Nigeria is a country that is full of surprises there by
making conflicts inevitable. Conflict abounds in
different areas of Nigeria. What are the causes of
conflicts in Nigeria? George Ibenegbu, (2018)
analysed five different types of conflicts that are
typical of Nigeria.
1. Religious crises: The first and most important
as identified by George is religious conflict.
He was of the opinion that the reason for
religious crises as intolerance between various
religious groups within the country.
According to him, religious conflicts started in
the 20th century. By May, 1953, there was yet
another religious conflict. The Kano Riot
which led to series of violence between the
Muslims and non Muslims. Next to this was
riot / conflict that intterupted again in 1999 as
a result of the propagation of Sharia law in
Nigeria. To resolve this issue, Nigerians were
called upon to understand, acknowledged, and
respect each other religion.
2. Ethnicity: According to him, ethnicity is
another source of conflicts in Nigeria. In his
analysis, there was no tribe that wants to play
the underdog to the other. In an attempt for the
federal government to favour a particular
section of the country as against the others,
there will be Chou's as the receiving ethnic
will resist every attempt to make her a slave
for the other.
3. Corruption: This is one of the fallout of the
political system in Nigeria. There are so many
criteria for estimating corruption in the
country. He submitted that Nigeria ranked as
one of the 10 most corrupt country of the
world.
4. Injustice: The failure of injustice in Nigeria is
another factor that is attributing to conflict in
Nigeria. The people at the top of government
see themselves as above the law, there by
maltreating the masses . The leaders in this
respect will always have their ways but the
teeming masses wil also not give in as they
will resist every attempt of the political
leaders to maltreat them.
5. Poverty: According to George, this refers to
as regulated poverty when people are
impoverished, they cannot figure out when
their next meal will come. This support an
adage that says that "an hungry man is an
hangry man".

Other views are quite different from this, for
example, Patrick Labloid, (2005) opined
differently when he affirmed that one of the root
causes of insecurity in different parts of the world
especially Nigeria is as a result of globalization.
He affirmed that since insecurity is what is
happening on every part of the world, then Nigeria
will not be an exception. He went on to submit that
despite the fact that globalization happens to be
one of the major causes of crises, there by leaving a
large chunk of world's population behind,
economically, socially and culturally in both the
developed and developing countries. Adeyi,
(2014) In his own opinion, expressed that one of
the major causes of insecurity is attributed to
maladministration by various government of the
world of which Nigeria is not an exception.
Thinking differently on the same matter is
Tackyoo (2009) when he stated that insecurity was
cuased by the aftermath of the world war which
ended in some decades ago. From the viewpoint of
Katasuya Modizuki, (2004) who stated that in the
quest to source for the liable causes of insecurity in
the world, he hinged on two major points which
according to him are " youth movement and
women movement " He stated that youth
movement remains one of the strongest reasons
for insecurity around the world. He went on to
state that youths are always restive and they
always agitate for their right whenever they are
denied. The perfect illustration to this was the case
of the Niger delta youths who were agitating for
the right to own and control the rich oil
found/mined in their region. They were always
agitating to ensure that the control of the rich oil
well belonged to them without external control of
the federal government of Nigeria. A lot of
confrontation has ensued in the past where the
youths had gone ahead destroying oil pipelines .
Apart from fighting the government, there were at
times when there are internal conflict between the
youth movement. A good case was what happened
after the demise of Ken SaroWiwa, the leader of
MOSOP.
The other side to this is the women movement. In
the view of Michizuki who stated that the female
struggle is a struggle against the exploitation and
appersion of women, women just like the youth
movement came together to press home their
demands. They came forth as key actors in the
process of social struggle. They, according to
Mochizuki are not passive victims of a male
dominated society but active agent's of change that
have stunted to confront the social force and
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structure that has marginalised them. The part
being played by women during the colonial.
Period cannot be forgotten in a hurry. A good case
to remember was the Aba women riot of 1929 In
the southern part of Nigeria. Other women protest
of 1949 in the South West part of Nigeria and the
Abeokuta Ladies clubprotest against the
discriminating colonial laws and policies.
(Mochizuki 2004). The consequence of insecurity
perpetrated by the youths in this country is better
imagined than experienced. The socio economic
developement have been threatened, there is
massive unemployment coupled with very high
rate of inflation.

A cursory look at the aims and objectives of
education above, one can see the importance of the
first aim which is quite related to Nigeria in
particular, that is removing fear among the
citizenry. It is dear to note that in virtually all
African countries, the people are living in constant
fear. Crime rate is astronomical, there is the fear of
food shortages or fear of one disaster or the other.
With the introduction of educational planning to
the curriculum of school across african countries,
especially Nigeria, countries across Africa and
Nigeria in particular, have been able to tackle the
problem of" fear". When the right type of
education is giving, it will enable the youths to
think positively rather than negatively where they
see nothing good in government effort to build the
nation. When education is planned, the youth will
be able to think right and also seek way in which
they can contribute meaningfully to the
development of their country. Problems such as
raping innocent students, kidnapping students for
Ransome or getting involved in money making
ritual will be jetishioned by these youths. With the
introduction of educational planning as a viritable
tool for promoting nanational security will help to
solve the problems.

Concepts of Educational Planning
Educational planning involves a systematic and
scientific set of decisions for future action with the
aim of achieving set educational goals and
objectives through effective use of scarce
resources. Put differently, planning is the process
of deciding where, what, when and how to do a
certain activity before starting to work. It is an
intellectual processes which needs a lot of
thinking before a formation of plans. Planning
therefore is aimed at setting goals and to make
certain guidelines achieve the set goals. Is there
need to plan our educational system ? The answer
to this is "yes" . For proper education to be given,
the education has to be properly planned in order
to avoid wastage of scarce educational resources.
Before delving into the activities of Educational
planning, there is the need to first understand the
aims of education in the developed world. Quality
basic education gives children and youth the
knowledge and skills they need to face daily life
challenge and take advantage of economic and
lifelong learning opportunities. It is also a key
driver for reducing poverty, fostering economic
growth, achieving gender — equality and social
development. (Global Affairs Canada 2017).
Among the aims of education in the develop world
are the following:
1. Removing Social inequalities, poverty,
illiterates, fear etc. among the citizenry.
2. Training for good citizenship, health
improvement, vocational competence.
3. Striking the balance between national and
foreign cultures.
4. Eradicating the problem of economic and
Technological dependent on the advanced
countries of the world. (Global Affairs
Canada).

Challenges of Education and Educational
Planning in Nigeria
Every sectors of Nigeria are being confronted with
so many problems that can not be solved in a hurry.
Education industry/sector is one of these. The
education sector has been bedevil with so many
problems immediately after Nigeria got her
independence from the British. The problem of the
type of education to adopt is there. Is the country to
adopt her own educational policy or adopted the
American/British type of system. It is quite glaring
that Nigeria has not been consistent with which
type of system to adopt.
Planning for which ever type of system adopted
has always been a big problem. Udeme, (2017) in
his submition agreed to the fact that planning has
always been the problem of educational system in
Nigeria. In his argument, it was not that Nigeria
really that Nigeria educational system lack
planning. To him, there have been series of
planning in the past but one can not state
categorically the reason for its failures. The fact
remains that Nigeria has always been involved in
formulating different educational polices whereas
theimplementation has always been the problem.
Among the various problems confronting the
educational system are among the following:
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•

•

•

•

•

•

Problem of inaccurate data: To evolve a
reliable educational plan, data has to be
involved. Both demographic and stastical data
has to be adequately provided. In Nigeria,
these two data have always been the major
setback to accomplishing a successful
planning. The two data are always been
manipulated by those involved.
Corruption: This could have been the
number one problem, due to the fact that
Nigeria has always been tagged as a corrupt
nation. There is anything done that will not be
connected with corruption. The officials
involved to formulate policies and
implementation of the policies are not been
sinsere there by preventing the program to
succeed. The officials are either involved in
manipulation of census data or inflation of
demographic data.
Ignorance and poverty: Most Nigerians are
ignorant of the nature of census, its basic
elements, its execution and its position as the
Conner stone for social and economic
planning for over well development of the
country.
Believe and Tradition: This is another major
obstacle to obtaining accurate data. For
instance, some parts of Nigeria are made up of
majorly agrarian communities where the
entire household can spend a week or more on
the farm before returning home. Getting
accurate data may pro ff very difficult by the
absence of these people who have been absent
from the community.
Political problem: This is one of the
greatest problem of them
all.
Every
administration always want to impress the
populace with their party manifesto. Some
claim they want to adopt free education where
as the teachers salaries have been denied.
No clear goals/Objectives: This is another
major problem confronting the education
system in the country. Apart from the issues of
inaccurate data, the biggest problem has to do
with undefined goals/objectives. Once this is
misplaced, then the result will bewoeful.
Other factors that contributed to the problems
are, poor technological advancement, poor
infrastructure, poor funding and shortage of
manpower (Udeme, 2017).

by government all over the world is insecurity,
This is one of the reasons why security votes is
enshrine in the constitution to be given to the
president or the governors to tackle immediately
any problem that may want to arise. Despite
allocating this security vote to the chief executive
of the country or the states, there is still no solution
in site. The question now is can the government go
the education way or go through force to achieve
their aim ? At the introductory part of this paper, it
was mentioned that insecurity is one of the many
problems bedeviling the nation, Nigeria. Different
administration have tried in various measures to
see that the ugly scenario of insecurity is finally
nailed, but it seems the more the government tried
the more techniques been adopted to escalate the
issue. For instance, various strategic measures
have been adopted such as redeployment of
service chiefs/commanders to different location
across the country, provisions for extra budgetary
allocation to tackle the menace but all to no avail.
With the infusion of Educational planning in to the
Nigeria educational curriculum, the lingering
security challenges is hope to give way to
permanent peace. Giving the restive youths the
right and proper education will assist them to
develop their own talent/skill which will make
them useful to themselves and the society at large.
Orikpe, (2013) affirmed that since government has
tried various means to tackle the problem and has
not succeeed, he was of the opinion that education
option would be a panacea for peace in the country.
He stressed that with proper planning of
education, the people themselves will start to
understand and appreciate one another better and
try to solve /restore the dignity of man. His
argument was based on the fact that with proper
education planning, education will equip the
people with the requisite knowledge and skills for
survival and social progress.
Matawa, (2007) in Orikpe, (2013) made it known
that several attempts have been made by the
federal government of Nigeria to evolve different
policies and programme to promote education and
develop the nation's human resources, whereas
these reforms have not proved any poitive result..
Though education in other aspect was provided
but the education that will actually develop the
mind in comprehending the environment and
development of appropriate skills, abilities and
competencies to co-exist with and contribute to
development of the society is lacken.
In another development, there have been
evidences that there is a positive relationship

Relationship between Educational Planning
and Security in Nigeria
One of the most common problems encountered
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between education and security. In the submition
of Thompson (2015) who stated that education has
a significant link to peace and appears in two of the
twenty-four( 24) indicators in the positive peace
index produced by the institute for Economic and
Peace . He went further by saying that education
can lead to peace and be a part of "building back
better" by supporting the transformation of the
security situation, political institutions, economic
regeneration and social development. Thompson
argument is that, education policies can contribute
to the escalation of conflict if they are poorly
designed or implemented. For education to have
positive impact on national security, he alighted
ways in which education should be applied to
solve theproblem.
Education should be inclusive and accessible. It
should address inequality and provide
opportunities for previously marginalised
communities. Education can help develop
identities and deal with the legacies and
grievances of previous conflict, improving social
cohesion and moving societies towards
reconciliation. The provisions of educational
service may itself reduce the risk of conflict.
Education and skill training can help reduce the
risk of people trying to return to conflict and can
support economic rejuvenation. (Thompson,
2015).

without peaceful coexistence among it's
population and within it's boarders. The fastest
developing nations are among those with the best
security structures or architecture, and hang peace
and tranquility thriving within them. (Oscar, 2018)
He argued further that interestingly, security and
development concerns have become interlocked.
He stated that government across world (today)
and international institutions are becoming more
aware of the need to integrate security and
development programmes in their policy
interventions. Many governments since the return
of democracy to Nigeria since 1999 have tried in
one way or the other to build on security of the
nation in order to enhance economic prosperity.
The more each successful administration tried, the
more elusive the problems. Under the past
administration of President Goodluck Jonathan,
so much effort was put in place to ensure economic
transformation, during the time, so much efforts
was geared across all sectors toward transforming
Nigeria in to one of the of the best twenty (20)
economies of the world, but unfortunately it was
the time that the Boko Haram triggered off it's
activities. This of course trew cog in the weel of
progress of the government. The present
administration of presidentMohamaduBuhari also
recognised the fact that there can be no
development without finding a lasting solution to
the problem of insecurity. His administration has
also embarked on various means to tackle the
problem of Boko Haram by ensuring that huge
sum of money was voted for security in the last
four years of his administration. Upon the various
measures taken so far, there has been no positive
record of achievement At a point in which the
government could be said to have some level of
achievement, was the time that the issue of the
Fulani herdsmen reared its ugly head and
frustrated what ever success previously recorded.
In his own submission, Adeniyi, (2015) lay
credence to the fact that national security
compliment economic development, with the
presence of peace, people go about their normal
businesses, there is employment of labour, where
the youths are massively engaged in productive
services of the economy resulting in to increase in
the nations Gross Domestic Product. (G D. P) He
stressed further by expressing the fact that there is
a positive relationship between security and
development. He was also of the opinion that with
peace in any country, that there will be triggered
off Direct Foreign Investment in such a country.
Goddy and Wilfred, (2012) also conformed to the

Impact of Security on National Development
Security can be described as the back bone of any
society. It is tied to its social, political, economic
and cultural growth. Negligence of this vital
ingredient of development has led to all manner of
social ills, including violent crimes such as armed
robbery, ritual killings, child trafficking and other
crimes. (Maryam, 2010). The fact remained that
without security there can be no meaningful
development. There is no doubt that security is an
enabler of national development. Oscar, (2018)
also agreed to the fact that peace and security is an
essential factor of human life. He stressed that a
peaceful and secured environment is central to
every country since it affect all aspects of
economic and social development in a country. .
He was of the opinion that peace and security is a
necessary sin—qua—non to the realisation of
human rights. To him, these have direct ethics on
the creation of sound competitive and equitable
(economic) developed which (invariably) has
positive impact on the whole society. His views
tally with others that have equally agreed that no
country can develop or grow economically
44

view held by Adeniyi who stated that there is direct
impact security on development. They are of the
opinion that the more government spend on
security, the more the peace such a government
recorded. What this translate to is that any
government that wants to achieve rapid economic
progress/development will not be miserly in
expending heavily on security. The dou also stated
that' since the end of the civil war, it was believed
that security and development are interlinked,
interdependent, and mutually reinforcing". . It was
concluded that the performance of the security
sector of the economy reflects expenditure pattern
of government on security issues if well managed.
Frances, (2004) in his own argument points to the
fact there is a nexus between security and
development. He was of the opinion that there was
a connection in three ways. He said that these three
ways connection exist, , policies towards security
may become point one part of development policy
because in so far as they enhance security, it will
contribute to development and polices towards
development may become part of security policies
because enhanced development increases
security. He was also of the opinion that
"development which signifies in human wellbeing, used to be equalled with economic growth,
but it is now widely acknowledged that this is a
very inadequate characteristics". His argument
was based on the fact that, development cannot
always be judged based on per capital income
which a country valued herself but rather,
development is based upon human
progress/human well-being such as people's
health, education or their security.

without investing heavily on education of her
citizens. Having invest in education, the education
has to be properly defined or planned to meet the
target of development of the country. Several
studies have supported the fact that there is
positive relationship between education and
security. If the youths are educated or have access
to education, their thinking and actions will be
quite different and productive towards their
fatherland.
Education has a very prominent role to play in
curbing insecurity situation in Nigeria. In a study
conducted by Danbazau in Ishaq( 2019)
According to him, article 26 of 1948 on the
universal Declaration of human right that
portrayed education as not only a public good but
also a human right that is essential for the exercise
of all other human rights especially in promoting
individual freedom and empowerment. Zukang
cited in Danbaba, (2019) links education
acquisition of genuoe wealth and happiness where
a lack of it exacerbate one's level of ignorance and
leads to poverty, unhappiness and sometimes the
commission of crimes. To him, the relationship
between lack of education, poverty and poor
health conditions diminishes opportunities to
social and economic advancement which often
leads to criminality (Ishaq, 2019).
Suggestions Based on the outcome of this study,
the following suggestions are made :
1. Education should be given priority in the
national budget, it should be adequately
funded and at the right time.
2. Schools should be equipped with adequate
teaching and learning facilities to enhance
transfer of adequate knowledge.
3. Government should set clear and achievable
goals and objectives when planning for any
type of educational system. Setting
unambiguous goals always pose problems for
those implementing the policies.
4. Government should address the issue of
corruption as it affects formulation of right
educational policies and implementing them.
Corrupt officials are to be tried and when
found culpable.
5. There should be enlightenment campaign in
support of youths going to schools and
pointing out the benefits there in, rather than
been idle, as an adage States that an idle mind
is the devils workshop.

Conclusion The mere fact that there is insecurity
in Nigeria is no doubt. Solution can be sought to
tackle it.
People's lives are no longer safe. They live in
constant apprehension of what to befell them,
people live with various security threats ranging
from Book Haram attack, armed bandits, ritual
killers, kidnappers, Fulani herdsmen attack and
many more.
The remedy to all these problems is by employing
educational planning to addressed the issues. With
proper education delivery, the myraid of problems
will dissapear in no distant time. Government has
to focus on education if it has the safety and the
wellbeing of her citizen as a priority. Also, if the
government has the intention on building on the
success of the previous administration to develop.
In as much no country can actually develop
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Abstract
Conflicts are normal, natural, and necessary in human relations and the problem is not the existence of
conflict but how it is managed by the involved parties. With crime being the leading national problem in
Nigeria and evidence showing that acts of violence as a result of conflict situation retard the quality of
education in secondary schools, knowledge and adoption of good conflict management strategy by
principals is important in resolving many conflicts before they digress to the stage of serious crimes. The
study is a descriptive research that adopted the survey design. The population comprised 604 principals
from the 604 in public secondary school in Edo state in 2017/2018 academic session. A total of 60
principals, that is 10 percent of the research population made up the sample size; using the simple random
sampling method for the study. Questionnaire was designed, validated, and pilot-tested (N=20;
coefficient=0.86) to collect data for the study. Findings revealed that dialogue is the predominant conflict
resolution strategy adopted by principals and that the conflict resolution strategies adopted by principals
did not significantly differ by gender of the principal. Based on the findings, it was recommended that
school principals should sustain and improve more on the dialogue strategy of resolving conflict with in
the school.
Key Words: Principal, Conflict Management Strategies, Quality Education
Introduction
Secondary school is one of the formal and
educational organization made up of different
person (students, staff, management and the
community) with diverse interest, many of which
conflict with the school set goals and objectives.
Conflict is a common social phenomenon which
occurs in human society of which the school is a
part of. In a secondary school system, the principal
is the head of the institution. Principal and other
managers while performing their duties may find
themselves stepping into the shoes of their
subjects which lead to conflict. Conflict
management strategies involve the reduction,
elimination, or termination of all forms and types
of conflicts. Hence, conflict management strategy
tends to use terms like collaboration, compromise,
dialogue, avoidance, negotiation, bargaining,
mediation or arbitration.
In public school, conflict could emanates from the
interactions between members (students, staff,
management and the community) and across the
organization as members strive to achieve the

goals and objectives of education resulting in:
student/student conflict, student/staff conflict,
staff/staff conflict, principal/staff conflict and
school/community conflict. In public secondary
schools, like every other organization, variable
such as principals' conflict management strategies
may be potential causes of conflict and they may
significantly relate to school effectiveness which
is an indicator of quality education.
Conceptualizing Quality Education
Quality means different things to different people.
It is that which best satisfies and exceeds
customer' need and wants in this context, quality is
associated with the monitoring and evaluation
component of education to see whether the
outcome is good and of the required standard.
Quality education therefore implies the suitability
of educational products to the needs of the
community for which it is provided quality of
education could be measure in terms of the quality
of impact, process, output and the content.
Education is the most powerful weapon that can
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use to change the world and for self-reliance. This
is so because quality education equips one with
capability to interpret things rationally and
applying the gathered information in real life
scenarios. The meaning of a Quality Education is
one that is pedagogically and developmentally
sound and educates the student in becoming an
active and productive member of society. A
Quality Education is not one that is measured
purely by a test score or by how many words per
minute a 6-year-old can read. To hark back to these
simplified measurements is to do a disservice to
both the student and the phrase Quality Education
itself.
Quality education entails the following aspects;
learning resources, technology, program enrolled,
modules done, lecturing methodology,
attachments, qualifications, co-curricular
activities, performance awards, students and
lecturers perspective in the institution operating
management also their opinions and appraisal
toward education. Quality education is a necessity
to a sustainable economy of any nation. Quality
education provided to the society inspires
creativity, innovation and technological
breakthrough, moreover improves the nation's
economy. Quality education is a crucial tool for
improving the prospects of higher income levels
for individuals, and for the economic growth of
nations.
Goal 4 of the United Nations Sustainable
Development Goals (SDGs) is focused on
ensuring inclusive and equitable quality education
and promoting life-long learning opportunities for
all. However, in low and middle-income countries
like Nigeria, many children do not have access to
quality education. Quality education provides
resources and directs policy to ensure that each
child enters school healthy and learns about and
practices a healthy lifestyle; learns in an
environment that is physically and emotionally
safe for students and adults; is actively engaged in
learning and is connected to the school and
broader community; has access to personalized
learning and is supported by qualified, caring
adults; and is challenged academically and
prepared for success in college or further study and
for employment and participation in a global
environment.
Quality education provides the outcomes needed
for individuals, communities, and societies to
prosper. It allows schools to align and integrate
fully with their communities and access a range of
services across sectors designed to support the

educational development of their students.
Quality education is supported by three key
pillars: ensuring access to quality teachers;
providing use of quality learning tools and
professional development; and the establishment
of safe and supportive quality learning
environments.
We recall with dismay that in the 1960s, up till the
late 80s, the Nigeria education sector was able to
turn out products from primary to tertiary schools
who could either be employed or create
employment on their own. Unfortunately, for quite
some time, reasonable sums of money are
annually budgeted by federal and state
governments for education yet the quality of
education (in form of getting adequate teaching
materials, equipping the schools, providing
conducive environment and in motivating the
staff) which is reflective in the quality of its
product is still a matter of public discussion locally
and internationally. Though, secondary school
education in Nigeria is considered as an important
sub-sector in the education system as well as for
the development of the country's economy. For
example, inputs into higher learning educational
institutions and in the low and middle level labour
force in Nigeria depend on qualified outputs from
secondary schools. Therefore, for a school to be
effective, it is imperative for the individual
members need to be able to work in a conflict free
environment. Educational management in
secondary schools involves the application of
management values and skills in designing,
developing and effecting resources towards
achievement of educational goals. One of the
important responsibilities for a school principal is
conflicts management. What then is conflict?
Conflict and Conflict Management
Conflict refers to some form of friction,
disagreement, or discord arising within
individuals or a group when the beliefs or actions
of one or more members of the group are either
resisted by or unacceptable to one or more
members of another group. Conflict pertains to the
opposing ideas and actions of different entities,
thus resulting in an unfriendly and unproductive
state. Conflict in secondary schools takes different
forms; for example teachers seem reluctant to
obey the principals, they do not seem to follow
rules or accept extra work, they do not easily get
along with their principals. Principals too adopt an
authoritative approach, for example they
pressurize teachers for an uninterrupted working
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of the school activities. It, therefore, becomes
common that conflict between teachers and the
school principal occur frequently at any time in the
school. In institutions, conflict occurs between
various individuals because of their frequent
interaction with each other.
Conflict management consists of acquiring
necessary skills related to conflict resolution, the
self-awareness related to conflict models,
effective communication skills and creating a
structure for conflict resolutions. Conflict
resolution is crucial for a better working
environment and healthier workers (Rahim,
2002). In school settings, principals are expected
to undertake the key role in resolving conflicts.
Conflict could be classified into the following four
types:
• Interpersonal conflict refers to a conflict
between two individuals. This occurs
typically due to how people are different from
one another.
• Intrapersonal conflict occurs within an
individual. The experience takes place in the
person's mind. Hence, it is a type of conflict
that is psychological involving the
individual's thoughts, values, principles and
emotions.
• Intra-group conflict is a type of conflict that
happens among individuals within a team.
The incompatibilities and misunderstandings
among these individuals lead to an intra-group
conflict
• Inter-group conflict takes place when a
misunderstanding arises among different
teams within an organization.

avoidance, compromise and smoothing. Okotoni
(2002) in Nigeria found out that the issue of
conflict management becomes paramount for goal
accomplishment in Osun state whereby teachers
had to embark on a prolonged strike over the nonimplementation of the harmonized salary structure
announced by the federal government. Thomas
(1971) examines conflict management strategies
by focusing on general strategies used by
administrators in an educational setting. These
strategies for management are: citizens'
advisories, confrontation sessions, sensitivity
training, process involvement, educational
pluralism, volunteerism, cooperative studies and
failure fact of life. Therefore conflict can be said to
be a reality in any social system that provides
challenges for the parties involved in a conflict.
In Nigeria, secondary school students are being
controlled and guided by school rules and
regulations, school time tables, and curriculum
contents etc. These however, affect students'
behavior and learning. Teachers who implement
the organizational control patterns are also faced
with other statutory duties, such as: updating
continuous assessment records, class registers,
diaries and scheme of work and so on. The
principals do have constraints than any other
member of the society as they may be required to
be diligent, honest, and responsible, irrespective
of the conflicts that could arise in the schools while
performing these roles. Therefore, when conflict
arises, they must be managed with a view to
resolving them, using either of these strategies:
integrating, compromising, avoiding, dominating
and accommodating.
• Integrating strategy focuses on gathering and
organizing information; at the same time, it
encourages creative thinking and welcomes
diverse perspectives. This strategy enable
parties involve in conflict to pool all their
information together, put their differences on
the table and examine them along with any
data that might contribute to a resolution. This
leads to the development of alternative
solution which addresses all parts of the
conflict, other than the initial solutions of the
parties. What this implies in the school system
is that, the school principal, teachers, nonteaching staff and students must be able and
willing to contribute time, energy, and
resources to finding and implementing a
solution.
• Compromising strategy is a mid of the road

According to Browarys and Price (2008), the
management strategies that could be used to
resolve conflicts include: compromise,
collaboration, accommodation, coercion,
confrontation, reconciliation, control of rewards,
and climate of trust, formal authority, effective
communication and avoidance. Also they base
their approaches on the principles of authority and
unity of command to eliminate conflicts. They
believe that conflicts could be eliminated or
avoided by recruiting the right people, carefully
specifying job descriptions, structuring the
organization in such a way as to establish a clear
chain of command, and establishing clear rules
and procedures to meet various contingencies.
Ladipo (1997) identified conflict management
strategies of forcing, structural changes,
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strategy that gets every one talking about
issues and moves one closer to each other and
to a resolution. In compromise, each person
has something to give and something to take.
In the school system compromise is more
effective when issues are complex and parties
in conflict looking for middle ground, and
willing to exchange concessions. Hence,
negotiation and bargaining are
complementary skills.
Avoidance strategy occurs when one party in a
potential conflict ignores the conflicting
issues or denies the significant of the conflict
to his life. It is a way of not addressing the
conflict, or a tactical way of postponing the
conflict for a better time, if at all such time will
ever come. Note that in this situation, the
principal is unassertive, and uncooperative.
There is no intention to pursue one's own
needs or the needs of the school. It connotes
the process of withdrawing from conflict
situations in the school that might cause
unpleasantness for the principal. In a related
study, Hodge and Anthony (1991) identified
conflict management strategies as
suppression, smoothing, avoiding,
compromise, third-party intervention,
cooperation, democratic process, job rotation
as well as confrontation.
Dominating strategy refers to the individual
having high concern for the self and low
concern for others. In the Dominating
approach administrators avoid other people's
desires, expectations and needs so as to
protect their own interests and attain their own
goals. While administrators have high
concerns for themselves, they have low
concerns for others. Managers use their own
power and authorities to solve conflicts and
control against conflicts.
Accommodating strategy refers to the
intermediate concern for the self and for
others. This style involves common sharing
among parties as both parties give up on
certain things to come to an acceptable
decision and it refers to seeking a middle
point. Differences among parties are a
subsidiarity issue (Kocel, 2005; Rahim,
1992).
Dialogue strategy can be viewed as one
means, if not the classical one of dealing
constructively with conflicts. Dialogue is an
inclusive process. As the climate change talks

demonstrate, dialogue brings together a
diverse set of voices to create a microcosm of
the larger society. Dialogue entail learning,
not just talking, the process is not just about
sitting around a table, but changing the way
people talk, think and communicate with one
another. Unlike other forms of discussion,
dialogue requires self-reflection, spirit of
inquiry and personal change to be present.
From the forgoing discussions, it should be stated
that the school as a social system has its own
culture (norms and values) and it is characterized
by complex relationships between members of the
system: principals, teachers, nonteaching staff and
students as well as the external environment. Due
to the high degree of interdependence of duties and
individual differences in role expectations,
conflicts do arise from different circumstances
and situations among members of the school
system and would be addressed by the application
of the aforementioned strategies by the principal.
Blackburn, Martin, and Hutchinson (2006)
investigated the perceptions of principals and
teachers as related to gender and its relationship to
conflict-management style and school culture.
They found that when male and female principal
results were compared, male principals who
exhibited a dominating conflict management style
received lower school culture scores in the domain
of teacher collaboration. Female principals, who
were seen as having integrating conflictmanagement styles, received higher school
culture scores in the domains of professional
development and teacher collaboration.
Harriman (1996) identified characteristics that
have been associated with masculine and feminine
roles. Those characteristics stereotypically
describe men as self-reliant, dominant, hard,
impersonal, outer-focused, action-oriented,
competitive, and assertive. Women have been
traditionally viewed as nurturing, passive,
sensitive, compassionate, and family centered and
the view reflects women as the primary
responsible person for the education of children in
the household. Tannen (1990) posited that
differences in conflict-management styles of male
and female are often due to socialization.
Berry (1994) compared conflict-management
styles of male and female elementary principals in
Missouri, finding no significant differences
between the conflict-management styles of male
and female principals for any of the five conflict
management behaviors. Findings suggested that
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psychological gender-role classification may be a
better indicator of conflict-management
tendencies. Chusmir and Mills (1989) conducted
research through the lens of role theory with 99
males and 102 females participating by
completing the Thomas-Kilmann Instrument
(1974). The study found no significant differences
between the conflict resolution styles of men and
women managers at either home or work. Chusmir
and Mills proposed that any differences in conflict
styles may be more of a function of hierarchical
level rather than biological sex. They also
suggested that both genders adapt conflict
behavior to situations.
Duane (1989) examined gender differences in the
conflict management styles of union/management
officials who were involved in settling employee
grievances. A random sample of 63 men and 7
women were selected to take the ThomasKilmann Instrument (1974). Duane found these
significant differences: males were more likely to
avoid issues than females; women were found to
be more competitive than men; and, males were
more accommodating than females. Women and
men did not significantly differ in collaboration, or
compromise.
According to Schaubhut (2007), while analysis-of
variances revealed significant differences in
competing, compromising, accommodating, and
avoiding when controlled for gender, no
significant difference was found for collaboration.
However, Schaubhut (2007) noted that Cohen's
guidelines may be a more appropriate statistical
measurement than ANOVA. Using Cohen's
guidelines for interpreting differences between
male and female revealed that none of the five
behavioral modes were found to be significantly
different (Cohen, 1992; Schaubhut, 2007).
Although it has previously been argued that
female administrators manage conflict through
more compromise (Erickson, 1984), recent studies
have documented no significant findings
concerning the relationship of principal conflictmanagement behaviors and gender (CorralCarlson, 2008; Schaubhut, 2007; Indelicato, 2005;
Dillard, 2005). Overall, research on the
differences in conflict-management strategy,
using the variable of principals' gender, appears to
be inconclusive. Thus, this study.

government to put in place policies and laws to
ensure quality of secondary school production
function, it appears that most secondary schools
have been less successful in how to manage
conflicts. This situation may have created
unfriendly and unproductive teaching and
learning environment which could affect the
quality of the secondary school product. This
situation is very worrisome and calls for scholarly
investigation.
Due to this situation, developing and promoting
peace-culture as an instrument for effective and
efficient academic achievement has become a
great challenge to the principals. The principal
therefore grapples with and navigates through
myriads of problems on how to create a nonviolent value system, obtain a harmonious
coexistence of all staff and students, and
understanding one another individual differences
among others. Therefore, it becomes worrisome
whether the secondary school principals in Edo
State do actually adopt and utilize effective
conflict management strategies for promoting
quality education. Consequently, there is the need
to carry out an investigation on the principals'
conflict management strategies as a necessity for
promoting quality education in public secondary
schools in Edo State, thus, this study.
Research question
The following research questions guided the
study:
1. What is the most frequent conflict
management strategy often employed by
principals to mitigate conflict in public
secondary school in Edo state?
2. Is there a difference between male and female
principals in the use of conflict management
strategy in public secondary school in Edo
state?
Hypothesis
H0:There is no significant difference between
male and female principals in the use of
conflict management strategy in public
secondary school in Edo state.
Method of Study
Being a survey research, the study adopted the
descriptive design to observe and describe the
conflict management strategies adopted by
principal in public secondary school in Edo state.
The research population comprised all the 604
principals from the 604 in public secondary school

Statement of the Problem
In the Nigerian education system, various
legislations serve as guidelines for administration
of educational institutions. Despite the efforts of
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in Edo state in 2-17/2018 academic session. A total
of 60 principals, that is 10 percent of the research
population made up the sample size to be rated by
Mathematics and English Language teachers. The
random sampling method was used to select
sample for the study. A questionnaire titled:
“Principals' Conflict Management Strategy
Questionnaire (PCMSQ)” was designed,
validated, and pilot-tested (N=20;
coefficient=0.86) and administered on the
selected teachers to rate the principals for the
study. Section “A” of the questionnaire requested
for the demographic information of principal
while section “B” contained 15-item raised from
literature on principals conflict management
strategy which the respondents were requested to

identify on a modified four point Likert rating
scale of: Strongly Agree 4, Agree 3, Disagree 2 and
Strongly Disagree 1. Data collected were
descriptively analyzed using means and standard
deviation and the hypothesis was tested using ttest statistics @0.05 level of significance.
Presentation of result
Research question 1: What is the predominant
conflict resolution strategies adopted by
principals in resolving principal-teacher conflicts
in secondary schools in Edo State?
To answer question 1, data collected were
analysed with mean and standard deviation and
the results were ranked as shown in Table 1.

Table 1: Conflict Resolution Strategies Adopted by Secondary School
Principals
Resolution Strategy
N
Mean
Std. Deviation
Collaboration
2.68
.516
compromise
3.09
.484
60
Dialogue
3.11
.479
Avoidance
2.98
.574
Table 1 revealed that the identified conflict
resolution strategies adopted by principals in
resolving principal-teacher conflicts in secondary
school in Edo State are collaboration (2.68),
compromise (3.09), dialogue (3.11) and avoidance
(2.98) conflict resolution strategies. Thus, the
predominant conflict resolution strategies adopted
by principals in resolving principal-teacher
conflicts in secondary school in Edo State is

Table 2:
Sex
Male

dialogue with the highest mean value of 3.11.
Hypothesis 1: Conflict resolution strategies
adopted by principals in resolving principalteacher conflicts will not significantly differ by
gender in secondary schools in Edo State.
This hypothesis was tested with t-test statistics and
the result is presented in Table 2.

Conflict Resolution Strategies Adopted by Principals in Resolving Principal
Teacher Conflicts by Gender
N
Mean
T
Df
Sig. (2-tailed)
Remark
28

2.97

Ho accepted
-.456

Female

Rank
4th
2nd
1st
3rd

32

58

.649

2.99

Data in Table 2 revealed a t-value of -.456 and
corresponding p-value of 0.649 which is greater
than alpha value of 0.05. Thus, the hypothesis
which states that conflict resolution strategies
adopted by principals in resolving principalteacher conflicts will not significantly vary by
gender in secondary schools in Edo State was
accepted.

Discussion of findings
Finding revealed that the predominant conflict
resolution strategies adopted by principals in
resolving principal-teacher conflicts in secondary
school in Edo State is dialogue. Dialogue is yet
another strategy that was pointed out by all the
categories of respondents as a way that is used to
manage conflicts by principals. This was line with
a study by Dzurgba (2006), who noted that
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conflicts could be settled through dialogue,
meaning to engage in the exchange of views and
ideas between the parties in conflict. Likewise,
Oyebade (1995), identified certain strategies as
important in resolving conflict such as dialogue.
Makaye (2012), argued that confrontation is one
of the strategies that have been used to address
conflicts in secondary schools. Confrontation can
involve collaboration and compromise. It is done
in the hope that the parties in conflict are ready to
face each other amicably, and entails intercession,
bargaining, negotiation, mediation, attribution
and application of the integrative decision making
method, which is a collaborative style based on the
premise that there is a solution which can be
accepted by both parties. It involves a process of
defining the problem, searching for alternatives
and their evaluation, and deciding by consensus.
Finding also revealed that conflict management
strategies adopted by principals in resolving
principals teachers conflicts will not significantly
vary by gender in secondary schools in Edo state.
This fact is so because both male and female
principals are exposed to the various forms of
conflict resolution strategies during their
professional training programmes. More also
gender status is not a major factor in selecting
teachers for principalship. This finding is in
agreement with the findings of corral Carson,
2008, Schuabhut, 2007, indelicate, loss, and
Dillard, 2005 who in their various studies fad that
there is no significant difference of principals'
conflict management strategies by gender.
However, this finding disagreed with Erickson,
1984 who related that female administration or
principal's mange conflict through compromise
strategy which implied that there is a significant
difference in the adoption of principals' conflict
management strategies by gender

recommended that principals should sustain and
improve on the use of dialogue conflict
management strategy which involves the
exchanges of views and ideas between the parties
in conflict. Thus, this will enhance the principle of
fear hearing and reduce legal issues with in the
school system. Furthermore, from the findings of
this study, it is recommended that principals
should always explore the dialogue strategy as a
foremost step in managing conflict.
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Abstract
The school is a microcosm of the larger community and its aims and objectives should align with the
collective aspirations of the people in the community. Consequently, its activity should b tailored towards
fostering and nurturing good neighbourliness with its community in the reciprocal interest of the school
and its host community. Thus, this article discussed the importance of school community relations in
effective school administration. This is coming against the backdrop of the need for the schools to
collaborate with families, businesses, professional bodies and other stakeholders to effectively meet the
need of the larger society. In this light, school administrators are required to stimulate the partnership
and cooperation of the community members to manage the school effectively and achieve a good
community citizen. Flowing from the foregoing, the study recommends that schools and their host
communities should work together to midwife an enduring and mutually beneficial Partnership that will
entrench a sound educative community.
Keywords: School-Community Relations, School Administration, Effectiveness.
Introduction
Schools do not exist in isolation since they are
social entities. The educative community is
composed of a multitude of educating entities such
as homes, places of worship, school, the media,
museums, libraries, community agencies and
businesses. To sustain students in the school
system, their socio-economic, and family needs,
as well as their academic needs must be met. The
support and help of the entire community is
needed to achieve this.
School-community relations occur when schools,
groups or agencies come together to establish an
educative community. Schools need such
opportunities to collaborate with businesses,
professional bodies, arts and cultural
organizations, charities and voluntary
organizations, colleges and universities.
Volunteering and funding are two major ways that
communities support their schools. Some of the

initiatives that involve partnering with the
community are Parent Teachers Associations,
School-to-Work Programs, Drug Abuse
prevention programs, After-School centers,
among others. All of these organizations and
groups can offer young people ways to find
meaning and create value in the world as every
member of the community is accountable for the
quality of education. Researchers have indicated
that when a collective group of school, family, and
community stakeholders work together,
achievement gaps decrease (Epstein & Van
Voorhis, 2010; Henderson & Mapp, 2002;
Holcomb-McCoy, 2010).
Community Relations
Before establishing what community relations is
all about, there is the need to define the concept of
community. A community is a group of people
living in one place, district or country and sharing
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common interests. The community includes all
people and organization affected by or who can
affect the organization. According to Cutlip,
Center and Broom (2000), a community is a
miniature of the national public and this is where
national opinions are born. Baskin and Aronoff in
Onabajo (2008) define community as a place of
interacting with social institutions which produce
in the residents an attitude and practice of
interdependence, co-operation, collaboration and
unification. It is a web of social structures that are
closely interrelated. What then is Community
Relations? Ekeocha (2001) defines community
relations as a series of mutually beneficial
business partnerships with one or more
stakeholders, which enhance the company's
reputation as a good corporate citizen.
Duyile in Onabajo and Afolabi (008) infers that, in
community relations the organization has to
identify itself with the life of the communities. It
has to help them to develop socially, educationally
and economically. He goes further by saying, the
organization has to plan and initiate a lot of image
making programmes that will benefit all members
of the community or society within its area of
operation.
It can be deduced from the above that community
relations means the various methods organizations
used to establish and maintain a mutually
beneficial relationship with communities in which
they operate. The underlying principle of
community relations is that when an organization
like school accepts its civic responsibility and
takes an active interest in the well-being of its
community, then it gains a number of long-term
benefits in terms of community support, loyalty
and good will. It builds public image, employee
morale, and foster a sense of teamwork that is
essential in long-term success. In a nutshell, with
public sentiment, nothing can fail, without it
nothing can succeed.

(2017) defined school-community relationship as
the process by which the school and community
enter into mutual co-operation and team up to
carry out some reciprocal services to each other.
The descriptions above imply that the relationship
between the duos reflect the needs, aspirations and
values of the community which should be of
particular interest to the school administrator for
effective school management, and for
achievement of goals of education.
The Need for School Community Relations
Most of the organizations today have come to
embrace the practice of good community relations
more than ever before; a realization that is borne
out of the fact that an organization in the mould of
school needs to engage in 'good neighbourliness;
to ensure its growth and enjoy the support of the
host community where it operates. This is against
the practice in the past where institution seldom
engaged in activities that would promote good
relationship between them and their host
communities.
Jackson, in Onabajo and Alabi (2008), states that
organizations need to be socially responsible to be
able to build their “reputational capital'' which is
similar but bigger than any brand they might
market. He asserts further that, with lots of such
capital, organizations will be able to attract better
employees, charge higher school fees, negotiate
better deals and attract more enrolment.
There are other benefits, a school can derive from
school community relations, such benefits
include:
(a) Astrong reputation and improved corporate
brand recognition.
(b) Being exemplified as responsible by
stakeholders
(c) Sustainable loyalty
(d) Improved government and community
relations
However, the major needs of the community, as
defined by Cutlip, Center and Broom (2000) are as
follows:
(a) Community prosperity
(b) Support for religion
(c) Work for everyone
(d) Adequate educational facilities
(e) Law, order and safety
(f) Population growth
(g) Proper housing and utilities
(h) Varied recreational and cultural pursuits
(i) Attention to public welfare
(j) Progressive measure for good health

School Community Relations- The Description
Experts in the school administration have
attempted description of school community
relation from varied perspective. Oboegbulem
(2004) described school-community relation as
the degree of understanding and goodwill existing
between the school and the community. Bakwai
(2013) opined that school-community
relationship is a two-way symbiotic arrangement
through which the school and community
cooperate with each other for realization of goals
of the community and vice versa. Anthony et al
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(k) Competent municipal government
(l) A good reputation

opportunities, supports, and enrichment for young
people. School-community relations open doors
of opportunities for students to learn and
opportunities for teachers to teach (Honig, Kahne,
& McLaughlin, 2001). The relationships afford
students opportunities to exercise leadership;
learn problem-solving, social, and other skills; and
build bonds with adults in the school and the
community. Teachers gain opportunities to learn
about students, build relationships with them,
other teachers, including families and mentors.
Furthermore, school-community relations can
dictate the tone of the school by contributing to the
smooth running of the school through the sharing
of information and resources between the school
and community. The efforts of school
administrators alone are not sufficient to manage
schools. The principals and teachers need good
school-community relations for effective school
management in order to achieve the goals of
education in the community. The school staff
should be involved in school-community relations
related programmes like students home-visiting,
parents teachers conferences to facilitate cordial
relationship between the school and community.
The dual efforts of
the school with the
community in which the school is situated through
the parents' teachers' association result in high
level of school efficiency. Healthy working
relationship between the community and the
school manager help to identify the school
strength and weaknesses and through the team
effort of both parties, the set educational objective
can be achieved Nakpodia (2013). In addition,
school-community programmes can achieve the
following goals as suggested by Kindred, Bagin &
Gallagher in Stanley (2019):
(a) To develop intelligent public understanding of
the school in all aspects of its operation.
(b) To determine how the public feels about the
school and what it wishes the school to
accomplish.
(c) To secure adequate financial support for a
sound educational program.
(d) To help citizens feel a more direct
responsibility for the quality of education the
school provides.
(e) To earn the good will, respect, and confidence
of the public in professional personnel and
services of the institution.
(f) To bring about public realization of the need
for change and what must be done to Facilitate
essential progress.

Guidelines for Effective School Community
Relations
To ensure the success of a programme like this, it
has to be meticulously planned and well executed.
The modified “commandments” of community
relations identified by the National Charter School
of Clearing Houses (NCSC) are relevant to the
successful planning and execution of a successful
school- community relations programme. They
are:
(i) Know the community inside out
(ii) Develop an organizational community
relations policy, spell out specific objectives
and base the policy on the school needs, its
resources and on community needs and
expectations.
(iii) Consider especially the areas of waste
disposal, employee recruitment, and
maintenance of school facilities
(iv) Review policies, practices and procedures
from time to time so as to meet current
challenges Utilize all means to communicate
with the community. These may include
employees, local media, open house, local
clubs, newsletter, annual reports etc.
(v) Offer aid to local governments and make its
resources available to governments by lending
employees and materials
(vi) Use local merchants, contractors, banks,
insurance agencies, lawyers and other
professionals for goods and services.
(vii)Make corporate donations according to
school community relations policies and
objectives
(viii) Involve the school in local programmes
(ix) Evaluate the community relations efforts to
determine the extent to which objectives have
been achieved. The school must be prepared to
develop new strategies, if current
Programmes fail to meet expectation. (NCSC
News in Onabajo and Alabi 2008)
The Impact of School Community Relation on
School Administration
In order to have the most positive impact on the
academic and wellness outcomes of students, it is
imperative that schools and communities work
together through a collaborative and
comprehensive approach. Community partners
can help schools prepare students for college,
career, and citizenship by offering additional
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(g) To involve citizens in the work of the school
and the solving of educational problems.
(h) To promote a genuine spirit of cooperation
between the school and community in Sharing
leadership for the improvement of community
life.

14) Understanding current public-relations
programmes: these refer to the philosophies
and procedures including other community
agencies other than the school.
In the same vein, the school administrator is
expected to possess the following qualities to
relate well with the community:
School administrators should be accessible to
parents and members of the public with friendly
countenance and attitudes. An attitude that shows
lack of interest in member of community may
discourage people who may be of assistance to the
school. Tactfulness, consideration, and sympathy
are sterling qualities a school administrator should
possess. Active interest in the community life
through schools' involvement in social activities
and extra moral programmes facilitates. The
school for instance can assist in organization of
cultural activities, club meetings, and social
welfare projects such as; Igbo day, inviting
educational groups like Maggi Kitchen or Indomie
for interactions in school and with community
members. Schools can initiate clean up campaigns,
recreation and nursery/day education. Moreover,
some school facilities and resources could be made
available to the community for educational and
socio-cultural use for instance, the use of assembly
halls for evening adult classes. Maintaining
complete neutrality in official positions as regards
politics, religious tussles prevent school from
unexpected attack or violence, which may result in
communal clash. Also, incorporating community
life in the curriculum by ensuring that teaching of
some subjects is adequately utilized to educate the
students on the history and culture of their local
community life is important. The school should
invite some community personalities/
philanthropists to public speeches, sporting
activities and other school social programmes and
so on. This can provide a good opportunity for
them to see aspects of the school's life and to learn
about its achievements, challenges and problems.
Such interactions promote effective
communication between the school and the
members of the community.

The need for school administrator to learn about
the community in which the school is located
cannot be overemphasized. Modebelu (2016)
submitted that school administrator requires
sufficient knowledge of school physical, social
and economic environment as stated below:
1) Mapping out the community area: identify all
the agricultural, individuals, commercial,
recreational, transportation, facilities,
cultural, educational and civic centers and
natural resources.
2) Making a comprehensive community survey;
discover formal and informal groups within
the community, expectations of these
reference groups, local needs, problems and
resources in the fields of health, media,
opportunities, art, music, minority groups,
home family life etc.
3) Studying community and learning about their
organizational patterns, philosophies,
Programmes and procedures.
4) Studying the recreational facilities: such as its
needs, problems and possibilities.
5) Studying the resources of the community in
terms of investments, developments and
trends.
6) Studying the community's financial
structures: this should be in line with the
community taxation, policies, interest rates
and financial institutions.
7) Studying the community's public opinions
process to discover underlying local
ambitions and hopes, fears and superstitions,
values and taboos, actual social economic,
political and religious-power structures
8) Becoming acquainted with minority groups
and leaders: there is need to study such
9) group histories, customs, contributions and
problems.
10) Discovering the community's tension areas
and types for example, boundary
11) disputes, residential restrictions, political,
religious-feuds, racial-prejudice and
discriminations.
12) Examining state laws and local ordinances
regarding protections, welfares, and
13) education of children or youth.

School Contributions to the Community
It would be of great importance to discuss the
usefulness of school in the community since the
relationship between the two is symbiotic:
1. School buildings such as classrooms and halls
are usually hired or given free of charge for
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2.
3.

4.
5.
6.
7.
8.
9.

extra moral studies, party receptions, adult
education classes, meetings, conferences,
public lectures and even for church
programmes.
The school provides venue for short term in
service training courses. Example of such is
National Teachers' Institute.
The School provides employment
opportunities for members of the community.
For example, messengers, cleaners, gardeners
and security.
The School also makes use of carpenters,
painters, plumbers, and mechanics in
carrying out maintenance and rehabilitation
projects
The School is the centre for the provision of
needed education example is the adult
Literacy programmes.
Higher institutions also provide room for
hosting workshops, Seminars and
Conferences. (Modebelu, 2016)

Communication Theories for Community
Relations
Modern psychology has it that other people have a
great influence on our attitudes, behaviour and
perceptions. These people are in the groups we
belong to, which can be small, large, formal or
informal; and they can have a great effect on the
way we receive a message. Severin and Tankard
(1997) identify three of the most important types
of groups as
(i) Primary Group: This is a group consisting of
long-standing, intimate face-to-face
association (family, work group, fraternity
etc.)
(ii) Reference Group: This is a group identified
with and used as a standard of reference, but
not necessarily a group to which one belongs.
(iii) Casual Group: This is a one-time group of
people who did not know one another before
they were brought together.
The Social Identification Model
The recognition that people are influenced by their
membership in broad categories had led to a
refinement of thinking about the psychology of
groups. John Turner and Henri Fajfel developed
what they call the Social Identification Model.
This model, according to Turner in Onabajo
(2008), proposes that a social group be defined as
two or more individuals who share a common
social identification or perceive themselves to be
members of the same social category. Under this
view, group members do not have to relate to one
another face to face, nor does require a structure.
Group membership is seen primarily as a
cognitive process, often resulting from attempts of
the person to answer the question “Who am I”?
This question can be answered in terms of the
groups that a person belongs to or identifies with.
Thus, a person gets a sense of social identity from
the groups that are admired and identified with.
Furthermore, this sense of social identity does not
appear to be operating all the time, but seems to be
switched on and off by certain situations. Once it is
switched on, the individual attempts to behave in
accordance with the norms of the social categories
that he or she belongs to and which are relevant to
the situation. The theory is useful to this study as it
helps school to understand the intricacies
surrounding formation of public opinion and
maintaining school-community relationship
through engagement with various publics and
audience within the community and the school.

The Community also contributes its quota in the
following ways:
a) It provides house and accommodation for the
teaching and non-teaching staff of the school
in the community.
b) The land on which the school is built the
farming fields are provided by the community.
c) The community helps the school in financial
matters, and the erection of some physical
plants.
d) Philanthropists in the committee also give
financial assistance to indigene students
e) It also provides information about the history
and culture of the land that are of great
importance in the arts and social science
curriculum in education. (Modebelu,2016).
Family and School Partnership- The Benefits
Family and community involvements foster
partnerships among schools, family and
community groups, as well as individuals. These
partnerships result in sharing and maximizing
needed resources. Eventually, the partnership
helps to develop healthy behaviours among
students or youths and promote healthy families.
Judson (2019) submitted that students whose
parents are involved in their education are more
likely to: adapt well to school, attend school more
regularly, complete homework more consistently,
earn higher grades and test scores, graduate from
secondary school to tertiary institutions, have
better social and relationships with their parents.
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Conclusion
Educational researchers have documented the
benefits of school- community relation through
several studies. Communities provide schools
with an environment that can complement and
reinforce the values, culture, and learning the
schools provide for their students, and can work
against the schools aims and objectives if there is
no cordial relationship between them.
Communities also give schools and the students,
financial support as well as the social and cultural
values necessary for success and survival in
contemporary society. Finally, communities have
the power to extend a variety of opportunities to
students and to the schools. Schools, in turn, offer
communities a lot of educational services and
opportunities. Community collaboration with
schools complements and reinforces values,
culture and the learning opportunities that schools
can provide for their students. It could be
concluded that when schools and communities'
relations accept their civic responsibilities and
take an active interest in the well-being of each
other, they stand to gain a number of long-term
benefit in terms of support, loyalty and good will.
It builds public image, employee morale, and
foster a sense of teamwork that is essential in longterm success. In a nutshell, with public sentiment,
nothing can fail, without it nothing can succeed
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Suggestion
The study suggested that;
• schools and their host communities should
work together to midwife an enduring and
mutually beneficial partnership that will
entrench a sound educative community.
• Collectively, teachers, parents, businesses,
nonprofit organizations and the like should
work together to make a difference in the lives
of students.
• The school aims and objectives should be
tailor towards fostering and nurturing good
neighbourliness with its community in the
reciprocal interest of the school and its host
community.
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Abstract
Constructing non-formal education on existential realism line of thought is aimed at freeing the mind of
the learner from the devitalizing influence of sickly, false ideas, values etc. So that the learner could have
a better understanding of the self within the context of a social group, social reality, and the need to
becoming which give rise to self-efficiency as the hallmark of development. The adoption of existential
realism in the Nigerian experience is to discourage stereotype, dogmatism, unquestionable attitude of the
mind, inferiority complex and encourage critical thinking in the learner as an independent-thinkingfeeling being with the capacity to conceptualize the self as being-in-the-world. It is against the backdrop
of so much emphasis on scientific, naturalistic and technological principles as the most authentic way of
discovering nature or reality in the contemporary world this paper focused on. The major importance
that can be derive from existential realism as a philosophy of education lies in the belief that: a search for
new vision of the individual and a country's destiny must be guided by what her people consider as reality,
knowledge and values, in relation with what the people want education to do for them as a nation. In
realizing this goal and other educational goals, the authors employed the phenomenological approach in
analyzing the concepts of self-efficiency, existential realism, non-formal education, challenges of
relevance in education, pertinent issues in self-efficiency and non-formal education as well as existential
realism as a philosophy of non-formal education. From this viewpoint, it was inferred that building an
educational system on a given philosophy, within the context of social relevance and reality, is to enable
the learner provide workable solutions to the challenges that confront them and their environment.
Keywords: Non-formal Education, Self-efficiency, Existential Realism, constructivism, Nigerian
Experience
Introduction
Man's inability to providing answers to questions
raised in metaphysics, epistemology, and axiology
lead to different approaches to these questions,
which gives rise to various schools of thought in
philosophy such as naturalism, idealism, realism,
pragmatism, existentialism, social
reconstructionism among others. Of course, this
variance in philosophic postures possibly leads to
differing educational theory and practice. This is
because there could be direct relationship between
a people's basic beliefs and educational
components such as the nature of the learner, the
role of the teacher, curriculum emphasis, how best
knowledge can be taught, and the social function
of education and school. However, it is also
pertinent to understand that labeling seems to help
the human mind to see how basic differences

regarding the nature of reality, truth and value
often lead to differing educational practices
(Knight, 1997). This understanding is critical to
educational philosophy because it is imperative
that educational practices be in harmony with
basic beliefs of a people. Unfortunately, this seems
not to be the case among educational practitioners.
According to Omatseye (2004), educational
practices all too often do not implement
advancement towards stated goals. Such a state of
affairs has caused educational practitioners to
adopt educational innovations as panaceas before
they have them evaluated in terms of basic beliefs
and desired end products. Earlier on, this frantic
activity has brought the change of “mindlessness”
against the educational establishment (Knight,
1997). It is not out of place to realize that all
educational practices are built upon assumptions
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rooted in philosophy. No wonder, it was asserted
that an education which fails to give consideration
to fundamental questions of human existence such
as the meaning of life, truth, beauty, goodness, and
justice is very inadequate type of education
(Knight, 1997).
Constructing non-formal education on existential
realism line of thought, from the above frame of
mind, is to free the mind of the learner from the
devitalizing influence of sickly, false ideas, values
and human institutions. So that the learner could
have a better understanding of the self within the
context of a social group, social reality, and the
need to becoming, this could give rise to selfefficiency the hallmark of all development. This
is because there are challenges of incompetence in
the activities of the non-formal education learner,
inadequate manpower development and
impatience in the process of mastering skills and
values. Although, these features are not
peculiarities of the Nigerian non-formal education
because the issue of relevance in formal education
has made so many a people to question the endproducts of the education system. So, the need to
reconstruct non-formal education is not only its
relevance to contemporary happenings in society,
but it is the backdrop that such system of education
is meant for a particular segment of society, people
who see themselves as being unfortunate in
society. That, Non-formal education is an
organized educational activity outside the
established formal education system is meant to
cater for wide range of individual needs in the
population. Hence the needs and requirements of
the individuals are extremely broad and
comprehensive. No wonder most societies around
the world realized that the global development of
their people is an extremely intricate matter which
borders on individual development. Hence greater
diversity of strategies are used to address these
needs of the people. Emerging concerns from this
nationalistic posture began the realization of the
significance of education and knowledge to the
people and economy. Policy makers and
development experts expressed their concerns
regarding the advancement and progress of
education within a given country. Areas such as
food production, health needs and political
participation became important and in order to
fulfill these requirements. Some persons could not
wait till they have completed their formal
education, therefore, the development of short
term educational programmes came into existence
which made an endeavour to lead to

transformations and achievements in the lives of
individuals. The focus of non-formal education
was and still is to raise the economic and the social
levels of large number of individuals who belong
to different categories, who do not have the
opportunity to attend any educational institutions
or training centres and are willing to enhance their
educational skills. By so doing, they are prepared
to reduce the unquestionable attitude of the mind
and encourage critical thinking as an independentthinking-feeling being with the capacity to
conceptualize the self as being-in-the-world
(Radhika, 2018; Chadha, 2009).
However, the importance we can derive from
existential realism as a philosophy lies in the belief
that a search for a new vision of an individual's
destiny must be guided by what a people consider
as reality, knowledge and values, in relation with
what they want education to do for them as a
nation. In realizing this goal and other education
goals, the authors employed the
phenomenological approach in analyzing nonformal education, self-efficiency, existential
realism, critical issues in self-efficiency and nonformal education, and existential realism as a
philosophy.
Concept of Non-formal Education
Non-formal education is any form of organized
educational activity for children, young adults,
adults and elders who cannot be integrated into the
formal schooling system because of social,
economic, and political imposed conditions
(Imhabekhai, 2009). That is to say, non-formal
education is a major aspect of the entire education
system lying institutionally and significantly
outside the formal system, and very much a
supplement as well as a complement to it. It
involves out of school education for illiterate
members of society, unemployed youth, civic
education for men and women to enable them play
various roles assigned to them by society (Ezele,
2013). As part of its features, non-formal
education does not involve strict curriculum,
classroom arrangement, set syllabus is not strictly
maintained, and it may or may not be certificate
oriented. This is because its programmes are more
flexible, diverse and it is adapted to the needs and
circumstances of the learner (Olomukoro, 2009;
Onyishi, 2004).
Non-formal education is voluntary. The learner
participates because they have some personal or
social needs to satisfy. The learner is not
compelled but motivated because they are there
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out of their own freewill to acquire knowledge,
skills, attitudes and values. Non-formal education
programmes are basically directed towards
providing the learner, who is unemployed, with
employable skills as well as provision for on-thejob or off-the-job training for workers
(Imhabekhai, 2009). Its programmes are directed
towards providing social, economic, cultural, and
functional education in all facets of human
endeavours. Hence, its programmes are
specifically designed and directed towards
meeting the essential needs of the learner (Ezele,
2013).
One of the reasons for non-formal education is to
counter-balance some of the distortions created by
formal education. That is, non-formal education is
as important as formal education in the sense that,
in developing economies, more persons are not
only exposed to non-formal education, it is a sure
way of developing skills, knowledge and
capacities of a country's workforce (Olomukoro,
2009; Hoppers, 2006). One of its distinctive
features is that non-formal education addresses the
concrete skills of the learner whether
economically, occupationally, socially, politically,
even interpersonally, and its objective is to
enhance and improve performance in a particular
skill (Ezele, 2013; Olomukoro, 2009).
Imhabekhai (2009) says that non-formal
education is an analytical frame of work for
describing, analyzing, assessing, and planning
learning system rather than a particular education
programme with well-defined teaching
methodology, learning content, learning outcome
and clientele.

participatory interests. While those with strong
sense see challenges as task to be learned, develop
critical and deeper meaning of the task, those with
weak participatory interest do not believe in
themselves and the challenging task.
The Nigerian experience revealed an environment
that is very relaxed, complacent and nonchallenging. This is because there is so much
dependence, in some quarters, on significant
others and the public. The belief that there is
always someone out there that can fix things
better; the belief too that non-formal education as a
system is designed for certain category of persons
diminished self-efficiency. However, belief in the
self, with the intent to positively conquer the
environment, is part of the nature of men. So, the
search for a competent hand to confront certain
challenging task makes the whole process of nonformal education look like a system that cannot
improve the economy. For instance, people have
abandoned their machines, cars, textiles and
services because of poor services from some nonformal education practitioners. Building a belief in
the self with the view to taking advantage of the
environment on existential realism was to provide
meaning, guide and direction to such human
activities. What, then, is education for selfefficiency?
Education for self-efficiency from sociological
posture implies independent mindedness, selfreliance, competence and mastery of task, selfaccomplishment as well as capacity to discover
oneself as against overdependence on significant
others and institutions. Such education enables the
learner to recognize the self as an individual and as
a person capable of bringing out the best in them.
This is because man has enough power, will and
potentials to alter his circumstances which could
in turn improve the condition of his existence.
There is now a growing appreciation of the need
for the people to take their own destiny in their
hand, which has led to widespread adoption of the
philosophy of self-sufficiency as a formula for
national development. This concept promotes
innovativeness and the psychological condition
which is necessary for self-improvement. It
contains within it the motivation idea for the
attainment of widespread improvement in the life
of the people (Candisky & Johnson in Hawkins,
2005). So, non-formal education ought to be an
investment because the experiences derived from
knowledge, skills, values, and attitudes would
provide ground for the learner to identify the self
as a being-in-the-world (Ezimah, 2004).

Notion of Self-Efficiency and Education
Self-efficiency is an individual's capacity to
accomplish set goals with little or no assistance
from a significant other or the public. It is a point
of realization where the individual put little
amount of inputs to achieve the highest possible
amount of output. While accomplishing the
desired output, waste of resources in terms of time,
material and energy are reduced to the barest
m i n i m u m . S e l f - e ff i c i e n c y l i e s i n t h e
understanding of the self as a being with potentials
capable of making appropriate judgement about
challenges and tasks. The focus of self-efficiency
in any human endeavour explains the fact that the
term would play a major role in how goals,
procedures, and challenging tasks are approached
and realized. Self-efficiency points at two
categories of persons with strong and weak
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From this frame of mind, non-formal education is
aimed at making the learner to have a better
understanding of the self, by overcoming his
ignorance and subjectivity. Such education helps
the learner to change his attitude to a more active,
mutual and progressive one where everyone is
given the right type and proper education that
would make them discover their authentic selfbased on what they considered as reality,
knowledge and values (Kalusi, 2014). Non-formal
education, whatever level of categorization given
to its products, has contributed to the development
of the individual as a major participant in the
social, economic, and political order of the
Nigerian society.

and weak ideals. Age-old
barbarism, hidden and fettered
for centuries beneath the formal
strength of high culture, will
reawaken…that warlike, sound
joy in one's own strength…the
will of the strong, the sound
instincts, the folk, the will to own
and to control.”
In the Nigerian social, cultural, economic and
political context, it is time individual learners look
inward for inner strength in order to assert
themselves in the theatre of life. This is because
both government and religious leaders have failed
the people and the more they continue to rely on
them the more their frustration and
disappointment. The only way that seems open to
the non-formal education learner and average
person is to believe in himself as an invaluable
contributor to the economy like every other
person.

Notion of Existential Realism
Man's attempt to gain knowledge of himself and
the good life, in relation to his being-in-the-world,
have been continually hindered by ignorance and
subjectivity (Instauration, 1979). This is because
the search for a convincing self-conceptualization
of what man really is or aimed to be has become a
critical issue in his existence. However, to some
extent scientific cum naturalistic outlook and so
much data at the disposal of man enables them to
obtain a better understanding of nature's order and
means of gaining deeper insights into the human
phenomenon (Instauration, 1979). Having being
equipped with this aid, man somehow reinforces
his frame of mind on existential matters that are
uncompromisingly realistic, with the view to
fearlessly confronting human predicaments,
problems of identity, purpose and being
(Instauration, 1979).The existence of the
individual, on existential realist point of view, has
no objective purpose than does the existence of
any other physical construct. So, man must
abandon all philosophies, be it theistic or
humanistic, which attempts to explain reality by
reference to imminent purposes, ultimate causes
or predetermined ends (Instauration, 1979).

Critical Issues in Self-efficiency and Nonformal Education
One of the major tasks of education is not only to
bring about change in attitude; rather it is to free
the mind from ignorance unto light, which is
sometimes associated with collectivism instead of
individualism. The belief that non-formal
education is meant for not-do-well-of-society is a
tragically mistaken of the philosophy and needs of
non-formal education. That non-formal education
is not for “normal human being” but for people
with disability is not only a misconception of the
purpose of non-formal education, but a
fundamental hindrance to the principles of selfefficiency (Fafunwa, 1967). Self-efficiency is an
attitude, a quality of mind which needs to be
cultivated on a philosophy that takes into
cognizance the learner's being, self-identity, and
purpose within the context of being-in-the-world.
This is because the practitioner of non-formal
education is not adequately recognized in the
Nigerian economy. Where the mind tends to be
selective based on materialism, the choice of
education and acquisition of knowledge, skills,
values, attitudes as well as carrier choice and
occupation are sometimes sacrificed on the altar of
mediocrity (Ireyefoju, 2016).
Regretfully, for a very long time the non-formal
education subsector of the Nigerian economy has
long been marginalized over the years because
government, at all levels, was basically not

Existential realism is a power/survival ethic, a
mental and spiritual toughening which frees its
adherents from the devitalizing influence of
sickly, false ideas, values and institution. Its
method, inspired by Nietzsche, is to “philosophize
with a hammer,” and its aim is to prepare learners
and educators for the impending future as
forecasted by Spengler (in Kalusi, 2014):
“The time will come, if it is not
already here, when there will be
no more room for gentle souls
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interested in non-formal education (Olomukoro,
2009). The world declaration on Education for All
served as a boost to non-formal education. Yet,
access to education for everyone and meeting the
learning needs of children, young adult, adults and
older persons is still questionable (Olomukoro,
2009).Where there is access the question of
quality and relevance of basic education, which
falls within formal and non-formal education is as
acute today as they were many years ago
(Olomukoro, 2009).

curriculum content, its philosophy ought to be
based on a people's belief, understanding of
reality, truth and values (Knight, 1997). It is when
this is done the learner perhaps would give
consideration to both intrinsic and extrinsic values
of education.
From the picture painted of the learner, existential
realism seems to be the ideal philosophy for nonformal education. This is because existential
realism frees the mind of the learner from dogma
and poor self-concept, in order to see himself as an
actor in the theatre of life. The learner would be
able to shake off the “natural attitude” which the
learner, ignorantly, abides to (Owolabi, 1996). To
the learner, he believes that the world is an ordered
universe where things are caused to be by divine,
or scientific, or naturalistic machination. The task
of existential realism here would be to offer
opportunities to the learner to look beyond his
natural attitude, characterized by stereotype,
uncritical nature of the mind, dogmatism, narrow
mindedness and traditional beliefs (Natanson,
1972).
It would also provide the learner with sufficient
grounds to understand things that can be resolved
scientifically, naturalistically and things celestial.
This is against the background that scientific proof
is the ultimate and anything that cannot be
established, scientifically, ought to be discarded,
or anything that has no divine implication is
inauthentic or nonsensical. Human existence and
what reality are beyond scientific, naturalistic
tendency and divine reactions. This is because
human existence and its predicaments can be
looked at or approached from different
dimensions. Science, nature and divine
revelations are ways or approaches through which
men find solutions to human problems they cannot
be ends in themselves (Ozumba, 2000). So, the
non-formal education learner, in his own right, is a
rational, moral, social and free being capable of
seeing their existence from a given construct
which cannot be determined by laid down
principles or traditions but by himself. This is
because man is also a product of his consciousness
and he cannot think above and over his
consciousness (Unah, 2002).
However, it is good for the learner to take into
consideration too that being-in-itself is an isolated
being which cannot live life on its own. In other
words, man's sociality is determined by the
presence of other beings which constitutes beingsin-the-world (Natanson, 1972). The search for a
valid self-conceptualization of the self, therefore,

Nigerian Experience of Non-formal
Education for Self-efficiency
The belief that no one is indispensable and
everyone is capable of contributing to the wellbeing and welfare of himself, others and
community make non-formal education a strong
factor in the social and economic development of
the individual and community. Non-formal
education in the contemporary Nigerian society
seems to be for those who could not secure whitecollar job after formal education or people with
disability (Fafunwa, 1967). It is also meant for
those who deliberately refuse to depend on
government. These categories of persons may
likely succeed because they have better
understanding of their identity, purpose and being.
Unfortunately, there are persons who are socially,
economically, political deprived, and physically
challenged. As last resort, they engaged in nonformal education for the purpose of economic
survival. Such persons are sarcastic about how life
has treated them. Through observation and
experience, at every opportunity they always want
to give account of their social and economic
deprivation and neglect. Society sometimes
mocks such persons by regarding their labour as
cheap and something anyone can engage in with
little or no stress (Fafunwa, 1967). Hence the
desire to make meaningful commitment in their
area of trade is confronted by a lot of setbacks.
Non-formal education, like formal education, has
no noticeable philosophy in the Nigerian
educational experience other than education for
useful living, which is more or less a social
function (Okoh, 2005). Hence the Nigerian
Education system is aimed at extrinsic values,
what the learner can immediately derived from the
education. Such education is geared towards what
Whitehead (1947) referred to as “inert
knowledge” which does not give room for critical
thinking, derivative analysis, and experience. For
education to go beyond inert knowledge,
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is to be done within the context of a social group.
The non-formal education learner is basically
unique because of his nature, pattern of operation
and contributions to the wealth of the Nigerian
economy (Ezele, 2013). Even though he is a beingin-the-world, the learner must see his or herself as
an independent-thinking-feeling being whose
future can only be determined by his or her
thoughts, conducts, actions, reactions and
interrelationship. Because, it seems to be the only
way the learner can be his or herself, productive
and efficient.

at all levels of society. Every stakeholder in the
education industry should be involved and
committed to all forms or kinds of education, for
the benefit of the learner and community.
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Abstract
The importance of head teachers in school leadership cannot be overemphasis when it comes to inclusive
education. Reason been that the complexity of today's political, economic, social and advancement of
technology especially that of information and communication technology (ICT) is becoming more
complex than before. Researchers on efficient and effective leadership in educational sector have
continued to emphasize the vital role school heads play in establishing and sustaining quality education
in Nigerian schools. This paper examines the concept of leadership, the various leadership and
managerial roles of school heads and problems in meeting schools? expectations in inclusive educational
setting. The writer believes that quality leadership and relationship are important tools to be use by
school heads in inclusive education and among others, delegation of responsibilities to staff and students,
fostering cooperation of all students, notwithstanding their physical/mental abilities or disabilities
through application of human relations approach by the head teachers in discharging their roles for
efficient and effective teaching and learning in our various schools in Nigeria.
Keyword: Leadership, Inclusive Education, Head-Teacher
Introduction
Inclusive education is not a strange word when it
comes to Nigeria educational system and the
world at large, although it has been battling with
implementation problems. According to Fidelia
and Mand (2011), There is no doubt though that
nations of the world, Nigeria inclusive, are
revolutionizing their education system to help
them achieve national economic growth and
stability. It therefore, becomes imperative that
every member of the society, notwithstanding the
physical condition should be given equal
opportunity to benefit maximally from the
educational
system. To achieve this, all those involved in
setting and implantation of educational
programmes must pull their strengths together in
other to ensure the success of the programme. The
head teacher is one who is responsible for
overseeing the affairs of primary education in the
country. When programmes are set by the
curriculum developers, the head teachers ensure
that such programmes are implemented in
different primary schools. Inclusive education as
one of the programmes is defined according to

United Nations Education Scientific and Cultural
Organization (UNESCO) (2009) to mean a
process of transforming schools and other centers
of learning to accommodate all learners including
boys and girls, learners from ethnic and linguistic
minorities, rural populations, those infected and
affected by HIV and AIDS, those with disabilities
and difficulties in learning and as well provide
opportunities for all. UNESCO (2011)
complements the earlier definition in her later
definition of inclusion in education as a process of
addressing and responding to the diversity of
needs of all learners through increasing
participation in learning, cultures and
communities and reducing exclusion from
education.
The leadership roles of the head teachers for
effective inclusive education cannot be over
emphasized because the spirits of accepting other
are inculcated into the pupils right from their
childhood. Ogidi (2003 P. 73) defined leadership
as the capacity to guide, direct and influence the
behaviour of others, imaginatively, towards given
ends. Also, Akinnawo (2009 P. 47) explained that
leadership is the ability to understand subordinates
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and make them do what is expected of them. And
you must be able to do this painlessly. You must
make them work willingly. You must make them
understand your policies. You must make them do
what is expected of them. And you must make
them enjoy their job.
As a leader in the primary school, the head
teachers are saddled with much responsibilities to
make inclusive education a successful one, as a
leader, he/she ensure pupils, teachers and the
community are made to understand what inclusive
education is all about and why the nation want it to
be implemented.

motivation and human relations. In other word,
Leadership require followership. Leadership
without followership is, in fact, no leadership. A
leader can only succeed if there is the willing cooperation of those being led. If such co-operation
is not forth coming, then such a leader is bound to
fail. Thus, leadership derives its strength from the
wiliness of others to follow. It is also the ability to
get things done with the support of and cooperation of other people, within a given
organization. Therefore, leadership is the process
of influencing group activity towards goal
achievement.

The Concept of Leadership
The concept of leadership is one that is of
paramount importance to writers and practitioners
of education. The reason for this has to do with the
fact that leadership is an indispensable factor in all
human organizations. According to Ukeje in Oke
(2008) Leadership is an input into an organization
and involves inter-personal influences as one
initiates structures and acts that result in consistent
pattern of group interaction aimed at productivity
and individual fulfillment. The key things here are
interpersonal influences and group interactions,
indicating the importance of creation of team spirit
to work towards a common goal. Ogidi (2003 P.
73) defined leadership as the capacity to guide,
direct and influence the behaviour of others,
imaginatively, towards given ends. Also,
Akinnawo (2009 P. 47) explained that leadership
is the ability to understand subordinates and make
them do what is expected of them. And you must
be able to do this painlessly. You must make them
work willingly. You must make them understand
your policies. You must make them do what is
expected of them. And you must make them enjoy
their job.
Furthermore; A leader is that person in an
organization who get things done by mobilizing
the efforts of other people in the organization.
Leadership involve the exercise of influence over
others by an individual or group of individuals.
Ade in Ojo and Olaniyan (2008, P. 172) defined
leadership as a social influence, process in which
the leader seeks the voluntary participation of
subordinates in an effort to reach organizational
objectives. From all these indications, there are
four key elements that are acceptable in these
definitions. These are influence, relationship,
mutual purpose and common goals.
leadership involves the ability, skills and power to
influence your subordinates through persuasion,

Concept of Inclusive Education
The concept of inclusive education includes all
learners, but it may be interpreted differently
according to the context. For example, while it
covers children excluded on the basis of language,
gender, ethnicity, disability and other factors, it
can focus on children with disabilities only. At the
same time, children may be affected by more than
one issue. A child with disabilities may also speak
the language of a minority ethnic group, or be a
refugee, or, if she is a girl, her family and society
may not value girls' education. According to LCD
(2012), making schools inclusive for boys and
girls with disabilities improves them for all
learners, including students facing exclusion
because of other challenges, or more than one
issue. According to UNESCO (2005), Inclusion is:
. ''Recognition of the right to education
and its provision in non-discriminatory
ways and a continuous process of
addressing and responding to the diversity
of needs of all learners regardless of
factors such as disability, gender, age,
ethnicity, language, HIV status,
geographical location and sexuality
recognizing that all people can learn''
Ozoji in Obiweluozo (2009, p. 83) defined
inclusive education as an education option or
programme carefully designed to educate special
needs learners within the restructured mainstream
or school community. However, educators have
seen inclusive eduction programme differently.
Some view it as mission impossible, therefore not
achievable, while others have argued that
inclusive programme is the most effective strategy
for gaining equality, therefore, achievable. The
researchers believe that inclusive programmes is
achievable with careful planning, effective
supervision and appropriate strategies. These
definitions are in line with National Policy on
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Education (2004) which emphasize the need for
equal educational opportunities for all children,
abled and disabled.

classes have found that when they teach basic
skills within the context of meaningful lessons, all
students can achieve higher-level learning. Such
lessons stimulate critical thinking and motivate
students to make personal connections with the
material.

Importance of inclusive education
Inclusive education in Nigeria is very important if
it can be successfully implemented. Below is the
importance of inclusive education in Nigeria.

Socialization and friendship development:
School is a place where children learn important
skills and develop friendship. The school is a place
where socially, children learn to grow. Under
inclusive education the children with and without
disabilities play and learn from each other. Asides
from academic education and learning made
available to children in school, friendships are
developed, and social skills learnt. Allowing
special needs children to mix with other children
in the school settings makes them feel included,
and this expands their network of friends.

Acceptance of others and themselves: when
disabled children and normal children are put
together in one learning environment to learn, it
will inculcate in them (the special children) the
spirit of acceptance on importance in the society.
Even the normal children will begin to see them as
one and part of them and will not disregard them.
According to publication of Green Spring School
(GSS, 2018), attending classroom settings that
depict the true nature of the similarities and
differences that exist in the world helps children
appreciate diversity. It is essential that a child's
education introduces him or her to the reality of the
world out there beyond the walls of just an
academic environment. Playing and learning
alongside with other children of different cultures
and abilities assist children to grow in
understanding people that are unique in skills due
to physical, social or other challenges. The culture
of respect for one another also grows when
children are allowed to play with one another
without segregation.

Parental achievements and involvement in
education: Every parent wants their child to be
happy and accepted by their peers, have a healthy
life and education. Allowing a child with the
special need to interact and learn with other
students in the school positively improves their
academic performance, their personality and the
expectations of the parents. Introducing inclusive
education in the classroom will reduce
stigmatization and help such children attain their
highest heights. Introducing inclusive education
into the classroom encourages parents to be
actively involved in their child's education and
other school activities. Parents love to witness the
performance of their children during events such
as debate, quiz competition, sports and other
programs. It also drives a higher commitment to
the school by the parents as they become more
involved in the school program.

Learning Academic skills: Children with and
without disabilities learn to write, read and learn.
These arrangements are highly beneficial for
families with special needs children. Children are
good learners, when they experience diversity
they are more knowledgeable and they learn
respect. Inclusive education does exactly the
same. It shows the children how some people are
different and what is similar. When the children
grow with this learning experiences, the respect
among each other is created and there is a better
understanding. Research has shown that students
learning together in the classroom improve
academic excellence. Students set higher
expectations for themselves due to the presence of
others with diverse abilities. Students with
disabilities challenge themselves to perform
optimally like their classmates, while other
students also spontaneously set a high standard for
themselves. As educators, we won't know what
gifts are hidden in our students until we unwrap
them. Most successful teachers of inclusion

Changing the societal perception too: A society
that embraces and integrates an inclusive
education will naturally introduce the same
culture of inclusion in its concepts of civic
participation, employability and community
relationships. The seeds of inclusion need to be
planted in the young so that they will learn the
values, skills and knowledge to include others who
are different from them. That's the basis of our
future society. Those with special needs can
become pioneers of public projects and programs.
Development of leadership skills: Students in an
inclusive education environment naturally learn to
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take up the responsibility of caring for one another.
There are situations where students stand up and
speak up to protect their friends who are bullied.
This naturally can lead to leadership skill. The
school environment also encourages selfdiscovery as students with diverse abilities find
themselves performing roles and functions they
usually would not be exposed to if they had been
separated. To fully implement inclusive learning
in the classroom there should be a development of
a culture of acceptance, understanding and giving
equal attention to the diversities and differences of
all the students in the school.

Lack of facilities: Inclusive education as one of
the important programmes requires facilities
ranging from buildings, facilities such as braille,
visual and audio visual materials and other
instructional materials that will enable both the
normal and special needs children enjoy the same
classroom and learn at a relative pace. Many
children walk long distances to attend school, and
a combination of a lack of transportation, lack of
instructional material difficult terrain, poor quality
roads and the associated cost to families make
many schools inaccessible to girls and boys with
disabilities.

Challenges of Implementing Inclusive
Education in Nigeria
There are numbers of challenges that have been
treating the implementation of inclusive education
in Nigeria. Some are discussed below.

Lack of parental support: Some parents of
special needs children are not interested in the
warfare of their wards and fail to provide them
with adequate care. Alternatively, they may be
overly protective. Both can be problematic for the
child and for the teacher. Disinterested parents
may have no involvement with their child's
education or interaction with their teachers,
whereas over protective parents may have
unrealistic expectation from the child and the
child's teachers. Both attitude can shape children
in negative ways. Parental disinterest may make
special needs students less motivated and parents
who are overprotective often diminish their child's
confidence and make it harder for them to learn.

Inadequate funding: The Federal Government of
Nigeria's inability to fund general education has
led to the total abandonment of any request for
setting up suitable structures for inclusive
education and for those children with disabilities.
The lack of adequate funding has created
problems for school administrators to effectively
carry their administrative duties well. The policy
document is neither classified any criteria for
personnel training, co-ordination of its special
education unit. This situation has led to the
stagnation of inclusive education in Nigeria
(Eskay, 2009). Conversely, the government has
not come up with an accurate number of those in
need of special education funding. Further, the
lack of professional training in the field of special
education has led to some school administrators in
poor planning, and thus, perceives children with
disabilities negatively (Eskay,2009). In fact, lack
of training facilities, human and material
resources, and the unfavorable attitude of the
society towards children with disabilities have
added to the funding constraint.

Improper curriculum: The Nigeria curriculum is
not well planned to suit both the normal children
and the disabled children. Rather much
segregation among these children in terms of their
curriculum are seen. Because of this, it is very
difficult to integrate both learners (normal and
disabled learners) under the same school. The
teachers too find it difficult to carry them along.
Other challenges as identified by Eskay& Angie
(2013) include
(1) Inadequate plans for the identifications of
children with special learning disabilities;
(2) Most special needs schools are located in
urban centers;
(3) Parents lack adequate information and
guidance on available special education
services;
(4) Begging for aims seems to be a lucrative
business among adults with disabilities and
children with special needs as they even run
away from rehabilitation centers;
(5) Lack of adequate provision for the
maintenance and education centers;

Negative attitudes of Teachers: Negative
attitudes among teachers may translate into
negative teaching methods and frustration at the
pace at which some children work. In some cases,
this leads to labelling children as slow learners and
offering no encouragement to learn at their own
pace. At worst it may lead to teachers physically
punishing children for what is perceived to be poor
performance, such attitudes can lead to further
marginalization of children with disabilities at
school.
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(6) Parents are not even able to provide for the
education of normal children even under the
universal basic education in Nigeria;
(7) Government has no definite strategy to search
for and identify children not attending school
whether normal or disabled. Other challenges
include:

Planning: Planning is the most important role of
any head teachers. The main reason for planning is
to prepare a set of decision for action in the future
to ensure efficient and effective implementation of
all educational programmes. Akubue (1991), sees
planning as a process for determining where to go
and identifying the requirements for getting there
in most effective and efficient manner. Planning is
future-oriented, deliberate and continuous. It
involves goal setting, preparation of a set of
decisions designing of actions to be carried out and
ensuring realization of set goals in the most
effective and efficient manner. Educational
planning is in fact, very crucial for policy,
decisions and implementation of educational
programmes. Apart from setting target and
strategy development, it is essential for critical
choices and determining priorities. Therefore,
everybody concerned with education must be
planning conscious. As success or failure of new
programmes, like inclusive education actually
depends on effective planning. Head teachers
must understand that inclusive education is an
answer to equal educational opportunity to all
Nigerian students.

Leadership Roles of Head Teachers in Inclusive
Education
Common core practices of head teachers in
inclusive education have been identified as
Retaining skilled staff, monitoring student
progress, authority delegation, communication,
justice and fairness and providing teachers with
instructional material and professional
development to succeed at their duty assign to
them and contributing great efforts to improve a
school's program.
Other core practices of head teacher's leadership in
inclusive education are:
1. The need to redesign the organization and
fostering a collaborative workplace culture
within the school environment.
2. Identifying issues and providing a new vision
and direction for the school, along with the
need to continually motivate school staff.
3. Head teachers must manage the delivery of a
high quality education while providing
necessary individual supports to students.
4. Involving and valuing all students as well as
their parents and caregivers.
5. The need to prepare teachers with adequate
professional development is also necessary.

Funding and Accountability: Although, head
Teachers in Nigerian public schools have no
control over the source of funds for their schools
but they can actually influence the provision of
funds and other resources by effective
negotiations, lobbying, fund raising and
donations, for the benefit of all children, able and
disabled. Head teachers are responsible for all
resources available in their schools. They must
ensure that both funds and other facilities are
efficiently and effectively managed to achieve
school goals and objectives This can be possible
when school activities are well planned and
managed. In that case, Head teachers must be
prudent with funds, keep and maintain records.
This is essential to avoid unnecessary wastage and
unacceptable explanation of inadequacies of
human and material resources in schools due to
lack of money. Checks and balances should be
part of the lifestyle of every public school head
teachers for proper accountability. This is very
necessary in view of widespread corruption in
almost all government agencies. It is now common
for government officials, including those of
education to not only misappropriate, mismanage
but also embezzle money meant for school
programmes especially new programmes like
inclusive education, which usually results to poor

As a matter of fact, Head teachers should be
accountable for academic achievement of all
children, their minimum standards at each grade
level, for the gifted, and of those who are neither.
The head teachers have become a provider of
social services, food services, health care, recreate
on programs, transportation and even security and
expected to do more in inclusive programme, with
all children, abled and disabled, learning together
in the same classroom. Head teachers are indeed
the most important people in our schools as they
have the potential for improving and maintaining
quality and equality education. Success or failure
of our school programmes, depends on the school
heads 'ability and skills to utilize school resources
towards achievement of the set goals, as they
perform the following major management
functions.
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management and inadequacies in school
resources. This is why Udoh (2003 P. 21) affirmed
that, it is certainly true that funds are important but
the basic issue in Nigeria is not that of the funds
alone but how to manage and account for the
funds. He further stated that, in spite of efforts by
the various governments in the country to stamp
out corruption, there is sufficient evidence to show
that the attitude of corrupt officials of the local
government, ministries of education, schools,
parastatals and other establishments have done
serious damages to public expenditures, including
educational expenditures.
Of course, the
argument is valid as corruption reports have
become so common in our schools especially in
cases of examination malpractice as also observed
by Wakili (2008, P. 36): The government is busy
chasing the political thieves while the culture of
corruption continues to rubbish our educational
sector. How would you describe a situation where
most of the school head teachers and teachers, take
part in hiring professional examination takers
(impersonators) to write exams for students
connived with invigilators at exam centers to close
eyes to malpractices, after candidates must have
been fully charged for the fraudulent
arrangements?
These issues are not only unethical,
unprofessional but very shameful. No matter the
cause, a well-trained educational administrator
must live above board and with high sense of
accounting responsibilities, in view of the fact that
the lives and future of these leaders of tomorrow
depend on school head teachers. Therefore,
reckless and irresponsible educational
administrators are not only guilty of wasting
efforts and resources but destroying our children's
lives and future of our nation. In view of the
seriousness of this offence, no excuse whatsoever
can exonerate any school administrator from such
serious offence, not even poorly paid teachers and
school administrators. As Denga in Bebia (2000 P.
109) stated, that one of the challenges of the head
teachers today, therefore, is to exhibit a prudent
and adroit management behaviour capable of
justifying the huge investment in education by the
Nigerian parents and taxpayers, generally.
Therefore, school head teachers must be above
board, highly disciplined, prudent with public
funds, transparent, decent, honest, and indeed
people of integrity with selfless ideas. The
planners of inclusive education must take
cognizance of available resources on ground to
avoid failure of inclusive Education due to

inadequacies of resources. Certainly, human and
material resources are elements in planning and
implementation of any new programme like
inclusive education. Indeed, Nigerian government
has not done enough to salvage education sector,
as the 26% total budget of developing countries to
education as recommended by UNESCO has not
yet been actualized by the government. As a
nation, Nigeria has witnessed and experienced
much agitation, over the right of every Nigerian
child to quality, quantity and equality education, as
our school results have remained intolerable. Of
course, inclusive education is achievable if all
concerned in promoting education for all can
come together and work towards increased
resources in education sector, advocating massive
and positive support for inclusive programme for
equal educational opportunity for all Nigerian
children.
Record Keeping: Keeping school records is one
of the important aspects of the job of head teachers
in school. It is information about the school; such
as student's enrolment, finance, academic,
statutory, staff, maintenance and general records.
These pieces of information are highly
dependable, factual and reliable. In fact, many of
the head teachers in their care have suffered the
pains of punitive transfers and other form of
punishments ostensibly because they were found
wanting in the keeping of school records. Also all
schools, private and public are mandated by law to
keep school records as it may be required by
education ministry or inspecting officers, any
time. Oke (2011 P. 109) explained that the school
record is a repository of information for the
society. The purpose is to save time and cost,
improve the efficiency of storing and maintain
records, as well as providing adequate and
accurate information about the school. It is
therefore very vital for operation of the school.
Reporting: Head teachers of a school should
ensure appropriate span control of all activities in
the school and report to higher authority for
recommendations. All school heads must pay
serious attention to report writing. Head teachers
must be able to prepare readable reports, be able to
identify vital and trivial issues and how to present
their findings objectively, meaningfully and
truthfully. Also, annually or quarterly, school
heads could write reports on their own
performances, that of staff, students and the entire
school, such reports can be sent to education
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ministry as an account for their stewardship.
Therefore, should not only be highly
knowledgeable but must possess report writing
skills to be able to prepare readable reports.
According to the National Teachers 'Institute
(2008, P. 76). All whose work involves report
writing cannot afford to neglect paying serious
attention to writing skills. Head teachers job is
mainly on report writing. They write inspection
and supervision report, end of year report, school
budget report, recommendation report, financial
and activities reports. Therefore, Head teachers
must be mindful of their grammar and language
and avoid careless errors, especially spelling,
punctuation, long sentence and style.

environment. This is relevant to inclusive
programme, to ensure that all students, abled and
disabled are together in the same classroom under
the same teacher, which may end segregation and
lead to promotion of equality and quality
education, friendship, respect and understanding
among the Nigerian children.
Conclusion
Education has been considered as a fundamental
human right. In view of this, it is pertinent that
head teachers make inclusive education
programme part of their major roles in public
schools. Head teachers must therefore, exhibit
positive attitude to parents, children, staff and
entire public who must be educated on the gains of
inclusive education. Effective public information
is needed to combat prejudices and to create
informed and positive attitudes for the public to
support inclusive education programme.

Supervision: Head teacher's roles are majorly
administrative and professional, either way, their
most important function remains supervision.
Okoli (2004, P. 141) states that Supervision is the
process of improving all elements and conditions
surrounding teaching and learning to produce
better learning through providing the leadership
necessary to effect improvement in the work of
teachers. Therefore, the principal must see it as his
responsibility to help teachers improve their
instructional skills, boost teacher's morale and
motivation by provision of adequate welfare
services for staff and students. Such services may
include accommodation, good health-care
services, end of the year bonus and loans. Even the
environment must receive adequate attention.
Material resources, which may include
playground, cafeteria, classrooms, toilet facilities,
libraries, laboratories, school clinics and school
buses. As a matter of fact, some researchers view
these infrastructural facilities as more important
than instructional supervision. This is why
Murphy and Amanda, in Ojo and Olaniyan (2008
P. 176) assert that, there is no question over the
supervision of infrastructural facilities which they
say is the most important role of head teachers
which he must play. The key things here are, the
functions (professional and administrative) aimed
at realizing the goals and objectives of
establishing the school. Therefore, planners of
inclusive programmes must take seriously these
factors mentioned above into consideration. Most
importantly, school supervision in public
secondary schools is of great importance, as stated
in the National Policy of Education (2004) that the
objective of supervision is to ensure quality
control through continuous supervision of
instructional materials, teaching and learning

Recommendation
• There should be regular training programme
to develop the capacity of school head teacher
in the area of inclusive education.
• Head teachers should be able to generate fund
through parent teachers association (PTA),
state government and donations to enable him
get the necessary instructional materials and
also provide basic needs to physical challenge
student.
• Head teachers should make sure that the
appropriate records are kept in a school
cupboard or save in any electronic garget for
easy store and retrieving.
• Head teachers should supervise teachers and
student's daily activities so as to evaluate their
academic performance of both
physical/mental abilities or disabilities.
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Abstract
Administrative ineffectiveness of departmental heads in colleges of education has become a serious issue
that needs urgent attention if high quality of education must be attained in these schools. To this end, this
study therefore examined the relationship between Educational Qualification of academic heads of
departments, administrative effectiveness and quality assurance in colleges of education in north central
geo-political zone of Nigeria. Two research questions were raised to guide the study while two null
hypotheses were formulated and tested. Descriptive survey research design was employed for the study.
The population of the study comprised all the 2,022 lecturers in 26 public and private colleges of
education in the north central geo- political zone of Nigeria. A sample of 520 subjects was selected using
stratified random sampling technique from 3 strata: private, state and federal colleges of education. Two
Structured Questionnaires on administrative effectiveness and quality assurance proficiency of heads of
department were used for data collection. It logical validity index were 0.79and 071 respectively, while
the reliability index obtained were 0.72.and 0.69 respectively; Descriptive statistics were used to answer
the research questions. The Hypotheses were tested at 0.05 level of significance using Pearson Product
Moment Correlation (PPMC) Statistics. The null hypotheses were rejected. The findings revealed that
there is a significant relationship between academic qualification and administrative effectiveness of
heads of academic departments. And that, there is a significant relationship between academic
qualification and quality assurance proficiency of heads of departments, Based on the findings,
recommendations made include Heads of Departments should, on appointment be exposed to managerial
skills to enhance their job effectiveness; the heads of departments should upgrade themselves
academically.; the National Commission for Colleges of Education (NCCE) need to develop monitoring
team with high integrity to access the administrative effectiveness of heads of departments and ensure
that only heads of department who are qualified be appointed in Colleges of Education.
Keywords: Educational Qualification, Heads of Academic Departments. Administrative Effectiveness,
Quality Assurance, Colleges of Education.
Introduction
The National Policy on Education highlights the
goals of teacher education which among others
include producing highly motivated,
conscientious and efficient classroom teachers for
all levels of our educational system (FRN, 2013).
Teacher Education is worth little or nothing
without quality assurance. The enabling laws of
National Commission for Colleges of Education
(NCCE) mandated the body to assure Quality in
Colleges of Education by training and equipping
teachers for their esteemed functions.
In realizing these goals the government, in the
policy gave recognition to Colleges of Education
as one of the professional teacher training

institutions. The training institutions are expected
to produce for the nation, quality teachers who will
give the learners quality education. Oni in
Emetarom (2007) asserted that although
educational institutions are regarded as formal
organizations, their management, especially in
tertiary institutions, differs slightly from other
organizations. This is partly because specialists
found in various departments may be
professionally higher in rank than their
departmental heads; but to whom work may have
to be assigned and tasks delegated. This
complexity requires tact by the Heads of
Department who are expected to show respect for
superiors and demonstrate appropriate managerial
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skills for them to create an environment in which
academic staff and other subordinates can best
perform. In the same vein, Heads of Departments
according to Omidiran in Adepoju (2008) are
required by the authority to demonstrate effective
communication skills by sharing information with
academic staff, use appropriate decision-making
techniques and problem solving skills to resolve
disagreement, resistance and opposition of staff in
such institutions. They are also required to
effectively use motivational skills to encourage
academic staff to perform other complementary
tasks of: collation of results, registration of
students and to regularly attend departmental
meetings in the bid to accomplish stated
educational goals.
The mandate of the Colleges of Education can
also be achieved through the effective
performance of the functions by the heads of
departments. How does one combine being a
lecturer and researcher to a head of department
without training in managerial roles? In view of
the forgoing observations, this study was carried
out based on the fact that inadequate qualification
of academic Heads of Department could lead to
poor performance of their administrative
functions. The required academic qualifications
effective in colleges of education are NCE, B, Ed,
& M, Ed. (FGN, 2006). Any deviation would
result in ineffectiveness and low quality of
products, thereby hindering the achievement of
the goals of Colleges of Education.

requirements for a service and products are met.
This therefore implies that if quality assurance is
to be sure that the right things are done the right
way and at the right time. Quality Assurance
therefore is the strategy of an organization or a
body in accomplishing the goals for which it was
set up and also maintaining standards ( Ogieva,
20116). An indicator to this strategy is
effectiveness, being the ability to produce desired
result. Oyebode (2002) in her work on
effectiveness stated that a person concentrates on
doing the right thing irrespective of other wrong
things which he can do right. Administrative
effectiveness therefore is the ability to rightly
perform administrative duties in order to achieve
the predetermined goals/objectives. This paper
posits administrative effectiveness and Quality
Assurance as key factors in Teacher Education
programmes.
Ocadiz in Babajide (2010) established the
determinants of administrative effectiveness;
these include accountability, performance,
improvement monitoring and evaluation,
academic leadership, acceptability, reputation;
maintaining a strong positive culture and tradition.
A head of department who works collaboratively
with the lecturers to make decision that affect the
instructional activities and learning outcomes is in
a position to improve the lecturers satisfaction
which in turn impact positively upon the student
performance and the achievement of the school
goals.
Oke (2019) provides indicators and quality
assurance functions expected to be performed by
the school head as:
1 Oversee the development of the strategic plan
for the institution.
2 Ensure that government, institutional and
community priorities are adequately reflected
in the plan.
3 Ensure that the institution is appropriately
organized, managed and adequately
resourced.
4 Put in place a satisfactory quality assurance,
financial and audit arrangements
5 Closely monitor student enrolment, retention
and achievement as well as being supportive
of general welfare and development of all
staff.
6 Have the responsibility for appointment,
development, and appraisal of the staff in the
institution.

Concepts of Administrative Effectiveness and
Quality Assurance
On the concept of Administration, Peretomode
(2003) views administration as concerned with the
performance of executive duties, the carrying out
of policies and decisions to fulfill a purpose, and
the controlling of the day-today running of an
organization. The team of administrators found in
Colleges of Education includes the Provost,
Deputy Provost, Registrar, Deans of Schools,
Heads of Departments etc. as shown in figure 1
below. The structure shown is not different from
what is obtainable in any College of Education in
Nigeria. The effective Heads of Departments sees
his work as being a call to duty, a duty he is not
coerced to perform and so he tackles his scheduled
time to ensure completion even ahead of
scheduled time.
Emenalo, Obizue and Okwa, in Oke (2019) views
Quality Assurance as the systematic activities
implemented in a system so that Quality
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Others according to Ofoegbu (2004) include:
Encouragement and support for selfassessment.
2 Organization of quality assurance reviews of
academic programmes.
3 Conduct of audits of the learning/teaching
milieu.

These audits could cover; Staff/Student Liaison
committees and other facets of student
participation, Careers advice systems, Academic
and personal tutorial systems, Registration
procedures, Provision of information technology
resources, Operation of libraries, Operation of
laboratories, Staff development and training.

1

A TYPICAL ORGANIZATIONAL STRUCTURE OF COLLEGE OF EDUCATION
Ministry of
FCT Administration
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Statement of the problem
Heads of Departments in Colleges of Education
have some specific administrative functions to
perform which sometimes are not effectively
carried out. Their failure to effectively carryout
their duties may have negative effects on the
quality of products of such colleges of Education.
One of the major causes of such Heads of
D e p a r t m e n t s i n e ff e c t i v e n e s s i n t h e i r
administrative duties might be due to low
qualifications. A newly appointed head of
department may not have any managerial
qualification, prior administrative training or
experience. Sometimes, he may find it stressful
addressing administrative issues as ensuring
quality assurance, enhancing lecturing schedule,
dealing with conflict, discipline, financial
management etc. In some cases, the first few years
of such Heads of Departments may be years of
making repeated mistakes, putting blames on the
previous Heads of Departments. In view of the

above, what then is the place of Educational
Qualification of academic Heads of Departments
in their administrative effectiveness and quality
assurance in Colleges of Education? An attempt to
answer this question form the major thrust of this
study.
Purpose of the Study
The main purpose of the study is to examine the
relationship between Educational qualification of
Academic Heads of Departments, Administrative
Effectiveness and Quality Assurance in Colleges
of Education in North-Central Geo-Political Zone
of Nigeria. In specific terms, the study is intended
to find out whether academic qualification of
academic Heads of Departments has any influence
on their administrative effectiveness and quality
assurance proficiency in Colleges of Education.
Research Questions
In order to guide the study, the following research
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questions were raised:
1. To what extents does academic qualification
influence the administrative effectiveness of
Heads of Departments in Colleges of
Education?
2. To what extents does academic qualification
influence the quality assurance proficiency of
Heads of Departments in Colleges of
Education?

Three strata were considered; federal, state and
private institutions.
Instrumentation
Two instruments were used for data collection.
These are (1) Heads of Academic Department
Qualification and Administrative Effectiveness
Questionnaire (HADQAEQ). (2) Heads of
Academic Department Qualification and Quality
Assurance Questionnaire (HADQQAQ). The two
instruments were designed by the researcher.
Logical validity of the instruments was sought by
subjecting it to critical appraisal of experts. The
ratings from the experts enabled the researcher to
obtain logical validity index of 0.7 and 0.68
respectively for the study. A pilot study was
carried out to pretest the research instrument and
this yielded a reliability coefficient of 0.67, and
0.71 respectively using test-re-test method and
Spearman Correlation formula.

Hypotheses
The following hypotheses were formulated and
tested at 0.05 level of significance
1. There is no significant relationship between
the academic qualifications of academic
Heads of Departments and their
administrative effectiveness
2. There is no significant relationship between
the academic qualifications of academic
Heads of Departments and their proficiency in
quality assurance

Results
Descriptive statistics was used to analyze the data
on research questions while the hypotheses were
tested using the Pearson
product moment
correlation statistic at 0.05 level of significance in
order to determine the level of influence of
academic qualifications on administrative
effectiveness and quality assurance sustainability
of heads of departments.

Methodology
The research is based on ex-post-facto type of
survey research design. The target population of
this study consists of all the two thousand two
hundred and twenty-two (2022) lecturers and
heads of departments in all academic departments
in public and private Colleges of Education in the
North Central Geo-Political Zone. The sample for
the investigation consisted of five hundred and
twenty (520) lecturers. Proportionate sampling
technique was employed to select lecturers from
each College of Education. A 25% ratio was
employed to arrive at the sample of 520 subjects.

Research Question 1: To what extents does
academic qualification influence the
administrative effectiveness of Heads of
Departments in Colleges of Education?

.
S/N
1
2
3
4.

Ph,D
M.Sc, M.Ed, MA
BA, BSc, ED,
PGDE
TOTAL

N
13
262
245
520

Mean
1.76
7.45
3.45
12.86

Table 1 shows the analysis of the influence of
academic qualification of the heads of
departments on their administrative effectiveness
in colleges of education. The result shows that
heads of department with academic qualification
of Ph.D have a mean of 1.76 with a standard
deviation of 1.94. While that of Masters (M.Sc,
M.Ed and MA) have a mean of 7.45 with a
standard deviation of 1.83. Also, heads of

Variance
147
336
153

Std
1.94
1.83
1.75
5.52

department with qualification of first degrees (BA,
B.Sc, ED,) have a mean of 3.45 and a standard
deviation of 1.75. There is no head of department
with an academic qualification of PGDE. The
result shows that heads of departments with Ph.D
are more effective administratively. This is
followed by heads of departments with Masters
(MSc, M.Ed and MA) degree while heads of
departments with degrees are least. Thus,
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academic qualification has a positive influence on
the administrative effectiveness of heads of
departments.

Research Question 2: To what extents does
academic qualification influence the quality
assurance sustainability level of Heads of
Departments in Colleges of Education?

Table 2: Quality Assurance Proficiency of heads of department by qualifications
S/N
Academic Qualification
N
Mean
Variance
Std
1
Ph,D
13
1.68
146
1.91
2
M.Sc, M.Ed, MA
262
7.44
336
1.83
3
BA, BSc, ED,
245
3.47
153
1.75
4.
PGDE
TOTAL
520
12.59
5.49

Table 2 shows the analysis of the influence of
academic qualification of the heads of
departments on their quality assurance
sustainability level in colleges of education. The
result shows that heads of department with
academic qualification of Ph. D have a mean of
1.68 with a standard deviation of 1.91. While that
of Masters (M. Sc, M Ed and MA) have a mean of
7.44 with a standard deviation of 1.83. Also, heads
of department with qualification of first degrees
(BA, B.Sc, ED,) have a mean of 3.47 and a
standard deviation of 1.75. There is no head of
department with an academic qualification of
PGDE. The result shows that heads of departments

with Ph.D are more effective administratively.
This is followed by heads of departments with
Masters (MSc, M.Ed and MA) degree while heads
of departments with degrees are least. Thus,
academic qualification has a positive influence on
the quality assurance proficiency of heads of
departments.
Hypotheses
1. There is no significant relationship between
academic qualifications of heads of
departments and their administrative
effectiveness in colleges of education, North
Central Nigeria.

Table3: Summary of relationship between heads of department qualifications and their
administrative effectiveness in colleges of education, north central Nigeria.
%
N
SD
r-cal.
P-value
5•
Variables
HODs Qualifications

520

41.93

5.76
.229

Administrative
effectiveness.
P <0.05

520

48.40

0.000

13.77

Table 3 above revealed the correlation between
the academic qualifications of heads of
departments and their administrative effectiveness
in Colleges of Education in North-Central Zone of
Nigeria. The SPSS version 17.0 output of the
analysis shows the calculated Pearson Correlation
Coefficient rcal value is 0.229> P-value 0.000
shows that there is a weak positive relationship
between academic qualifications of heads of

departments and their administrative effectiveness
in Colleges of Education in North-Central Zone.
Therefore, the null hypothesis is rejected and
concluded that there is a significant relationship
between the academic qualification of heads of
departments and their administrative effectiveness
in Colleges of Education in North-Central Zone of
Nigeria.
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Table4: Summary of relationship between academic qualifications of heads of departments and
their quality assurance proficiency in Colleges of Education
%
N
SD
r-cal.
P-value
5•
Variables
HODs Qualifications

520

30.22

3.77
.621

Quality assurance
proficiency
P <0.05

520

48.40

0.000

13.77

Table 4 above revealed the correlation between the
academic qualifications of heads of departments
and their quality assurance proficiency in Colleges
of Education in North-Central Zone of Nigeria.
The SPSS version 17.0 output of the analysis
shows the calculated Pearson Correlation
Coefficient rcal value is 0.621> P-value 0.000
shows that there is a strong positive relationship
between academic qualifications of heads of
departments and their quality assurance
proficiency in Colleges of Education in NorthCentral Zone. Therefore, the null hypothesis is
rejected and concluded that there is a strong
significant relationship between the academic
qualification of heads of departments and their
proficiency in quality assurance in Colleges of
Education in North-Central Zone, Nigeria.

educated, experienced and knowledgeable in
school administration and planning.
Conclusions
Based on the finding, it was concluded that the
Academic Qualifications of heads of departments
influenced their administrative effectiveness and
that Academic Qualifications of heads of
departments influenced their proficiencies in
sustaining quality assurance in colleges of
education in North Central Zone, Nigeria.
Recommendations
Based on the finding, recommendations made
include:
• The heads of departments should frequently
upgrade themselves academically.
• Heads of Departments should, on
appointment, be exposed to managerial skills
to enhance their job effectiveness and ensure
educational quality sustainability.
• The basis for appointment of heads of
department in colleges of education in Nigeria
should take cognizance of academic
qualification of academic staff.
• the National Commission for Colleges of
Education (NCCE) need to develop a
monitoring team with high level of integrity to
access the administrative effectiveness of
heads of departments and ensure that only
those who are qualified academically are
appointed as heads of academic department
in Colleges of Education. Hence, academic
qualification should be considered in
appointing Heads of academic Departments.
• NCCE should adequately carry out their
supervisory roles and ensure that any staff that
does not have the requirement to be in the
College of Education should not be allowed
into the system and the Provost of any school
found wanting should be sanctioned.

Discussion of Findings
The result shows that heads of departments with
Ph.D are more effective administratively. This is
followed by heads of departments with Masters
(MSc, M.Ed and MA) degree while heads of
departments with degrees are least. Therefore, the
finding indicates that higher academic
qualification has a more relative great influence on
the quality assurance level of heads of
departments.
The findings from the first hypothesis revealed a
weak but significant relationship between the
academic qualification of heads of departments
and administrative effectiveness. And also, that
there is strong significant relationship between the
academic qualifications of heads of departments
and their quality assurance proficiency level in
colleges of education in North Central Zone,
Nigeria. This finding was in agreement with the
work of Ogieva (2016) who states that
administrative head of institutions with higher
educational qualification out merits others in
administrative effectiveness and school
productivity. Oke (2019) recommend that for
school effectiveness to be achieved, the
administrative head of the school must be highly
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Abstract
This study assessed the availability Facilities in Senior Secondary Schools in Minna Educational Zone of
Niger Stat”. to guide this study, three research questions were raised some of which were what types of
facilities are available in secondary schools, who are the stakeholders involved in the provision of
facilities in secondary schools and what are the factors affecting the provision of facilities in secondary
schools in Minna Educational Zone of Niger State? Survey research was used for the study. The
population was 4088 with sample of 147. The sample was selected through a multistage sampling
technique. Twenty-three structured-item questionnaire was used to collect data. Coefficient (PPMC) of
0.91 was obtained which implies the instrument was reliable. Mean was the statistical tool used for data
analysis. The findings revealed that facilities such as effective library, laboratories, instructional
materials and computer laboratory and other ICT facilities expected to be in the schools were not
available. It also showed that communal clashes obstruct the provision of facilities in schools,
participation in partisan politics by the school personnel and corruption affect effective management as
well as provision of facilities among senior secondary schools in Minna Education Zone of Niger State. It
was recommended that principals should device a means to enhance adequate funding in senior
secondary schools through school farms, handicrafts etc that enable them to procure facilities Minna
Education Zone of Niger State.
Key Words: Stakeholders, Facilities and Senior Secondary School
Introduction
The quality of education delivered by teachers and
the academic achievement of pupils of any school
is dependent on several factors of which school
facilities is paramount. School facilities are
materials resources that enhance teaching and
learning thereby making the process meaningful
and purposeful. School facilities can be defined as
the entire school plant which school
administrators, teachers and students harness,
allocate and utilize for the smooth and efficient
management of any educational institution, for the
main objective of bringing about effective and
purposeful teaching and learning experience
(Abdulkareem, 2003).
According to Adeboyeje (2000) and Emetarom
(2004), school facilities are the physical and
spatial enablers of teaching and learning which

will increase the production of results. School
facilities serve as pillars of support for effective
teaching and learning. Oyesola in Abdulkareem
(2003) sees school facilities to include permanent
and semi-permanent structures such as machinery,
laboratory equipment, the writing-board, teacher's
tools and other equipment as well as consumables.
Good quality and standard of school depend
largely on the provision, adequacy, unitization and
management of educational facilities. Akinsolu
(2004) asserted that educational curriculum
cannot be sound and well operated with poor and
badly managed school facilities. From all
indication, school facilities are physical resources
that facilitate effective teaching and learning.
They include blocks of classrooms, laboratories,
workshops, libraries, equipment, consumables,
electricity, water, visual and audio-visual aids,
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tables, desks, chairs, playground, storage space
and toilets.
In Nigeria, public school enrolment has continued
to increase without a corresponding increase in
facilities for effective teaching and learning. As a
result of underfunding of education in Nigeria, the
government has been encouraging proper
maintenance of available school facilities. School
facility maintenance entails ensuring that the
facilities are kept near their original state as
possible. This involves keeping the school sports
and football field clean, periodic renovation of the
buildings, servicing the school bus and generator
sets, repairs etc. for the purpose of restoring the
facilities to optimum working condition.
Olagboje cited by Adeboyeje (2000) sees school
plant maintenance as any work carried out on any
component of the plant with a view to keeping it at
good working condition. According to Hinum
(1999) the quality and durability of a building
largely depend on the type and level of servicing,
repairs and the rate at which the needs and
requirement change. School facilities
management involves keeping records of the
facilities, supervising the facilities, planning for
the facilities, motivating students and teachers to
participate in facilities maintenance and
evaluating the available facilities.
Studies have also shown that the condition of
school facilities have a strong effect on academic
performance of pupils. Chan in Hinum (1999)
found that students who were taught in
modernized buildings scored consistently higher
across a range of standardized tests. Adeboyeje
(2000) reported that schools with wellcoordinated plant planning and maintenance
practices recorded better students' performance.
Burkett and Bowers in Hinum (1999) reported that
students in newer and adequate school facilities
schools outperformed students in older and
inadequate school facilities. Conducive school
physical environment could enhance students'
school attendance, involvement in academic
activities and academic performance positively.
In addition, Adesina in Abdulkareem (2003)
stressed that the quality and quantity of
educational facilities available within an
educational system positively correlates with the
quality and standard of the educational system.
Durosaro (1998) examined school plant planning
in relation to administrative effectiveness of
secondary schools in Oyo state of Nigeria. He
found that schools that planned and maintained
their facilities had higher students' retention and is
more effective than the others.

Many scholars, researchers, administrators and
educational planners have confirmed that school
facilities in Nigerian schools are inadequate and
few available ones are being over utilized due to
the astronomical increase in school enrolment.
Ikoya and Onoyase (2008) reported that only 26%
of secondary schools across the country have
school infrastructures in adequate quality and
quantity. Ajayi (1999) reported that most of the
Nigerian primary schools are dilapidated due to
inadequate funding while most tertiary institutions
are living in their past glories. Such situation
hinders effective teaching and learning, making
the process rigorous and uninteresting to students
and teachers. Similarly, Owuamanam (2005)
noted that the inadequacy of infrastructural
facilities and lack of maintenance for available
facilities were major problems facing Nigerian
educational system. The school facilities are
grossly inadequate to match the student's
population and the available facilities were poorly
maintained. The availability and maintenance of
school facilities will enhance teaching and
learning and improve academic performance of
students.
It has been observed that school facilities are not
been maintained by school administrators and
hence their depreciation. The administrators
appears to spend much time on instructional
planning, curriculum development, personnel
development and community relations calming
that the management and maintenance of school
facilities is the sole preserves of the government.
This study examines school facilities in public
senior secondary schools in Minna Educational
Zone of Niger state, Nigeria with focus on the state
of the facilities, the adequacy of the maintenance
provided, factors encouraging school facilities
depreciation and the roles of school administrators
in the management and maintenance of school
facilities.
Statement of Problem
Education in Nigeria is faced with problem of
gross under funding, shortage of qualified
manpower, in-adequate facilities and equipment,
and over bloated student's population. A visit to
public educational institutions in the country
reveals the sorry state of the education sector.
Most schools visited, the school compound were
bushy, have dilapidated buildings with leaking
roofs, broken chairs and desks, rough floors and
windows without louvers. In some of the schools,
the buildings were dirty, no lightning while some
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have blown off roofs. The roads leading to the
sports field in some schools were weedy.
It appears adequate management and maintenance
is not provided on the available school facilities.
School facilities are supposed to be kept in good
condition in near their original state as much as
possible by school administrators. But from
observation and complaints, it appears that school
administrators are neglecting on the role of school
facilities management and maintenance.
Specifically, there are inadequate sporting
facilities, limited furniture while functional
library, laboratories, instructional materials and
computer laboratory as well as other ICT facilities
were either not available or available in bad
condition. However, due poor maintenance
culture among school administrators and other
school personnel, the limited facilities available in
schools may be misused and/or mismanaged. This
situation in our senior secondary schools pushed
the researchers to assess the availability of
facilities in Minna Educational Zone of Niger
State.

small sample and later generalized the findings to
the whole population. Osuala, (2005) was of the
view that in survey research small sample is
studied and the findings are generalized to the
entire population of the study.
According to statistical data from Planning,
Research and Statistics Department (PRSD),
Niger State Ministry of Education, Minna (2016),
the public senior secondary schools in Minna
Educational Zone has the total population of 4088
stakeholders (that is, 82 principals, 2680 teachers
and 246 SBMC officials). Sample size for this
study consisted of 8 principals, 117 teachers and
22 SBMC Officials making a total of 147
stakeholders. A multistage sampling technique
was used to select sample for this study by the
researchers. The Minna Educational Zone was
grouped into five Local Governments to ease
randomly selection. However, according to Gay
and Diehl (1992) opined that, for descriptive
research, the sample size should be 10% but if the
population is too small, then 20% may be required.
Based on this, the two Local Government Areas
were randomly selected which include Paikoro
and Shiroro respectively using 20%.
The instrument that was used by the researcher to
collect data for this study was structured
questionnaire. The instrument titled “Perception
of Stakeholders on the Facilities in Senior
Secondary Schools in Minna Educational Zone of
Niger State Questionnaire”. It comprises of 24
structured items. Section one of the questionnaire
seek demographic data of the respondents while
the remaining sections were made up of item
statements on the research questions. The
response mode was a four point likert scale, ranges
from Strongly Agreed, Agreed, Disagreed and
Strongly Disagreed.
In order to ascertain the reliability the instrument,
a pilot study was conducted on thirty members of
the population from three (3) senior secondary
schools in Minna Educational Zone of Niger State
out of the sampled schools. The reliability of the
instrument was ascertained by using test re-test
method. The instrument was administered on
thirty members of the population (but not part of
the sample size) and after 10 days the same
instrument was used again on same group of
people. The two results were correlated using
Pearson Product Moment Correlation Coefficient
(PPMC) and the result r value 0.91 was obtained
which implies the instrument was reliable. The
data collected for this study were analyzed using
frequency counts and simple percentage as well as

Objectives of the Study
The objectives of this study are to:
1. Determine the type of facilities available in
senior secondary schools in Minna
Educational Zone of Niger State.
2. Find out the stakeholders involved in
provision of facilities in senior secondary
schools in Minna Educational Zone of Niger
State.
3. Investigate the factors affecting provision of
facilities in senior secondary schools in Minna
Educational Zone of Niger State, Nigeria.
Research Questions
For the purpose of this study, the following
research questions were asked:
1. What types of facilities are available in senior
secondary schools in Minna Educational Zone
of Niger State?
2. Who are the stakeholders involved in
provision of facilities in senior secondary
schools in Minna Educational Zone?
3. What are the factors affecting provision of
facilities in senior secondary schools in Minna
Educational Zone of Niger State, Nigeria?
Methodology
Descriptive survey research design was used by
the researchers for this study. This design will be
used because it permits the researcher to study
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mean. Frequency counts and simple percentage
were used to analyze demographic data while
mean was used to answer the research questions.

2.5 and above indicate positive response to the
research question and accepted while a mean score
below 2.5 indicate negative answer to the research
question and rejected.

Results
The total of 147 instruments were distributed, 138
were correctly filled and retrieved and were used
for analysis while 9 got missing. A mean score of

Research Question One: What types of facilities
are available in senior secondary schools in Minna
Educational Zone of Niger State?

Table 1: Opinions of Stakeholders on the Types of Facilities available in Senior Secondary Schools
in Minna Educational Zone
S/N Items
N
Mean Remark
1
Sporting facilities such school field
138
2.6
Agreed
2
Effective library
138
1.3
Disagreed
3
Furniture
138
2.7
Agreed
4
Laboratories
2.2
2.2
Disagreed
5
Instructional materials
138
2.4
Disagreed
6
Computer laboratory and other ICT facilities
138
1.1
Disagreed
Table 1 seeks to know the opinions of respondents
on the types of facilities available in senior
secondary schools in Minna Educational Zone of
Niger State. From the analysis in table 3, it was
discovered that only sporting facilities such school
field and furniture were available while functional
library, laboratories, instructional materials and
computer laboratory as well as other ICT facilities
were not available. The average mean for sporting

facilities such as field was 2.6 and furniture was
2.7. On the other hand, the average mean for
unavailable facilities were 1.3, 2.2, 2.4 and 1.1
respectively.
Research Question Two: Who are the
stakeholders involved in provision of facilities in
senior secondary schools in Minna Educational
Zone of Niger State, Nigeria?

Table 2 : Opinions of respondents on the stakeholders involved in provision of facilities in Senior
Secondary Schools in Minna Educational Zone
S/N
Items
N
Mean
Remark
1
Parents
138
3.1
Agreed
2
Foreign donors
138
2.7
Agreed
3
Government
138
3.3
Agreed
4
Politicians
138
1.5
Disagreed
5
Community/philanthropists
138
2.8
Agreed
Table 2 seeks to know the opinions of respondents
on the stakeholders involved in provision of
facilities in senior secondary schools in Minna
Educational Zone of Niger State. All the items in
table 4 were agreed to be the stakeholders involved
in providing facilities in senior secondary schools
except item 4 (politicians). The average mean
were 3.1, 2.7, 3.3 and 2.8. The item with negative

respond was 1.5 which shows that the statement
was disagreed.
Research Question Three: What are the factors
affecting provision of facilities in senior
secondary schools in Minna Educational Zone of
Niger State, Nigeria?
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Table 3: Opinions of stakeholders on the factors affecting provision of facilities in Senior Secondary
schools in Minna Educational Zone
S/N Items
N
Mean Remark
1
Inadequate funds frustrate provision of facilities in school
138
3.3
Agreed
2
Ineffective school -community relationship affect provision school
138
3.4
Agreed
facilities
3
Communal clashes obstruct the provision of facilities in schools
138
3.7
Agreed
4
Participation in partisan politics by the school personnel
138
3.2
Agreed
5
Corruption affect effective management and provision of school
138
3.7
Agreed
facilities
Table 2 seeks to know the opinions of respondents
on the factors affecting provision of facilities in
senior secondary schools in Minna Educational
Zone of Niger State. In table 5, all the items were
said to be challenges militating against adequate
provision of facilities in senior secondary schools.
The average mean were 3.3, 3.4, 3.7, 3.2, and 3.7
respectively.

conformity with this, Ibrahim (2018) found that
community and individual philanthropists in the
community were donating in cash and kinds and
that the PTA used to pay their levies regularly.
Also, Ugwuanyi (2007) states that some
community members actively involved and they
contributed meaningfully to the growth and
development of the schools ranging from the
development of physical facilities to the supply of
the needed manpower (teaching and non-teaching
staff) resources of the schools. Again, Ofougwuka
(2005) noted that the parents in the communities
assist in the provision of the necessary educational
resources and infrastructures for proper
administration of the school such as classroom,
libraries, hostel accommodation, and also
maintained facilities through its various activities
like education endowment funds, construction of
new buildings, provision of reading materials,
repairs and maintenance of existing structures and
provision of necessary social amenities. This also
agrees with Famade (2004) findings that
communities and parents provide facilities in
schools.
The study lastly revealed that inadequate funds
frustrate provision of facilities in school,
ineffective school-community relationship affect
provision school facilities, communal clashes
obstruct the provision of facilities in schools,
participation in partisan politics by the school
personnel and corruption affect effective
management and provision of school facilities.
Ugwuanyi (2013) opined that many educational
institutions in Nigeria lack funds to procure
necessary institutional materials and equipment.
Peter (2017) observed that a majority of the
educational institution in the country demanded in
monetary terms by school operators and not on
what could be offered academically.

Discussion of Findings
Facilities such as effective library, laboratories,
instructional materials and computer laboratory
and other ICT facilities were not available in
senior secondary schools in Minna Education
Zone of Niger State. In line with this, Zayyad
(2017) found there were inadequate ICT facilities
to support decision-making process in most
schools. similarly, Tella, 2007) identified major
challenges associated to ICT to include inadequate
computers, difficulty in motivating faculty,
inadequate equipment, lack of ICT policy, poor
attitude of staff and problem of connectivity to offcampus students. Ugwuanyi (2007) posited that
government sometimes provides some of these
needs, but they are grossly inadequate in supply.
He stressed that there are lots of problem such as
inadequate classroom, accommodation, toilet,
teachers' tables and chairs, among others in many
secondary schools. Ogbonnaya (2005)
complained that educational institutions lack
funds for the procurement and maintenance of
equipment and instructional materials, school
building and to organize workshops for teachers.
On this fact, Harb, and El-shaarawi (2006)
observed that where some of these equipment
exist, they are too few compared to the number of
students that need them.
The study revealed in research question two the
parents, foreign donours and philanthropist except
politicians were the major stakeholders in
providing facilities to in senior secondary schools
in Minna Education Zone of Niger State. In

Conclusion
From the results above, this study concluded that
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most block of classrooms, instructional materials
and furniture are provided by private sector(s)
except library and laboratories that are provided
by government in senior secondary schools in
Minna Educational Zone of Niger State. Also,
parents, foreign donours and philanthropist except
politician are the major stakeholders in providing
facilities to in senior secondary schools in Minna
Educational Zone of Niger State. More so,
inadequate funding, inadequate staff, improper
planning and corruption are hindrances affecting
senior secondary school education in Minna
Educational Zone of Niger State.
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Recommendations
Based on the findings of this study, the following
recommendations were made:
1. Principals and government should involve
private sectors to enhance adequate provision
of facilities in senior secondary schools in
Minna Educational Zone of Niger State.
2. Principals should through effective schoolcommunity relationship involve politians,
philanthropist, parents and other nongovernmental organizations in the provision
of adequate facilities in senior secondary
schools in Minna Education Zone of Niger
State.
3. Principals should through school farms,
handicrafts etc enhance adequate funding in
senior secondary schools so as to enable
schools procure facilities Minna Education
Zone of Niger State.
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Abstract
This study investigated the Stakeholders Perception on the Application of Conflict Management
Techniques in Colleges of Education in South-South Zone, Nigeria. The study was to assess the
Application of Compromise and Collaboration Techniques on management of Colleges of Education in
South-South Zone, Nigeria. Two research questions and hypotheses were developed to guide the study.
The study used a descriptive research design with survey method. The six states in the South-South Zone,
Nigeria were involved. The study adopted multi-stage sampling technique. Stratified random sampling
was used in selecting the colleges covered by the study. Four Colleges of Education were selected; one in
the category of Federal, two from State and one from Private. Simple random sampling was further
adopted in selecting the exact Colleges of Education covered by the study. The population was made up of
6,229 stakeholders. Which comprise members of Governing Council, College Management, Academic
Staff, Senior Administrative/Technical Staff and Students' Representatives of Federal, State and Private
Colleges of Education who served as subjects for the purpose of the study. Thirteen Colleges of Education
representing thirty percent of the population were used to determine a sample size of 365. The instrument
used for the collection of data was a questionnaire designed by the researcher titled, Stakeholders
Perception on the Application of Conflict Management Techniques in Colleges of Education
Questionnaire' (SPACMTCEQ). Data collected were descriptively analyzed using frequency and
percentage for the demographic variables. The hypotheses were tested using One - Way Analysis of
Variance (ANOVA) at 0.05 level of significance. Also, a rejection level of 3.0 mean score was considered
while answering research questions. Findings of the study revealed that, Compromise Technique was
often applied and has led to effective management of College goals; Collaboration Technique was fast
and easy means of managing Colleges of Education in South-South Zone, Nigeria. The study
recommended that authorities of Colleges of Education should as a matter of necessity adopt the
application of compromise and collaboration, techniques for effective management of colleges of
education in South-South Zone, Nigeria.

Introduction
Educational programme in colleges of education
are established with the aim of training students to
become qualified teachers of primary and junior
secondary schools. In order to adequately train
students in colleges of education, several roles are
played. In accomplishing these roles, students,
lecturers and administrators in colleges of
education appears to be centre of tension, where
conflicts occur from time to time. Conflict can
simply be described as being in opposition or
disagreement. According to Umolu (2010) the
resolution or settlement of such disagreements
naturally brings peace. Conflict manifests in form

of fights, struggle or quarrels over something. It
may also be something in opposition or
disagreement with self or some other persons or
groups. Conflict is an appearance of difference of
opinions, of interest, between college
managements and academic staff or between
academic staff and students or between the college
managements and students; wherever differences
appears. Due to the distinct nature of human
behaviour, conflict is bound to take place in
college environment.
Ntuno (2014) opined conflict has led to unpleasant
relationships between school administrators and
host community; teaching and non- teaching staff;
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teachers and students as well as students and
students as a result of dominium over one another.
These unpleasant relationships have disrupted
teaching and learning processes; in some instances
the conflicts have resulted into physical
destruction of school properties and wanton loss
of lives in the educational system. According to
Emanghe (2015) conflict can occur anytime there
is a high level of interdependence, differences and
values or beliefs, resources or rewards are
scare.Conflict can start from a point of simple
disagreement to a point where open violence
becomes unavoidable that leads to a continuous
unfriendly environment. In the administration of
any organization especially colleges of education,
conflict is unavoidable, it develops because we are
dealing with people's lives, jobs, children, pride,
self-concept, ego and sense of operation.
In the views of Albert (2001), making the best out of
any conflict will depend on the techniques used in
handling the conflict. Best (2006) opined that
conflict management is the process of reducing the
negative and destructive capacity of conflict
through a number of techniques and by working
with and through the parties involved in that
conflict. The absence of management and control
measures in conflict situations could prove to be
utterly destructive. Therefore, in resolving conflict
in colleges of education, the choice of conflict
resolving technique is very important. This study
considered stakeholders perception on the
application of compromise and collaboration
techniques in management of Colleges of Education
in South-South Zone, Nigeria
Conflict Management Techniques
Techniques of conflict are those very essential
tools used in management or resolving of conflict.
There are very many types of techniques in
management of conflict in any organization.
However, this study considered compromise and
collaboration conflict management techniques.
According to Alton(2017) compromises resolve
disputes easier, find solutions faster, and help
people get along with one another while finding
the best possible paths forward for various
challenges. This means that compromise is a very
effective technique when used appropriately.
Generally, compromise is about two (or more)
people in disagreement finding a mutually
accessible resolution for their disagreement, often
a kind of "middle ground" between two opposite
parties. This view is agreed by Thornbory (2007)
who stress that compromise is a 'meeting in the
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middle', having found a solution which satisfies, to
a greater extent, the needs of both parties. It is
often the best solution when either time is short or
total agreement is impossible.
Ojiji (2017) states that compromise technique is
an expedient mutually acceptable solution, which
partly satisfies both parties in conflict. This means
that the parties split their differences and make
concessions in order to resolve the conflict. In the
views of Sapru (2013) Compromise means that
each side gives up something in order to have
peace. According to Evans (2013) Compromising
is the “lose-lose” scenario where neither party
really achieves what they want. This requires a
moderate level of assertiveness and cooperation.
According to Green, Glenford and Plow (2002)
and Hanson, (2003) People choose compromising
style when it is vital to satisfy some of their
interests, but not all of them. Therefore,
compromising technique typically calls for both
sides of a conflict to give up elements of their
position in order to establish an acceptable, if not
agreeable, solution.
Another conflict technique that can be effectively
applied when managing conflict in colleges of
education is collaboration technique. This is
basically because it arrived at resolving problems
of parties through a constructive dialogue.
According to Best (2006) collaboration is a
technique of handling conflicts related to the
disposition of being assertive and cooperative; the
parties do not avoid the conflict, they work with
each other to find a solution that is satisfactory to
both of them. This means that collaboration helps
to build trust, confidence and mutual respect.
According to Manktelow and Carlson (2012)
People tending towards a collaborative technique
try to meet the needs of all people involved; these
people can be highly assertive but unlike the
competitor, they cooperate effectively and
acknowledge that everyone is important. This
technique is useful when you need to bring
together a variety of viewpoints to get the best
solution.In the same vein, Channing (2018)
stressed that collaboration technique is what every
manager strives for in conflict management. This
is because the technique requires the use of
interpersonal communication to get both
conflicting sides onto the same page.
Accordingly White (2018) states that
collaboration is a win-win approach to conflict
management. It is based on the belief that it really
is possible to come up with a solution that will

satisfy the concerns and meet the needs of
everyone involved. This is in agreement with Best
(2017) who stressed that collaboration process is
one in which parties work together on their own to
resolve problems through constructive dialogue.
That is the reason Thornbory (2007) state that in
collaboration technique, parties accept there is a
conflict, take time to discuss the root causes,
discuss different solutions, and identify the drivers
and inhibitors to a resolution. Each member has a
higher buy-in and therefore acceptance of the
solution.
However, in attempts to manage conflict using
collaboration technique, the college authorities
should focused on working honestly and openly
with the staff and students to come up with a
solution that meets the underlying concerns of all
parties. This is because collaboration technique
represents a desire to fully satisfy the welfare of
parties in conflict.
According to Aja (2009) conflict management is
basically the use of open and clear dialogue to
assist opponents or parties not only to have
agreements against hostile images or actions, but
compliance to agreed resolutions and strategies or
techniques. However, different management
techniques may lead to either desirable outcome or
undesirable outcome depending on their
application.
Taking into consideration the above assertion,
Adhiambo and Enose (2011) stressed that
effective management strategy may result in
desirable and effective management of goals,
good relationships and great value by authorities
concern. In other words when ineffective
administrative strategy is used, undesirables
outcome such as strikes, demonstrations,
destruction of property, poor performance,
emotional stress, misallocation of resources, and
frustration may arise thus making the situation
worse for conflict to escalate. It is on this basis
Okotoni and Okotoni (2003) emphasizes that to
accumulate a series of conflict without devising
appropriate means of managing them, is like
sitting on a keg of gun powder which can explode
at any time. It is based on the above assertion
consideration is given on this study on
Stakeholders Perception on the Application of
Conflict Management Techniques in Colleges of
Education in South-South Zone, Nigeria.

to identify and handle conflicts sensibly, fairly,
and efficiently. Stakeholders in colleges of
education however lack sufficient knowledge in
conflict management; this explains the occurrence
of conflict in the colleges of education. In addition,
the absence of training in conflict management is
disadvantage to the stakeholders in colleges of
education as a result; there is a pronounced degree
of undue suffering of conflict situations by
lecturers and students.
Other factors include unsatisfactory work
condition and poor salary structure for workers.
The attitudes of officials of Ministry of Education
and college administrators, which have not helped
much as some of the conflicts centre on their
personality, administrative and leadership style.
Authorities in Colleges of Education do not apply
appropriate techniques in management of
conflicts in colleges of education; as a result, there
are consistent occurrences of conflict which slow
down the teaching-learning processes. This
implies that when colleges of education
authorities ignore early appearances of conflict
before its seeming escalation it result to very
serious violence. In view of this, the study seeks to
find out Stakeholders Perception on the
Application of Conflict Management Techniques
in Colleges of Education in South-South Zone,
Nigeria.

Statement of the Problem
Conflict management is the practice of being able

Research Hypotheses
The following hypotheses were postulated to

Objectives of the Study
The study was set to:
1. assess the application of compromise
technique in managing of colleges of
education in South-South Zone, Nigeria;
2. ascertain the application of collaboration
technique in managing of colleges of
education in South-South Zone, Nigeria;
Research Questions
The study sought answers to the following
questions:
1. What is the perception of stakeholders on the
application of compromise technique in
conflict management in colleges of education
in South-South Zone, Nigeria?
2. how does application of collaboration
technique influence the management of
conflict in colleges of education in SouthSouth Zone, Nigeria?
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guide the study.
Ho1. There is no significant difference in the
opinions of members of Governing Council,
College Management, Academic Staff, Senior
Administrative/Technical Staff, and Students'
Representatives on the Application of
Compromise as Conflict Management Technique
in managing of Colleges of Education in SouthSouth Zone, Nigeria;
Ho2. There is no significant difference in the
opinions of members of Governing Council,
College Management, Academic Staff, Senior
Administrative/Technical Staff, and Student
Representatives on the Application of
Collaboration as Conflict Management Technique
in managing of Colleges of Education in SouthSouth Zone, Nigeria.

are different categories of Colleges of Education;
Federal, State and Private Colleges of Education
in South-South Zone, Nigeria. The study adopted
multi-stage sample technique, being that different
procedures of sampling were used at different
stages. Stratified random sampling was used in
selecting the colleges covered by the study; this is
due to the stratified nature of the population. Four
colleges of education were selected, one in the
category of Federal, two from State and one from
Private. The choice of four out the 13 colleges of
education was based on the opinion of Olayiwola
(2007), who stated that 10-30% of a population
can be used as a sample to represent the entire
population. Accordingly, simple random sampling
was adopted in selecting the exact colleges of
education covered by the study.
In addition, research advisors sampling table
(2006) was used to determine the appropriate
sample size of the study. Based on the table, a
population of 6000 or little above 6000 has a
corresponding sample size of 365 respondents.
On this basis, a sample size of 365 was adopted
for this study, considering the fact that the
population of the study was 6229. Proportionate
sampling technique was employed to have
proportional distribution of respondents. This
was done by relying on Salkind (2010) that
proportionate sampling is a sampling strategy
used when the population is composed of several
subgroups that are vastly different in number. The
number of participants from each subgroup is
determined by their number relative to the entire
population.

Methodology
The research design for this study was descriptive
survey. The population of the study was 6229,
consisted of 126 Governing Council Members, 91
College Management, 2420 Academic Staff, 3397
Senior Admin./Technical Staff, and 195 Students
Representatives of Colleges of Education in
South-South Zone Nigeria.Based on the statistics
made available by the National Commission for
Colleges of Education (NCCE) 2015, there are a
total of thirteen (13) Colleges of Education in
South-South Zone, Nigeria.
The sample of the study was selected from the six
states in the South-South Zone, Nigeria. This was
to ensure geographical spread across the SouthSouth Zone, Nigeria. Bearing in mind that there
Table 1: Sample of the Study
S/
N

Colleges of
Education

Governing College
Council Management

Academic
Staff

Senior
Administrative/
Technical Staff

Students
Rep.

Total

1

FCE
Obudu

2

2

75

116

4

199

2

COE
Afahansit

2

2

46

70

4

124

3

COE
Igueben

2

2

11

8

4

27

4

Steady
Flow
COE
Total

2

2

5

2

4

15

8

8

137

196

16

365

94

The breakdown of the Sample of the study in table
1 shows that Governing Council Members were 8,
College Management 8, Academic Staff 137,
Senior Administrative/Technical Staff 196 and
Students Representative are 16 making the total
365 sample of the study.

Results
Research Question one: What is the perception of
stakeholders on the application of compromise
technique in conflict management in colleges of
education in South-South Zone, Nigeria?
This section relates to Items 1-10 in the
questionnaire and the view of Governing Council,
College Management, Administrative/Technical
Staff, Academic Staff and Students on Application
of Compromise Technique in managing of
Colleges of Education in South-South Zone,
Nigeria.

Data Presentation and Analyses
In this section, the data was presented in tables and
analyzed using mean scores. The Vresearch
questions were answered using weighted mean of
3.0. Moreover, the research hypotheses were
tested using One Way Analysis of Variance
(ANOVA). Major findings were discussed based
on the results of the data analyzed.

Table 1 Mean Score of respondents on Application
Technique on managing of Colleges of Education in South-South Zone, Nigeria.
S/
N

nagement

Item statement

Respondents

SA

A

UD

D

SD

N

Mean

Application of compromise encourages
effective Managing of colleges of
education goals

Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students

5
2
54
55
5

2
21
50
6

1
-

2
4
90
27
5

1
30
5
-

8
8
196
137
16

3.5
3.2
2.8
3.8
3.6

2

Increase of allowances is better managed
when agreement is applied.

3

When give and take is applied basic
amenities are provided in the college.

4

Application of adjustment encourages
peaceful coexistence in the college.

5

College goals are well manage when
cooperation is applied.

6

Disputes are resolved easier and faster
when middle ground is applied.

Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students
Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students
Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students
Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students
Gov. Council
College mgt
Adm/tech staff
Academic staff
Students
Gov. Council
College mgt
Adm/tech staff
Academic staff
Students
Gov. Council
College mgt
Adm/tech staff
Academic staff
Students

1
4
100
73
6
1
5
39
61
4
2
4
28
55
3
6
25
61
4
2
70
30
5
6
37
54
2
1
2
79
53
8

3
60
44
3
3
60
45
6
2
2
58
30
6
1
1
98
21
5
4
35
65
10
61
50
10
2
1
22
15
-

2
1
1
5
5
6
3
3
-

2
3
30
13
4
3
1
80
9
5
4
2
91
23
8
3
1
49
40
5
2
4
44
18
5
3
1
58
28
2
3
2
70
55
8

1
1
6
9
3
1
11
12
1
15
19
2
1
1
20
8
2
1

8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16

3.5
3.3
4.1
4.2
3.3
3.2
3.8
3.0
3.7
3.4
3.2
4.0
2.9
3.3
2.6
3.2
4.6
3.3
3.6
3.2
3.0
3.0
3.1
3.4
3.1
3.8
3.0
3.0
3.8
3.5
2.6
2.6
3.3
3.3
3.5

1

7

8

Effective management is encouraged in the
college when appropriate arrangement is
applied.

Application of give and take promotes
effective managing in the college.
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7
1
2
-

48
19
1
1
29
5
2
2
3
25
12
-
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9

Win-win situation is best applied in the
college to achieve good management.

10

Application of settlement accomplish
college goal through good management.

Gov. Council
College mgt
Adm/tech staff
Academic staff
Students
Gov. Council
College mgt
Adm/tech staff
Academic staff
Students

Table 1 revealed the view of Governing Council,
College Management, Administrative/Technical
Staff, Academic Staff and Students on the
Application of Compromise Technique in the
management of Colleges of Education in SouthSouth Zone, Nigeria. Item 1 shows the responses
of respondents on whether application of
compromise encourages effective management of
colleges of education goals. From the responses of
the respondents, the item statement was accepted
by all the respondents with the mean score of 3.5,
3.2, 2.8, 3.8 and 3.6 respectively.
Item 2 shows the responses of respondents on
whether increase of allowances is better manage
when agreement is applied. The mean scores of the
respondents show that the item was accepted by
the respondents. This is clearly shown on the mean
scores of 3.5, 3.3, 4.1, 4.2, and 3.3 for Governing
Council, College Management,
Administrative/Technical Staff, Academic Staff
and Students respectively. Item 3 was on whether
when give and take is applied basic amenities are
provided in the college. The responses of the
respondents' shows that the item statement was
accepted i.e. Governing Council 3.2, College
Management 3.8, Administrative/Technical Staff
3.0, Academic Staff 3.7 and Students 3.4.
Item 4 was on whether application of adjustment
encourages peaceful coexistence in the college.
The mean scores of 3.2, 4.0, 2.9, 3.3 and 2.6 were
obtained from the responses of the respondents,
implying that the respondents accepted the item
statement. Item 5 is on whether College goals are
well managed when cooperation is applied. The
item was also accepted by the respondents with the
mean scores of 3.2, 4.6, 3.3, 3.6, and 3.2, for
Governing Council, College Management,
Administrative/Technical Staff, Academic Staff
and Students. Similarly, item 6 was to find out if
disputes are resolved easier and faster when
middle ground is applied. The item was accepted
by the respondents with the mean scores of 3.0,
3.0, 3.1, 3.4 and 3.1 for Governing Council,

1
1
52
62
3
4
63
30
6

3
2
19
15
3
1
3
52
50
4

1
1
5
2
5
-

2
5
90
49
6
2
4
55
34
-

2
35
6
4
1
1
25
16
6

8
8
196
137
16
8
8
196
137
16

3.2
2.8
2.8
3.5
2.6
3.6
2.6
3.1
3.2
3.6

College Management, Administrative/Technical
Staff, Academic Staff and Students respectively.
Item 7 was to find out whether effective
management is encouraged in the college when
appropriate arrangement is applied. The mean
score showed that the item was accepted by all the
respondents; with the decision mean of 3.8, 3.0,
3.0, 3.8 and 3.5 for Governing Council, College
Management, Administrative/Technical Staff,
Academic Staff and Students respectively. Item 8
was on whether application of give and take
promotes effective management in the college.
The item statement was accepted by the
respondents with the mean scores of 2.6, 2.6, 3.3,
3.3 and 3.5 respectively.
Item 9 was that Win-win situation is best applied in
the college to achieve good management; the
decision mean of the respondents were found to be
3.2, 2.8, 2.8, 3.5, and 2.6, meaning the item was
rejected by the respondents. Item 10 was on
whether application of settlement accomplish
college goal through good management. The item
was accepted by the respondents with the mean
score of 3.6, 2.6, 3.1, 3.2 and 3.6 respectively.
From the analysis of table 4 it was revealed that
application of compromise accomplish college
goal through good management.
Research Question Two: how does application of
Collaboration Technique influence the
management of conflict in Coordinating of
Colleges of Education in South-South Zone,
Nigeria?
This section relates to Items 11-20 in the
questionnaire and the view of Governing Council,
College Management, Administrative/Technical
Staff, Academic Staff and Students.
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Table 1 Mean Score of respondents on Application
Technique o n managing of Colleges of Education in South-South Zone, Nigeria.
S/
N

nagement

Item statement

Respondents

SA

A

UD

D

SD

N

Mean

Application of compromise encourages
effective Managing of colleges of
education goals

Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students

5
2
54
55
5

2
21
50
6

1
-

2
4
90
27
5

1
30
5
-

8
8
196
137
16

3.5
3.2
2.8
3.8
3.6

2

Increase of allowances is better managed
when agreement is applied.

3

When give and take is applied basic
amenities are provided in the college.

4

Application of adjustment encourages
peaceful coexistence in the college.

5

College goals are well manage when
cooperation is applied.

6

Disputes are resolved easier and faster
when middle ground is applied.

Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students
Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students
Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students
Gov. Council
College Mgt
Adm/Tech staff
Academic staff
Students
Gov. Council
College mgt
Adm/tech staff
Academic staff
Students
Gov. Council
College mgt
Adm/tech staff
Academic staff
Students
Gov. Council
College mgt
Adm/tech staff
Academic staff
Students
Gov. Council
College mgt
Adm/tech staff
Academic staff
Students
Gov. Council
College mgt
Adm/tech staff
Academic staff
Students

1
4
100
73
6
1
5
39
61
4
2
4
28
55
3
6
25
61
4
2
70
30
5
6
37
54
2
1
2
79
53
8
1
1
52
62
3
4
63
30
6

3
60
44
3
3
60
45
6
2
2
58
30
6
1
1
98
21
5
4
35
65
10
61
50
10
2
1
22
15
3
2
19
15
3
1
3
52
50
4

2
1
1
5
5
6
3
3
-

2
3
30
13
4
3
1
80
9
5
4
2
91
23
8
3
1
49
40
5
2
4
44
18
5
3
1
58
28
2
3
2
70
55
8
2
5
90
49
6
2
4
55
34
-

1
1
6
9
3
1
11
12
1
15
19
2
1
1
20
8
2
1

8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16
8
8
196
137
16

3.5
3.3
4.1
4.2
3.3
3.2
3.8
3.0
3.7
3.4
3.2
4.0
2.9
3.3
2.6
3.2
4.6
3.3
3.6
3.2
3.0
3.0
3.1
3.4
3.1
3.8
3.0
3.0
3.8
3.5
2.6
2.6
3.3
3.3
3.5
3.2
2.8
2.8
3.5
2.6
3.6
2.6
3.1
3.2
3.6

1

7

Effective management is encouraged in the
college when appropriate arrangement is
applied.

8

Application of give and take promotes
effective managing in the college.

9

Win-win situation is best applied in the
college to achieve good management.

10

Application of settlement accomplish
college goal through good management.

Table 2 revealed the view of Governing Council,
College Management, Administrative/Technical
Staff, Academic staff and Students on application
of Collaboration Technique in the Coordinating of
Colleges of Education in South-South Zone,
Nigeria. Item 11 shows the responses of
respondents on whether Application of
collaboration is the faster and easy means to
managing staff and students' disputes. From the

7
1
2
1
1
5
2
5
-

48
19
1
1
29
5
2
2
3
25
12
2
35
6
4
1
1
25
16
6

responses of the respondents, the item statement
was accepted by all the respondents with the mean
score of 3.3, 2.5, 3.5, 3.4 and 3.2 respectively.
Item 12 shows the responses of respondents on
whether when participation is applied trust and
mutual respect is built in the college. The mean
scores of the respondents show that the item was
accepted by the respondents with the mean scores
of 3.5, 2.8, 3.0 3.3, and 2.2 for Governing Council,
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College Management, Administrative/Technical
Staff, Academic staff and Students respectively.
Item13 was on whether Collaborating is best
applied in the college for proper management. The
responses of the respondent's shows that the item
statement was accepted i.e. Governing Council
3.0, College Management 3.0,
Administrative/Technical Staff 3.4, Academic
staff 3.5 and Students 3.3.
Item 14 was on whether Application of group
effort often encouraged peaceful coexistence in
the college. The mean scores of 3.2, 3.1, 3.7, 4.0
and 2.9 were obtained from the responses of the
respondents, implying that the respondents
accepted the item statement. Item 15 was on
whether College goals are properly managed
when partnership is applied. The item was also
accepted by the respondents with the mean scores
of 3.1, 3.1, 4.0, 3.9 and 4.1 for Governing Council,
College Management, Administrative/Technical
Staff, Academic staff and Students. Similarly, item
16 was to find out if application of partnership
encourages mutual acceptance in the college. The
item was accepted by the respondents with the
mean scores of 2.7, 3.2, 3.1, 3.3 and 3.3 for
Governing Council, College Management,
Adm/tech staff, Academic staff and Students
respectively. Item 17 was to find out whether
disputes are resolved easier and faster when
fraternity is applied. The mean score showed that
the item was accepted by all the respondents; with
the decision mean of 3.0, 2.7, 2.8, 3.5 and 3.0 for
Governing Council, College Management,

Administrative/Technical Staff, Academic staff
and Students respectively. Item 18 was on whether
Application of teamwork enhances proper
management of basic amenities in the college. The
item statement was accepted by the respondents
with the mean scores of 3.0, 2.5, 3.3, 3.2 and 2.7
respectively.
From item 19 which was to find out if common
goals is often achieve in the college when good
relationship is applied, the decision mean of the
respondents were found to be 3.0, 4.1, 3.0, 2.9 and
3.1, meaning the item was accepted by the
respondents. Item 20 was on whether application
of effective partnership encourages management
in the college. The item was accepted by the
respondents with the mean score of 3.0, 2.7, 3.1,
3.3 and 4.3 respectively.It was therefore
established that Collaboration Technique is the
faster and easy means of managing dispute in
Colleges of Education in South-South Zone,
Nigeria.
Hypotheses Testing
Hypothesis I (HO1): There is no significant
difference in the opinions of respondents on the
Application of Compromise Conflict
Management Technique in managing of Colleges
of Education in South-South Zone, Nigeria.
Items covering this section were collected from
items 1-10 of the questionnaire. Details are on
table 3

Table 3 Summary of the One Analysis of Variance (ANOVA) on the Application of
Management Technique in managing of Colleges of Education in
South-South Zone, Nigeria
Compromise
Sum of Squares
Between Groups
1.983

df

MeanSquare F

3

661

Within Groups
Total

362
365

1.613

583.873
585.856

From table 3, the F-value is 0.410 and the P-value
is 0.746 at 0.05 levels of significance. Since the Pvalue is greater than the level of significance set
for the study, the hypothesis is therefore retained,
thus, there is no significant difference in the
opinions of respondents on the Application of

0.410

Sig.
0.746

Compromise Technique in managing of Colleges
of Education in South-South Zone, Nigeria.
Hypothesis II
Hypothesis II (HO2): There is no significant
difference in the opinions of respondents on the
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Application of Collaboration Conflict
Management Technique in managing of Colleges

of Education in South-South Zone, Nigeria.

Table 4 Summary of the One Analysis of Variance (ANOVA) on the Application of
Collaboration
Technique in managing of Colleges of Educati
on in South-South Zone, Nigeria
Collaboration Sum of Squares
Between Groups
8.808

df

Mean Square F

3

2.936

Within Groups
Total

362
365

1.442

522.136
530.944

From table 4, the F-value is 2.035 and the P-value
is 0.109 at 0.05 levels of significance. Since the Pvalue is greater than the level of significance set
for the study, the hypothesis is therefore retained,
thus, there is no significant difference in the
opinions of respondents on the Application of
Collaboration Technique in Coordinating of
Colleges of Education in South-South Zone,
Nigeria.

2.035

Sig.
0.109

aside and give up a bit of what each other wants in
order to reach a common ground that both sides
can be content with. Moreover, White (2018)
states that compromise is a technique that involves
elements of collaboration, in that those who are
involved in the decision must reach an agreement
on the decision. However, it does not have the winwin element of collaboration. This means that
compromise was a very good technique applied
for effective planning of goals in College of
Education in South-South Zone, Nigeria.
The study shows that collaboration technique was
fast and easy means to manage and prevent staff
and students' disputes in Colleges of Education in
South-South Zone, Nigeria.. Also, Collaborating
was best applied in the college for proper
management as well as application of group effort
often encouraged peaceful coexistence in the
college. This is in agreement with Best (2017)
who stressed that collaboration process is one in
which parties work together on their own to
resolve problems through constructive dialogue.
In the same vein, White(2018) states that
collaboration technique is a win-win approach to
conflict management. In addition, Ntuno (2014)
opined that collaboration technique represents a
desire to fully satisfy the interests of parties in
conflict.
Moreover, Ojiji (2017) states that Collaboration
helps conflicting parties try to resolve the conflicts
by working together to find an acceptable solution.
It is based on this belief that it is possible to come
up with a solution that will satisfy the concerns and
meet the needs of everyone involved. This clearly
shows that collaboration is truly problem solving
and is the most effective technique in managing
staff and students to prevent dispute in Colleges of
Education in South-South Zone, Nigeria.

Discussions of the Findings
It was established by the findings of this study that
compromise technique was often applied and has
led to effective management of College goals,
increase of staff allowances and resolution of Staff
and Students differences. Based on the responses
from the respondents to all the item statements on
the structured questions, there was a unanimous
acceptance that Compromise Technique was often
applied in Colleges of Education to manage staff
and students differences; among which are,
application of compromise encourages effective
planning of colleges of education goals, increase
of allowances is better plan when agreement is
applied in the Colleges of Education, College
goals are often achieved when cooperation is
applied and disputes are resolved easier and faster
when middle ground is applied.
The decision of the respondents that disputes are
resolved easier and faster when middle ground is
applied agreed with Alton (2017) assertion that
compromise resolve disputes easier, find solutions
faster, and help people get along with one another
while finding the best possible paths forward for
various challenges. Accordingly, Channing(2018)
opined that compromise technique called both
parties in disagreement to set their differences
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Conclusions
The following conclusions are drawn from this
study: Compromise technique was often applied
and has led to effective school management in
terms of College goals, increase of staff
allowances and resolution of Staff and Students
differences.This tell us that Compromise Conflict
Technique calls both parties in disagreement to set
their differences aside and give up a bit of what
each other wants in order to reach a common
ground for effective administration of Colleges of
Education in South-South Zone, Nigeria.
Also, collaboration technique was fast and easy
means to manage and prevent staff and students'
disputes in Colleges of Education. This attests the
importance of teamwork in the progress of any
organization and evidently shows that
Collaboration is the most effective Conflict
Management Technique in management of
Colleges of Education in South-South Zone,
Nigeria.
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Recommendations
In view of findings, the following
recommendations were made:
1. College Management should be acquainted
with Compromise Technique for effective
planning of College goals and resolution of
Staff and Students differences.
2. Collaboration Technique should be constantly
applied by all College Administrators, since is
the faster and easy means of manage staff and
students to prevent dispute in Colleges of
Education.
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Abstract
English Language occupies a very lofty position in the life of Nigerians as well as individuals and as a
sovereign nation, as it is employed for educational, commercial, official, economic and administrative
and so on functions. Proficiency in English in Nigeria today not only enhances the status of the individual
but puts an individual in a position to contribute to his state and national affairs. A low level of proficiency
in English inhibits an individual from active participation in national affairs. Despite this realization,
students and graduates performance in English remains continually abysmally low and this situation has
constrained English language scholars to investigate the factors responsible for the dwindling
performance of students and graduates in English. The scholars have come up with varying suggestions
to ameliorate the undesirable situation. This paper suggests that public and private primary schools
should be compelled to obey the well-intentioned language policy as stated in Section 2 p.9 (8c) on
National Policy on Education, 2004.
Keywords: Dwindling Performance, Language Policy, Extensive Reading, Harmonize, Panacea
Introduction
Several studies have been carried out by English
language scholars on the dwindling performance
of Nigerian students and graduates in their
communicative and linguistic competence. The
abysmally poor performance of Nigerian students
in English has been proven empirically through
data collected from examining bodies such as the
West African Examination Council and from
experience as teacher(s) of English. These studies
have identified different factors responsible for
the low level performance in English. For
example, Alo (2005), having considered the data
of WAEC result in English from 1996 to 2001
which was really poor and examiners complain of
hopelessly inadequate knowledge of English
grammar by Senior Secondary Certificate
Examination candidates, concludes that the
commonest problems of Nigerian users of English
are grammatical ones. He points out that if
grammar plays a determining role in English
language performance of students, then it is
imperative to give adequate attention to it. Also,
Alo (2005) while discussing the major problem

which is faced in the English Language teaching
and learning in the English as a Second Language
context today, observes that there is a missing link
between the knowledge that is acquired in the
classroom and the ability of the learners and users
to apply this knowledge. He supports the position
that knowledge in the context of language cannot
be restricted to mere familiarity with linguistic
system but rather knowledge of a language
requires taking socio-cultural factors into
consideration. He therefore concludes that his
consideration of knowledge and performance in a
second language context must embrace the
knowledge of (a) grammar and usage (b) sociolinguistics (c) discourse and (d) pragmatics.
Lanre-Atoyebi and Ogunsola (2015) claim that
some of the problems are inherent in the English
language itself, others are associated with the
learners, while some are related to the teaching
process and the teachers. They also identify lack of
enough exposure and time to English learning as
part of the problems militating against teaching
and learning of English. They point out that if it
takes a child four years to acquire his/her mother
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tongue, definitely, it will take more years for a
linguistic adult in his/her mother tongue to learn
English Language. The few hours spent learning
the language are not enough to have a good
mastery of the language because some of these
learners do not have opportunity to interact
naturally with the language.
Despite the various suggestions language scholars
proffer in addressing this problem, the situation
keeps deteriorating. We can therefore conclude
that the outcomes of the various researches are
either jettisoned by the English teachers or that the
teachers do not have access to such research
outcomes. It may also be that the government is
not looking in the direction of these research
works for possible implementation as education
policies.
The very unimpressive performance of students
and graduates of English should be a thing of great
concern to English teachers and other stakeholders
in Education as there is obviously no other
alternative to English language as our medium of
instruction and for the other roles English plays in
Nigeria today. The present study, a theoretical one,
intends to suggest an approach that is resultoriented which when employed in the teaching of
English in our schools will definitely improve the
performance of the Nigerian students not only in
their oral and written communication but would
also enable our children to function effectively in
any area they find themselves in the Nigerian
society. From our experience as English teachers
at the secondary and tertiary institution levels, we
have observed that the expressive ability of our
students keeps deteriorating at a very frightening
rate and this calls for concerted of all by taking
right steps deriving from the theoretical,
descriptive and empirical studies to ameliorate the
situation and this is highly crucial considering the
very important roles that English plays in Nigeria.

made possible owing to the multi-ethnic nature of
the country. Udofot (2010), identifies fear of
domination, marginalization, emotional feeling of
ethnic identity among other reasons as the bane
against the suggestion for the adoption of any of
the local languages as the nation's lingua franca
and medium of instruction in schools. Adegoke
(2011), also highlights pervading tribalism,
nepotism and biased policies perpetuated by
political leaders in position of power as the factors
that have hindered the adoption of an indigenous
language as a medium of instruction and national
language.
More often than not, the proponents of the
adoption of indigenous language(s) as our national
language(s) and language of education are quick
to refer to some developed nations such as China,
Japan, Korea as good examples of nations that
have developed without having to use English or
foreign language as medium of instruction in their
educational institutions. However, they seem to
lose sight of the fact that most of these developed
nations were never colonized and the vast majority
of their nationals speak common language unlike
Nigeria, a former colony of the United Kingdom
whose nationals do not speak common language.
Bamgbose (1971), estimates/puts Nigerian
languages to be about four hundred languages.
Adegbija (1994) on his own, puts the number of
Nigerian languages at over five hundred.
As desirable as the adoption of indigenous
language(s) may be as our language of education,
commerce, communication, economics,
administration, technology and so on, it is
apparent from the foregoing that this clamour for it
shall remain a mirage considering the very
complex nature of Nigeria. One can therefore
safely say without any equivocation that English
has come to stay permanently in Nigeria. But the
pathetic state of English in Nigeria requires every
critical stakeholder in education to rise and
address this situation. A situation where most
undergraduates and even graduates cannot express
themselves in simple English, a situation where
teachers cannot make any sense in the scripts
written by students in response to questions calls
for great concern. The scripts of those adjudged
fair are filled with a lot of blunders ranging from
imperfect expressions, errors of grammar, spelling
errors, wrong punctuations and a lot of other
common errors unexpected of university
undergraduates and graduates.

The Arguments in Favour of Retention of
English in Nigeria
It may not be necessary to dwell much on how
English was implanted in Nigeria as there are
several studies on the events that led to the spread
of English already. Apart from the controversy
about the exact time and date, the different
accounts of these studies are agreed that English
crept into Nigeria through the slave merchants,
Christian missionaries and the British colonialists
who colonized Nigeria and amalgamated the
Northern and Southern protectorates.
The implantation of English language in Nigeria is
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The Need to Salvage English Language Use and
Usage from its Downward Slide
English language is not native to Nigeria, it is
bequeathed to Nigerians by the British colonizers.
As a result, the variety of English spoken and
written in Nigeria is termed Nigerian English. Alo
(2005), describes Nigerian English as a
domesticated variety of English, functioning
within the Nigerian linguistic and socio-cultural
setting as a second language (ESL). He adds that it
manifests the linguistic (phonological, syntactic,
semantic, pragmatic and socio-cultural
characteristics of the Nigerian environment
(social and physical). Whether as a Standard
British English or Standard Nigerian English,
English has played very crucial roles in this nation.
It has unified the numerous ethnic nationalities in
the country. It is the language of education,
government, business and used for international
communication. It is expected that every Nigerian
should be proficient in English for the person to be
able to participate in his community and national
affairs. In attempting to justify the lofty position
English occupies in Nigeria. Adegoke (2009), has
since asserted that English is a 'garb' which one
must put on in Nigeria for one to earn social
recognition. Fluency in English enhances one's
upward mobility. If one considers these all
important roles English plays in Nigeria and the
precarious situation English is now, one would see
the urgent need for all stakeholders in the
education sector to rise to salvage English from the
downward slide the language has found itself for
many years now.
Without having to dichotomize the Standard
British English and the Standard Nigerian English,
we have observed that the communicative and
linguistic performance of Nigerian students at the
secondary and tertiary levels falls short of what
can be regarded as a standard variety if any of the
two varieties is used as a yardstick for assessing
them, bearing in mind that the standard Nigerian
English is not inferior to the standard British
English. Rather, the standard Nigeria English is so
called because of phonological, semantic, sociocultural, influences. Udofot (2010), has since
described the Nigerian English is the brand being
taught and used in secondary and tertiary
institutions in Nigeria.
i. Relevance of Indigenous Languages and
the Need to Compel Public and Private
Primary Schools to Obey Government
Language Policy
The indigenous languages are very crucial for the

language development of the Nigerian child. It is
definitely in recognition of this that the Nigerian
language policy requires that the Nigerian child
must receive education in the mother tongue in the
first three years of pre-primary education. The
Federal Government of Nigeria policy on the
medium of instruction at the pre-primary and the
first three years in the primary school is spelt out in
the National Policy on Education (NPE, 2004).
The provisions of the NPE state as follows:
(a) Early Child Care Development and
Education: Government shall ensure; that the
medium of instruction is principally the
mother-tongue of the immediate community;
and to this end will;
Develop; the orthography of more Nigerian
languages; and Produces textbooks,
supplementary readers and other instructional
materials in Nigerian languages.
(b) At the primary school level: According to
the National Policy on Education (2014; 11)
the medium of the instruction in the primary
school shall be the language of immediate
environment of the first three years in
monolingual communities. During this period
shall be taught as a subject.
The advantage of using the mother tongue at
these levels of education has been empirically
demonstrated in the six-year Yoruba Medium
Project (Fafunwa et al 1975). The project
showed that the full six-year primary
education in the mother tongue with English
taught as a subject was not only viable but
gave better results than all-English schooling.
Fafunwa further reiterates his opinion on
mother tongue based education when he says
that “if the Nigerian child is to develop
curiosity, initiatives, industry, manipulative
dexterity, mechanical comprehension and
coordination of hand and eye, he should
acquire these skills through the mother
tongue”.
Also Muslimi asserts that the use of the mothertongue has been found to be of immense help in
promoting childhood literacy and functional
education. Unfortunately, his research findings
reveal that the medium of instruction using the
Mother Tongue or the language of the
environment is not implemented by 77%. Lawal
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(2005), in her contribution also stresses that the
M.T. policy cannot be faulted. She is of the view
that the Mother Tongue (M.T.) is an asset which
the children bring with them to school and which
can help them to acquire literacy. When children
learn to read in the mother tongue, reading in a
second language situation as in English will be
facilitated. She concludes that as parents
ignorantly insulate their children from the mother
tongue to induce facility in the use of English
language, the children are deprived of a basic
source of education and imaginative development
and consequently, the children are neither
competent in basic grammar of English to be able
to read and write well nor competent in the mother
tongue to demonstrate basic literacy. These
inadequacies are transferred to secondary schools
and tertiary institutions.
The Federal Government policy on the use of the
mother-tongue at the foundation level up to the
junior primary school level is definitely well
thought out. However, the elites or educated
Nigerian parents, semi-literates Nigerians who
speak English to their children as a first language,
private nursery and primary school owners who
ignore the language policy and the public primary
schools teachers who resort to bilingual medium
as a pedagogical option all constitute a cog in the
language development of the Nigerian child. Their
action over the years is a clear violation of the
language policy on education. The language
policy must therefore be enforced in all the public
primary and the private nursery and primary
schools.

Extensive reading as the name connotes is a kind
of reading activity that covers wide range of
areas/topics. A reader who engages in extensive
reading reads works of various fields of human
endeavour. Osisanwo (1987), defines extensive
reading as wide and varied reading which can take
the form of extra-curricular, co-curricular,
recreational or leisure reading in formal and nonformal situations. Extensive reading builds
vocabulary. When learners read a lot, they meet
thousands of words and lexical (word) patterns
that are not taught in textbooks. It allows the
learners to develop an awareness of collocations
(common word partnerships) and thousands of
lexical phrases. Adegbite (2010), lends his voice
to the importance of extensive reading when he
asserts that for a learner of foreign language to
develop his use of language to a level where he
will be able to use such language to perform tasks
in communicative settings, the learner has to be
exposed to more than intensive reading.
On the contrary, the Nigerian students and
graduates do not engage in extensive reading
despite the fact that their English language
learning foundation has not been put on a good
footing in the mother-tongue. Expectedly
therefore, such students and graduates cannot have
or possess the words and expressions with which
they can convey their thoughts. English teachers at
all levels of our education must ensure that the
pupils/students read widely. The texts
recommended to the students must be well graded.
In other words, the reading materials must be
within the students' grammatical and vocabulary
competence. From the upper primary school level,
teachers should create a space within the class as a
library where reading materials kept for the pupils
to borrow and after reading come to explain to
their teacher what the pupils have gathered from
the reading materials. The teacher is expected to
have read the reading material(s) ahead of the
pupils. The pupils' interest in reading can be
cultivated from the upper primary school level in
this manner and it is most likely this will continue
at the secondary and tertiary institution levels.

ii.
Instituting Extensive Reading in
Nigeria Schools
English is learnt in Nigeria mainly as a second
language. This is unlike the host environment
where it is used all of the time at home, in the
school, in the market, on radio, television, on the
net, in public places, and so on. It is however used
for only a limited period of time in a non-host
environment such as Nigeria. The native speakers
of English 'think it', 'sleep it' and 'dream it' as it is
their first language or mother tongue which they
naturally acquire. To be able to use English at an
appreciable level in an English as Second
Language environment, it goes beyond learning
the rules of grammar of the language in a
classroom environment; rather it entails creating
an environment similar to what obtains in the host
community. The “near host environment” can be
achieved by engaging in extensive reading.

Experiences have shown that ESL learners who
engage in extensive reading eventually attain
appreciable level of competence in English
language. Through reading extensively, they
encounter a lot of vocabulary and expressions,
learn their meaning, and internalise them and use
them unconsciously as they communicate either in
writing or orally. Students whose write-ups,
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responses to questions, contain all manners of
errors are those who do not engage in extensive
reading.

From personal experiences as lecturers who have
handled students from the sciences in SER 001
Use of English, we observe that these students are
also very weak in English. Often times you are
tempted to ask how the students are able to make
credit passes in English language which is a prerequisite for admission into Nigerian tertiary
institutions. Also at times, you want to ask how the
budding scholars will be able to express their
thoughts and feelings. The need for proficiency in
English cannot be over-emphasized as the
linguistic and communicative competence in
English is crucial to the students' academic
achievement in all fields be it in the arts, science
and technology. The effective teaching and
learning of literature is no doubt one of the ways
through which appreciable proficiency in English
can be achieved in ESL environment like Nigeria.
However, English literature teachers must
discourage their students from reading abridge
versions of the real/actual texts otherwise the
objective of increasing their store of vocabulary
and language use skill will not be achieved.

iii.
Making Literature a Compulsory
Subject for all Students
Today, Literature is taught to arts and literary
students starting from the Senior Secondary
School One (SS I) to the end of the first term of
Senior Secondary School Three (SS 3). This
subject is not enforced on the science students.
However, the teaching/learning of Literature is
very crucial to achieving English language
competence in Nigeria students. In fact, literature
is in a position to fill the gap yet to be filled by
those who did not cultivate the habit of reading
that we have advocated should start from the
beginning of the upper level of our primary school.
The need for the study of literature has been
emphasized by several scholars. Povey (1979),
succinctly puts it when he says Literature would
provide the learners with the “widest variety of
syntax, richest variation of vocabulary
discriminations,” and would provide examples of
language “employed at its most effective, subtle
and suggestive”.

iv.
Harmonising the Curriculum of
Literary Courses in Nigerian Universities
The researchers' understanding of who literary
students in the Nigerian universities are, is that
they are those reading to take degrees in (1) Drama
and Theatre Arts, (2) Literature and (3) English.
Nigerian universities have over the years been
operating different curriculum as observed in the
courses the graduates of these programmes take
while in the university. The researchers note this
from their oral interview with graduates and even
lecturers of these programmes across some
Nigerian universities. From the oral questions, it
was observed that the Nigerian universities do not
have a harmonised curriculum. The course
contents for each of the programmes differ from
one university to the other. For example, in some
Nigerian universities, the grammatical model
mounted for English students is the Systemic
Functional Grammar Model while in some other
universities, it is the Transformational Generative
Grammar Theory. The courses mounted that will
lead to the award of a degree in English differ from
one university to another. This difference applies
to all the other arts programmes and it is not good
enough.

Another scholar Obediat (1997), says “Literature
helps students acquire native-like competence in
English, express their ideas in good English, learn
the features of modern English … see how
idiomatic expressions are used, speak clearly,
precisely, and concisely, and become more
proficient in English”. Mention could also be
made of the report of a research carried out by
Margaret Iorember and Bilikisu Baba Sale,
Department of English Yobe State University,
Damaturu, Nigeria. From the report of the
research using questionnaire and oral interview
we gather that 19 out of the 20 respondents agreed
that lack of literature teaching has negative effects
on the language development, comprehension,
critical thinking development, and listening skills
of the learners while only one respondent
disagreed. From the semi-structured (oral)
interview, the researchers report that all the
subjects interviewed are very much aware of the
value of literature to the teaching of English. In
their discussion of the above findings, the
researchers conclude that learners of English
language may not have a perfect exposure to a
wide range of lexical items that will enable them
gain linguistic competence without the backing of
literature.
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Conclusion
From this paper, we note the underlisted as factors
as militating against linguistic and communicative
competence of Nigerian undergraduates.
1. The non-compliance to the language policy of
the Federal Government as enunciated in the
National Policy on Education (NPE, 2004) by
both private and public primary schools an
action that makes the foundation of language
development of child weak abinitio.
2. Another factor is lack of extensive reading
which is a priority in a non-host community
like Nigeria.
3. Also, literature which is capable of exposing
Nigerian students to varied expressions,
vocabulary, and so on is taught to only arts
students. Finally, is the disparity in the
literary/arts courses taught across Nigeria
universities.

Commission must harmonize the programmes of
literary students in Nigerian Universities. Students
of these programmes must be made to take courses
that will prepare them to become good English and
Literature teachers who will in turn train the
secondary school students to become proficient in
English
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Abstract
Universal Basic Education (UBE) was launched in Nigeria in 1999 to expand the Universal Primary
Education (UPE) scheme and give Nigerian children functional basic education in line with today's
realities. The scope of UBE now covers primary and junior secondary schools and also involves the wide
variety of stakeholders. This study now investigated the policy to see if it has any impact on teaching and
learning in junior secondary schools in Education District IV of Lagos State. The study used descriptive
design of survey type involving the opinion of some of the different stakeholders of Universal Basic
Education. Three research questions were answered by a sample of one hundred and eighty (180) students
and ninety (90) teachers selected from Education District Four of Lagos State. Two instruments titled:
Teacher Assessment of the UBE Programme (TAUBEP) and Perception of Students of the Level of Success
of UBE Programme (PSLSUBEP were used for data collection. Data were analysed using descriptive
statistics of average and percentage. The results indicated that teachers are not regularly trained, not
commensurately motivated and their enthusiasm to teaching is low, classrooms are congested, school
environment is not conducive and UBE is not totally free. Based on the findings, the researchers
recommended among others: regular training and motivation of teachers, that classroom population
should be kept in the ratio of 1 teacher to forty students school facilities and environment should be
improved, and books and other materials should be provided in secondary schools.
Key words: Fee-free Policy, Universal Basic Education (UBE), Teaching and Learning, Public Junior
Secondary, Education District.
Introduction
The core principle of Universal Basic Education
(UBE) in Nigeria is that everybody must have
access to equivalent education comprehensively
and co-educationally. The concept of the
Universal Primary Education (UPE) introduced in
1976 was to change into basic education twenty
three years later. Basic education is not completely
new but its meaning has been broadened after the
World Declaration on Education for All (EFA),
and the framework of Action to meet basic
learning needs.
There has been a lot of emphasis for all citizens of
the world to have access to basic education of good
quality. The National Policy on Education (FRN,
2013) makes provision for free and compulsory

basic education for all. Section 18 (3) of the 1999
constitution of the Federal Republic of Nigeria
states that: Government shall strive to eradicate
illiteracy, and to this end, government shall as soon
and when practicable provide: free, compulsory
and universal primary education, free secondary
education; free university education; free adult
literacy programme. Obanya (2000) assured that
Universal Basic Education (UBE) will be at no
financial cost to the pupils. Poverty will not be an
obstacle to any child or adolescent receiving basic
education. The implementation guideline for the
Universal Basic Education (UBE) programme
reports that due attention would be given to public
enlightenment and social mobilisation.
However, research findings show that over 126
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million children worldwide are not attending
school (The Child Labour News Service, 2000, in
Ileuma, 2008). Akinloye (2014) reported UNICEF
to have established that with ten million children
out of school, Nigeria currently has the highest
number of kids in the world without formal
education. UNESCO/IIEP (2009) reports that
tuition and other private costs of schooling are
viewed as a barrier for many children to access and
complete primary education. They are especially
burdensome in countries where poverty imposes
tough choices on families and households about
how many and which children to send to school,
and for how long. Thus, fee-free policy should not
only take into consideration the abolition of tuition
fee but also the other costs for households such as
textbooks, uniforms, transportation, feeding and
so on.
In Amaele (2011)'s assumption, free education
means the removal of every constraints to sound
and quality education. It means the establishment
of various kinds of schools and expansion of
school curriculum to make each child develop
according to his or her ability, age, interests and so
on. It means the establishment and provision of
library facilities, technical and vocation
equipment, recruitment and retention of qualified
and adequate manpower. It means tuition free, free
feeding, free books, free accommodation, free
transportation, free uniform and other personal
uses of the learner. Free education also means the
removal of every socio-cultural impediment to the
child's education. The sum total of all these, makes
education free. The partial implementation of the
above can never qualify the system as free because
the presence of any one of the above constitutes
constraint to the child's access to education.
Amaele (2011) assumed that Nigeria as a nation
has not practiced “free education” since the
history of western education started in 1842,
rather, at one time or the other, programmes have
been introduced which abolished the payment of
school fees, in part or in full at one particular level
or the other. The removal of school fees or other
related levies does not make education free
because there are still other constraints to the
child's access to education. This study was now
carried out to assess the performance of Universal
Basic Education (UBE) programme to see if the
policy has any impact on teaching and learning in
public junior secondary schools in Education
District IV of Lagos State.

Statement of the Problem
Universal Basic Education was introduced to
cover primary and junior secondary schools and
adopted public/private partnership approach to
involve stakeholders in the area of provision of
facilities and materials because government alone
cannot fund education particularly in developing
countries. This study intended to make a
performance appraisal of the Universal Basic
Education (UBE) scheme to establish the impact
the programme has made on teaching and learning
in public junior secondary schools in Education
District IV of Lagos State to enable the researchers
make recommendations.
Research Questions
1. What is the condition of service of teachers in
public junior secondary schools?
2. To what extent has UBE influenced teaching
and learning in public junior secondary
schools.
3. What is the perception of students about the
level of success of UBE programme?
Methodology
The study adopted a descriptive design of survey
type which entails the opinion of some of the
different stakeholders of the Universal Basic
Education. The population of this study comprised
of all the 72,379 students and 2,430 teachers in all
the 93 junior secondary schools in Education
District IV of Lagos State.
A sample of 180 students and 90 teachers was
selected for use. In selecting the sample, simple
random sampling technique was used to select 20
and 10 students and teachers respectively from 9
junior secondary schools in Education District IV
of Lagos State. Each of these schools was picked
from the nine (9) geographical areas of Coker,
Sanya, Lawanson, Ijesha, Ojuelegba, Randle
Avenue, Eric Moore, Ikate and Aguda that make
up the Education District IV. A total of two
hundred and seventy (270) respondents
participated in the research.
Two instruments were used: 1.Teachers
Assessment of the UBE Programme (TAUBEP)
and 2. Perception of Students of the Level of
Success of UBE Programme (PSLSUBEP). The
instrument, Teacher Assessment of the UBE
Programme consists of two sections. The section A
was constructed to gather information on some
demographic data of the sampled schools such as
name, location (rural, urban), local government
area and some demographic features of the
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teachers such as gender, teaching experience,
qualification and so on. The section B contains
thirteen items, six of the items addressing
condition of service of teachers while seven items
addressed influence of fee-free policy on teaching
and learning. The instrument was rated on fivepoint scale of Very High Assessment (VHA)-5
points, High Assessment (HA)-4points, Low
Assessment (LA)-3points, Very Low (VL)-2
points and Negative Assessment (NA)-1 points.
The instrument, Perception of Students of the
Level of Success of the UBE Programme consists
of two sections. The section A was constructed to
gather information on some demographic data of
the sampled school such as name, location (rural,
urban), local government area and some
demographic features of the students such as class,
gender and age. The section B of PSLSUBEP
contained six items addressing the selected
indicators regarding perception of students about
the level of success of UBE programme
Copies of the instruments were given to two

experts in educational management and
psychometrics to improve its face and content
validity. To ascertain the reliability of the
instruments, Crombach-Alpha was used to
analyse the responses of 20 and 40 teachers and
students selected from two public junior
secondary schools as samples for pre-test study.
The Crombach-Alpha indicated 0.72 and 0.78 for
the Teacher Assessment of the UBE Programme
(TAUBEP) and Perception of Students of the
Level of Success of UBE Programme
(PSLSUBEP) instruments which were found to be
significant.
The researchers visited various schools of
respondents and sought permission from the
authorities to involve the participants in the study.
The administration of the instrument was carried
out within a time span of two weeks. All the
instruments were adequately filled and returned.
In answering the 3 research questions, descriptive
statistics of average and percentage were used to
describe data gathered.

Results
Table 1: Teacher Assessment of the UBE Programme
S/N
ITEMS
1.
What is your assessment of
teachers' training?
2.
How would you rate teachers’
motivation?
3.
How would you assess
class
population?
4.
management.
5.
The state of school building
dilapidation.
6.
Rate compliance of teachers to
teaching subjects of specialty.
7.
How would you rate your
enthusiasm to teaching.
8.
Rate government’s
supply of
textbooks in schools.
9.
What is your rating of Classroom
population.
10. How would you rate provision of
lunch for poor students?
11. Rate teachers’ compliance to the
rules of continuous assessment
methods?
12. Inadequacies in teachers’ salaries
and incentives.
13. Rate students’ general performance.

VHA
5

HA
5

LA
5

VL
64

NA
11

MEAN DECISION
2.2
Low

4

6

71

6

3

3

Low

79

9

4

1

1

4.7

Very high

62

11

9

6

2

4.3

Very high

67

13

6

3

1

4.5

Very high

19

22

37

1

11

3.4

Very high

15

4

24

21

16

2.3

Low

11

19

20

33

7

2.9

Low

71

12

1

3

3

4.6

Very high

1

4

81

3

1

4.8

Very Low

9

15

27

31

8

2.8

Low

50

24

7

3

6

4.2

Very high

5

4

6

61

14

2.2

Low
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Table 1: Teacher Assessment of the UBE
Programme
Table 1 above answered the first research
question. It shows that teachers' training is very
low, their motivation is low, they face difficulties
in class management, their enthusiasm to teaching
is low, their compliance to the rules of continuous
assessment methods is low and their salaries and
incentives suffer inadequacies. The same table
answered research question 2 and it shows high
class population, high state of school dilapidation,

S/N
1.
2.
3.
4.
5.
6.

compliance of teachers to teaching subjects of
specialty is high, government supply of textbook
is low, classroom population is high, low
provision of lunch for poor students and low
students performance.
Table 2: Perception of students about the level
of success of UBE Programme
Table 2 describes research questions 3 which is
perception of students about the level of success of
UBE programme in junior secondary schools.

ITEMS
Government is taking care of all my school needs.
The junior secondary school is preparing me to be the best I
can be.
My parents were forced by government to send me to school
Government provides books on major subjects.
We are involved in practical work in my school.
and sports in my school.

Table 2 answered research question 3 on
perception of students on the level of the success
of the UBE programme. It shows that government
is not taking care of all students' school needs,
schools are not giving enough to make the students
the best they can be, parents willingly enrolled
their children, books are not provided on major
subjects, students are involved in practical work
and there are play fields for games and sports.

YES
32 (17.8%)
18 (10%)

NO
148 (82.2%)
162 (90%)

6(3.3%)
36(20%)
114(63.3%)
122(67.8%)

174(96.7)
144(80%)
66 (36.7%)
58(32.2%)

service as well as improving the infrastructure in
school. Ajayi (2012) has noted that majority of the
urban schools not only suffer from shortage of
teachers, but also in the quality of teachers,
Ajibade (2005) however reiterated the proper
training of teachers before they could be qualified
to bear the title of professionals. Adeyemi &
Nwosu (2010) have advocated for teacher
emoluments that is regular and kept at a level that
is commensurate with the professional nature of
teaching.
The finding of research question two reveals that
classrooms are congested and school environment
is not conducive for learning. Adeyemi & Ositoye
(2010) established a negative relationship
between poor facilities and quality performance
and in line with the finding, UNICEF (2012)
observed that all classes of basic education are
characterised by inadequacy of physical and
infrastructural facilities such as textbooks, writing
materials and inability of pupils to communicate
effectively, with low score in numeracy. Learning
environment should have a good physical
surrounding and physical facilities which could
encourage the pupils to concentrate on their
studies (Gbadamosi & Adeyemi, 2010).
Research question three reveals that though
students are engaged in practical work and there is

Discussion of Finding
The finding of this study in research question one
reveals that teachers are not regularly trained and
not adequately motivated. It has earlier been
reiterated that training and retraining of teachers is
essential for effective teaching and learning to take
place and teacher motivation is key if meaningful
teaching is to take place. Soyinka (2007) supports
this finding when he notes that lack of training
opportunities for teachers is the cause of low
quality of education. He warned that if the
dwindling standards of education, especially at the
primary and secondary levels were to be checked,
then the process of recruiting teachers as well as
their training needed to be taken seriously. He now
concluded that the incoming government needed
to improve the quality of education in Lagos State
by focusing on the quality of teachers in the
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provision for games and sports activities, UBE is
not totally free and major textbooks and materials
are not provided. Amaele has earlier defined free
education to mean tuition free, free feeding, free
books, free accommodation, free transportation,
free uniform and other personal uses of the learner.
It also means the removal of every socio-cultural
impediment to the child's education. The total sum
of all these, makes education free. The partial
implementation of the above can never quality the
system as free because the absence of any one of
the above constitutes constraints to the child's
access to education. Surveys around the world on
the reading ability of children show that one of the
factors that influence children's reading
achievements is the accessibility to books in their
immediate environment, at home, in the
classroom, and in the school library. Children
introduced to books at an early stage grow to be
more confident readers when they grow ups.
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Conclusion
Based on the result of data analysis, it is hereby
concluded that teachers are not regularly trained
and not adequately remunerated. Classrooms are
crowded and school environment is not conducive
for learning. Also, Universal Basic Education
(UBE) is not totally free as major textbooks and
other necessary materials are not provided.
Recommendations
On the basis of the result of data analysis and
conclusions reached above, the following
recommendations are offered: Government
should ensure that teachers are trained regularly
for effective performance and they should be
adequately motivated to give their best; classroom
population should be kept in the ratio of one
teacher to forty pupils (1:40) in secondary schools
in line with the dictate of the National Policy on
Education (FRN, 2013) for effective teaching and
learning and school environment should be
conducive to encourage learning; constraints to
free education must be removed not to constitute
barrier to access and retention in Universal Basic
Education; books and other materials should be
provided in school to improve the reading
achievement of the learners.
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Abstract
This paper is an assessment of the provision and maintenance of school facilities in Public Secondary
schools in North-west Geo-political Zone of Nigeria. The provision and maintenance of school facilities
for the proper conduct of teaching and learning in any educational institution is one that cannot be over
emphasized. School facilities are essential part of school system's instructional materials. These
facilities include the chairs, tables, blackboards, playground, parking lots, dinning places, offices, and
classrooms, among others. The management of instructional materials vis-à-vis its provision,
maintenance and utilization needs to be properly considered when success in education institutions in
general and that of secondary schools in particular is mentioned. The paper developed two objectives
and research questions on provisions and maintenance of school facilities for this purpose. The opinion
of stakeholders on this issue was also sought for study. The population of this study is 10,070 teachers, 1,
300 principals, and 250 Ministry of Education Officials. The study purposively took four of the seven
states in the region using random sampling. Ten percent of population of 10,070 teachers, 1,300
principals, and 250 Ministry of Education officials was used for the study. A questionnaire tagged
“Questionnaire on Provision and Maintenance School Facilities (PMSC)” was used to elicit responses
from respondents. Descriptive statistics involving frequency counts, means and standard deviation was
used to analyze their responses while analysis of variance was employed to test the hypothesis sought to
find out the significance difference in the opinion of respondents on the provision and maintenance of
schools facilities in public secondary schools in the zone. The finding revealed that there is significant
difference on their opinion which states that there is no significant difference in the opinion of stakeholder
on the provision and maintenance of school facilities in the zone. The study concluded that a lot still has to
be done in the area of facility provision and maintenance if educational objectives are to be achieved and
also recommended among other things that adequate funding be made by respective governments to the
educational sector in North-west Geopolitical zone of Nigeria.
Keyword: Provision, Maintenance, School Facilities, Public Secondary Schools.

Introduction
Provision and maintenance of school facilities is
crucial to the success of educational institution.
This is because school facilities aids in no small
way in the dissemination of whatever the teacher
has to communicate to the students and also assists
their understanding. A look at public secondary
schools in the recent times according to Bala
(2019) shows a situation where essential school
facilities are either not provided, or where
provided, are not well maintained. Provision of
facilities is germane to the successful execution of
educational plans all over the world. In most part
of the schools in the north, secondary school
students are found sitting on the floor to receive
lectures and some sits under the trees for the same

purpose. Teachers don't even have chair and desk
to use in the class room. This is a pathetic situation
to the educational sector in this region. There is a
consensus among scholars and researchers that
physical facilities are necessary condition for
effective realization of the school activities and for
ensuring success for any worthwhile educational
activity. Adeboyege (2000) and Oeligwe & Eluwa
(2013) have in their several academic works and
studies pointed out that the availability of
adequate school buildings, classrooms, chairs,
desks, laboratories and other physical facilities are
necessary for the accomplishment of any
educational goals and objectives. School physical
facilities planning is the process of identifying,
selecting and acquiring a suitable site for the
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school, erecting appropriate physical structures
that will help in meeting the educational needs of
the students. The planning process involves
sitting, building and provision of recreational
spaces for the achievement of the objectives of the
school
It is also interesting to note that where some of
these facilities are provided the issue of
maintenance is another case.
Efficient
management of school physical facilities is
mandatory in order to make the school a pleasant,
safe and comfortable centre for the community's
activities. Essentially, the school administrator has
as one of his important tasks in the school, the
management of all the physical facilities of the
school. Proper understanding and application of
good maintenance principles will contribute to
correcting deficiency in physical facilities
management practices, which in turn, will
facilitate instructional programmes in schools. In
most public schools, maintenance culture is at the
zero level because these facilities are looked at as
government property and so nobody really cares
about their maintenance. A situation where the
government is failing to provide enough facilities
in public schools and the schools are also failing to
maintain those provided does not augur well for
the school system. If this trend is allowed to
persist, public secondary schools may become the
shadow of itself. The standard for facilities
provision and maintenance in our public
secondary school therefore needs to be properly
assessed so as to establish the state of things and
make recommendations. To do this, the paper
looked at the provision and maintenance of
facilities in secondary schools, school physical
facilities, school plants and physical facilities
management, practical approaches to effective
utilization and maintenance of schools facilities
among others. It also made summary and
recommended way out for the government of the
states in the Northwest geo political zone.

management of the physical facilities will
connotes the various activities which should be
directed by school heads to the maintenance or the
keeping of such resources in good working
condition, or in returning them to good working
order as well as their effective and efficient
utilization. However, most school heads in the
country hardly ever have the opportunity to
participating in the planning, site selection and/or
construction of a school from the beginning of its
establishment.
Adequate and appropriate school physical
facilities are indispensable in the educational
process, just as proper management of physical
facilities in the secondary school will not only
boost the morale of teachers and pupils, but will
also ensure that the objectives of the school system
are achieved. To evaluate the provision and
maintenance of school facilities therefore, this
review intends to establish the need for a thorough
understanding of effective principles and practices
of managing school physical facilities by the
school administrator in the secondary school for
an effective teaching-learning outcome. The term
school physical facilities embraces school plants,
school site, buildings, classroom and corridors;
playgrounds and other lands, lighting, sanitary and
other facilities; furniture and other equipment as
well as consumables which include paper, pencil,
chalk, dusters, gum, staples and pins (Adeboyeje,
2000). Olagboye (2004) refers to school physical
facilities as school plant, which includes building,
equipment, machinery, vehicle, books, electrical
infrastructure and water supply infrastructure.
Peretomode (1995) highlights that school plant
embraces both permanent and semi-permanent
structure on the school sites as well as machines,
transport, teaching equipment and even the
cleaners' tools. Tuoyo (2002) refers to school plant
as the non-consumable materials in the school for
the promotion of teaching learning activities.
From the definitions provided above, one notices
that school physical facilities cover all
infrastructural facilities required for the survival
of the school system and which ultimately results
in successful teaching learning outcome, and
which should be adequately provided for.
Unfortunately enough, secondary schools in
developing countries are not evenly distributed
with these essential facilities and the situation had
led to variations in the academic performances of
students both in internal and external
examinations.
School plant or physical facilities management is

School Physical Facility Provision and
Management
The concept of school plant provision and
physical facilities managements can be viewed as
encompassing the activities of planning, site
solution and specification of school facilities
(Bala, B.H. 2019). For example, Adeboyeje, in
Bala (2019) opined that management of physical
facilities is the process of planning, construction,
utilization and maintenance of all school plant by
the sdhool head. Based on the foregoing, the
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the process of planning to meet the need of the
school for physical facilities, constructing the
facilities; maintaining and keeping such facilities
always in good condition, so that they can be put
into operation when required for teaching and
learning. The management of school physical
facilities implies the application of the theory,
principles and practices of management to ensure
that all the available physical facilities in the
school system are available in required number
and properly maintained against destruction or
dilapidation. Essentially, structures are designed
to satisfy the leaner's and teachers' physical and
emotional needs. There is no doubt that the quality
of instruction offers to the students depends to a
great extent on the type of physical facilities
provided and the learning environment. This is in
essence to say that, the school physical facilities
should be adequately considered effectively
planned and thoroughly executed in order to bring
forth effective teaching-learning outcome. With
respect to construction of physical structure
Zakariah (2013) provides the following as the
basic principle and steps involved.
i. Analysis of the educational needs of the
community in order to determine the future
school programme desired as a basis for
evaluating existing facilities as well as
planning for new ones.
ii. A study of the facilities of the schools
catchment areas and establishment of a master
plan.
iii. Preparation of educational specification for
each facility recommended in the approved
master-plan
iv. Involvement of architects to design or advice
on each separate project in accordance with
the approved specification.
v. Award of contract or use of direct labour as the
case may be on the erection of building
according to approved plan, and
vi. Equipping the completed building and putting
it into use.

and buildings meet the total educational
requirements of the community and the state at all
time. Fajana (2002) recommended the following
stages for the school administrators to adopt in
order to ensure efficient provision of building.
1. Stage of adequate needs
2. Stage of wise educational planning
3. Stage of choice of site
4. Stage of architectural planning
5. Stage of prudent financial planning
6. Stage of efficient plant construction
Several problems have been identified as
militating against effective utilization and
maintenance of school plants: according to
Adeboyeje et al., (2000) the problems include the
following.
1. Financial constrain
2. Misuse of the school physical facilities
3. Mismanagement of maintenance funds and
materials
4. Lack of dedication on the part of custodian
5. Poor maintenance culture
6. Principal's laissez faire management style
7. Bureaucratic procedure involved in getting
order, and
8. Incessant power failure
The unusual complexities of modern, organization
individual educational organizations, have
necessitated the needs to look for modern ways of
dealing effectively with organizational
(educational) problems. With the present
economy, where school heads are not sure of the
amount of financial assistance that is to be
received from the government, there is need for
school heads to find ways of effectively
maintaining school plants so that the existing
facilities in the secondary schools can be
effectively utilized and maintained.
Other
methods that can be used by head of schools to
maintain school facilities are:
1. Creation of awareness for users and teachers
2. Involvement of teachers and students
3. Involvement of community/PTA
4. Setting up a special committee
5. Regular inspection or supervision
6. Adequate provision of fund
7. Replacement of old facilities with new ones

There is no doubt the provision of adequate and
appropriate school buildings is one of the most
important responsibilities of school
administrators. In order to ensure that buildings
are constantly relevant and adequate, there is a
compelling need for systematic planning. Umar
(1996) recommended that comprehensive and
flexible long term plans for the procurement of
school buildings should be developed. The plans,
if put in place will ensure that school programmes

Research Objective
To ascertain the provision and maintenance of
facilities in public secondary schools in NorthWest Geo Political Zone;
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Research Question
1. How do managers of public secondary schools
in the North-West Geo Political Zone in
Nigeria provide facilities
2. How do managers in of public secondary
schools in the North-west Geo political Zone
in Nigeria maintain facilities?

comprises of 10,070 teachers, 1, 300 principals,
and 250 Ministry of Education Officials. The
study purposively took four of the seven states in
the region using random sampling. Ten percent of
population of 10,070 teachers, 1,300 principals,
and 250 Ministry of Education officials was used
for the study.
A questionnaire tagged
“Questionnaire on Provision and Maintenance
School Facilities (PMSC)” was used to elicit
responses from respondents.
Descriptive
statistics involving frequency counts, means and
standard deviation was used to analyze their
responses while analysis of variance was
employed to test the hypothesis sought to find out
the significance difference in the opinion of
respondents on the provision and maintenance of
schools facilities in public secondary schools in
the zone.

Research Hypothesis
1. There is no significance difference in the
opinions of respondents on the provision of
facilities in public secondary schools in the
North-West Geo Political Zone.
2. There is significance difference in the
opinions of respondents on the maintenance of
facilities in public secondary schools in NorthWest Geo political Zone
Methodology
The research design used for this study is survey
method while the population for the study

Table 1: Opinions of Respondents on Provision and Management of Facilities in Public Secondary Schools in the North -West Geo
Political Zone in Nigeria
S/ Item statement
Respond Strongly Agreed
Agreed
Disagreed
Strongest
Mean
STD.
N
ents
Disagreed
Dev
F
%
F
%
F
%
F %
F
%
1. school facilities are not
Teacher
215
20.1%
664
62.1%
165 15.4%
26 2.4%
3.1912
1.2959
adequately provided and
Principal 27
20.8%
74
56.9%
23
17.7%
6 4.6%
3.0333
1.2462
properly maintained in my MOE
4
16.0%
19
76.0%
1
4.0%
1 4.0%
3.0000
1.6903
school
2 Accommodation is
Teacher
244
22.8%
599
56.0%
162 15.1%
65 6.1%
3.6912
1.0962
provided and well
Principal 31
23.8%
67
51.5%
22
16.9%
10 7.7%
3.2667
1.2576
maintained for both
MOE
4
16.0%
19
76.0%
1
4.0%
1 4.0%
3.0667
1.0998
students and staff in my
school
3 Instructional equipment Teacher
210
19.6%
770
72.0%
90
8.4%
0 0%
3.774
1.1440
are adequately provided
Principal 26
20.0%
90
69.2%
14
10.8%
0 0%
3.4667
1.2794
and maintained in my
MOE
3
12.0%
19
76.0%
3
12.0%
0 0%
3.1912
1.2959
school laboratory which
promotes teaching and
learning
4 Facilities such as libraries, Teacher
145
13.6%
686
64.1%
237 22.1%
2 2%
3.0333
1.2462
classroom, laboratories etc Principal 25
19.2%
76
58.5%
29
22.3%
0 0%
3.0000
1.6903
are adequately provided
MOE
2
8.0%
22
88.0%
1
4.0%
0 0%
2.7333
1.3870
and maintained in my
school
5 electricity and water are
Teacher
145
13.6%
590
55.1%
299 27.9%
36 3.4%
3.500
1.263
adequately provided and
Principal 17
13.1%
70
53.85
38
29.2%
5 3.8%
3.9667
1.0334
well maintained in my
MOE
1
4.0%
21
84.0%
3
12.0%
0 0%
3.8000
.6761
school which make
teaching and learning easy
6 provision and maintenance Teacher
253
23.6%
553
51.7%
227 21.1%
37 3.5%
3.1667
1.2888
of internet cafe and
Principal 20
15.4%
85
65.4%
16
12.3%
9 6.9%
2.8000
1.3732
computer laboratories in
MOE
3
12.0%
10
40.0%
10
40.0%
2 8.0%
3.470
1.365
my school is adequate and
this enhances teaching and
learning

118

7

8

9

10
.

provision and maintenance
of facilities such as
science laboratory and
home economics are
adequate in my school
the effective management
of scho ol facilities rest
only on the principal in my
school
School communities are
involved in the provision
and maintenance of school
facilities in my school
teachers and students are
involved in the
maintenance of school
facilities in my school

Teacher
Principal
MOE

146
14
2

13.6%
10.8%
8.0%

541
64
13

50.6%
49.2%
52.0%

353
48
7

33.0%
36.9%
28.0%

30
4
3

2.8%
3.1%
12.0%

3.014
3.441
3.5333

1.263
1.2324
1.0743

Teacher

28

2.6%

208

19.4%

709

66.3%

11.7%

3.0000

1.6036

Principal
MOE
Teacher
Principal
MOE

4
8
206
16
2

3.1%
32.0%
19.3%
12.3%
8.0%

20
16
732
96
13

15.4%
64.0%
68.4%
73.8%
52.0%

88
1
108
12
9

67.7%
4.0%
10.1%
9.2%
36.0%

12
5
18
0
24
6
1

13.8%
0.0%
2.2%
4.6%
4.0%

3.941
3.6000
3.0667
3.720
3.3000

1.2385
1.1626
1.3345
1.195
1.5347

Teacher
Principal

117
11

10.9%
8.5%

619
78

57.9%
60.0%

271
33

25.3%
25.4%

63
8

5.9%
6.2%

3.0667
2.8667

1.3113
1.4077

Table 1 showed the opinions of respondents on the
management of provision and Maintenance of
facilities in public secondary schools in the northwest geo-political zone in Nigeria. The views of
the respondents as showed in table 1 is that
majority of the respondents disagreed that
instructional facilities are adequately provided.
Also schools laboratories, which promote

teaching and learning, facilities such as libraries,
classroom, laboratories etc are not adequately
provided and maintained in the schools under
study. Electricity and water are poorly provided
and maintained in my school and a host of all
materials and facilities which makes learning easy
are absent in all the schools in under investigation
in the views of the respondents.

Table 2: Summary of ANOVA Statistic on the Difference in the Opinions of Teachers, Principals and Officials of Ministry of Education
on the Provision and Maintenance of Facilities in Public Secondary Schools in the North-West Geo Political Zone in Nigeria
Provision and
maintenance of
facilities

Sum of
Squares

Df

Mean Square

Between Groups

111.986

2

55.993

Within Groups
Total

20635.299
20747.285

1222
1224

16.886

Table 2 shows the calculated f-ratio value (3.316)
at 1222, df 2 and the level of (0.05) is greater than
f-ratio value (3.316) and observed level of
significance P (.037) is greater than 0.05. This
then means that there is significant difference in
the opinions of Teachers, Principals and Officials
of Ministry of Education on the provision and
maintenance of facilities in public secondary
Table 3:

F

Sig.

3.316

.037

schools in the North-West Geo political Zone in
Nigeria. Therefore, the null hypothesis which
states that there is no significant difference in the
opinions of Teachers, Principals and Officials of
Ministry of Education on the provision and
mainte=nance of facilities in public secondary
schools in the North-West Geo political Zone in
Nigeria is hereby “Rejected”.

Summary of Opinion of Respondents on Government Provision of school Facilities

Type of Facility
facilities such as science laboratory and home economics are
adequate in my school
internet cafe and computer laboratories in my school is
adequate
electricity and water are adequately provided
Facilities such as libraries, classroom, laboratories etc are
adequately provided
Instructional equipment are adequately provided
Accommodation is provided
Chairs and Tables for Students
Chairs and Tables for Teachers
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Adequate

Not Adequate
Not Adequate
Not Adequate
Not Adequate
Not Adequate
Not Adequate
Not Adequate
Not Adequate
Not Adequate
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Table 4:

Summary of Opinion of Respondents on Maintenance of School Facilities

Type of Facility
science laboratory and home economics equipment
internet cafe and computer laboratories
electricity and water
libraries, classroom, laboratories
Instructional equipment
Accommodation
Chairs and Tables for Students
Chairs and Tables for Teachers

Responsibility
Government
Government or Community
Government
Government or Community
Government
Government
Government
Government

Discussion of finding
The finding of the study reveals that there is
inadequate provision and maintenance of learning
facilities in public secondary schools in NorthWest geo-political zone in Nigeria as certain
materials and facilities such as desks, chairs, game
facilities, water and light are greatly inadequate in
the schools. The findings of this work shows that
certain materials are grossly lacking in the schools
and there exist they are grossly inadequate. The
lack and inadequacies of such materials constitute
source of frustration and disillusion among
teachers and students.
The problems is
aggravated by the fact that, quite often, process,
learning is expected to occur in the absence of
books, seating and learning materials and any
falling in educational standards is then blamed on
the teachers and students. In line with the above,
Oyedeji (2000) maintained that school facilities
help to protect students and teachers from sun,
rain, heat and cold. To him, the facilities enhance
the comfort, safety of students and teachers,
thereby increasing their performance. Also,
Oyewole (2000) stated that in order to enhance
higher productivity in schools, good and adequate
buildings, instructional aids, science laboratories,
furniture and equipment should be provided. He
similarly argued that, both students and teachers
need adequate facilities in order to function
effectively in the education industry as it will be
difficult to achieve educational objectives without
adequate facilities. The researcher agrees with the
above submission that the contribution of
adequate building and instructional facilities to the
teaching, learning process is very crucial to the
secondary education system. This is because, a
well-equipped school with adequate facilities has
the capacity of encouraging students to engage in a
self-studying process which affects scholastic
achievement of students. In line with the above,
Moja (2000) Confirmed that infrastructure and
facilities remain inadequate for coping with a
system that is growing at a rapid pace. He also

Adequacy
Not Adequate

stated that the school environment is not
conducive to learning due to the physical
condition of most schools and lack of teaching and
learning material resource. Bala (2019) also
attested that facilities are in acute supply and
school buildings are inadequate. They argued that
the issues of quality does not stop on setting the
curriculum but also on improving the conditions
under which the students both in and outside the
classroom are made to learn.
Conclusion
Every nation all over the world is by now no longer
ignorant of the importance of education to the
development of mankind. Nigerian governments
at all level have also yearly been allocating fund to
the educational sector in agreement to this fact.
The problem however has always been its
inadequacies, appropriate utilization to the right
places where it is required in the educational sector
and the maintenance of the few that were
provided. The fact here is that not quite enough
has been done in the area of judicious utilization of
such fund, especially in the provision of
educational facilities as can be seen in the study.
Important facilities such as chairs, desk, and good
classrooms with adequate space, sanitary
equipment has been found in required numbers in
most schools. This situation cannot enhance
smooth teaching and learning as both teachers and
students cannot be comfortable under this
condition.
Recommendation
The provision and maintenance of school facilities
in public secondary schools in north-west geopolitical zone of Nigeria is the focus of this paper.
In view of its finding, the paper will like to make
the following recommendations:
1. Government should always show concern in
providing certain reading materials and
facilities such as desk, chairs, game facilities,
water supply and electricity for public schools
in North-West Geo Political Zone, Nigeria.
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2. School heads should develop and maintain the
culture of maintenance of school facilities due
to their importance in facilitating the goals of
teaching and learning.
3. Stakeholders should be assign specific roles in
a bid to ensure responsibility to each of them
in the maintenance of school facilities. For
example, the teachers should be given specific
responsibility as well as the students. The
community should also be given access to the
school to safeguard school properties
especially when the school is not in session.
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Abstract
This study assessed the provision and management of education resources in public secondary schools of
three educational zones in Imo state. Nigeria. Two research questions and hypotheses were formulated
for the study. The survey design was used in this study. The target population for the study comprised of
2464 from 66 public secondary schools in Imo State This study used questionnaire as instrument for data
collection. Data collected were analysed using one way Analysis of Variance (ANOVA) for Hypotheses at
0.05 level of significance while the Research questions were analyzed using descriptive statistics. One of
the hypotheses was retained while the other was rejected. The study found out that there was adequate
provision of human resources and material resources, also revealed that human and material resources
are effectively managed in public secondary schools in Imo state. Based on the findings and conclusions
the study recommended that the State Ministry of Education should employ more teachers to cater for the
short fall observed in most schools, The Ministry of Education should allocate more funds to equip the
laboratories, computer rooms, science rooms and agriculture rooms.
Keywords: Assessment, Provision, Management, Human Resources, Material Resources
Introduction
Resources scarcity is a central focus of economics
of education, this is because resources (human,
material, financial, time, curriculum content,
environmental resources) are scarce in supply and
the state resources provided for the execution of
education programmes are inadequate and
irregular and this inadequacy is compounded by
budgetary allocation for education in recent years.
When resources are limited as they always are,
these resources need to be well used to support
educational improvement objectives to the
greatest possible extent. Therefore, policy makers
and educational leaders at all levels of the school
system are confronted with competing demands
from variety of actors inside and outside the
education sector.
Provision of resources in secondary schools is also
facilitated by the private sector, the nongovernmental organizations and community.
School systems rely on broad range of resources
particularly secondary education which is

regarded as the corner stone of a nation's man
power development. In recognition of this the
National Policy on Education (2004) stipulates
that secondary school education should prepare
the individual for useful living within the society
as well as be the pivot on which the pursuit of
higher education. Resource management practices
in the Nigerian education system involves the
management of human, material, physical and
financial resources in various educational
institutions in order to achieve the desired
educational objectives. The physical, human and
financial resources invested in schools influence
not only the education provided to students but
also aspects of teachers and student motivation
and consequently the educational outcomes. The
inadequacy of physical and material resources in
schools is a major factor responsible for learning
outcome of students. Schools that do not have
adequate facilities such as workshops,
laboratories, classrooms, teaching learning
materials are unlikely to post good results.
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Despite the efforts by various stakeholders in the
education sector to reform education in Nigeria,
the current decentralization of education services
has not been able to yield any worthwhile results
with education quality being a major problem. The
education sector faces management problems
ranging from delays in decision making,
ineffectiveness in implementing
recommendations, lack of adequate resources,
inadequate remuneration leading to low morale
and lack of accountability at the state and local
levels. Quality education is no doubt a function of
availability and appropriate utilization of input
resources. Abudul-Kareen (2003), asserts that
teachers require quality and adequate resources in
order to ensure school success. Nwadiani (2001),
Observed that the facilities are not only over
utilized, they are also poorly maintained Similarly,
in a study conducted by Aigboje (2007), on
Universal Basic Education in Nigeria, he found
out that some school facilities, were inadequate
while others were not available at all .These
situations are posing challenges to administrators
and inspectors of schools who are supposed to
manage available facilities efficiently and
effectively.

parents and other stakeholders are expected to
provide the facilities for- their schools, The
Government stated that all stakeholders would be
involved in every aspect of school management.
Provision of facilities inclusive, however. This
aspect is one of the most neglected areas in the
school system (Olagboye, 2004). As a result there
is disparity in provision of facility from one school
to another in urban center.
Management of Resources in Secondary
Schools
Resource management is the efficient and
effective deployment of organizations' resources
when they are needed. They include personnel,
finances, and physical facilities among many.
Secondary school resource management is a field
of study and practice concerned with the operation
of educational organizations (Bush, 2006). It is a
combination of the different administrators and
their roles in the operation of a school. School
Principals plan, organize, direct, control and
evaluate the activities of teachers and other staff of
secondary schools.
Human Resources in Secondary Schools
Human resources in the secondary school system
refer to the principal, teachers, students and the
nonacademic staff (which includes clerks,
messengers, cleaners etc). The success of any
educational programme depends, to a
considerable extent on the availability and
utilization of skilled manpower of all types and
grades in the entire school system. Therefore, all
the activities of any school system are initiated and
determined by the persons who make-up the
school. School plants, offices, machine, and other
material resources are unproductive without the
direction of human efforts (Nwafor, 2006;
Momoh, 2008).

Assessment
Assessment is an evaluation that makes graded
judgments about quality, in this respect it goes
beyond accreditation that makes a binary
judgment (Dill, 2003). Assessment asks “how
good are your outputs?” The output of an
assessment is a quantitative evaluation, a grade
(whether numeric, literal or descriptive)
(Woodhouse, 1999). Programme and institutional
assessments are widely used by European QAAs.
Programme assessment is one of the most
frequently used methods. It is done on a regular
basis by 53% of the European agencies, mainly in
the Nordic, Dutch or English-speaking countries.
Focusing on programmes is particularly frequent
in the non-university sector. Institutional
assessment is less widespread; 22% of the
European agencies are using it regularly (ENQA,
2003).
Provision of Resources in Secondary Schools
Provision of resources is a responsibility of stake
holders in education. The government ensures the
implementation of the national policy on
education by providing the enabling environment.
Execution of educational programmes demands
that facilities are provided if success is to be
achieved. Government, school proprietors,

Material Resources in Secondary Schools
Material resources as the major factor contributing
to academic achievement in the school system.
These include the school buildings, classrooms,
furniture, libraries, laboratories, recreational
equipment and other instructional aids Hallak
(1990). Adeboyeje (1999) corroborated this
through his definition of material resources as the
essential materials that must be put in place and
into consideration for the objectives of the school
system to be accomplished. Management of
school buildings refer to adequate provision,
administration and maintenance of the school
123

plant facilities; to ensure appropriate comfort for
both students and teachers Fasina, (2005).

Research Hypotheses
The following null hypotheses were postulated to
guide the study:
1. There is no significant difference in the
opinions of principals, teachers and prefects
on provision of human and material on the
students' performance in public secondary
schools in Imo State.
2. There is no significant difference in the
opinions of principals, teachers and prefects
on the effective management of human and
material resources on the students'
performance in public secondary schools in
Imo State.

Objectives of the Study
The following objectives were postulated to:
1. Determine the provision of human and
material resources on the students'
performance in public secondary schools in
Imo State.
2. Determine the management of human and
material resources on the students'
performance in public secondary schools in
Imo State.
Research Questions
The following questions are to guide the research;
1. How adequate is the provision of human and
material resources on the students'
performance in public secondary schools in
Imo State.
2. How adequate is the management of human
and material resources on the students'
performance in public secondary schools in
Imo State.

Research Design
This study adopts a survey design because it
assisted the researcher to gather data on available
educational resources and their management in
public secondary schools.
Population and Sample
The study targeted population of 2464 from 66
public secondary school in Imo State comprising
of 66 principals 1804 teachers and 594 prefects in
SS3.

Table 1: Distribution of Public Secondary Schools, Teachers, Principals, Prefects in the 3
Educational Zones in Imo State
S/N
Educational
No. of
Population
Population
Population
Zones
Schools
of Teachers
of
of Prefects
Principals
1
Okigwe zone 1
18
506
18
162
2
Owerri zone 1
33
901
33
297
3
Orlu zone 2
15
397
15
135
Total
66
1804
66
594
Source: Imo State Secondary Education Management Board 2017

The researcher used stratified random sampling
techniques to select the schools, principals and
teachers due to the large population. 30 percent of
the schools, teachers and principals participated in
the study and 5 prefects each in SS3 were selected
from the 20 schools due to their size. Asika, (2006)
recommends that a sample size of 30 percent and
above is appropriate and can represent a
population. This is why sample of 661 was
preferred for the study.

assessment of the provision and management of
human and material resources in Okigwe zone 1,
Owerri zone 1and Orlu zone2 educational zones in
Imo state.
Data Administration and Analysis
661 copies of questionnaires were personally
administered to the respondents. The researcher
administers and collects the copies of
questionnaires from the respondents on same day
they were administered. Hypothesis was analyzed
using Statistical tool of one way Analysis of
Variance (ANOVA) while the Research questions
was analyzed using descriptive statistics of
frequency and simple percentage to analyse the
bio-data of the respondents. Weighted mean of 3.0

Instrumentation
The study used questionnaires as the tool for data
collection. The questionnaires have two sections.
Section one gather demographic information,
section two gathered information on the
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was used as the bench mark to determine the
acceptability or other wise of the response of
the respondents at 0.05 level of significance.

respondent's opinions on monitoring evaluation of
the provision and management of resources on the
students' performance in public secondary schools
in Imo state, Nigeria. By implication, a bench
mark of 3.0 and above was set for agree and a score
of less than 3.0 was set for disagree.

Results
The analysis of data focused mainly on the

Table 2: Mean score of respondents on the provision of human and material resources in public
secondary schools in Imo state.
S/N Item statement
Respondents
SA
A
UD
D
SD
N
MEAN
1

Competent principal is
appointed to manage
this school

Principals
Teachers
Students

8
131
5

4
123
5

89
35

4
104
14

4
87
28

20
534
87

3.4
3.2
2.4

2

Adequate science
teachers are posted to
my school

Principals
Teachers
students

5
141
-

6
110
8

81
50

7
105
10

2
97
19

20
534
87

3.3
4.8
2.5

3

Competent security
personnel are posted to
my school.
Adequate technical
staff are posted to this
school

Principals
Teachers
Students
Principals
Teachers
Students

5
108
32
3
126
-

10
114
10
7
126
13

84
40
67
58

3
117
4
110
6

2
111
5
6
95
10

20
534
87
20
534
87

3.7
3.0
3.7
2.9
3.1
2.9

5

Competent financial
clerk is posted to my
school

Principals
Teachers
Students

5
87
3

6
130
18

3
85
59

4
117
4

2
114
3

20
534
87

3.4
2.9
3.2

6

Adequate classrooms
are provided in my
school

Principals
Teachers
Students

6
114
14

12
114
10

86
36

2
117
7

103
20

20
534
87

4.1
3.1
2.4

7

Adequate learning
materials are provided
in my school

Principals
Teachers
Students

8
142
3

7
73
58

93
26

3
120
-

2
106
-

20
534
87

3.8
3.0
4.0

8

Adequate computers
are made available in
my school.
Laboratories, reagents
and chemicals are made
available in my school

Principals
Teachers
Students
Principals
Teachers
Students

6
123
15
10
69
40

10
121
6
8
126
9

63
60
86
38

2
116
1
126
-

2
111
6
1
127
-

20
534
87
20
534
87

3.8
3.1
3.3
4.4
2.8
4.0

2
99
30

8
119
18

96
28

8
104
10

2
116
1

20
534
87

3.0
3.0
3.8

4

9

10

Teachers make
adequate provision of
teaching aids during
lessons in m my
school

Principals
Teachers
Students
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From table 2, item 1 it was retained by two of the
respondents and rejected by one with principals
having mean score of 3.4, teachers 3.2 and
students 2.4. Item 2 showed that principals have
mean score of 3.3, teaches 4.8 and students 2.5
which indicate acceptance by principals and
teachers but rejected by students. Item 3 was
accepted with the mean score for principals 3.7,
teacher 3.0 and students 3.7. Item 4 was rejected
by principals and students with the mean score of
2.9 each while the item was accepted by the
teachers with mean score of 3.1. Item 5 had mean
score for principals 3.4, teachers 2.9 and students

3.2 which imply acceptance by principals and
students and rejection by teachers. Item 6 showed
that principals had mean score of 4.1, teachers 3.1
and students 2.4. Item 7 was accepted by all the
respondents with the respective mean scores of
3.8, 3.0, and 4.0. Item 8 have the mean score of 3.8,
3.1 and 3.3 for principals, teachers and students
accordingly. Item 9 have the means score of 4.4,
2.8 and 4.0 for principals, teachers and students
respectively. Similarly, item 10 was accepted with
the corresponding mean score of 3.0, 3.0 and 3.8
for principals, teachers and students.

Table 3 : Mean score of respondents on the management of human and material resources in public
secondary schools in Imo state.
S/N Item statement
Respondents
SA
A
UD
D
SD
N
MEAN
1
Competent principal is
Principals
8
12
20
4.4
appointed to manage this
Teachers
125 120 95
100 94
534
3.2
school
Students
5
15
25
14
28
87
2.5
2
Teachers only teach the
Principals
9
9
2
20
4.2
subjects they are qualified
Teachers
110 120 90
103 111 534
3.0
in my school
students
8
20
30
19
10
87
3.0
3
Staff are sent for
Principals
3
10
3
2
2
20
3.5
professional training,
Teachers
110 120 85
103 116 534
3.0
workshop, seminar etc in
Students
12
15
40
15
5
87
3.2
my school
4
Adequate art based teachers Principals
3
7
3
4
3
20
3.2
are teaching in my school.
Teachers
101 104 98
124 107 534
2.9
Students
20
33
18
6
10
87
3.5
5
Competent and adequate
Principals
7
6
2
3
2
20
3.7
English teachers are
Teachers
87
130 85
117 114 534
4.4
teaching in my school
Students
36
11
40
87
4.0
6
The principal/vice
Principals
6
12
2
20
4.1
principals regularly
Teachers
112 112 87
125 98
534
3.0
supervised the school
Students
10
14
36
7
20
87
2.9
materials in my school
7
There are regular services
Principals
8
7
3
2
20
3.8
and repairs of materials in
Teachers
109 93
118
117 97
534
3.0
my school
Students
14
58
6
2
7
87
3.8
8
Adequate computers are
Principals
12
6
2
20
4.4
made available in my school. Teachers
99
112 69
134 120 534
4.3
Students
15
6
60
6
87
3.3
9
Laboratories, reagents and
Principals
10
8
1
1
20
4.5
chemicals are made available Teachers
71
150 81
117 115 534
2.9
in my school
Students
47
38
2
87
4.5
10 Students are encouraged not
Principals
2
8
8
2
20
3.0
to vandalize school facilities
Teachers
64
137 51
109 110 534
2.9
Students
10
68
4
5
87
3.7
Source: field survey, 2017

From table 3, item 1 revealed that it was retained
by two of the respondents i.e. principals and
teachers but rejected by the students, with the
respective mean scores 4.4, teachers 3.2 and
students 2.5. Item 2 showed that principals have

mean score of 4.2, teachers 3.0 and students 3.0
which indicate acceptance. Item 3 was also
accepted with the mean score for principals 3.5,
teacher 3.0 and students 3.2. Item 4 was accepted
by principals and students but rejected by teachers
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with the mean score of 3.2, 3.5 and 2.9
representatively. Item 5 had mean score for
principals 3.7, teachers 4.4 and students 4.0 which
imply it was accepted. Item 6 showed that
principals had mean score of 4.1, teachers 3.0 and
students 2.9 which shows accepted by principals
and teachers but rejected by the students. Item 7
was accepted by all the respondents with the
respective mean scores of 3.8, 3.0s, and 3.8. Item 8
have the mean score of 4.4, 4.3 and 3.3 for
principals, teachers and students accordingly. Item
9 have the means score of 4.5, 2.9 and 4.5 for

principals, teachers and students respectively.
Item 10 was accepted by principals and students
with the corresponding mean score of 3.0 and 3.7
but was rejected by the teachers with the mean
score of 2.9.
Test of Null Hypotheses
Ho1: There is no significant difference in the
opinions of principals, teachers and
prefects on provision of human and
material on the students' performance in
public secondary schools in Imo State.

Table 4: Summary of Analysis of Variance (ANOVA) on provision of human and materi al on
the students' performance in public secondary schools in Imo State.
Material

df

Between Groups

Sum of
Squares
6.429

Within Groups

1173.307

638

Total

1179.735

640

2

From table 4, the F-value is 1.748 and the P-value
is 0.175 at 0.05 level of significance. Since the Pvalue is more than the level of significance set for
the study, the hypothesis is therefore retained,
thus, there is no significance difference in the
opinions of principals, teachers and prefects on the
effective utilization of available material and
physical resources by students and teachers to

Mean
Square
3.214
1.748
1.839

F

Sig.

0.175

influence student's performance in public
secondary schools in Imo State.
Ho2: There is no significant difference in the
opinions of principals, teachers and prefects on
provision and management of human resources on
the students' performance in public secondary
schools in Imo State

Table 5: Summary of Analysis of Variance (ANOVA) on the provision and management of human
resources on the students performance in public secondary schools in Imo State
Status
sum of
df
mean square
F
Sig
squares
Between groups
20.809
2
10.405
5.947
0.003
Within groups
1116.143
638
1.749
Total

1136.952

640

From table 4, the F-value is 5.947 and the P-value
is 0.003 at 0.05 level of significance. Since the Pvalue is less than the level of significance set for
the study, the hypothesis is therefore rejected,
thus, there is significance difference in the

opinions of principals, teachers and prefects on
provision and management of human resources on
the students' performance in public secondary
schools in Imo State.
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Table 6: Result of the Schefffe post-hoc test on the mean score of the respondents on the provision
and management of human
resources on the students performance in
public
secondary schools in Imo State.
Post Hoc Tests
Multiple Comparisons
(I) Status

(J) Status

Principal

Teacher
Student
Principal
Student
Principal
Teacher

Teacher
Student

Mean
Std. Error
Difference (I J)
-.92701*
.30125
-.65705
.32765
.92701*
.30125
.26996
.15219
.65705
.32765
-.26996
.15219

Sig.

95% Confidence Interval
Lower Bound Upper Bound

.009
.135
.009
.208
.135
.208

-1.6661
-1.4609
.1879
-.1034
-.1468
-.6434

-.1879
.1468
1.6661
.6434
1.4609
.1034

* The mean difference is significant at the 0.05 level.

The result of the Scheffe post-Hoc test indicated
that the observed significant difference was
between teachers and students, principals and
students, and principals and teachers on human
resources in secondary schools in Imo state

effective is the management of human and
material resources in public Secondary Schools.
The responses from the principals and teachers
showed that competent principal is appointed to
manage this school. Staffs are sent for professional
training, workshop, seminar etc however the
teachers disagree that adequate art based teachers
competent and adequate English teachers are
teaching in the school whereas the principals and
students out rightly agreed about this issue
therefore this research question is retained.
According to Abimbade (1997) instructional
resources in teaching and learning make students
to learn more and retain better what they have been
taught and that it also promotes and sustains
student's interest. The principal regularly
supervised the school materials and there are
regular services and repairs of materials in school
therefore, responses were positive.

Discussion of the Findings
On the provision human and material resources
findings from table 2 indicated that Competent
principal is appointed to manage the school and
Adequate science teachers are posted to the school
On the other hand, the study established that
adequate technical staff, competent security
personnel are posted to the school though one out
of two respondents did not agree .Again the study
found out that Adequate learning materials are
provided .Also, laboratories, reagents and
chemicals are made available in the school.
Responses on the adequate provision of desks and
chairs shows that all three responses were
retained. Teachers make adequate provision of
teaching aids during their lesson responses from
principals and students indicates that there are
adequate provision of teaching aids in the school.
This finding is consistent with findings of Bolaji
(2002) who posited that human resource among
other educational resources constituted the
ultimate basis for job performance. It also revealed
that good quality and quantity of human resource
contribute to the overall success of the education
system.
The second research question investigated how

Conclusions
Based on the research findings the following
conclusions can be made:
Majority of the respondents particularly the
principals and teachers agree that there is the
adequate provision of human and material
resources on the students' performance in public
secondary schools in Imo state. It therefore shows
that human and material resources are regularly
provided in schools in Imo state which will greatly
influence student's performance. On how effective
is the management of human and material
128

An Assessment of the Provision And Management of Education Resources in Public Secondary Schools of Three Educational Zones in Imo State, Nigeria.
Asika, N (2006) Research Methodology in
Behavioral Sciences Lagos: Longman
Publishers.

resources to influence student's performance there
is strong indication that the teaching learning
resources are available in most schools and are
properly managed. In particular materials related
to classroom instruction are adequate, however
laboratories, libraries, computer rooms,
agriculture/home science rooms are adequate in
most schools.

Bolaji, C. O. (2002). Towards improving
educational standards. Journal of
Educational Management, 1(2), 26-28.
Bush, T. & Oduro, K.T.(2006). New principals in
Africa: preparation, introduce and practice:
Journal of Educational Administration. 44
(4), 359 375.

Recommendations
Based on the findings and conclusions of this
study, the following recommendations can be
made:1. The State Ministry of Education should
employ more teachers to cater for the short fall
observed in most schools. Also in-service
training programmes, seminars, workshops
and conferences should be initiated to address
specific man power needs for teachers and
other staff of the school this will definitely
improve students' performance and the staffs
will be better equipped.
2. The Ministry of Education should allocate
more funds to equip the laboratories,
computer rooms, science rooms and
agriculture rooms. Given that secondary
education is part of basic education in Nigeria
the government should ensure that
educational resources like textbooks, libraries
and laboratories are adequate in all categories
of secondary schools.
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Abstract
This study investigated the management capabilities of women principals in Benue State Secondary
Education System. To achieve this purpose, four research questions were posed and answered while four
null hypotheses were tested at 0.05 level of significance. 22 female principals, 8 vice principals and 100
teachers in schools headed by female principals were randomly selected and this constituted the sample
of the study in 3 senatorial zones of Benue State. A questionnaire titled the management capabilities of
women principals was validated and the reliability of the items were ascertained using Spearman's Rank
Order Coefficient of Correlation to be 0.93. The questionnaire was developed on a four point Likert rating
scale of Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD). A critical point of 2.50
mean score and above was set as important rating condition or accepted mean score. The data collected
were analyzed. Mean and Cluster mean were used to answer the research questions while T-test statistic
was used to test the null hypotheses. The findings revealed that, there is no significant difference in the
mean rating of female principals and teachers on, qualification of principals, attitude of the society
towards women on the bureaucratic practices at the Teaching Service Board as factors influencing
administrative performance. The findings further revealed a significant difference in the ratings of female
principals and teachers on the administrative skills and competence as factors affecting performance
among others. The recommendations made include: that a proficiency certificate on a Bachelors or
Master degree in Educational Management be made a pre-requisite for appointment to the position of
principal; Principals should be sponsored to attend seminars, conferences and workshops on school
management among others.
Keywords: Management Capabilities, Women Principals and Education.
Introduction:
Nigeria, like most developing nation of the world
is doggedly battling to attain within a short period
of time, the enviable level of political, social,
economic, scientific and technological
achievements of other developed countries. One
recognizable means by which the country aims to
achieve this objectives is education. (Dabo & Azi,
2016). The role of Education in nation building is
stated in the Fourth National Development
Plan[1981-1985,225] as follows:
Education has continued to play a unique role in
our economic development and social
transformation process. Successive governments
in recognition of this role have accorded it a high
priority in the structure of resource allocation.
This practice which was manifest in the first plan
and sustained through the second national plan
was particularly intensified during thethird
National Development Plan. During the third plan
period the education sector accounted for about
3.2 billion naira out of a total public sector

effective programme of N26.5 billion.
On the other hand, the National Policy on
Education (2013:3) recognized education as… an
instrument par excellence for affecting national
development, to be geared towards selfrealization, better human relationship, individual
and national efficiency, effective, citizenship,
national consciousness, national unity as well as
social, cultural, economic, political, scientific and
technological development. These noble hopes
and expectations of education will be difficult to
realize if the management capabilities of the
principals on whom is thrust the onerous
responsibility of administering the human and
material resources of our secondary schools are
not carefully identified and effectively sharpened.
It is on this account that it becomes necessary to
examine the management capabilities of women
principals of secondary schools in Benue State of
Nigeria. Joseph, (2019) in recognition of the
importance of the quality and performance of the
secondary school staff opines that “ one poor
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teacher can mess up the whole programme”.
Similarly, one can in agreement say that
incompetent school administrators have both the
ability and capability to ruin the entire school
system. AL-Munnir, (2018). on the roles of school
heads in supervisory functions says that, “if
inefficient and unskilled persons are recruited to
administer the programme, decisions about
teaching methods and the contents of the syllabus
are often bad”.
For the emancipation of womanhood, Adesua,
(2018) says that there has been little improvement
in women leadership as women are still in the back
bench in politics. She further said that there has
been low representation of women in all levels of
government in the country compared to male
leadership. This can been seen in 2019 election
where President Buhari only appointed 7 women
in the ministerial cadre of leadership as against 35
male ministers. Only 7 women were appointed by
Mr. President from the list of 42 ministers. In view
of the increasing interest of the government in the
emancipation, mobilization and self-actualization
of women in Nigerian society, this study on the
management capabilities of women principals is
timely. A lot of work has been done on education of
women, but little has been done on efficient and
effective management capabilities and
performances of women in their various callings.
With regards to women principalship, opinions
have always differed as to the performance of
women in responsible positions. Naomi, (2018).
say that some people think that women perform
poorly because of their sex hence, the idea of
regarding women as “weaker solution” which can
only ionize poorly. On the contrary, some people
felt that when women are given the same
opportunity, women perform much better than
their men counterparts. This study examined the
management capabilities of women principals and
factors which influence them in the discharge of
their management functions as administrators.
The quality of the school system depends on the
administrative capabilities and qualities of the
principals. Mohan (2015).

school principals from a pool of those who not
only poses the requisite professional training and
qualification but also adjudged potentially
competent through rigorous selection methods.
The above points out that for school management
or administration to be effective, efficient and
successful, the school administrator or principal
must have the theoretical administrative
knowledge and practical skills. In Nigeria, most
states use teaching experience as the major
criterion for selecting principals. Many of such
principals have bachelor's degrees in teaching
subjects and none in management or
administration which poses a great problem in the
discharge of their duties since they lack the
rudiments of school administration.
Leadership is social influencing process for the
attainment of goals. The function of leadership
pervades all organizations. A good leader
therefore, is one who is capable of persuading
others to move enthusiastically towards the
achievement of group or organizational goals. The
functions of school management include among
others, planning, organizing, staffing, controlling,
coordinating, initiating and motivating.
Management position is a relatively new venture
for women in Nigeria. Anna (2016).observes that
as a result of this situation, the standard of
performance set for effective management styles
or leadership is decorated in male terms, and not in
women, even when the standard is used to evaluate
the performance of women, the result are given
different meanings and not encouraging as a result
of societal stereotype on women folks as weaker
vessels. Frank (2000) in agreement say for
example that having an analytic mind, being
assertive, considerate and having a strong
personality are generally considered masculine
traits necessary for leadership; while women
leadership are commonly associated with failures.
In his work; women were seen as being more
difficult, secretive, passive, demanding,
uncooperative and being less open, friendly,
rewarding, effective and competent than men.
In Benue State, there is a general unpleasant
impression that the performances of students in
schools headed by women principals' leave much
to write about. This questionable state of affairs is
of great concern to parents and guardians
especially with respect to academic performance
of their children as well as their personality
development. Ojike (2015). opines that some
people have the impression of “no surprise, after
all what does one expect when a woman is in

Statement of the Problem
Elena, (2012) observes that for any school
administration or management, the essential
ingredients of success as a professional must
include not only a theoretical base but also
specialized practical skills that could be needed in
future. Relevant literature on this, attest to the
acceptable tendency of appointing secondary
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charge”. It is because of this fact that the
researcher analyzed how women principals
manage their schools and what problems or
managerial factors could really be confronting
their management capabilities.

population of this study is made up of 1000
teachers, 200 duty principals and 100 vice
principals from schools headed by female
principals in the 3 senatorial zones of Benue state
as given by Teaching Service Board (TSB) Benue
State (2018). The systematic stratified sampling
technique was used to sample 20 principals, 20
vice principals and 90 teachers using 10%
according to senatorial zones of Benue State.
The research instrument was a self-constructed
questionnaire titled “the management capabilities
of the female principals of secondary schools in
Benue State (MCFPSSQ) which was categorized
in sections A and B for the principals and teachers
as respondents. The questionnaire used lirkert four
points of rating scale strongly Agree (SA) - 4
points, Agree (A) -3 points Disagree (D) - 2 points
and strongly Disagree (SD) -1 point respectively.

Research Questions
The following research questions are formulated
to guide the study:
1. In what way is qualification a factor
influencing the management capabilities of
female principals?
2. How does the attitude of the society to women
affect the management performance of female
principals?
3. In what ways do administrative skills and
competence constitute factors influencing the
administrative performance of female
principals?
4. How does bureaucratic practice of officials of
the Teaching Service Board [TSB] influence
the performance of female principals?

Validity of the Instrument
The validity of the instrument was face validated
by two specialists and other experts in Social
Science Department of Benue State University
Makurdi. Their useful comments, corrections and
suggestions were considered in preparing the final
instrument.

Hypotheses
The following Research Hypotheses are
formulated to guide the Study:
Ho1:There is no statistical difference in the mean
ratings of female principals and teachersin
schools headed by female principals on the
qualification of female principals as a factor
influencing their performance.
Ho2: There is no difference in the rating of female
principals and teachers in schools headed by
female principals on the attitude of the society
to women as a factor influencing management
performance.
Ho3: There is no difference in the rating of female
principals of schools and teachers in schools
headed by principals on the management
skills and competencies as factors affecting
administrative performance.
Ho4: There is no significant difference in the actual
rating of female principals and teachers in
schools headed by female principals on the
bureaucratic practices at the teaching service
board as a factor affecting the management
performance of female principals.

Reliability of the Instrument
The reliability index of the instrument was
obtained through the use of split half. The
Spearman's Rank Order Coefficient was used to
establish the correlation of the two halves/scores
to obtain a coefficient value of 0.93. The
instruments were administered with the help of
two research assistants and the questionnaires
were distributed and collected on the spot by the
researcher and her assistants, which enhanced the
100% return rate. Data were analyzed using
frequency distribution, mean scores and cluster
mean to answer research questions. A mean score
of 2.50 and above in a four point likert scale was
accepted while below 2.50 was rejected. A T-test
statistic was used to test the null hypotheses at 0.05
level of significance.
Results
Research Question One: In what way is
qualification a factor influencing administrative
performance of female principals?
The results of data analysis are summarized and
presented on Table one, below:

Methodology
This study used an ex-post-facto design, using the
survey correlation research method. The
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1: Summary of the Mean Rating of Female Principals of Schools and Teachers in Schools
Headed
S/N
Female
Teachers
principals

A

B

C

D

Female principals with training
in Educational Administration
demonstrate competence in
handling their duties.
Female principals who attend
workshops, conferences and
seminars regularly in school
administration apply the
knowledge and skill they have
gained in improving on
administration.
Female principals with degree
in education perform bet ter in
school administration than
those without a degree in
education.
Female principals with higher
degree in educational
administration apply the
knowledge they gained from
their training in their job.
Cluster X
Cluster SD

X
3.38

SD
0.48

3.53

SD
0.08

3.28

0.51

3.28

0.65

3.28

0.51

3.28

0.65

3.09

0.46

3.26

.60

3.090
3.24

0.46
0.47

3.26
3.34

.60
.68

The data on table 1 above reveals that female
principals of secondary schools in Benue State and
teachers in schools headed by female principals
strongly agree that female principals who have
training in educational administration
demonstrate competence in school administration
[x=3.38 and 3.53 respectively]. The female
principals and teachers also strongly agreed that
female principals with degrees in educational
management perform better in school
administration than those without degrees in
educational management (x=3.22 and x=3.27
respectively).

X

Furthermore, they strongly agree that female
principals who have higher degrees in educational
administration apply the knowledge of education
administration they gained in their training in
performing their duties (x=3.09 and 3.26
respectively).
Research Question Two:
How does the attitude of the society to women
affect or influence the administrative performance
of female principals?
The data for answering the above research
question is presented in table 2 below.
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Table 2: Mean Rating of female principals and teachers in schools headed by female
principals on the attitude of the society to women.
S/N

A
B
C

D

E

F

G

Attitude of the society to women

Female

Principals

Mean

SD

Teachers

Mean

SD

The belief that women are
dependent on their
husbands [males] affects their performance.
The reluc tance of government/TSB to appoint
females as principals affects their performance.
The belief that women lack aggressiveness and
affect
their performance.
Some young male teachers refuse posting to schools
headed by female principals for fear of
victimization.
There is the belief that the administrative duties of
female principals are affected by their domestic and
traditional role.
Female principals do not protect the interest of those
under them before their employers.

2.50

0.61

2.67

0.68

2.13

.54

2.23

.66

2.38

.65

2.57

0.71

2.12

0.65

2.41

0.88

2.59

0.61

2.55

0.82

1.97

0.30

2.24

0.71

The administrative performance of female principals
are
affected by the fact that male teachers look down on
female principals.

2.28

0.57

2.07

0.74

Cluster X
Cluster SD

2.28

2.57

0.74

0.56

From the table, items 2a and 2c are important
factors influencing administrative performance as
the female principals and teachers agree
(x=2.50,2.67 and 2.59,2.55 respectively). Item 2b,
2d,2f and 2g were regarded as unimportant by the
principals and teachers,(x=2.13 and 2.23,2.12 and
2.14,1.97 and 2.24 and 2.28 2.07 respectively).
There is, however a controversy between the
female principals and teachers over whether lack
of aggressiveness and fairness on the part of

female principals really affect the female
principals' administrative performance (x=2.38
and 2.57 respectively, shows disagreement].
Research Question Three
In what ways do administrative skills and
competence constitute factors influencing the
administrative performance of female principals?
The data for answering the above research
question is presented in table 3 below.
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Table 3: Mean Ratings of female principals of schools and teachers in schools headed by female
principals on administrative skills and competence as factors affecting the performance of female
principals.

S/N

Administrative skills and competence
as factors

A

Good human relations skill of female
s their performance.
For human relation skills of female
principals do not affect their performance
on the job.
Female principals encourage the
consultation and participation of their
teachers in school administration.
Female principals show more interest in
the problems of their staff.
There is high rate of
laxity in schools
headed by female principals
Female principals are democratic in their
approach to solution to problems
Female principals are autocratic in their
style of administration
Female principals treat problems
presented to them on their merits
Female principals are not practical in their
dealings with the staff.
Female principals effectively monitor the
activities or duties assigned to their staff.
Cluster X
Cluster SD

B

C

D
E
F
G
H
I
J

The data presented in Table 3 above show that
female principals strongly agree on the
importance of items 3a,3f,3h and 3j (
x=3.41,3.06,3.16,3.09 and 3.03 respectively. to
performance and agree on the importance of items
3d and disagree on the importance of 3b,3e,3g and
3i. On the other hand, the teachers in schools
headed by female principals strongly agree on the
importance of 3a to administrative performance:
agree on the importance of the item 3c, 3d,3f,3g,3h
and 3j, to performance (x=
2.85,2.83,2.74,2.65,2.83 and 2.83 respectively);
disagree on the importance to performance of
items 3b,3eand 3g, (x=1.72,2.06 and 1.97

Female

Principals Teachers

X
3.41

SD
.61

X
3.33

SD
0.66

1.72

.62

1.93

.85

3.06

0.49

2.85

.07

2.97

0.53

2.83

0.80

2.06

0.66

2.47

0.80

3.16

0.67

2.74

0.87

1.97

0.53

2.65

0.93

3.09

0.38

2.83

0.67

2.22

0.60

2.38

0.73

3.03

0.39

2.83

0.65

2.67

2.97
0.55

0.76

respectively). In general both female principals
and teachers in secondary schools headed by
female principals in Benue State agree that
administrative skills and competence constitute
important factors influencing the administrative
performance of female principals ( cluster x=2.67
and 2.97 respectively).
Research Question Four:
How does bureaucratic practice of officials of the
Teaching Service Board (TSB) influence the
performance of female principals?
The data for answering the above research
questions are presented in table 4 below.
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Table 4:
Mean Rating of female principals and teachers in schools, headed by female principals on the
Bureaucratic Practices at the TSB as factors influencing the administrative performance of female
principals.

S/N

Bureaucratic Practices at the TSB

A

X
Emphasis on adherence to written rules and 3.13

B

C

Female Principals Teachers
SD
0.33

X
2.91

SD
0.71

0.46

2.76

0.70

0.65

3.19

0.79

3.13

0.33

3.16

0.66

3.14

0.48
0.48

3.01

performance of female principals.
Duties are assigned to female
principals 2.91
without the necessary authority to carry out
the duties.
3.38
performance

D
matters follow rigid protocols.
Cluster Mean [X]
Cluster SD
The data presented in Table 4 above show that
female principals strongly agree that items
4a,4c and 4d are important factors influencing
their administrative performance
(x=3.13,3.38 and 3.13 respectively).
The Table also reveals that teachers in schools
headed by female principals also agree
strongly that items 4c and4d are important
factors influencing the administrative
performance of female principals (x =3.19 and
x=3.16 respectively).
In general both female principals and their

0.72

teachers strongly agree that bureaucratic
practices at the TSB are factors influencing
the administrative performance of female
principals (cluster x=3.14 and 3.01
respectively).
Hypothesis One
There is no significant difference [at 0.05
confidence level] in the rating of female
principals and teachers on the qualifications of
principals as factors affecting management
performance.

Table 5: Summary of T -test for Hypothesis one
Group
Female
Principals

No
32

X
3.24

SD
0.47

DF

124
Teachers

94

3.34

Cal.t

Table T

Decision

0.91

1.65

Accept

0.68

Table 5 above present the studies t-test analysis of
hypothesis one, which state that there is no
significant difference in the rating of female
principals and teachers on the qualifications of
female principals as factors affecting management

performance. Looking at the tables, one can see
that the calculated t-value is 0.91 at 124 degree of
freedom and 0.05 level of significance, since the
calculated t-value is far lesser than the critical
[table] value of 1.65, the first null hypothesis of the
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study is accepted. Therefore, there is no significant
difference between the mean ratings of female
principals and the mean rating of teachers on the
qualifications of principals as a factor affecting
management performance.

Hypothesis Two:
There is no significant difference (P<.05) in the
mean ratings of female principals and teachers in
schools headed by female principals on the
attitude of the society to women as a factor

Table 6: Summary of t-Test for Hypothesis Two
Group
Female
principals

No
32

X
2.28

SD
0.56

Teachers

94

2.39
.05

0.74

DF

124

Table 6 above presents the t-test analysis of
hypothesis two, which states that there is no
significant difference in the mean ratings of
female principals on the attitude of the society to
women as a factor influencing management
performance. A careful look at the table, one will
see that the calculated t-value is 0.88 at 124 degree
of freedom 0.05 level of confidence. Since the
critical (table) t-value of 1.65 is far greater than the
calculated-value of 0.88, the null hypothesis two is
accepted.
Therefore, it follows that there is no significant

Cal.t

Table T

Decision

0.88

1.65

Accept

difference in the mean ratings of female principals
and teachers in schools headed by female
principals on the attitude of the society to women
as a factor influencing management performance.
Hypothesis Three
There is no significant difference (P< 0.05) in the
mean ratings of female principals of schools and
the mean rating of teachers in schools headed by
female principals on the management skills and
competencies as factors affecting administrative
performance.

Table 7: Summary of t-Table for Null Hypo thesis 3
Group
Female
principals

No
32

Teachers

94

DF

X
2.67

SD
0.55

2.97

0.76

124

T.Cal
2.41
.05

Table 7 above presents the t-test analysis of
the difference between the mean ratings of
female principals and teachers in schools
headed by female principals on the
management skills and competence as factors
affecting the administrative performance.
Looking at the table, one can see that the
calculated t-test value of 2.41 at 0.05 level of
significance at 124 degree of freedom is
higher than the critical (table) t-value of 1.65;
hence the null hypothesis three is thereby
rejected. This therefore means that there is a
significant difference between the mean rating
of female principals of schools and the mean

T.Cri
1.65

Decision
Reject
Ho3

ratings of teachers in schools headed by
female principals on the administrative skills
and competence as factors affecting
administrative performance.
Hypothesis Four:
There is no significant difference in the actual
rating of female principals and teachers in
schools headed by female principals on the
bureaucratic practices in the Benue State
Teaching Service Board as a factor affecting
the management performance of female
principals.
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Table 8: Summary of t-test for Hypothesis four
Group
Female
principals
Teachers

No
32
94

DF
124

X
3.14

SD
0.48

3.01

0.72

Table 8 above presents the t-test analysis of the
difference between the actual ratings of female
principals and teachers in schools headed by
female principals on the bureaucratic practices at
the Benue State Teaching Service Board as a factor
affecting the management performance of female
principals.
The calculated t-value of 1.15 at P.0.05 and 124
degree of freedom is less than the critical (table) tvalue of 1.65, hence the null hypothesis four is
accepted.
This means that, there is no significant difference
in the actual ratings of the two groups on the effect
of the bureaucratic practices at the Benue State
Teaching Service Board on the administrative or
management performance of female principals.

.05

T.Cal
1.15

T.Cri
1.56

Decision
Accept
Ho4

Imo State. The hypothesis 3 calculated t-test is
greater than the critical t-test value of 1.65, so the
null hypothesis is rejected which means that, there
is significant difference in the rating of female
principals and teachers on the administrative skills
and competence as factors affecting performance.
The result is no surprising because administration
is an art not a science as no two artist or composers
use identical methods or skill to achieve
successful result, neither do administrators find
solace in a uniform skill or set ways in which they
should behave.
Conclusion
Based on the research findings and discussion of
the study, the following conclusions are made:
1. Female principals who have comprehensive
training in educational management have
better comprehension in the running of the
schools.
2. Female principals who constantly enjoy
refreshers courses are always at braise with
new development in school management.
3. Female principals should endeavor to relate
constantly with the Ministry of Education and
Teaching Service Board on regular bases in
order to constantly disseminate information
to both staff and students.

Discussion of Finding
The result of data presented in Table 1 indicate that
both female principals and teachers in schools
headed by female principals strongly agree that
qualifications in educational administration is
required for competence in school administration
and that female principals with higher
qualifications in the educational administration
perform effectively by applying the right
knowledge of administration in their job.
This finding is in agreement with the position of
Jack & Joseph, (2019). that a Master degree,
preferably in the field of secondary education
administration certainly stands the school
principal on firmer ground. The findings also
indicated that participation in conferences,
seminars and workshops in school administration
enhances the administrative performance of
female principals because they are effective
methods for developing administrative skills.
Hypothesis one in agreement to the view above is
accepted since the calculated t-value is far less
than the critical, table value of 1.65.This findings
show that both female principals and teachers
share the same opinion that the attitudes of the
society towards women affect their administrative
performance. The findings is congruent with the
result of a similar study carried out by Ojike
(2015) on factors that influence the work of
women principals in girls' secondary school in

Recommendations:
Based on the findings and the conclusion drawn,
the following recommendations are made:
1. The teaching service Board (TSB) should
regularly organize refresher courses for
female principals to enhance their effective
administrative performance.
2. Female principals should properly plan and
manage their dual social roles(official and
home) that neither the school nor home
suffers.
3. Female principals should endeavor to enroll
for higher degrees in educational
administration for a better qualification to
discharge their responsibility by effectively
corroborating with the TSB for proper
dissemination of official information to the
school populace in good time.
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Abstract
This paper discusses the relevance of school culture to quality secondary education in Nigeria. Variables
such as elements of school culture, types of school culture, indices and characteristics of quality
education, relationship between school culture and quality education were considered. The paper
showed that school culture is unique and distinctive in shaping and reshaping what goes on in the school,
particularly its success or failure. The paper concluded that such culture contributes to effective teaching
and learning which in turn allows students' success which is the hallmark of quality education to evolve. It
was recommended that school leaders should ensure that they build and maintain positive culture: that
specializes in a safe, nurturing environment for students and educators; where individuals feel valued
and cared for; where leaders align continuity with improvement; where rituals and ceremonies reinforces
core values; where successes are celebrated and rewarded and where students progress are closely
monitored with coherent curriculum.
Keywords: Culture, School, Education, Quality
Introduction
Certain elements help to shape the essence of an
organization. These elements give it meaning and
identity. They can aid growth and make the
organization more marketable and profit oriented.
They are also responsible for organizational
failure or success. The most fundamental of these
elements is organizational culture.
Organizational culture is the everyday experience
of the people that work in an organization. It brings
them to a common platform and unites them at the
work place (Juneja, 2020). Every organization has
its unique culture created based on the values of its
founders, past leadership, top management and
individuals of the organization. The educational
system as a social organization has its own unique
culture which distinguishes it from others.
Research into Management Sciences has over the
years, focused on human behavior in
organizations and findings have emphasized the
influence of culture in helping to shape or mar
organizations. Every school cultivates a culture
that separates it from others, depending on the
environment, leadership abilities, varying inputs
and processes. Culture is among the most
important factors in explaining students'
achievement. Empirical research has shown that
when school members feel valued, cared for,
engaged, and respected, learning increases, staff

satisfaction and retention are enhanced,
ultimately, bringing about quality education
(Melesse and Mola, 2018; Logan, 2017).
In recent times, there has been argument among
stakeholders and Nigerians that education quality
in Nigeria is changing. More recently, Nigerians,
in addition to the issues of Fulani
headsmen/farmers crises and political
maneuvering, received an added item which is the
quality of education debate. Issues bordering on
the fact that those in positions to employ find it
worrisome that some graduate applicants can
hardly write well or speak English language
fluently (Alubo, 2018). Alubo added that this issue
is being recycled in our secondary schools where
there is poor writing and reading culture.
Moreover, a closer look at the secondary school
graduates raises some basic questions about the
quality of learning they obtained. Ogundiron
(2015) observed that there is no more academic
excellence and that the monster of failure has
taken over, unleashing its fury on students. He
added that yearly, the nation is grieved by students
poor performance in external examinations.
Stories abound that many top scorers in West
Africa School Certificate examination cannot
write or read properly. Some who find their way
into tertiary institution get caught in the screening
process. Those that sail through are not able to
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cope (Alubo, 2018). it is also argued that what
ought to make the educational system unique in
terms of standard is being gradually eroded by
what Bandele (2015) calls “caterpillars” such as
cheating, corruption, cultism, conflict,
absenteeism, lateness to school and complacency.
Could this then be as a result of the school culture?
Consequent upon the quality of students produced
from our secondary schools, it becomes
imperative to examine this to ascertain if there is a
relationship between school culture and quality
education. Therefore, this paper is examined
under the following headings: Concept of school
culture; quality education; school culture and
quality education; conclusion and suggestions.

should be done; traditions of rituals and
ceremonies that express the school's values and
beliefs; History and stories of past achievement;
and artifacts which are the visible elements like
school building, organization, language and dress
that make the first impression on outsiders.
Lezotte (2011) identified seven correlates of
effective school culture indicators for ensuring
high levels of student achievement and they are
strong instructional leadership; clear and focused
mission; climate for success; safe and orderly
environment; frequent monitoring of student
progress; opportunity to learn and student time on
task; and positive home-school relation.
Types of School Culture
There are two types of culture and they are positive
and negative culture. Positive culture, according
to Deal and Peterson (2009) is a place where: staff
have a shared sense of purpose to teach; the
underlying norms are of collegiality, improvement
and hard work; rituals and traditions celebrate
student success, teacher innovation and parental
commitment; there is a shared sense of what is
important, ethos of care and commitment to
helping student learn. According to Jones (2009),
positive culture enhances teacher's performance
and ultimately, improves student's performance.
He added that in such culture, success, joy and
humor thrives.
Taylor and Fratto (2012) described six
characteristics of a positive school culture to
include: level of students' engagement in their
personal and classroom learning; the extent to
which principals and teachers collaborate in
determining challenges and opportunities for
goals setting to improve the school; action plan
through shared vision and effective
communication; attitude review of all staff
members and the use of openness in trying new
things, giving inputs, and accepting changes.
According to Logan (2017), positive school
culture characteristics include: recognition and
celebration of individual success of students and
teachers; relationships and interactions are
characterized by trust and respect; staff
relationships are collegial and members are held to
high professional standards; policies and facilities
promote safety; teachers and staff model positive
behaviors for students; mistakes are not punished
as failures, but seen as opportunities to learn;
students are always engaged and held to high
academic expectations; decisions are made
collaboratively with input from all stakeholders

Concept of School Culture
Culture is a set of shared values, goals and
practices that give meaning to a group. It is also
seen as the personality of an organization.
According to Schein (2010), culture in a group is
like the personality in an individual and just as our
personality and character guides and constrains
our behavior, so does culture guides and constrains
group members' behaviour through the shared
norms. Cole (2019) posits that according to
sociologist, it consists of the values, beliefs,
language, communication and practices that
people share in common and can be used to define
them collectively.
School culture is a pervading element of schools,
yet it is elusive and difficult to define. Generally it
refers to the beliefs, relationships, attitudes,
written and unwritten rules that shape and
influence every aspect of how schools function. It
also encompasses more concrete issues such as the
physical and emotional safety of students,
classroom orderliness and public spaces (The
Glossary of Education Reform, 2013). It could
also be seen as the character of a school that gives
it quality beyond its resources, structures and
practices. An effective school culture goes beyond
creating an efficient learning environment and
focuses on the core values necessary to teach and
influence students (Smith, 2007).
Peterson and Deal (2009) defined it as “a
collection of traditions and rituals that has been
built up over time as teachers, students, parents
and administrators work together and deal with
crises and accomplishments. They added that
school culture has the following elements: vision
and mission statement which mirrors the school's
goals; values and beliefs that reflect norms, goals
and principles shared by members on how things
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and criticism is constructive and well intentioned.
Van Deventer & Kruger (2009) provided a list of
characteristics of positive school culture to
include: a positive climate; effective leadership; a
shared sense of purpose; resources availability;
professional standards among teachers; order and
discipline; healthy relationships among
stakeholders, well maintained buildings and
facilities.
Positive school culture performs many functions
that are related to many students' outcomes such as
higher academic performance, better mental
health and less bullying; facilitate teacher-student,
teacher-teacher and student-student relationships.
It gives opportunities and venues for discussing
values, taking responsibility, coming together as a
community and celebrating individual and group
success (Brown, 2005); promote students'
academic and social development; improve
students' attendance and achievement; reduces
student disruptive behaviour (Wang, Degol, &
Teessica, 2016). In addition, schools with strong
culture of efficacy, trust and academic optimism
provide higher levels of students' academic
achievement (Melesse and Molla, 2018).
Negative school culture is a toxic one because it
leads to inefficiency and ineffectiveness on the
part of the teachers which ultimately result in
students' poor academic performance. Peterson
and Deal (2009) sees it as where teachers do not
like change; the tone is acerbic; failures are
recounted; negativity dominates interactions and
planning. According to Gruenart & Whiteaker
(2015), it focuses on failures and encourages
individuals to see failures as the inevitable results
of circumstances outside their control rather than
as opportunities to improve. Typically, it leads to
bullying behavior and the teachers collaborate,
focusing on what will benefit them, rather than the
students.
Toxic culture has the same elements with positive
culture but perceived differently. For example, it
may be the school's tradition to be treating
students with sarcasm and humiliation; the
ceremonies may be few and lack luster. Deal and
Peterson (2009) identified negative culture
characteristics to include: stakeholders seek selfinterest and work painfully; factionalism in which
there is division along ethnic and departmental
lines; hostility leading further to lack of consensus
and focus and the school gets destroyed gradually;
students are seen as burdens and teachers are even
happy when students are absent from school; it has
few ceremonies and traditions that celebrate what

is good and hopeful. Masuku (2011) found that
such culture includes teachers who are not
adequately skilled in teaching, who arrive classes
late and are not adequately prepared for lessons
and in general, who resent schools. Van Deventer
& Kruger (2009) posited that toxic culture is
characterized by: teachers who lack the zeal to
teach; weak instructional leadership; apathy and
feeling of hopelessness among teachers;
indiscipline and drug abuse by the learners;
tension among the various members of the
community; staff demotivation and low morale;
vandalism; high teacher mobility; shortage of
necessary facilities and resources and high dropout rate.
Concept of Quality Education
Education relates to the systematic cultivation and
development of the mind and other natural
abilities. According to Ekpo (2014), it refers to the
process by which we acquire knowledge, skills,
habits, values and attitudes to make us useful and
functional members of our society. She equally
defined quality as something good, ideal or of a
high standard. Therefore, she described quality
education as the worth of education which could
only be guaranteed by the abilities of the different
education stakeholders. She added that the various
components of education quality could be
assessed based on the inputs, processes,
environment and outputs. The inputs relate to
teachers, instructional materials and the
curriculum. Processes have to do with
instructional delivery methods, assessment and
evaluation strategies. The environment includes
classroom management and interactions between
the instructional situation components. Outputs
are reflected in student academic achievement.
ASCD and EI (2017) defined it as one that focuses
on the whole child the social, emotional, mental,
physical and cognitive development of each
student regardless of race, gender, ethnicity, socioeconomic status or location. It was added that it
provides resource and direct policy to ensure that
each child enters school healthy and learns about
and practice healthy lifestyle, learns in an
environment that is physically and emotionally
safe; is actively engaged in learning and is
connected to the school and broader community;
has access to personalized learning with support
from qualified teachers; is challenged
academically and prepared for success in further
study and for employment and participation in a
global environment. It was further added that it
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provides the outcome needed for individuals,
communities and societies to prosper.
Quality Education is the one that provides all
learners with capabilities they require to become
economically productive, develop sustainable
livelihoods, contribute to peaceful and democratic
societies and enhance individual well-being. The
learning outcomes which vary according to
context must include threshold levels of literacy
and numeracy, basic scientific knowledge and life
skills including awareness and disease prevention
at the end of the basic education cycle (VVOB
2015). In quality education, VVOB distinguishes
six dimensions that schools need to meet: Equity
with regard to gender, ethnicity and family
background; Contextualization and Relevance
based on the community and country's real needs;
Child-friendly teaching and learning that requires
their active participation; Sustainability of the
education change processes by enhancing the
capacities of education authorities; Balanced
Approach aimed at developing capabilities
children require to become useful to self and the
society; Learning Outcomes which requires
results-oriented approach in which the students
must have minimum standard of skills in literacy
numeracy.

guidelines. Each school must administer its
resources and organize its work on its own terms.
Research indicates that ensuring quality education
is one of the most effective tools for ensuring
democracy and good governance in a country.
UNESCO (2004) reported that teaching is the
strongest school determinant of quality education.
Qualified teachers are necessary for quality
education because they are said to affect students'
achievement in many ways. According to Telli
(2013), teachers are the most essential agents for
ensuring quality education and it is attained within
and outside classroom. The focus of quality
education is found in the students admitted, the
learning adopted, and the teachers in the school.
Achieving quality education therefore means
providing students with relevant skills and
knowledge.
Quality education is affected by factors both
within and outside the classroom everything from
the availability of a teacher and the teaching aids to
the child's starting point when it comes to
language or general health.
Challenges of Quality Education
Some of the challenges include shortage of
qualified teachers; overcrowded classrooms; lack
of teaching materials; incoherent curriculum and
teaching in another language that is not the
student's mother tongue. To buttress this, Rueckert
(2019) listed 10 of the greatest challenges in global
education that the world needs to act on to achieve
global goal for quality education by 2030. Some of
them are: lack of fund; having an untrained
teacher; lack of learning materials; distance from
home to school; expense of education; hunger and
poor nutrition. Olawale (2017) also highlighting
major problems of education in Nigeria and they
include poor governance and management; poor
funding and neglect of the education sector;
corruption; poor infrastructure and training
facilities; poor teacher's welfare; lack of teacher's
dedication and exam malpractice.

Indices of Quality Education
To ensure quality in education, certain indicators
are needed to help monitor and evaluate the system
in terms of its strengths, weaknesses, present state
and trends over a period of time. Education
Quality (2015) listed six elements of quality
education and they include: the teacher and the
teaching method. A trained teacher who must be in
the classroom when need be and should also have
access to teaching materials needed to meet the
curriculum; Education content which includes the
curriculum and the teaching materials which must
be relevant and must highlight basic literacy and
numeracy skills; Learning environment which
must be healthy, protective, inspiring and adapted
for school members. The teachers must cooperate;
parents and the surrounding community must be
included to make the place welcoming; School
management that must be well managed,
transparent and must adhere to national
guidelines. Teachers must have parameters for
how they should teach and treat students;
Precondition for pupils relating to prior
knowledge, challenges, language, distance to
school and health status; Funding and
organization which must be adequate with clear

School Culture and Quality Education
The quality of relationship between school
members has an influence on student's behavior
and academic achievement. Student academic
achievement in most cases seems to be dependent
on school culture because student's success or
failure could be determined by the school
prevailing culture. A school's culture, positive or
negative, stems from its vision, values, beliefs and
traditions that are closely aligned with the school
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vision. To achieve high academic success, a
school's core ideology must be clearly stated,
practiced, monitored and reinforced (Jerald,
2006).
School culture affects many variables related to
school and it is among the most important factors
in explaining student academic achievement
(Brown, 2005). Without school culture, reforms
will falter, staff morale and commitment will
wither and student academic achievement will
decline. The relationship between a student and
his teachers affects his engagement in the
classroom, self-esteem and grades. Karns (2005)
stated that learning can only take place when
teachers have good relationships with students,
with one another, and when the instructional
materials have connection with student's prior
knowledge and background.
Jones (2009) equally added that when positive
school culture exists, teacher performance
improves which in turn leads to improved student
academic achievement. To add credence to this,
Sullivan (2010) opined that the impact of school
culture is huge because without cultural support,
reforms will not be successful and students will
fail; Smith (2007) also affirmed that an effective
school culture goes beyond creating an efficient
learning environment and focuses on the core
value necessary to teach and influence students
positively. Peterson and Deal (2009) also posited
that positive culture guides people to focus on
certain aspects, encourages commitment,
increases motivation and stimulates individuals to
improve performance and feel competent. They
added that the key to successful school
performance is heart and spirit infused into
relationships among the students, teacher,
administrators and the community. Inuwah &
Yusof (2013) in their study found that school
culture influences the dropout of students from
secondary schools in Sokoto. In a related study
done by Ehiane (2014) on Discipline and
Academic Performance on Selected Secondary
Schools in Lagos, it was shown that effective
school discipline enforced by management in
controlling student's behavior influences their
academic achievement. For students to succeed,
the culture must be positive with qualified
teachers, conducive environment, relevant
curriculum, good management and adequate
funding.

Building and Promoting Positive School
Culture
Building positive school culture entails embarking
on restructuring strategies such as strengthening
the curriculum; training and retraining of teachers;
reenacting the vision and mission statement and
placing premium on the school values and beliefs.
According to Truby (2018), principals can build
positive school culture in the following ways: by
creating strong student-staff relationships;
teaching students essential social skills; being on
the same page as regards the consistent shared
vision; being role models of the appropriate
behaviours; clarifying classroom and school rules
which must be consistent; teaching students
problem solving; setting appropriate
consequences for misconduct; praising and
celebrating students for good.
Raudy (2018) wrote that positive school culture
could be built by school leaders by involving
parents meaningfully in their wards education;
creating rituals and traditions that are fun for
students and teachers; encouraging classroom
innovation; developing the teachers
professionally; and maintaining the school
physical environment.
Having built positive culture, there is need to
promote and maintain it, bearing in mind the
negative factors. This can be done by setting time
aside to discuss and analyze the school's vision,
mission, values, beliefs and norms; noting the
factors that indicate positive culture and
reinforcing them continuously. In the same vein,
noting the negative aspects that are gradually
seeping in and proactively eliminating them;
listening to feedback from staff and students and
finally, by working collaboratively as a
community to realize set goals. To support this,
Lundin (2017) identified some strategies school
leaders could use to eliminate toxic culture and
they are: listening to staff and students; assigning
appropriate realistic workloads and deadlines;
communicating the shared vision transparently;
acknowledging work well done; treating all staff
equally; fostering emotional intelligence;
reflecting on feedback and adapting were
necessary.
Conclusion
School culture is seen to be unique in shaping and
reshaping what goes on in the system, particularly,
its successes and failures. This paper concluded
that the characteristics of positive culture, when
combined, form a powerful paradigm of school
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culture where students are put in charge of their
own education and the teachers in a position to
nurture them in a safe environment. It is in such
environment that quality education can be
embraced where students can be taught leadership
skills that will help them find their gifts and then
create opportunities for them to utilize the gifts to
make a difference in their lives and of others
within the school community and beyond. All
children have gifts and talents. A positive culture
of opportunities should be created for these gifts to
be utilized. By so doing, students' success, which
is the hallmark of quality education, will be highly
guaranteed.
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Suggestions
• All stakeholders principal, teachers, parents,
and students should be involved in building
positive school culture.
• Te a c h e r s s h o u l d m a i n t a i n p o s i t i v e
interactions with students and show interest in
their works; teach them appropriate social
skills and model the desired behavior;
classroom and school rules should be
consistent and clear.
• Teachers should be helped to improve on their
professional skills and qualification to meet
current global teaching standard.
• Parents should be involved in their ward's
schooling by generating clear and open
communication with them at home.
• Principals should create rituals and traditions
like graduation ceremony at the end of each
session and inter-house sport that are fun for
students and teachers, at least, once in a year.
Time should be set aside to listen to feedback
from both students and staff and to analyze the
school culture.
• Factors that indicate positive culture should
be reinforced and maintained while the
negative aspects should be removed.
• Mechanism should be set up to monitor and
maintain the various responsibilities in order
to improve education outcomes.
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Abstract
Sexuality education aims to develop and strengthen the ability of children and young people to make
conscious, satisfying, healthy and respectful choices regarding relationships, sexuality and emotional
and physical health. The study investigated parents' perception of sexuality education in secondary
schools in Ifelodun local government area of Kwara State. The research question was based on different
parents' perception of sexuality education in secondary schools like sexuality education is necessary as
part of children education and so on, while the null hypotheses was based on gender, age, marital status
and highest educational qualification. Multi-stage sampling technique was employed to select 200
parents in Ifelodun local government area of Kwara state. “Parents' Perception Of Sexuality Education
Questionnaire” (POSEQ) was administered to the respondents to collect relevant data, the researcher
administered the questionnaire personally and collected them immediately after filling them by the
respondents. The t-test and Analysis of Variance (ANOVA) Statistics was used to test four generated null
hypotheses and where the result of ANOVA showed a significant difference, the Duncan Multiple Range
Test (DMRT) statistics was used as a post-hoc test to determine the group(s) that contributed to the
significant difference. The findings showed that item 1 which states “Sexuality education is necessary as
part of children education” with a mean score of 3.09 ranked 1st, while item 15 which states “If sexuality
education is to be taught in schools, it should be an optional lesson “with a mean score of 2.57 ranked 15th.
Furthermore, the findings showed that there were no significant differences in respondents' perception
based on gender and marital status, while significant differences were noticed based on age and highest
educational qualification in the perception of parents on sexuality education in secondary schools in
Ifelodun local government area of Kwara State. Based on the findings, it was recommended that the
government at all levels that is Federal, State and Local Government area should endeavour to put
sexuality education in the secondary school curriculum, parents should encourage their children to
participate in the sexuality education study in secondary schools in order to guide them, secondary school
students should take interest in the sexuality education in their various schools, also, professional
counsellors should give lectures on the importance of sexuality education especially at the secondary
school level both in private and public secondary schools.
Keywords: Parents, Perception, Sexuality Education, and Secondary Schools
Introduction
For years now, sex education has been one of the
major themes in public discussions as issues
surrounding sex education feature in newspapers,
magazines, seminars, workshops and conferences.
Although we see sexuality around us everyday,
sexuality education for secondary school students
remain a controversial issues in Nigeria. Parents,
who ought to be primary sexuality educators for
their children and communicate to them specific
values about sexuality, play the least role in this
aspect (Adegboyega & Fabiyi, 1994). Schools too
provide little or no sexuality education for young
people leaving them in the hands of their peers as
the primary source of information. Some parents,
as a result of poverty, used their teenage daughters

to make money from willing men. Most Nigerian
children learnt about sexual matters from novels,
home videos, friends and other sources that may
not be well informed. The discrepancy between
what ought to be and the reality of what really
exists occurs for different reasons (Adegboyega &
Fabiyi, 1994).
In African societies, public discussion of sex is
considered a taboo. This cultural norm must be
understood when attempting to introduce a
programme of sex education into the formal
school sectors. However, since majority of parenst
do not consider premarital sex to be sinful, there
may be much resistance to sex education. On the
other hand, people who are thought to have had
certain orientation about sexual education
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believing that sex education involves the
transmission of information related to sexual
intercourse; many parents are opposed to sexuality
education programme especially for their
daughters (Meyrick & Swann, 1998).
In the public arena, a great number of school
principals and teachers do not feel comfortable
when speaking about sexuality even in biology
classes, due to the fact that most of these teachers
did not receive training in the subject as well as
due to the influence of culture and religion. This
makes such open discussion on sexuality a taboo.
Even when the school system itself place no
restriction on the subject covered, teachers limit
the discussion on controversial topics. This occurs
despite the fact that the vast majority of teachers
believe that it is important for students to get
information about birth control, AIDS and other
STDs, sexual decision-making, homosexuality as
well as abstinence. Observed, Judith McCay (vice
president for education training and counselling at
planned parenthood in Seattle). In the private
arena, parents and many adults prefer to believe
that access to sexuality education will encourage
students to become sexually active (Adegoke,
2003).
Sexuality, according to a definition by the World
Health Organisation (2002), is a central of being
human throughout life and encompasses sex,
gender identities and roles, sexual orientation,
eroticism; pleasure, intimacy and reproduction
sexuality is experienced in thoughts, fantasies,
desires, beliefs, attitudes, values, behaviours,
practices roles and relationships drive which often
deals with issues such as whom one have sex with,
in what ways, why, under what circumstances and
with what outcomes a person engage in sex
(National Aids Control Council, 2002). Thus,
sexuality pertains to the totality of being human
being (female or male) and this suggest a
multidimensional perspectives of the concept of
sexuality which is shaped by biological,
psychological, economic, political, social,
cultural and religious factors operating within the
particular context of young persons in each
society. Furthermore, according to WHO (2002),
sexuality education is the process of providing
information, skills and services that enable
persons adopt safe sexual behaviours, such as
abstinence and non-penetrative sex is equally
narrow and misleading. This definition seems to
portray education as a process that is primarily
concerned with either having sex or lack of it.
According to Maduakonan (2001), sexuality

education is a process whereby information is
given or imparted to a group of young ones and
which takes into account the development,
growth, the anatomy of physiology of the human
reproductive system changes that occur from
youth through all stages of adulthood. Sexuality
education is the acquisition of knowledge that
deals with human sexuality, it consist of
instruction on the development of an
psychological phases of human relation as they are
affected by sex.
According to Adegoke (2003), we are all sexual;
sexuality is an integral part of eaxh person's
identity. Learning about other sexuality and
achieving sexual health begin at birth and
throughout our lives. Although, parents and
guardians are the primary sexuality educators of
their children, children also receive messages
about sexuality from many other sources. Some of
them may have negative more than positive
impact. Schools and other community-based
organisation can be important partners with
parents to provide young people accurate and
developmentally appropriate sexuality education.
Sexuality Information and Education Council of
the United States (2004) said sex education aims to
reduce the risks of potentially negative outcomes
from sexual behaviour, such as unwanted or
unplanned pregnancies and infection with
sexually transmitted diseases including HIV. It
also aims to contribute to young people's positive
experience of their sexuality by enhancing the
quality of their relationships and their ability to
make informed decisions over their life time.
The precise age at which information should be
provided for sexuality education depends on the
physical, emotional and intellectual development
of the young people as well as their level of
understanding. What is covered and also who,
depends on who is providing the education, when
they are providing it, and in what context, as well
as what the individual young people wants to
know about (United Nations International
Children Educational Fund, 2002).
Statement of the Problem
There appears to be a consensus among Nigerian
researchers and observers that many traditional
values are changing rapidly for the worse. One
area of life in which the decline of traditional value
is obvious is in the area of sexuality education and
major problem has been the non-acceptance of
sexuality education and appropriate topics to
include in the education curriculum (Esere, 2006).
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Osisioma (1998) lamented that Nigerian culture
no longer has a grip on the youth in our society
which seems to be plagues with decayed moral
code and value and so the sense of right and wrong
is encoded. This affects the youths, adolescents
inclusive more than any other group as this
manifested in the acceptance of sex before
marriage, homosexuality behaviour, lesbianism,
abortion, drug addiction and indecent dressing.

consists of gathered data or information, analysed
and interpreted along certain lines of thought for
the pursuit of a specific purpose of study including
the subject of this work (Titilayo, 1998).
The information was gathered through the
administration of questionnaire which was
personally administered to the parents by the
researcher. The questionnaire was administered in
five villages in Ifelodun Local Government Area
of Kwara State which are Ganmo, Amoyo,
Idofian, Igbaja and Idera.

Purpose of the Study
The purpose of the study is to investigate the
parents' perception of sexuality education in
secondary schools in Ifelodun Local Government
Area of Kwara State and differentiate between
male and female parents in Kwara State in their
report on the parents' perception of sexuality
education based on age, marital status and
educational qualification.

Sample and Sampling Procedure
The target population for this research was
parents. The sample was choosen among the
villages in Ifelodun Local Government Area of
Kwara State. The multistage sampling technique
was employed. At stage one, purposive sampling
technique was used for selecting five villages
based on their locations, year of founding and
population, the villages are Ganmo, Amoyo,
Idofian, Igbaja and Idera. At stage two, parents
were stratified according to variables of gender,
age, marital status and educational qualification.
At stage three, the simple random sampling
technique was used to select 200 respondents
consisting of 97 males and 103 females.

Research Question
1) What is the parents' perception of sexuality
education in secondary schools in Ifelodun
Local Government Area of Kwara State?
Research Hypotheses
The following null hypotheses were generated for
the study.
Ho1
There is no significant difference between
male and female parents in their
perception of sexuality education in
Ifelodun Local Government Area of
Kwara State.
Ho2
There is no significant difference in the
parents' perception of sexuality education
in Ifelodun Local Government Area of
Kwara State based on age.
Ho3
There is no significant difference in the
parents' perception of sexuality education
in Ifelodun Local Government Area of
Kwara State based on marital status.
Ho4
There is no significant difference in the
parents' perception of sexuality education
in Ifelodun Local Government Area of
Kwara State based on highest educational
qualification.

Research Instrument
A self-developed questionnaire was used for the
collection of data. The questionnaire consisted of
two sections. Section A requires the respondents to
supply some information about themselves such
as gender, age, marital status and educational
qualification. Section B requires them to give
appropriate answers to question asked based on
their perception on sexuality education in
secondary schools. The respondents were
expected to respond to the questions, expressing
their opinion(s) on the statements using a 4-point
Likert type scale of:
SA
Strongly Agree
A
Agree
D
Disagree
SD
Strongly Disagree
Validation of instrument
An instrument is said to be valid if it contains item
that are representatives of the course of study. It is
the extent to which the items of an instrument
cover the different aspect of the course of study.
Moreover, to validate the instrument five (5)
copies of the instrument were given to five (5)
lecturers in Counsellor Education Department,

Methodology
Research Design
The approach adopted for the study is descriptive
survey, descriptive research is basic for all types of
research in assessing the situation as a prerequisite to inference and generalization. It
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University of Ilorin for further approval.
Necessary corrections were made based on the
comments of the five (5) lecturers. After all
corrections were made, it was then adjudged
suitable for carrying out the study.

The instrument contained 15 items, the highest
possible score any respondent can obtain is 60 (4 x
15) while the lowest possible score is 15 (1 x 15).
Therefore, the range is 45 (60 15). The mid-point
of range is 22.5 (45 ÷ 2). The cut-off point is
therefore 60 22.5 (maximum score minus the
mid-point of the range) or 15 + 22.5 (minimum
score plus (+) the mid of the range), in which either
case is 37.5. Thus, respondents who obtained
scores from 37.5 to 60 were considered as having
higher perception for sexuality education; while
those who scored below 37.5 were considered as
having less perception for sexuality education.

Reliability of the instrument
The reliability of the instrument used for this
research study was established using the test-retest
method within an interval of four weeks. Pearson
product moment correlation co-efficient was used
in computing the correlation co-efficient of the
instrument. A reliability co-efficient of 0.72 was
obtained, hence, the instrument was statistically
adjudged to be reliable and considered suitable for
research use.

Method of Data Analysis
The researcher employed both descriptive and
inferential statistics for the data analysis. That is, ttest and Analysis of Variance (ANOVA) statistical
tools were employed to test the research null
hypotheses at 0.05 alpha level.

Scoring procedure
The instrument for this study, that is, Parents'
Perception of Sexuality Education Questionnaire
(PSEQ) was scored by the respondents using the
four-point Likert type scale format because the
researcher wanted to know the respondents degree
of agreement or disagreement to the items in the
questionnaire. The items were scored as follows:
Strongly Agree
4 points
Agree
3 points
Disagree
2 points
Strongly Disagree
1 point

Results
The descriptive analysis of the collected data
showing the percentages and frequency
distribution is shown in table 1.

Table 1: Frequency counts and percentages distribution of respondents' perception for sexuality
education in Ifelodun Local Government Area of Kwara State
Item grouping
Gender
Male
Female
Total
Age
20-25 years
26-30 years
31-50 years
51 years and above
Total
Marital Status
Single
Married
Divorced
Separated
Total
Highest Educational Qualification
Primary
Secondary
First Degree
Masters
Ph.D
Total

Frequency

Percentage %

97
103
200

48.5
51.3
100.0

82
69
25
24
200

41.0
34.5
12.5
12.0
100.0

72
105
14
9
200

36.0
52.5
7.0
4.5
100.0

57
48
58
27
10
200

28.5
24.0
29.0
13.5
5.0
100.0
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Table 1 above shows that 103 (51.5%) were
female which are more than male 97 (48.5%), 82
(41.0%) were between ages 20-25 years were
more than other age group, 105 (52.5%) were
married were more than other marital status, 58
(29.0%) were first degree holders were more than
other educational qualification.

Research Question: What is the parents'
perception of sexuality education in secondary
schools in Ifelodun Local Government Area of
Kwara State?

Table 2:
Item
No
1
7
10
2
8
5
11
4
6
9
12
14
13
3
15

Mean Scores and Rank order of the parents perception of sexuality education of
secondary school students in Ifelodun Local Government Area of Kwara State.
Item Statement
Mean Rank
Sexuality education is necessary as part of children education.
Sexuality education will keep students improved about human sexuality.
Sexuality education helps to eliminate fear and anxiety that are related to
individual sexual development and adjustment.
Sexuality education improved the moral behaviour of the students.
Sexuality education improved encoura ges young people to delay early sexual
activity.
Sexuality education helps society to develop minimum prostitution and
illegitimacy.
Sexuality education should not be included in secondary school curriculum.
Sexuality education decreases unwanted pregnancy, abortion, etc. currently
faced by school girls.
Sexuality education will increase HIV/AIDS infection among secondary
school students.
Sexuality education gives a thorough explanation of p ersonal relations, life
adjustment and family to sexually inexperienced students.
Sexuality education should be a duty for both parents and teachers.
Sexuality education will encourage students to indulge in sex
Human sexuality should be learnt at home and not in the classroom.
Students should not be allowed to acquire knowledge on sexuality through
their own experience as they grow up.
If sexuality education is to be taught in schools, it should be an optional lesson.

3.09
2.96
2.90

1st
2nd
3rd

2.80
2.76

4th
5th

2.76

5th

2.73
2.69

7th
8th

2.68

9th

2.68

10th

2.64
2.62
2.62
2.61

10th
12th
12th
14th

2.57

15th
th

Table 2 shows the rank order of the parents'
perception on sexuality education among
secondary school students in Ifelodun Local
Government Area of Kwara State. Item 1
“Sexuality education is necessary as part of
children education” with a mean score of 3.09 was
ranked 1st, while item 15 “If sexuality education is
to be taught in schools, it should be an optional

lesson” with a mean score of 2.57 was ranked 15 .

Hypotheses Testing
Ho1: There is no significant difference between
male and female parents' perception on
sexuality education among secondary
school students in Ifelodun Local
Government Area of Kwara State.
Table 3: Means, Standard Deviations, Degree of freedom and t-values of male and female parents'
perception on sexuality education among secondary school students in Ifelodun Local
Government Area of Kwara State
Gender
Male

No
97

X
71.0206

SD
8.93842

Female
103
38.8641
12.90998
* Significant at alpha level of significance
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Cal. t-val.

198

1.03

Crit. t-val.
1.96
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Table 3 shows that the calculated t-value is 1.03,
while the critical t-value is 1.96. Since the
calculated t-value is less than the critical t-value at
0.05 alpha level of significance, the null
hypothesis is accepted, which means that there is
no significant difference between male and female
parents' perception on sexuality education among
secondary school students in Ifelodun Local

Government Area of Kwara State.
Ho2:

There is no significant difference in the
parents' perception on sexuality education
among secondary school students in
Ifelodun Local Government Area of
Kwara State based on age.

Table 4 : Analysis of Variance (ANOVA) results on the parents perception on sexuality education
among secondary school studen ts in Ifelodun Local Government Area of Kwara State
based on age
Source of variance
Sum of
Degree of
Mean Square
Cal.
Critical FSquares (SS)
freedom (df)
(MS)
F-ratio
ratio
Between groups
65845.026
4
16461.257
Within groups
10480.654
195
53.747
3.06
2.37
Total
76325.680
199
Table 4 indicates that the calculated F-ratio is 3.06
while the critical F-ratio is 2.37. Since the
calculated F-ratio is greater than the critical Fratio at 0.05 alpha level of significance, the null
hypothesis is rejected, which means that there is a
significant difference on the parents' perception on
sexuality education among secondary school
students in Ifelodun Local Government Area of

Kwara State based on age. In addition, since there
is a significant difference in the results using
Analysis of Variance (ANOVA), Duncan Multiple
Range Test (DMRT) was used as a post-hoc test to
determine the age group(s) that was responsible
for the significant difference noted in the ANOVA
results in table 4.

Table 5 : Duncan Multiple Ran ge Test (DMRT) showing the parents perception on sexuality
education among secondary school students in Ifelodun Local Government Area of
Kwara State based on age
Duncans Grouping
Mean
N
Group
Age group
A
73.0366
82
1
20-25 years
B
51.2754
69
2
26-30 years
C
34.3600
25
4
31-50 years
D
21.5294
17
3
51 years and above
In table 5, the Duncan Multiple Range Test
(DMRT) results was used to determine which of
the age group(s) mean(s) that led to the significant
difference noted in the ANOVA results of table 4.
The DMRT results indicates that group 1 with a
mean score of 73.0366 differed significantly from
groups 2, 3 and 4 with mean scores of 51.2754,
34.3600 and 21.5294 respectively. Group 2 with a
mean score of 51.2754 differed significantly from
groups 1, 3 and 4 with mean scores of 73.0366,
34.3600 and 21.5294 respectively. Group 3 with a
mean score of 34.3600 differed significantly from
groups 1, 2 and 4 with mean scores of 73.0366,

51.2754 and 21.5294 respectively. Group 4 with a
mean score of 21.5294 differed significantly from
groups 1, 2 and 3 with mean scores of 73.0366,
51.2754 and 34.3600 respectively. Hence, the
significant difference noted in the ANOVA results
of table 4 was due to the fact that groups 1, 2, 3 and
4 differed significantly from each other.
Consequently, hypothesis two was rejected.
Ho3:
There is no significant difference in the
parents' perception on sexuality education
among secondary school students in
Ifelodun Local Government Area of
Kwara State based on marital status.
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Table 6: Analysis of Variance (ANOVA) results on the parents perception on sexuality education
among secondary school students in Ifelodun Local Government Area of Kwara State
based on marital status
Source of variance
Sum of
Degree of
Mean Square
Cal.
Critical
Squares (SS)
freedom (df)
(MS)
F-ratio
F-ratio
Between groups
60063.875
3
20021.292
Within groups
16261.805
196
82.968
2.41
2.60
Total
76325.680
199
Table 6 indicates that the calculated F-ratio is 2.41
while the critical F-ratio is 2.50. Since the
calculated F-ratio is less than the critical F-ratio at
0.05 alpha level of significance, the null
hypothesis is accepted, which means that there is
no significant difference in the parents' perception
on sexuality education among secondary school

students in Ifelodun Local Government Area of
Kwara State based on marital status.
Ho4: There is no significant difference in the
parents' perception on sexuality education among
secondary school students in Ifelodun Local
Government Area of Kwara State based on highest
educational qualification.

Table 7 : Analysis of Variance (ANOVA) results on the parents perception on sexuality education
among secondary school students in Ifelodun Local Government Area of Kwara State
based on highest educational qualification
Source of variance
Sum of
Degree of
Mean Square
Cal.
Critical FSquares (SS)
freedom (df)
(MS)
F-ratio
ratio
Between groups
72325.458
4
18081.365
Within groups
4000.222
195
20.514
8.81
2.37
Total
76325.680
199
Table 7 shows that the calculated F-ratio is 8.81
while the critical F-ratio is 2.37. Since the
calculated F-ratio is greater than the critical Fratio at 0.05 alpha level of significance, the null
hypothesis is rejected, which means that there is a
significant difference in the parents' perception on
sexuality education among secondary school
students in Ifelodun Local Government Area of

Kwara State based on highest educational
qualification. Furthermore, since there is a
significant difference in the results using Analysis
of Variance (ANOVA), Duncan Multiple Range
Test (DMRT) was used as a post-hoc test to
determine the highest educational qualification
group(s) that was responsible for the significant
difference noted in the ANOVA results in table 7.

Table 8: Duncan Multiple Range Te st (DMRT) showing the parents perception on sexuality
education among secondary school students in Ifelodun Local Government Area of
Kwara State based on highest educational qualification
Duncans Grouping
Mean
N
Group
Educational Qualification
A
77.9123
57
1
Primary
B
61.0000
48
2
Secondary
C
45.2759
58
3
First Degree
D
25.8148
27
4
Masters
E
20.0000
10
5
Ph.D
In table 8, the Duncan Multiple Range Test
(DMRT) results was used to determine which of
the educational qualification group(s) mean(s)
that led to the significant difference noted in the
ANOVA results of table 7. The DMRT results

indicates that group 1 with a mean score of
77.9123 differed significantly from groups 2, 3, 4
and 5 with mean scores of 61.0000, 45.2759,
25.8148 and 20.0000 respectively. Group 2 with a
mean score of 61.0000 differed significantly from
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groups 1, 3, 4 and 5 with mean scores of 77.9123,
45.2759, 25.8148 and 20.0000 respectively.
Group 3 with a mean score of 45.2759 differed
significantly from groups 1, 2, 4 and 5 with mean
scores of 77.9123, 61.0000, 25.8148 and 20.0000
respectively. Group 4 with a mean score of
25.8148 differed significantly from groups 1, 2, 3
and 5 with mean scores of 77.9123, 61.0000,
45.2759 and 20.0000 respectively. Group 5 with a
mean score of 20.0000 differed significantly from
groups 1, 2, 3 and 4 with mean scores of 77.9123,
61.0000, 45.2759 and 25.8148 respectively
Hence, the significant difference noted in the
ANOVA results of table 6 was as a result of the fact
that all groups differed significantly from one
another, and thus, hypothesis three was rejected.

difference in the parents' perception on sexuality
education among secondary school students in
Ifelodun Local Government Area of Kwara State
based on highest educational qualification. The
outcome of the finding revealed that there is no
significant difference in the parents' perception on
sexuality education among secondary school
students which is in line with the finding of
Osisioma (1998). The reason for this finding
might be because the respondents differed in the
educational qualification.
Conclusion
Based on the findings of the study, the following
conclusions were drawn:
1. There is no significant difference between
male and female parents' perception on
sexuality education among secondary school
students in Ifelodun Local Government Area
of Kwara State
2. There is a significant difference in the parents'
perception on sexuality education among
secondary school students in Ifelodun Local
Government Area of Kwara State based on
age.
3. There is no significant difference in the
parents' perception on sexuality education
among secondary school students in Ifelodun
Local Government Area of Kwara State based
on marital status
4. There is a significant difference in the parents'
perception on sexuality education among
secondary school students in Ifelodun Local
Government Area of Kwara State based on
highest educational qualification.

Discussion of Findings
Hypothesis one stated that there is no significant
difference between male and female parents'
perception on sexuality education among
secondary school students in Ifelodun Local
Government Area of Kwara State. The outcome of
the finding revealed that there is no significant
difference in the parents' perception on sexuality
education among secondary school students
which is in line with the finding of Maduakonam
(2001). The plausible reason for the outcome of
this study might be that the perception of the
respondents are the same irrespective of their
gender.
Hypothesis two stated that there is no significant
difference in the parents' perception on sexuality
education among secondary school students in
Ifelodun Local Government Area of Kwara State
based on age. The finding is in line with the finding
of Adegoke (2003) in which there is a significant
difference in the parents' perception on sexuality
education among adolescents. The likely reason
for this finding might be because the parents
differed in their age.
Hypothesis three stated that there is no significant
difference in the parents' perception on sexuality
education among secondary school students in
Ifelodun Local Government Area of Kwara State
based on marital status. The outcome of the
finding revealed that there is no significant
difference in the parents' perception on sexuality
education among secondary school students
which is in line with the finding of NACC (2002).
The rationale behind this finding might be because
parents have the same perception irrespective of
their marital status.
Hypothesis four stated that there is no significant

Recommendations
Based on the findings, the following
recommendations were made for improvement.
• The government at all levels that is Federal,
State and Local Government area should
endeavour to put sexuality education in the
secondary school curriculum.
• Parent should encourage their children to
participate in the sexuality education study in
secondary schools in order to guide them.
• Secondary school students should take
interest in the sexuality education in their
various schools.
• Also, professional counsellors should give
lectures on the importance of sexuality
education especially at the secondary school
level both in private and public secondary
schools.
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Abstract
The paper examined school administrators' utilization of Information Communication Technology (ICT)
in senior secondary schools in Ijaiye Ojokor Area of Lagis State. The study design is a descriptive survey.
The population comprised all 32 public and private secondary schools and 32 Principals in Ijaiye
Ojokoro Area of Lagos State. The sample for the study was 30% of the population - 10 secondary schools
and 10 Principals - were purposively selected for the study. The major instrument used in the study was
questionnaire and review of other relevant literature. Data was analyzed using inferential statistics.
The study revealed there was no enthusiasm by secondary school administrators toward ICT integration
in Ijaiye Ojokoro area of Lagos State as a result of inadequate training of administrators, inadequate ICT
resources and related infrastructure, lack of technical support and frequent power outages. It was also
noted that government efforts toward ICT integration in secondary schools have not yielded the desired
result. The paper recommended that the ministry of Education in conjunction with other relevant agencies
should come up with ICT integration programs to impart relevant skills and knowledge to school
administrators and provide modalities to ensure that public and private secondary schools have adequate
access to ICT resources.
Key words: Information Communication Technology, Secondary Schools, Educational
Introduction
The rapid growth in Information Communication
Technology (ICT) has affected the running of
modern societies. ICT is increasingly becoming
important in our day to day lives as well as in our
education system. The ability to use computers
effectively has become an essential part of
everyone's education. Skills such as bookkeeping,
clerical and administrative work and stocktaking
now constitute a set of computerized practices that
form the core Information Technology (IT) skills
package: spreadsheets, word processors, and
databases. The demand for computer/ICT literacy
is increasing in Nigeria, because employers realize
that computers and other ICT facilities can
enhance efficiency. On the other hand, employees
have also realized that computers can be a threat to
their jobs, and the only way to enhance job
security is to become computer literate. With the
high demand for computer literacy, teaching and
learning these skills became a concern among
professionals.

However, a considerable number of teachers,
especially in Ijaiye Ojokoro in Lagos State (South
West Nigeria), are yet to embrace the new
knowledge of ICT to be able to impact same to the
students. Similarly, poor infrastructure and
accessibility to ICT contribute to the poor attitude
of teachers and administrators towards
technology. Many schools are without a single
computer and many teachers are still being trained
with old modules with less or no recourse to ICT to
equip them in administering the students and
academic affairs.This comes as a surprise
considering the position of the Federal
government on ICT usage in schools within the
country. The National Policy on Education
(Federal Republic of Nigeria, 2004), recognizes
the prominent role of ICT in the modern world,
and has integrated ICT into the Nigerian
educational system.
Yusuf (2005) observed that the field of education
has indeed been affected by ICTs, which have
undoubtedly affected teaching, learning and
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research. However, mindless of the numerous
advantages that ICT has brought to bear in
educational advancement, there is still a
considerable disparity in its acceptance and
application among school administrators. In some
cases, there are no deliberate efforts to acquire ICT
infrastructures that would aid teaching or
programs to improve the knowledge of school
teachers and principals in technology. The
management of some schools struggle to see
specific benefits and methods for the use of ICTs
thereby stifling the development of the students
with emerging technological trends.
It is therefore necessary for all agencies of
government and other stakeholders in the
education sector to exert more efforts towards
integration of ICT into the secondary school
system, since earlier efforts have not had much
impact (Esharenana and Kpangban 2009).
Problems such as poor policy and project
implementation strategies and limited or poor
information infrastructure militate against these
efforts. In order to ensure that ICTs are widely
adopted and used in Nigeria's secondary school
system, the government should ensure that ICT
policy statements are translated into reality.

acquiring necessary computer knowledge. The
various areas that ICT could be of benefit to a
secondary school were also identified.
Suggestions were equally made on how to get
educational administrators enthusiastic over the
use of computers and ICT applications.
Research Questions
The paper provided answers to the following
questions:
1. What is the level of ICT competency of school
administrators in Ijaiye Ojokoro Area of
Lagos State and the extent ICT is used in
school administration?
2. What aspects of school administration require
use of ICT in Ijaiye Olokoro Area of Lagos
State?
3. What factors hinder usage of ICT by school
administrators in Ijaiye ?Ojokoro Area of
Lagos State?
Literature Review
Framework of Information and Communication
Technologies (ICT)
According to Olalere (2010) the concept of
Information Technology (IT) is the harnessing
electronic of technology for information
processing needs of business organizations using
the computer and telecommunications-based
equipment for storage, processing and
dissemination of information. It is an umbrella
term that includes any communication device or
application, encompassing radio, television
cellular phones, computer and network, hardware
and software, satellite systems and so on, as well
as the various services and application associated
with them, such as video conferencing and
distance learning (Oloo 2009).
According to Nwagwu, (2006), the Information
and Communication Technologies (ICT) are
electronic technologies used for information
storage and retrieval. Development is partly
determined by the ability to establish a synergistic
interaction between technological innovation and
human values. The rapid rate at which ICTs have
evolved since the mid 20th century, the
convergence and pervasiveness of ICTs, give them
a strong role in development and globalization.
ICTs have a significant impact on all areas of
human activity(Ibid).
Yusuf (2005) maintains that the field of education
has been affected by ICTs, which have
undoubtedly affected teaching, learning, and
research. A great deal of research has proven the
benefits of ICT to the quality of education. ICTs

Statement of Problem
Globally, ICT and computer literacy are in high
demand and school administrators appear not to be
keying in to the trend. A number of school
administrators still harbor reservations in
embracing ICT literacy and usage in their schools.
They have secretaries to carry out their secretarial
duties and are very reluctant to acquire the
necessary training to become computer literate.
The extent to which such educational
administrators will encourage ICT and computer
training in the school curriculum becomes
questionable. There must be a fundamental
problem militating against school administrators
in their computer literacy and ICT usage.
Whatever that must be done to mitigate the
challenge will go a long way to easy
administrative duties requiring the application of
ICT.
Objective of the Study
The study examined ICT usage by educational
administrators in secondary schools in Ijaiye
Ojokoro area of Lagos State and the factors
hindering extensive usage of ICT applications by
educational administrators. The paper also
identified factors limiting administrators from
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have the potential to accelerate, enrich, and
deepen skills, to motivate and engage students, to
help relate school experience to work practices,
create economic viability for tomorrow's workers,
as well as strengthen teaching and helping schools
to change.
On their part, Aduwa-Ogiegbean and Iyamu
(2005) argued that in a rapidly changing world,
basic education is essential for an individual to be
able to access and apply information. Such ability
must include ICTs in the global village. The
Economic Commission for Africa has indicated
that the ability to access and use information is no
longer a luxury, but a necessity for development.
Unfortunately, many developing counties,
especially in Africa, are still low in ICT
application and usage.In Nigeria, just like
Cambell (1988) predicted, the knowledge of
computer has joined (or even surpassed) the
knowledge of mathematics as a critical filter for
employment opportunities in many opportunities
most individuals may wish to pursue as careers.
Also Compton and Burkett (2002) predicted that
the computer revolution will continue to have
more ubiquitous impact on the lives of the
individuals through economic, cultural and social
institutions that impact society.

classroom activities in most Nigerian secondary
schools.
The Federal Ministry of Education launched an
ICT-driven project known as School Net (Federal
Republic of Nigeria, 2006; Adomi 2005;
Okebukola, 2004), which was intended to equip
all schools in Nigeria with computers and
communications technologies. In June 2003, at the
African Summit of the World Economic Forum
held in Durban, South Africa, the New Partnership
for African Development (NEPAD) launched the
e-Schools Initiative, intended to equip all African
high schools with ICT equipment including
computers, radio and television sets, phones and
fax machines, communication equipment,
scanners, digital cameras, and copiers, among
other things. It was also meant to connect African
students to the Internet. The NEPAD capacitybuilding initiative was to be executed over a tenyear period, with the high school component being
completed in the first five years (Aginam, 2006).
The Nigerian Federal Government also
commissioned a Mobile Internet Unit (MIU)
operated by the Nigerian National Information
Technology Development Agency (NITDA) to
take the Internet to remote areas and to various
primary and high schools (Ajayi, 2003). This was
found to have provided internet facility to some
remote areas of Lagos State. Okwudishu (2005)
noted that the unavailability of some ICT
components in schools hampers teachers' use of
ICTs. Lack of adequate search skills and of access
points in the schools were reported as factors
inhibiting the use of the Internet by secondary
school teachers. The absence of ICT equipment in
most Nigerian secondary schools leads students to
resort to cybercafés for Internet access and that
makes most cybercafé clients in Nigeria to be
students (Okposo 2008). Obviously the trend has
changed as mobile phones now provide quick
access to the internet.
Studies by scholars, The New Partnership for
African Development (NEPAD, 2007),
Adebowale, et al (2012), Esharenana and
Kpagban (2010), Adomi (2006) revealed in their
respective studies that limited/poor information
infrastructure inhibits the use of ICT by
educational administrators, ICT development and
application are not well established in Nigeria
because of poor information infrastructure and
ICT connectivity problems. Ndiku (2003)
observed that insufficient number of computers
and peripheral devices inhibit deployment of ICT
by teachers and educational administrators.

ICT Usage in Nigerian Secondary Schools
The use of ICTs in Nigerian educational system
dates back to the last decade. Unlike the 1980s and
1990s when access to computer units were great
luxury, in the last decade, Nigeria witnessed a
quick circulation of computer units and the
accompanying skills. Consequently, there were
developments in the Nigerian education sector
which indicated some level of ICT application in
the secondary schools. The Federal Government
of Nigeria, in the National Policy on Education
(Federal Republic of Nigeria, 2004), recognizes
the prominent role of ICTs in the modern world,
and has integrated ICTs into education in Nigeria.
It is also the intention of government to provide
necessary infrastructure and training for the
integration of ICTs in the secondary school
system.Unfortunately, the project did not really
take off beyond the distribution and installation of
personal computers (Okebukola, 1997 in AduwaOgiegbaen and Iyamu, 2005). Okebukola (1997)
in Aduwa-Ogiegbaen and Iyamu (2005)
concluded that the computer is not part of
classroom technology in more than 90 percent of
Nigerian public schools. This implies that the
chalkboard and textbook continue to dominate
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Similarly, Okwudishu (2005) discovered that
unavailability of some ICT components in the
schools hampered teachers' use of ICTs. This
problem may be due to underfunding which
constitutes a major problem on ICT education in
Nigeria.

computer literacy. The questionnaires were
administered through “drop and pick later”
method.
Validity of Research Instrument
The questionnaire was given to colleagues and
experts in computer and ICT for critique and
suggestions. From the comments obtained,
corrections were made to ensure that the
instrument actually tested what it was set out to
test.

Methodology
The paper is a descriptive survey design. The
target population included 32 secondary schools
(10 public and 22 private), 32 principals, 32 vice
principals and 123 heads of departments/teachers.

Method of data Analysis
Data was analyzed using descriptive statistics frequency distribution and percentages with the
aid of Statistical Package for the Social Sciences
(SPSS). Frequencies and percentage tables were
used to present data.

Sample and Sampling Technique
Thirty percent (30%) of both the public and private
secondary schools were purposively selected for
the study. 10 principals were selected from the
schools that were selected for the study.

Results and Discussion of Findings
Research Question 1: What is the level of ICT
competency of school administrators in Ijaiye
Ojokoro Area of Lagos State and the extent ICT is
used in school administration?

Research Instrument
The primary source of data was a self-structured
questionnaire titled “Administrators Computer
and ICT usage Competencies”. The instrument
had two parts A and B. Part A dealt with
demographic issues while Part B had questions
requiring the respondents to select statements that
rightly described their level of ICT usage and

S/N

1
2
3
4

School Administrators ICT
literacy Computer
programs
Microsoft word
Microsoft Excel
PowerPoint
Email and Internet

None

Little

0
0
30
20

60
70
60
60

Research question one sought to find out the level
of ICT competency of school administrators and
their extent of ICT usage. Table one reveals that a
majority of principals have little computer literacy
in Microsoft word 60%, PowerPoint 60%, email
63% and internet 60% and Microsoft excel at 70%
and therefore cannot effectively implement ICT
integration in school administration. It is also
discouraging to note that 30% and 20% of the
principals were illiterate as far as PowerPoint,
email and internet are concerned. Non formal
interviews with these principals revealed that they
depended on the school secretaries to access the
internet for them. Other times they use the services
of anyone that could assist them with any

Moderate

20
20
10
20

High

20
10
0
0

administrative duty that require use of computer.
This confirms Flanagan (2003) in Evoh (2007)
findings which revealed that in many secondary
schools informal ICT leaders have emerged from
classrooms, libraries and computer labs to take up
administration tasks. Medeiros (2012) also
reported that generation-gap, when not abridged
with constant retaining and development affects
computer literacy and ICT usage, especially
among the aged.
Research Question 2: What aspects of school
administration require use of ICT in Ijaiye
Olokoro Area of Lagos State?
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Table 2: School Administrative Activities that require use of ICT
S/N

DISTRIBUTION

FREQUENCY

1
2
3
4

Data analysis
Records maintenance
Internet and email
Online registration
TOTAL

1
2
1
6
10

Research question two sought to find out aspects
of school administration that use ICT. Table two
revealed that majority of principals integrate ICT
in maintenance of Board of Management
minutes/reports 60%, maintenance of school
supplies records 50%, preparation of workers'
payroll 60%, preparation of students' fees
payment records 50% and maintenance of
teachers' performance records 50%. Some of the
respondents who admitted having access to ICT
facilities in their schools use them mainly to
register students for WAEC and NECO, 20% use
the same resources to maintain important school
records, while others do not use the ICT resources
for academic purposes. The result is in agreement
with Farrel (2007) whose findings revealed that
ICT integration is essential for personnel
administration, student administration, resource

PERCENTAGE
(%)
10.0
20.0
10.0
60.0
100.0

administration, financial administration and
general administration. It is also in agreement with
Ereyi, Adua-Ogiegbaen and Iyamu (2005)
findings that if school administrators used ICT
tools and resources in school administration, they
will encourage their followers particularly vice
principals and heads of departments to integrate
ICT in their administrative tasks. This will in
effect make school administration easier. The
findings are also in line with the position of
Eshanrenana. and Kpangbon (2010) who stated
that ICT usage by administrators of secondary
schools is necessary because of the numerous
benefits of ICT in performing administrative
duties.
Research Question 3: What factors hinder usage
of ICT by school administrators in Ijaiye ?Ojokoro
Area of Lagos State?

Table 3: Obstacles to ICT Integration in School Administration
S/N

DISTRIBUTION

FREQUENCY

1
2
3
4
5

Power outages
Computer illiteracy
High maintenance cost
Lack of enough computers
Slow internet connectivity

2
2
2
2
2

Research question three was to find out factors that
hinder usage of ICT by administrators in Ijaye
Ojokoro Area of Lagos State. Table three shows
that 91% of the respondents blame power outages,
as the major factor hindering ICT usage in their
school. 70% of the respondent admits that ICT
illiteracy is also a major contributing factor while
60% of them blame lack of enough computers.
40% however blame high ICT resources
maintenance costs while another 70% agree that
slow internet connections is a main obstacle that
hinders ICT integration in school administration.
This is in line with findings by Oloo (2009) which

PERCENTAGE
(%)
91
70
40
60
70

revealed that a majority of school principals were
ill equipped to integrate ICT in school
administration due to lack of adequate computers
in schools, lack of educational application
trainings and policy strategies on how integration
is done, frequent power disruptions and high
levels of poverty (Farrel,2007) and Obi (2003).
Conclusion
Several factors stood out as the main contributors
towards poor ICT integration in public and private
secondary school administration. The study
revealed that the use of ICT in schools is delegated
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to the school secretaries and deans of studies with
very few ICT resources mobilized by the
principals resulting to lack of computers, internet
services, scanners and photocopiers in most
schools which are critical towards ICT integration.
The deputy/vice principals use ICT resources to
perform such administrative tasks as student
registration, downloading of information and
maintenance of important data while the heads of
departments use the same resources to prepare
exam and master time table, prepare report cards,
maintain records and register students. The study
therefore established that school administrators
were ill prepared to integrate ICT in school
administration as a result of ICT illiteracy and
poor access especially among principals,
inadequate ICT resources and related
infrastructure and lack of technical support
especially among heads of departments.
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Abstract
This study examined “Application of Information and Communication Technology (ICT) in record
keeping and communication in Secondary Schools in Kaduna State, Nigeria”. To guide the study, two
research questions were raised and two null hypotheses were tested. The hypotheses were that there is no
significant difference in the opinions of respondents on the application of I.C.T to record keeping and
there is no significant difference in the opinions of respondents on the application of ICT to
communication in secondary schools in Kaduna State Nigeria. Descriptive survey research design was
used. The population of the study was 8653 with sample size of 261 sample size which were selected
through a multistage sampling technique. Twenty-five items Questionnaire named (AICTMSSQ) using 3
point likert rating scale of agreed, Undecided and Disagreed was used for gathering data. The instrument
was validated by experts and pilot tested with reliability co-efficient of 0.82. The formulated two null
hypotheses were tested using One Way Analysis of Variance (ANOVA) at 0.05 level of significance. The
findings of the study revealed that the use of application of ICT to records in secondary schools were
effective because there were inadequate computer for students registration, to manage financial records
and record staff school attendance register; teachers of the same discipline did share subject knowledge
via cell-phone. Also, schools organized conference supervision with the use of power point and public
address system in secondary schools in the Kaduna State, Nigeria. From the findings, there were
inadequate computer for registration of students in the schools and most of the schools did not have
computer to manage financial records in secondary schools in the Kaduna State, Nigeria. It was
recommended that ICT devices should be provided in senior secondary schools in Kaduna State to
enhance effective management of schools.
Key Words: Application, Information and Communication Technology and Management

Introduction
ICT is widely used in the entire globe and sectors
for different purpose, including business, health,
transport, communication, agriculture, education
and the likes. The advancement in ICT ranging
from electronic chips, mini computers, to large
scale devices, has its impact on every sector, and

has crossed every nation the in the world.
Computer and internet have internet have
integrated a lot of Information and
Communication Technology, leading to ecommerce, e-banking, e-government, e-learning,
e-library, and many more.
Information and Communication Technology
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(ICT) have become a key tool and had a revolution
impacts on how we see the world and how we live.
Today, the place of ICT in education and world in
general cannot be undermined. The way
Information and Communication Technology
(ICT) has been used in the education can be
derived into two broad categories: ICT for
education and ICT in education. ICT for education
refers to the development of Information and
Communication Technology specifically for
teaching and learning purposes while ICT in
education involves the adoption of general
components of technologies in the teaching and
learning process, more specifically, often for the
training of teachers in the technology for teaching
(Olakulehin, 2007). Similarly, UNESCO (2004)
classifies ICT in education into three broad
categories: Pedagogy, training and continue
education. Pedagogy is focused on the effective
learning of subjects with the support of the various
components of ICT. Olakulehin (2007)
emphasizes that the pedagogic application of ICT
involves effective learning with the aid of
computers and other information technology as
learning aids, which play complementary roles in
the classroom, rather than supplementing the
teaching.
Trucano (2009) in Kaya (2010) opined that, the
Information and Communication Technology is a
product of innovation and has become both icon
and engine of innovation today. This implies that,
ICT application in the management of secondary
schools in Kaduna State has severed as a facilitator
in the general development of the educational
environment due to the fact that the use of ICT in
the educational sector has greatly improved the
management of secondary schools in both the
administrative arm (preparation of payroll of staff,
staff and student records processing etc) and the
academic arm (teaching And learning aids e.g
instructional devices)
However, management is a comprehensive effort
to direct, guide and integrate human striving
which is focused towards some specific ends or
aims. More so, it involves planning activities
which aim at fulfillment of the goals of a particular
organization. Effective management will then
refer to the extent to which both human and
material resources in such an organization are
effectively coordinated for the attainment of their
goals of teaching and learning. Meanwhile, it is
those who actually coordinate the resources that
can be referred to as managers, and what they do as
management.

Information technology as an organized
combination of people, hardware, communication
network and data resources that collects, transfers
and disseminates information in an organization
(Lucy, 1998 cited in Sanusi, 2008). Information
dissemination is very important in schools
because, it is one of the major means by which
members work together. Information is any fact or
set of specific decision among alternatives course
of action (Ajayi, 2008). The information potential
of data is enhanced by refinements, which
involves selection, processing, storing and reorganization of data into a usable form and
transmission to the appropriate end users (Sanusi,
2008). Information and Communication
Technology occupies an important position in
schools system. This is because, it makes smooth
planning, directing, organizing, staffing and
controlling within the institution.
The ultimate aim of ICT is therefore to develop a
viable system to maximise the effective use of
modern data approach to institution management
practices. It is also aimed at assisting
management, and indeed operating personnel to
produce timely and accurate information (Rangan,
& Sengul, 2009). This paper therefore investigates
on the role Information and Communication
Information play in keeping of records and
communication in the effective management of
senior secondary schools which is geared towards
ascertaining the educational goals as stated in the
National Policy on Education.
Statement of Problem
There are eminent challenges in secondary
schools connecting to the application of ICT in the
management of secondary education in terms of
financial resources management, information and
examinations, staff/students records. A time, the
consequences would be mishandling and loss of
school finances which can cost the school. Again,
there has being delay in decision-making due to
poor or no communication at all levels because of
the use of traditional medium of communication
such as the notice board. Generally, secondary
schools in Kaduna State are associated with
several problems in terms of effective
management of records and effective process of
communication. In this situation, there is need for
adequate and effective application of ICT and its
facilities in order to cope the challenges faced by
secondary school managers in Kaduna State,
Nigeria.
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Objectives
The objectives of the study include the followings:
1. Examine the application of ICT in record
keeping in the management of senior
secondary schools in and
2. Determine the application of ICT in
communication in the management of senior
secondary schools in Kaduna State, Nigeria

(DPRS), Kaduna State Ministry of Education,
Kaduna (2016), the public senior secondary
schools has the total population of 8653 (that is,
376 principals, 8150 teachers and 127
supervisors).
Sample size for this study was 267 (consisted of 38
principals, 221 teachers and 8 supervisors). A
multistage sampling technique was used to select
the sample for this study. Kaduna State was
grouped in twelve Education Zones to ease sample
selection. On this note, four Educational Zones
were randomly selected. However, the sample size
was based on Research Advisors (2006) sample
table. The researcher use structured questionnaire
design to collect data for the study. The
questionnaire comprises of twenty (20) structured
items on the relevance of application of
Information and Communication Technology on
the management of senior secondary schools in
Kaduna State which measures the variable of
interest. The items were structured on three (3)
point Likert scale ranging from Agreed,
Undecided and Disagreed options. The instrument
has three sections; section “A”- a request letter,
section “B”-bio-data of the respondents while
section “C” was item statements.
The instrument was given to ICT and educational
management for context validation. To ascertain
reliability of the instrument, a pilot study was
conducted which was done through test re-test
method. The two results were correlated using
Pearson Product Moment Correlation Coefficient
(PPMC) and the result got at 0.82. This implies
that the instrument was reliable. However, the data
collected were analysed using frequency count
and simple percentages as well as Analysis of
Variance (ANOVA) at 0.05 level of significance.

Research Questions
The followings research question were asked to
guide the study:
1. Is there application of ICT to record keeping in
the management of senior secondary schools
in the Kaduna State, Nigeria?
2. Is there application of ICT to communication
in the management of senior secondary
schools in the Kaduna State, Nigeria?
Hypotheses
The following hypotheses were postulated for this
study:
H01
There is no significant difference in the
opinions of principals, teachers and
supervisors on the application of ICT in
record keeping in the management of
senior secondary schools in Kaduna State,
Nigeria;
H02
There is no significant difference in the
opinions of principals, teachers and
supervisors on the application of ICT in
communication in the management of
senior secondary schools in the Kaduna
State, Nigeria;
Methodology
The researcher intends to use descriptive survey
research design for this study. The design was used
because it permits the researcher to generalize the
findings of a small sample size (population) on the
whole population. The population of this study
comprises all the senior secondary school
Principals, and Teachers in Kaduna State.
According to statistical data from Education
Management Information System (EMIS) Unit,
Department of Planning, Research and Statistics

Results
The data collected for this study, out of total
instrument of 267 distributed, 261 was correctly
filled and return which was then analysed for the
sample of the study.
Research Question 1: Is there the application of
ICT to record keeping in the management of senior
secondary schools in the Kaduna State, Nigeria?
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Table 1 : Opinions of respondents on the
Application of ICT to Record keeping
Management of Senior Secondary Schools in Kaduna State, Nigeria
S/N Item Statement
Respondents
AG
U
F
%
F
%
1
Students results are always kept on Principal
10
31.3 6
18.8
Teachers
94
42.5 23
10.4
Supervisors
3
37.5
2
Staff information are kept online
Principal
9
28.1 4
12.6
and schools website
Teachers
90
40.7 20
90.0
Supervisors
3
There is software record of
Principal
9
28.1 3
9.4
students school attendance register Teachers
72
32.6 23
10.4
Supervisors
1
12.5
4
School expenditure is recorded on Principal
10
31.1 5
15.8
software for easy retrieval
Teachers
76
34.4 19
8.6
Supervisors
2
25.0 1
12.5
5
Students’ application forms are
Principal
9
28.1 3
9.4
completed via school website and
Teachers
97
4.9
23
10.4
online
Supervisors
2
25.0 2
25.0
6
We still keep records in the school Principal
9
28.1 4
12.6
manually
Teachers
31
14.0 43
19.5
Supervisors
2
25.0
7
All school records are kept in
Principal
5
15.6 7
21.9
computer for easy referencing
Teachers
96
43.3 27
12.3
Supervisors
1
12.5 1
12.5

Table 1 shows the opinions of principals, teachers
and supervisors on the on the Application of ICT
on Records in Secondary Schools in the Kaduna
State, Nigeria. In response to item 1, it was
disagreed with the majority of the respondents
with principal having 60.1%, 47.1% for teachers
and 62.6% for supervisors that, students results are
not always kept on CD and flash drive. Items 2 and
3 were also disagreed by the majority of the
respondents that staff files information are kept
online and schools website and there is software
record of students school attendance register.
Items 4 and 5 shows that school expenditure is
recorded on software for easy retrieval and
students' application forms are completed via

in the
DA
F
16
104
5
19
111
8
20
126
7
17
126
5
20
101
4
19
147
6
20
98
6

%
50.0
47.1
62.6
59.4
50.2
100.
62.5
57.0
87.5
53.1
57.0
62.5
62.5
45.7
50.0
59.4
66.5
75.0
62.6
44.3
75.0

school website with 53.1% for principal, 57.3%
for teachers and 62.52% for supervisors, and
online were disagreed by the majority of the
respondents with 62.5% for principal, 45.7% for
teachers and 50.0% for supervisors are all
disagreed. Item 6 was disagreed by the
respondents that, we still keep records in the
school manually with 59.4% for principal, 66.5%
teachers and 75.0% supervisors. Items 7 was
disagreed by the respondents that all school
records are kept in computer for easy referencing.
Is there application of ICT to communication in
the management of senior secondary schools in
the Kaduna State, Nigeria
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Table 2 : Opinions of respondents on the Application of ICT to Communication in the
Management of Senior Secondary Schools in Kaduna State, Nigeria
S/N Item Statement
Respondents AG
U
DA
F
%
%
F
1

2

3

4

5

6

7

8

9

10

Information update are sent to staff
through phone bulk SMS in the
school
The school opens e-mail address to
each staff for easy communication

Principal
Teachers
Supervisors
Principal
Teachers
Supervisors
The school communicate via notice Principal
board and card board papers
Teachers
Supervisors
The school communicate to via
Principal
social media
Teachers
Supervisors
The school communicate urgent
Principal
information via radio FM station
Teachers
Supervisors
The school communicate urgent
Principal
information through Television
Teachers
Supervisors
ICT facilitate communication
Principal
process in the school
Teachers
Supervisors
The school release students’
Principal
terminal examination results online Teachers
Supervisors
The school use electronic notice
Principal
board communicate staff on duties Teachers
Supervisors
There are bulletin boards in the
Principal
school
Teachers
Supervisors

Table 2 shows the opinions of principals, teachers
and supervisors on the Application of ICT on the
Communication in the Management of Senior
Secondary Schools in the Kaduna State, Nigeria.
In response to item 1, it was disagreed with the
majority of the respondents with principal having
60.1%, 47.1% for teachers and 62.6% for
supervisors, on whether information update are
sent to staff through phone bulk SMS in the school.
Items 2 and 3 were also disagree with high
percentage of 59.4% for principal, 36.7% for
teachers and 50.0% for supervisors on whether
school opens e-mail address to each staff for easy
communication and whether school communicate
via notice board and card board papers. There were
also high level of disagree in items 4, 5 and 6 on
whether school communicate to via social media,
school communicate urgent information via radio

9
100
2
4
66
1
10
65
10
79
3
8
43
3
7
33
2
11
67
2
11
70
3
15
147
4
13
99
1

28.1
45.2
25.0
12.5
29.9
12.5
31.3
29.4
31.3
35.7
37.5
25.0
19.5
37.5
21.9
14.9
25.0
34.4
30.3
25.0
34.4
31.7
37.5
46.9
66.5
50.0
40.6
28.5
12.5

4
40
2
4
28
3
2
31
5
5
26
1
6
37
2
8
39
2
2
34
2
4
26
3
4
17
1
2
13
6

12.5
18.1
25.0
12.5
12.7
37.5
6.3
14.0
62.5
15.6
11.8
12.5
18.8
16.7
25.0
25.0
17.6
25.0
5.3
15.4
25.0
12.5
11.8
37.5
12.5
7.7
12.5
6.3
5.9
75.0

19
81
4
24
127
4
20
125
3
17
116
4
18
141
3
17
149
4
19
120
4
17
125
2
13
57
3
17
145
1

%
59.4
36.7
50.0
75.0
57.6
50.0
62.5
56.6
37.5
53.1
52.5
50.0
56.3
63.8
37.5
53.1
67.4
50.0
59.4
54.3
50.0
53.1
56.6
25.0
40.6
25.8
37.5
53.1
65.6
12.5

FM station and school communicate urgent
information through Television with 56.3% for
principal, 68.3% for teachers and 50.0% for
supervisors. On the basis of items 7, 8 and 9 on
whether ICT facilitate communication process in
the school, school release students' terminal
examination results online and school use
electronic notice board communicate staff on
duties with majority of the respondents were
disagree with 59.4% for principal, 54.3% for
teachers and 50.0% for supervisors. Item 10 was
also disagree with the respondents on whether
there are bulletin boards in the school.
Hypothesis 1: Hypothesis one stated that there is
no significant difference in the opinions of
Principals, Teachers and supervisors on
application of ICT on records in the management
of secondary schools in Kaduna State, Nigeria.
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secondary schools in Kaduna State, Nigeria.
Table 3: Analysis of Variance (ANOVA) on the Application of ICT
on Record keeping in
Secondary Schools in Kaduna State, Nigeria
Status
Sum of
Df
Mean
F
Prob. F. critical Decision
Square
Square
Between
705.154
2
352.577
Rejected
groups
3.538 .030
3.39
Within
25713.176
258
99.663
groups
Total
26418.330
260

As indicated in table 3, the analysis revealed the fratio value (3.538) at 3 df 258 and at the level 0.05.
The critical value (3.39) is less than f. ratio values
(3.538), the probability level of significance P
(.030) is less than 0.05. This means that there was
a significant difference in the opinions of
Principals, Teachers and supervisors on the
application of ICT in record keeping in the
management of senior secondary schools in

Kaduna State, Nigeria. Therefore, the null
hypothesis is rejected.
Hypothesis 2: Hypothesis two stated that there is
no significant difference in the opinions of
Principals, Teachers and supervisors on the
application of ICT in communication in the
management of senior secondary schools in the
Kaduna State, Nigeria.

Table 4 : Analysis of Variance (ANOVA) on the Application of ICT on Communication in the
Management of Senior Secondary Schools in Kaduna State, Nigeria
Status
Sum of
Df
Mean
F
Prob. F. critical Decision
Square
Square
Between
76.305
2
38.152
Retained
groups
.561
.560
3.39
Within
16956.140
258
65.721
groups
Total
17032.444
260
As indicated in table 4, the analysis revealed the fratio value (.561) at 3 df 258 and at the level 0.05.
The critical value (3.39) is greater than f. ratio
values (.561), the probability level of significance
P (.560) is greater than 0.05. This means that there
is no significant difference in the opinions of
principals, teachers and supervisors on the
application of ICT in communication in the
management of senior secondary schools in
Kaduna State, Nigeria. Therefore, the null
hypothesis is retained.

registration, to manage financial records and
record staff school attendance register. Thus,
the hypothesis indicated that there was a
significant difference in the opinions of
respondents on the application of ICT in
record keeping in the management of senior
secondary schools in Kaduna State, Nigeria.
2. Application of ICT on communication in
secondary schools was effective. Information
update are sent to staff through phone bulk
SMS in the school in the Kaduna State,
Nigeria. Thus, the hypothesis indicated that
there is no significant difference in the
opinions of principals, teachers and
supervisors on the application of ICT in
communication in the management of senior
secondary schools in Kaduna State, Nigeria

Summary of the Findings
The following are the major findings of the study.
The findings show that:
1. The application of ICT on record keeping in
secondary schools was not effective because
there are inadequate computer for students
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Discussions of the Findings
This study aimed at investigating the Application
of Information and Communication Technology
(ICT) on the record keeping and communication
in Secondary Schools in Kaduna State, Nigeria. It
objectives were to assess the following:
application of ICT on record keeping in the
management of secondary schools and application
of ICT on communication in the management of
secondary schools in the Kaduna State, Nigeria.
However, the following are discussions arising
from the major findings of the study. Objectives
number one seeks the opinions of respondents on
the on the Application of ICT on record keeping in
Secondary Schools in the Kaduna State, Nigeria.
In response to the items statement the respondents
were all disagreed that, students results are not
always kept on CD and flash drive, staff files
information are kept online and schools website
and there is software record of students school
attendance register, school expenditure is
recorded on software for easy retrieval and
students' application forms are completed via
school website and online were disagreed by the
majority of the respondents. Items 6 also disagree
by the majority of the respondents that there was
soft are record of staff school attendance register.
This was opined by Tijani (2013) that, most
common organisational records include
correspondences like letters, memorandum,
reports, forms or books. These may be on paper,
facsimile machines, or electronically by computer
networks. Sanusi (2008) opines that the
information potential of data is enhanced by
refinements, which involves selection,
processing, storing and re-organization of data
into a usable form and transmission to the
appropriate end users.
Objectives number two seeks the opinions of
principals, teachers and supervisors on the
application of ICT on communication in the
management of secondary schools in Kaduna
State, Nigeria. In response to item 1-10, it was
disagreed with the majority of the respondents
with on whether information update are sent to
staff through phone bulk SMS in the school. This
was supported by Carriere and Bourque (2009)
expresses that satisfaction from organisational
communication is an intermediate variable in
influencing work commitment. There were also a
disagreement on whether school communicate to
via social media, school communicate urgent
information via radio FM station and school
communicate urgent information through

Television, ICT facilitate communication process
in the school, school release students' terminal
examination results online and school use
electronic notice board communicate staff on
duties. Study by Burnett (1994) cited in Faruk
(201) found there is positive effect associated with
technology and record keeping as well as
instruction.
Also, Asiyai (2010) states that Information and
Communication Technology is a concept that
refers to as a computer based facilities used by
organization personnel to record, transmit,
generate, retrieve, impact knowledge and process
information and communication needs. However,
there is also a problem of mismanagement of
examination records and exercise in secondary
schools and this involves delayed in submission of
examination records, loss of marks,
miscalculation marks (Bosah, 1999). To Faloye
and Oparah (2007), there schools experience the
issue of misappropriation of students' marks
and/or scores.
Conclusion
From the findings of the study it can be concluded
that Information and Communication Technology
enhance record keeping and communication in the
management of schools. This promotes adequate
as well as easy input, processing, storage and
retrieval of data. In the same vein, it facilitates
effective information sharing among the school
personnel.
Recommendations
On the basis of the findings and conclusions of the
study the following recommendations are made
that:
1. Government should provide adequate ICT and
its facilities should be provided to enhance
effective record keeping in the schools.
2. Principals should make communication in the
management of schools effective through
functional email, whatsapp group and other
social Medias.
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Abstract
This paper discusses the impact of quality assurance in the management of academic programmes of
Colleges of Education in Nigeria with reference to the National Commission for Colleges of Education
(NCCE) minimum standard. The paper identifies the gap in academic quality and standard of teacher
education with poor quality of product of Colleges of Education. Efforts were made to discuss the
challenges of academic quality assurance with emphasis on funding, continuous assessment and
teaching practice exercise so as to improve academic quality and standard of teacher education in
Colleges of Education. It was suggested that Colleges of Education should be mandated to direct their
activities to adhere strictly to NCCE minimum standard on admission requirements, provision of
facilities, employment of appropriate staff (Academics and non-academic and maintenance appropriate
staff students ratio as recommended by the NCCE). Accreditation teams from NCCE should be conscious
of institutional window-dressed, importation of academic staff from other Colleges of Education and
universities for the purpose of accreditation and discourages such unethical acts.
Keywords: Academic quality, Accreditation, Continuous assessment, Quality assurance,
Teacher education
Introduction
Quality assurance is considered to be an
indispensable management tool to ensure
academic quality in Nigeria education system. It is
a regulatory mechanism that focuses on
accountability and improvement in education
system. Enabling confidence in the stakeholders
that the input processes and output of Educational
system fulfils measures up to expected minimum
standard. Academic quality assurance denotes the
practice whereby academic standards are
maintained and improved and quality assurance
refers to those policies and practices by academic
instructions that designed academic bodies
employed to monitor and improve the quality of
educational provisions. (Zimmerman, 2010).
The quality of teacher education is the degree to
which teacher education program me meets the
students and societal needs and demands.
Okebukola (2005) presents academic quality
assurance as a process of continuous improvement
in the quality of teaching and learning activities
which will be achieved via pathways of employing
mechanisms internal and external to the system. It
is ensuring that at least the provision of the
Minimum Academic Standards (MAS) documents
are attained, maintained and enhanced (Omoregie,
2005).

To this end, the enabling decree (No 3 of April,
1989) establishing the National Commission for
Colleges of Education (NCCE) mandates it among
other functions to supervise all aspects of nondegree and teacher professionalism in Nigeria.
The enabling decree was later amended by
National Policy necessary for full development of
teacher education and the training of teachers, lay
down minimum academic standards for all
programmes of teacher education and accredit the
certificate and other academic award in the
Colleges of Education in Nigeria. Admittedly, the
Minimum Academic Standards specify the
performance criteria which should be complied
with by Colleges of Education in different
disciplines are compliance with the approved
criteria for a particular academic programmes
leads to the academic programmes being given
full accreditation. In this respect, it implies that for
an individual to acquire a certificate in Colleges of
Education he/she must meet the minimum
standards of the institution.
Therefore, academic quality assurance demands
that appropriate monitoring of the system be in
place so that requisite data for judging quality can
be obtained. Quality assurance involves all actions
that are necessary to provide adequate confidence
that a product or service will satisfy, given
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requirement for quality (Afemikhe, 2007). The
purpose of quality assurance activities is to
improve quality through guidelines, promote wide
deployment and proper implantation of
specifications, communicate and design effective
processes to achieve educational goals George
(2016). In essence, quality in Colleges of
Education in Nigeria is a multi-dimensional

concept which should embrace all its functions
and activities such as maintenance of academic
standard, accreditation of courses, moderator of
students enrolment with respect to available
facilities, visitation, impact assessment of
educational facilities and impact assessment of
academic standard in colleges of education as
depicted in the model below:

Fig1. Quality Assurance Drivers in Tertiary
Institutions in Nigeria
Source: Adopted from Adedipo (2007) University
quality assurance, funding strategy and task
allocation.
However, it is no longer news that the quality of
teacher education in Nigeria has been founded to
be relatively poor in Nigeria Colleges of
Education. Teacher education has come under
severe criticism in recent time especially at the
Colleges of Education level. Ebiesine (2014)
posits that a critical look into Nigerian Colleges of
Education indicates that most of the certified
products lack acceptable level of competence in
their areas of specialization. It is quite unfortunate
that responses of employers of labour on the
competencies and performance of Colleges of
Education graduates in Nigeria in the recent time
reveals that characteristics such as analytical
skills, good communication skills, set-induction

skills, good personal and social skills, theoretical
and managerial skill among others are lacking in
graduates being turned out into the labour market
(Oguntuase, 2013).
The National Commission for Colleges of
Education (NCCE) in its efforts to improve
academic quality in Colleges of Education
recently published and circulated the new
minimum standards documents which prescribe
the revised curricula to produce specialist teachers
for the various sub-sectors of Basic Education
programme in Nigeria. Efforts were also made by
the National Commission for Colleges of
Education to pull down the wall between the
external assessors and the key players in Colleges
of Education by publishing and circulating their
Accreditation Toolkit, the first of its kind with the
commission to complete the earlier publications
(Muhammed, 2013).
It is expected that with the efforts of the National
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Commission for Colleges of Educations,
institutions should close up the observed gaps
between academic quality assurance and standard
of teacher education and address the lapses well
before the arrival of external assessors in Colleges
of Education. Quality assurance having potentials
to make a difference in its efforts to produce more
effective teachers for basic education in Nigeria.
However, issues of window dressing, fraudulent
practices such as impersonation of resource
persons and undue interference of College
management before and during programme of
courses accreditation, and financial inducement of
accreditation officials may invariably invalidate
the reports and recommendation of the
accreditation team.
In the recent time, Colleges of Education has
witnessed rapid rate of students' enrolment. This
development has actually resulted into anticipated
increase in internally generated revenue by most
of the Colleges management without a
corresponding increase in instructional facilities,
funding, number and quality of staff which could
water down the quality of instruction as well as the
quality of products of the institutions. Again, it is
imperative to examine the quality of teachers that
teaches the part-time NCE students in most of the
study centres which is adjudged to be poor, a
reflection of the quality of their products as it is
believed that the quality of fruit is a function of the
quality of the seed. It is no longer news that some
lecturers that teaches' the part-time NCE students
does not possess the minimum qualifications to
teach at that level. Oguntuase (2013) opined that
the products of Nigeria Colleges of Education
have at different interview failed to proof their
suitability for few available white collar jobs.
Therefore, the place of academic quality assurance
in teacher education programmes cannot be overemphasized. Teacher education development in
Colleges of Education is therefore said to be a
function of effective management, available
resources and strict adherence to NCCE minimum
standard.

continuous assessment. In many instances, the
concept of continuous assessment is taken to be
one single class test or assignment often taken
without a feedback because of the rapid increase in
student's enrolment Obiehimani (2009).
The new curriculum as provided by the National
Commission for Colleges of Education (NCCE)
requires the reformation of teaching and learning.
Students are now placed at the centre of the
learning process, this is “students centered
approach” where students are active learners with
continuous assessment as the pivot of the system.
The NCCE emphasized that continuous
assessment must be designed to reflect the kind of
learning intends to measure. Continuous
assessment according to Omoregie and Eghareuba
(2006) is the systematic and continuous process of
gathering, documenting and employing academic
achievement to assess academic abilities and
personality variable of students (usually in
measurable terms).
The process of compliance towards the NCCE
new curriculum entails certain pedagogical
changes in teaching and curriculum
implementation approaches whose practical
application can be challenging in Colleges of
Education and whose implication for quality
instruction must be of paramount importance. In
this regard, learning assessments is one of the
issues attracting most interest in the teaching
profession. Hence it should be properly studied
and addressed by teachers and other stakeholder.
Continuous assessment according to Osuala,
(2011), is a mechanism whereby the final grading
of a student in the cognitive, affective and
psychomotor domains of behaviour takes account
in a systematic way of all his performances during
a given period of time in schooling. Continuous
assessments are used to provide feedback to
improve both students learning and instruction
quality which must be carried out during the
teaching-learning process. The rationale behind
continuous assessment (CA) is to enhance the
quality of instruction and by so doing, students
may not wait till the end of semester to know the
reports of their academic efforts. In this respect, it
can be said that continuous assessment is
practically more important than examination as it
keep students' learning as an on-going process and
helps in retrieval of knowledge. Continuous
assessment relieves the pressure of Examination
as it accounts for certain percentage in students
overall performance. The weight of continuous
assessment in Colleges of Education as stipulated

Quality Assurance and Continuous Assessment
Managing curriculum of Nigeria Certificate in
Education (NCE) awarding institutions required
careful monitoring to ensure academic quality.
However, it is important to determine whether the
implementation of curriculum results in desired
outputs Indeed, Government and private owned
Colleges of Education have often been criticise for
non-uniformity in the process and format of
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by the new curriculum is 40% (assignment,
attendance and test etc.) which could be in form of
daily class work, course related projects, paper
presentation and practical work. The outstanding
goal of Continuous Assessment according to
Bikpo (2007) is to improve academic performance
and achieve successful outcomes for both students
and teachers but this goal cannot be effectively
achieved without adequate feedback.
Feedback is conceptualized as information
provided by specific agent that is; teachers, peer
groups, and parents regarding aspect of students'
academic performance (Omebe, 2015). Hence,
continuous assessment feedback could be seen as
a process of giving information concerning
academic achievement that tells the students their
academic status and academic standing
continuously in Colleges of Education to improve
the student confidence and professional
competence.
Bellon and Blank (2011) observed that, academic
feedback is strongly and consistently related to
achievement than any other teaching behaviour,
the relationship is consistent regardless of grade,
socio-economic status, race or school setting.
Feedback improves the students confidence, selfworth, self-awareness and enthusiasm for
learning. Effective feedback of CA can aid
excellent performance of students in examination
and may support them in learning, enhance and
improve assessment performance. Omebe (2015)
in his study posits that though feedback has a
powerful impact on teaching learning activities
and students academics achievement but this
impact could either be positive or negative.
Okebukola (2005) admits that continuous
assessment feedback provides information
relating to the task or process of learning that fills a
gap between what is understood and what is yet to
be understood which may be done in different
ways which include effective processes such as
increased teachers efforts, motivation of students,
active students participation and improved
teaching methods. Alternatively, the gap maybe
reduced through a number of different cognitive
processes, which may include restructuring
understanding, confirming to students that they
are correct or incorrect, indicating that more
information is available or needed, pointing to
directions students could pursue, and/or indicating
alternative strategies to understand particular
information.
Osuala (2011) observed that teachers can assist by
clarifying goals, enhancing commitment, increase

efforts to reaching students through feedback.
Hence, academic feedback contributes to these
processes depends largely on the focus of
feedback and the level to which it is directed.
Ebisine (2014), in his study discovered that most
teachers uses continuous assessment feedback to
correct students' deficiencies and problems
identified through continuous assessment results
are not referred to school counsellor. In line with
the goal of the NCCE to foster quality learning
among student-teachers, assessment which
measures how well learners have attained the
learning outcomes, i.e the NCCE Minimum
standards is considered pivotal in the new teacher
e d u c a t i o n p r o g r a m m e s . C o n s e q u e n t l y,
accreditation and monitoring exercises of the
NCCE is geared towards evaluating the extent to
which assessment is used to enhance the quality of
college graduates as exemplified by the teachers'
standards.
The new curricula suggests that teacher educators
need to know and use assessment procedures for
learning and not just to gauge students-teachers'
mastery of content or skills. The poor quality of
continuous assessment usually with minimum or
no feedback to students is not only an hindrance to
proper implementation of teacher education
curriculum but a clog in the wheel of the various
academic quality assurance units or agencies.
Quality Assurance and Teaching Practice
Exercise
Teaching practice exercises is one of the relevant
and compulsory courses in teacher education
programme. It is absolutely necessary for
teachers-in-training to acquire skills and
pedagogy of teaching. The exercise is a system of
teacher support and quality assurance. Teaching
practice exercise is compulsory for all registered
students for the Nigeria Certificate in Education
(NCE) programme which runs throughout the first
semester of the third year academic programme.
The quality of teacher-in-training is adjudged to be
a function of pedagogical knowledge and skills of
the supervisor with his mastery of the subject
matter. The exercise which includes careful
selection and effective use of relevant
instructional materials with relevant teaching
skills is done with the support and guidance of the
supervisor to improve the quality of instruction
and basically to instill confidence in teachers-intraining. The exercise enables the student teachers
to adjust and overcome some of the practical
problems of teaching often encountered in the
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classroom. The student teacher is able to examine
a problem from a variety of perspective has the
advantage of being in a position to use different
approaches to solve the problems.
Though student-teachers encounter a lot of
difficulties which they have to be professionally
guided to solve by the supervisors to improve their
professional competence and quality of
instruction. External assessors and teaching
practice moderators are designated professional
employed to ensure teaching practice quality
assurance in this regard. They are expected to
write comprehensive reports that may help to
improve the quality and standard of teaching
practice exercise in Colleges of Education.
However, Academic quality assurance practices is
not without a bottleneck, effective teaching
practice has become something of an illustration
in most cases there have been instances where
non-teaching staff of Colleges of Education were
employed to supervise the part time NCE students
on teaching practice exercise against the position
of the National Commission for Colleges of
Education as stated in the National Commission
for Colleges of Education minimum standard for
general education (2012). Many of those
supervisors are still operating at the level of
traditional supervision where the supervisor
becomes a threat, negative report writers and boss
to the supervisee. Such a supervisee may not
perform at his/her best because of the threat of the
supervisor, this invariably frustrates the efforts of
academic quality assurance in the management of
academic quality in Colleges of Education.

and overcrowding of students which eventually
leads to poor instructional quality and indiscipline.
Poor Facilities and Equipment:- This manifest
in inadequate and poor state of classroom, offices,
laboratories and libraries. The provision of
relevant educational facilities and equipment is
vital in the provision of quality educational
services to all students in the Colleges of
Education. However, the poor state of facilities
and equipment has been a major challenge to
academic quality assurance in the Colleges of
Education.
Examination Malpractice:- Examination
malpractice has undergone various forms and
sophistications, common examples are
impersonation, bringing prepared notes and
textbooks into examination hall, bringing
information on items of clothing, palm and
currency notes, bribing invigilators and
supervisors, etc. Examination malpractice is a
threat to teaching as a professional. It therefore has
irreparable implications on academic quality and
standard as mediocre are produced from any
educational system that is fraught with
examination malpractice (Osagiede, 2005).
Poor Staffing:- The success of any education
system depends to a very large extent on
employment of teachers in terms of quality and
quantity. According to Utulu as cited in Bikpo
(2007) teachers are the quality indicators in any
educational process. They represent a key input of
a highly skilled labour resource which combined
with the education plant and its allied services as
they produce educated and self-reliant
individuals. However, Colleges of Education are
face with problem of shortage of highly
experience academic staff. The ratio by discipline
is far from encouraging, especially in the
humanities and some science-based disciplines
(Omoregie, 2005). The problem of inadequate
employment of professional and relevant staff has
serious implications for academic quality
assurance and academics success, as noted by
George (2016). Shortage of staff (both in quantity
and quality) means high student-lecturer ratio
which could affects effective teaching-learning
process. Individualized attention is hard to achieve
and it encourages memorization, examination
malpractice and result in the neglect of inculcation
of analytical and problem solving skills needed for
useful living. The outcome is that the expected

Challenges of Academic Quality Assurance
The problem of low academic quality assurance is
a function of a number of factors such as upsurge
in students' enrolment, poor facilities and
equipment, examination malpractices, poor
staffing, poor funding, corruption and quality of
students offered admission.
Rapid Increase in Students Enrolment:Currently there is student population explosion in
Federal and State Colleges of Education due to
increase in enrolment without the required
expansion of facilities. The implication of
students' population explosion is that classrooms
are over-crowded while laboratories and other
learning materials are grossly inadequate because
of insufficient funding (Okebukola, 2005).
Students' population explosion implies a gross
shortage in the provision of Educational facilities
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academic quality and standard are not being meant
which invariably makes it difficult to achieve the
goals of teacher education programme in Colleges
of Education.

In effect, poor facilities and other learning
materials, due to poor funding impede academic
quality assurance (Yaqub, 2002).
Corruption:- Embezzlement, misappropriation
and diversion of scarce educational resources
funds meant for educational purposes further
impoverish the sector (Omoregie, 2005). The
implication is that there can hardly be effective
implementation of educational policies,
acquisition of facilities and staff development
which are vital to effective teaching and research
in College of Education.

Poor Funding:- A well-structured funding
arrangement is imperative to meet the cost of
providing adequate educational service in
Colleges of Education. However, inadequate
funding and poor maintenance has been a cultures
in Nigeria Colleges of Education which invariably
affects the provision of facilities, recruitment of
the needed manpower to implement the
programmes of studies, irregular promotion of
staff and accreditation of courses among others.
This in turn affects academic delivery in the
Colleges of Education resulting in what Yaqub
(2002) called 'a dull intellectual atmosphere'.
Obiehimani (2009) opined that poor funding
affects proper planning and implementation of
policies and programmes as well as lower
productivity. The UNESCO recommended
standard budgetary allocation to educational
sector to stand as 26%. However, budgetary
allocation to education sector in Nigeria stands at
6.01% in 2017, 7.00% in 2018, 7.05% in 2019 and
6.07% in the year 2020. The reduced spending has
impacted negatively on the system as basic
necessities for teaching and research are far from
being adequate in both Federal and State Colleges
of Education. Okebukola (2005) remarked that
funding is crucial in facilities acquisition and staff
development to cater for rapid increase in student
enrolment and effective educational policy
implementation.
In the face of acute shortage of funds, other inputs
may also suffer a setback which in turn may
influence academic quality obtainable in College
of Education. To this end, poor funding has the
following implications for academic quality
assurance:
• Inability to recruit and retain qualified staff;
• Inadequate funded research activities;
• Inability to meet the welfare and academic
needs of staff and students resulting in strikes
and closure of institutions;
• General frustration of staff leading to brain
drain;
• Collapse of facilities and equipment;
• Emergence of unedifying academic situation
and erosion of academic quality and morality;
• The jettisoning of procedures and the
enthronement of a dull intellectual
atmosphere.

Quality of Student:- In recent time, the quality of
fresh students admitted into the system is
adjudged low. This is because their preparations at
the primary and secondary levels were poor and
many of them passed their examination by relying
on examination malpractices (Zimmerman,
2010). We experience a generation of students that
lacks the culture of scholarship and hard work.
Many of the students go into lecture hall without
textbooks and writing material. A good number of
students in Nigeria College of Education records
less than 50% attendance at lectures and default in
assignments. Students now see the acquisition of
credentials/certificate as a do or die affair, even if it
means obtaining the certificate not on the basis of
merit as noticed by Omebe (2015) that students in
Nigeria higher educations are not there for serious
and committed academics, they shun the strain and
rigour associated with higher education. As it
becomes more difficult to get students to learn, to
investigate, to research and engage in independent
study. The bottom line is that the quality and
academic standard of students are no longer
assured.
Conclusion
Teacher education is regarded as a tool for
character and moral upbringing and academic hub
for sustainable national development. Through
effective teacher education programme, teacher in
training are prepared to cope with the social,
political, technological, economic and academic
challenges. Academic quality assurance therefore
becomes a means to ensure that students actually
acquire the needed skills, intellect and moral
values. Though there are various challenges to
quality assurance in Colleges of Education such as
rapid increase in students enrolment, inadequate
funding of schools which results to poor facilities
and human capital development among others.
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Ensuring effective academic quality assurance,
both internal quality assurance (IQA) and external
academic quality assurance (EQA) could be a road
map to improve quality of instruction, academic
standard and desired product of Colleges of
Education in Nigeria.
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Recommendations
The paper recommended the following:
• Colleges of Education should be mandated to
adhere strictly to NCCE minimum standard
on admission requirement, provision of
facilities, employment of appropriate staff and
maintain appropriate staff students ratio as
recommended by the NCCE.
• Accreditation team from NCCE should be
more conscious of institutional window
dressing, hiring of academic staff from other
Colleges of Education and universities for the
purpose of accreditation and such unethical
acts be discouraged in order to validate their
findings and recommendations.
• There should be public accountability and
transparency in the management of school
system to ensure effective monitoring of
institution to instill financial and moral
discipline in college administration so as to
judiciously utilize the limited resources to
attain academic excellence.
• The quality of continuous assessment should
be improved on significantly. There should be
a general guide or procedure for the conduct of
continuous assessment to ensure uniformity
and standard of assessment.
• Part-time NCE students should be mandated
to undergo the same admission process with
full time NCE students so as to ensure uniform
standard and assure academic quality.
• Stakeholders like alumni association and
philanthropists should be encouraged to fund
Colleges of Education to compliment the
government's funding.
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Abstract
This paper was written against the backdrop of the perceived high prevalence of suicide that has
characterized higher institutions in Nigeria. On the basis of this, the paper examined the concepts of
suicide and suicide as a social phenomenon for a clearer discussion. It then examined the types of suicide,
causes of suicide and suicidal behaviour as well and as sociological implications of suicide and suicidal
behaviour.Every suicide is a tragedy and Suicides are preventable. Hence, the paper conclude and
suggested among others that there should be effective social support within communities, institutions and
individual resilience which could help protect vulnerable persons from suicide by building and improving
social connectedness and skills to cope with difficulties.
KeyWords: Suicide, Higher Education, Sociological Implication
Introduction
Suicide (from Latin suicaedere means to kill
oneself or self-murder) means the act of a person
intentionally causing his or her own death. It is
death from injury, poisoning, or suffocation where
there is evidence (either explicit or implicit) that
the injury was self-inflicted and that the decedent
intended to kill himself/herself. Suicide is the act
of killing oneself, deliberately initiated had
performed by the person concerned in the full
knowledge of its total outcome (WHO, 2018).
Suicide is the third leading cause of death among
young people aged 15-44 years, and ranks second
for adolescents between 15 and 19 years (Alabi,
Alabi, Ayinde & Abdulamlik, 2015).
Death by suicide is an extremely complex issue
that causes pain to hundreds of thousands of
people every year around the world. Suicide is a
complex behavioural phenomenon that involves
taking one's life by oneself. It is fundamentally a
general social and public health problem
worldwide. The social, economic and
psychological effects of suicide are unbearable in
most societies of the world. Families,
organisations, educational institutions and the
general society are often thrown into mourning

when there is an incident of suicide such
depressive mood often impacts productive,
creates fear and anxiety, reduces value for human
existence and causes social unrest among others.
Suicide was and still is, widely regarded as a
highly individual act. For example, it is often
explained in terms of an individual's depression. It
therefore appeared an unlikely candidate for
sociological analysis, with its emphasis on the
social rather than the individual (Durkheim, in
Haralambos, Holborn, Chapman & Moore, 2013).
Suicidal behaviour is against the law in Nigeria.
The existence of suicide phenomenon in the
Nigerian higher education institution is a major
issue that has generated a lot of concern, and
creating effective preventive measure is a matter
of urgency. Knowledge of suicide appears to be
largely limited as majority of people in the society
treat suicide cases as mental health issues rather
social problems. Suicidal behaviour indicates
deep unhappiness but not necessarily mental
disorder. Many people living with mental
disorders are not affected by suicidal behaviour,
and not all people who take their own lives have
mental disorders(Haralambos, Holborn,
Chapman, & Moore, 2013).
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As reported in the Guardian Newspaper of 12th
June 2018, Nigeria lost about 80 persons, mostly
undergraduates, to suicide in a year. These cases
are cause of lamentations and worries among
Nigerians. And the increasing rate of suicide
appears to pose a big sociological and
psychological problem to the Nigerian
government as well as the international bodies
(Nwachukwu, 2018). Cases of suicide however
are not limited to undergraduates. For example,
towards the end of the year 2018, a Nigerian Disco
Jockey also reportedly committed suicide owing
to disappointment suffered from his woman
friend. This case is aside from those of a banker
and another female trader who reportedly jumped
into the Lagos Lagoon from the Third Mainland
Bridge at the Ebute-Metta/Oworonsoki axis in
Lagos, Nigeria. These various cases suggest
aggression and consequent destruction directed
towards self.
The rates of suicide have greatly increased among
youth, and youth are now the group at highest risk
estimated at one-third of the population in
developed and developing countries (WHO,.
At any given moment, therefore the moral
constitution of a society-its insufficient or
excessive degree of integration or regulation
establishes its contingent rate of voluntary deaths,
its “natural aptitude” for suicide; and individual
suicidal acts are thus mere extensions and
expression of these underlying currents of egoism,
altruism, and anomic (Haralambos, Holborn,
Chapman, & Moore, 2013; Durkheim 1951).
Durkheim has established that there are no
societies in which suicide does not occur.
Rejecting most of the accepted theories of suicide,
Durkheim on the basis of his monographic studies
claims suicide as primarily a social phenomenon
in terms of the breakdown of the vital bond of life.

Among the concerns that higher educational
institutions in Nigeria have to deal with is suicidal
behaviour. In Nigeria, there seems to be paucity of
data on the prevalence of suicide in Nigerian
higher education institutionsto know the actual
rate. However, it has been observed that there has
been an increase in suicide cases in Nigeria
especially in universities. Nwachukwu (2018);
Mba(2010);Njoku (2010) all reported that the rate
of suicidal behaviour among youths of all ethnic
backgrounds is on the increase, however, no
national, systematic, mortality data collection
systems currently exist in Nigeria. This paper
therefore examined the trend in higher institutions,
causes, types, consequences and interventions
necessary towards prevention and control of
suicide phenomena in Nigerian Higher
Institutions.
Suicide as Social Phenomenon
Nigeria news media are often awash with cases of
suicides and suicidal attempts. For instance, Olai
(2018) reported in Punch Newspaper of July 10,
2018 that a 30 years old Nigerian Abuja Law
School student committed suicide in Taraba State.
In a similar development, the lifeless body of a 300
level physical astronomy undergraduate of the
University of Nigeria, Nsukka was reportedly
found daunting on a suspended rope from a height
to confirm that he committed suicide. In February
2018 also, an undergraduate of Abia State
University was said to have committed suicide
because he failed to graduate after two academic
sessions of probations. Similar cases of suicide
had been reported at the University of Benin,
Benin City; Niger Delta University, Wilberforce
Island in Bayelsa State; Obafemi Awolowo
University, Ile-Ife all in Nigeria(Olai, 2018).
Earlier, Ogunseye (2013) reported that suicide is a
daunting problem in Nigeria. A review of reported
cases of attempted suicide from the three largest
hospitals in Benin City, Edo State (University of
Benin Teaching Hospital, Specialist and Uselu
Psychiatric Hospital) indicated that the incidence
had increased over the year spanning 2009-2018,
during which the average crude suicide attempt
rate was 10-25 per 100,000. The commonest age
group was among teenagers aged 15-19 years
(43%), while nearly nine out of ten attempts
(76.8%) were aged 30 years and below. This is
why school administrators, sociologists,
psychologists and governments are worried about
the ugly trend of university students' involvement
in suicide and suicidal behaviour.

Types of Suicide
Historically, there has been no constant
sociological and philosophical perspectiveabout
suicide. Suicide has been both condemned and
glorified throughout the ages. The argument
continues even today.
From his analysis of the relationship between
suicide rates and a range of social factors,
Durkheim in Haralambos et al (2013) began to
distinguish types of suicide. He believed that the
suicide rate was determined by the relationships
between individuals and society. In particular
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suicide rates were dependent upon the degree to
which individuals were integrated into social
groups and the degree to which society regulated
individual behavior. On this basis, four (4) types of
suicide are distinguished: Egoistic, Altruistic,
Anomic and Fatalistic suicides.

situation which has cropped up suddenly.
'Anomic' or( a state of normlessness), a situation
where the codes of behaviour that previously
controlled people's conduct no longer apply,
laying the foundation for what Durkheim
described as 'anomic suicide' (a symptom of
inadequate social regulation).

• Egoistic Suicide: The egoistic suicide resulted
from the individual being insufficiently integrated
into the social groups and society to which he/she
belonged. According to Durkheim when a man
becomes socially isolated or feels that he has no
place in the society he destroys himself. This is the
suicide of self-centred person who lacks altruistic
feelings and is usually act off from main stream of
the society. It is a symptom of inadequate social
integration' and 'excessive individual.'
Egoistic suicide occurs in those situations where a
student finds no basis for existence in life. It
therefore follows that egoistic suicide may occur
in those situations where one is not properly
attached to his family, religion or any other groups
in the society from which one could derive support
and comfort.

Anomic suicide occurred when traditional norms
and values were disrupted by rapid social change,
which produced uncertainty in the minds of
individual as society's guideline for behaviour
became increasingly unclear.
Giddens in Maskill, Hodges, Ian; McChellam,
andCollings (2005) suggest thatin modern
societies males are more likely to undertake
anomic suicide, while females are more likely to
engage in egoistic suicide. He also observes that it
is the task of the sociologists to study the nature
and character of the social institutions and
processes that promote egoism or anomic.
• Fatalistic Suicide: 'Fatalistic suicide' is
attributed to excessive social regulations,
including the suicides of slaves, prisoners or
others living in environments where their every
move is controlled and scrutinized. This means
that this type of suicide is due to overregulation in
society. In other words, fatalistic suicide occurred
when society restricted the individual too much. It
was the suicide of persons by oppressive
discipline.'

• Altruistic Suicide: Altruistic suicide took
place when the individual was so well integrated
into society that they sacrificed their own life out
of a sense of duty to others. This kind of suicide is
attributed to a lack of individualism (i.e.,
excessive social integration), including the
suicides (or perhaps more, accurately sacrifice) or
religion Martys or Kamikaze pilots.

Causes of Suicide and Suicidal Behaviour
Suicidal behaviour usually results from the
interaction of several factors. The decision to
commit suicide is often clouded by many personal
and social stressors. Typical events leading to the
suicide act suggest a sequence of interpersonal
troubles that seems to become progressively more
pervasive in the individual life (Hawton, et al,
2006).
The following appears to be some of the causes of
suicide among students in Nigeria higher
education institutions:
1. Low School Achievement: Low school
achievement may be a risk factor that may
cause anxiety in the students who are not well
integrated into higher institutions of learning
may significantly more likely to report
suicidal behaviour than well integrated
students. The risk for suicidal behaviour may

The individuals who commit altruistic suicide
have a motivation to help others benefit from their
own death. For example, patients, who burned
themselves in protest of injustice, could be
regarded as committing an act of self-sacrifice.
Another example of altruistic suicide is that of
individuals who view themselves as problems and
choose death in order to rid society of the burden.
Such individuals believe that their suicide will
produce immediate and tangible benefit to society
(Animasahun & Animasahun, 2016).
• Anomic Suicide: This type of suicide is due to
certain breakdown of social equilibrium, such as
suicide after bankruptcy or after winning a lottery.
In other words, anomic suicide takes place in a
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also increase among students from society
disadvantaged background characterized by
extreme poverty, unemployment, lack of
social infrastructure and the provision of
inadequate educational, health, housing,
recreational and transport facilities. For
Nigerian students, the relatively high levels of
stress that often accompany this
developmental stage are further amplified by
the rapid socio-political, economic and sociocultural transitions underway in Nigeria
(Njoku, 2010). Thus societal pressures and
influences, such as rapid socio-political
economic and socio-cultural change seem to
play a pivotal role in the individual's
engagement in suicidal behaviour. It follows
therefore that a poor or an underachieved
academic performance may serve as a
precursor to stress, subsequent depression,
and suicidality. Students who have
consistently exhibited a pattern of academic
failure may simply engage in risk taking
behaviour such as criminal acts, risky sexual
activity that may predispose them to
suicidality.
2. Depression: Depression is a mood disorder
that affects an individual's feelings and
adjustment to how they feel. Depression can
play an important role in suicidal behavior and
is actually the most common causal factor for
suicidal behaviour (Hawton, 2002).
Depression has been identified as a major
cause of suicide and suicidal behaviour in the
society. Suicide behaviour among university
students is highly influenced by depression as
it hinders proper functioning and causes
psychological distress among university
students. Depressed individuals commit
suicide because from their perspective, life is
not worth living. A frequent comment made
by depressed individuals is, “I wish I were
dead.” People with depression do not have the
energy to be creative and find other solutions.
Depression can also leave them feeling “part
of me is already dead and suicide will help me
finish it off”. Schwartz (2011) posits that
transitioning into university life can be
challenging as students are introduced to new
freedoms, new responsibilities, and feel
overwhelmed with academic and social
pressures.

(2020) revealed that depression has very high
positive and significant relationship with attitude
towards suicidal behaviour among university
students in South Eastern Nigeria. Their findings
were also in agreement with the findings of the
study earlier conducted by Wanyoike (2015), who
found that depression is a risk factor leading to
suicidal attempts, creating dangerous impact on
the family and society. This depressive thought,
intense feelings of sadness and hopelessness may
motivate university students into committing
suicide.
3. Interpersonal relationship: Interpersonal
relationships between youths, their family
members (parents and siblings) and friends
can be a major resource for youth suicidal
behaviour, but can also serve as major
stressors, especially if conflict occurs within
these relationships. Stable and secure
relationship with family and peers can assist
youths in making a smooth transition into
adulthood and to cope with negative life
events (Cornwell, 2003; Way & Robinson
2003). Way and Robinson (2003) suggest that
the family is an essential part of the youth's
support system. The family provides
emotional support both in the family context
as well as the broader community. However,
environmental stressors such as parental
divorce, death of a parent, interpersonal
conflict between parents and siblings,
preexisting psychiatric conditions and
suicidal behavior in the family context can all
lead to an increased sense of insecurity and a
risk for suicidal behavior (Evans, Hawton &
Rodham, 2004; Ittel, Krezhmer, & Pike,
2010). Those making serious suicide attempts
are likely to be characterized by high rate of
loneliness, poor social support and lack of a
close and confiding relationship.
4. Sexual violence: Sexual violence breaks
every social convention relating to sexuality.
It generally exposers the victims to
stigmatization, often discrimination, and it
may jeopardize their position in society. It has
a lasting impact on the victim's perception of
herself, of events and of others. In many
societies, victims of sexual violence are

A study carried out by Nyorere, James and Udom
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blamed for their fate (Josse, 2010). Sexual
violence can seriously affect the victim's
mental health, with dire consequences in the
short, medium or long-term. Also, after
experiencing sexual violence, some girls or
women act rationally, whereas others display
behaviour that is inadequate or in appropriate
and predisposed individuals may show
psychopathological behaviour.Among the
most common emotional response displayed
by victims of sexual violence are fear, anxiety,
anguish, depression, shame, guilt, anger,
euphoria and apathy. These factors are
predicting suicidal behaviour among youths.
Sexual violence or abuses appears to be
significant precipitants of suicide in Nigeria.
When the victim of sexual abuse is not well
counseled, she might terminate her life if she
has the means (Ugwueke, 2015).
5. Alcohol and Substance Abuse: Alcohol and
substance abuse is amongst the greatest vice
that is found within the university compounds.
Although alcohol is not illegal the manner in
which alcohol is taken within universities is an
actual factor to worry about. On the other hand
drug abuse is the use of substances that alters
the mood, emotion, or state of consciousness
of an individual. Drugs are illegal compared to
alcohol and therefore are not easily found.
These substances therefore are hidden and
used with great deal.Sher cited in Wanyoike
(2015) claimed that individuals with alcohol
dependence who complete suicide are
characterized by major depressive episode,
stressful life events, particularly interpersonal
difficulties, poor social support, living alone,
high aggression/impulsivity negative effect,
hopelessness, severe alcoholism, substance
such as cocaine abuse, serious medical illness,
suicidal communication, and prior suicidal
behaviour.

societies is devastating and far-reaching, even
long after persons dear to them have taken their
own lives.
• The social, economic and psychological
effects of suicide are unbearable in most
societies of the world. Families, organisations,
educational institutions and the general
society are often thrown into mourning when
there is an incident of suicide such depressive
mood often impacts productivity, creates fear
and anxiety, reduces value for human life and
causes social unrest among others(Myers,
2015; Mba, 2010).
• Suicide and complete suicidal attempts lead to
development of concern. Families and friends
of a suicidal individual tend to gain more
interest in a person's life when they attempt to
kill themselves. This is to help to understand
the cause of suicide and suicidal tendencies.It
follows therefore that a child who is denied
attention or lacks effective relationships with
peers and family members may do something
wrong to have that attention. He or she then,
may decide to punish others by punishing his
or herself. In later life, social isolation is
among the factors that increase the likelihood
of suicide (Thomas, 2005)
• Suicide and suicidal tendencies of a
significant other lead to stigma. Suicide is
considered as a form of social and mental
health problem. Therefore when an individual
attempts to kill himself or herself the families
of the victim are judged for the action. The
families are at times ridiculed and treated
differently due to the action of their loved
one.In Nigeria, suicidal actions are regarded
as taboos, and it is also labeled as an immoral
and abhorred act in many cultures and
different parts of Nigeria (Nyorere, James &
Udom, 2020). Such actions are sometimes
concealed with secrecy by the family
members of the victim or even the attempters.
This is to avoid stigmatization of the family
members of the entire community. This could
also accounts for the dearth of data on suicide
and suicidal behaviour in Nigeria.
• Suicide leads to loss of a family member. The
loss of a family member to suicide has a

Sociological Implications of Suicide and
Suicidal Behaviour
Every suicide is a tragedy. It is estimated that over
800,000 people die by suicide and that there are
many suicide attempts for each death (WHO,
2014). The impact on families, friends and
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•

•

different form of grieving process. The
families of the diseased tend to carry an extra
burden. This is because the family has to deal
with the loss that is as a result of the deceased
(Mba, 2010).
A suicidal attempt leads a person feeling
ashamed and alienated from their family and
friends due to the failed attempt to die. A
suicide attempt, patients may also feel
ashamed and helpless and fear parental and
family rejection. They may also fear isolated,
unloved and worthless within their family.
Depression is not only a burden to the
individuals suffering from it, but also affects
interpersonal relationships and can create
much larger issues within communities
(Centers for Disease Control and Prevention,
2013).
Suicide leads to lost to the nation in forms of
human capital development wastage. Death
by suicide is an extremely complex issue that
causes pain to hundreds of thousands of
people every year around the world (WHO,
2014).

the Nigerian higher education institutions. Thus,
the following prevention strategies become
imperatives.
1. Restricting Access to the means for suicide
works: An effective strategy for preventing
suicides and suicidal attempts is for higher
institutions to restrict access to the most
common means including drugs overdose,
sexual violence, alcohol and substances
abuses. There should be effective strategies
against such especially among students in off
campus.
2. One of the main policies that can be used in
control, prevention and management of
suicide and suicidal behaviour in the Nigerian
higher education institutions is the provision
of knowledge about the consequences or the
impact of suicide on families, friends and
societies. In this regard the role of counseling
psychologists within higher institutions
cannot be overstated. Some of the major
causes (depression, poor academic
performance, sexual violence, poor
interpersonal relationship with friends and
family members) of suicide and suicidal
behaviour are socially instigated and therefore
can be solved in the immediate society.
3. G o v e r n m e n t s u p p o r t s s y s t e m . T h e
Government can provide social support to
vulnerable individuals and engaged in fellowup care, fight stigma and support those
bereaved by suicide. There should be policies
or law against the stigmatization of victims of
sexual violence such as rape and as well as
capital punishment for rapists. The
importance of Government and relevant
agencies and their support programmes in
suicide prevention cannot be overstated.
Sociologically, effective social support within
communities, education institutions and
individual resilience can help protect
vulnerable persons from suicide by building
and improving social connectedness and skills
to cope with difficulties.
4. The need for Database: The Federal
Government of Nigeria and the various higher
education institutions authorities should have

Conclusion
Suicide has been identified as a global
phenomenon and as such there are no societies in
which suicide does not occur. Thus, all countries
are affected. Despite preconceptions that suicide is
more prevalent in high income countries, in reality
it occur more in low-and middle income countries.
Suicide is a high cause of death across the life
span. In addition to the impact on individuals who
attempt and die from suicide, the powerful ripple
effect that suicide has on families, friends, higher
education institutions, communities and countries
is far reaching. However, suicides are preventable.
The burden of suicide does not weigh solely on the
health sector; it has multiple impacts on many
sectors and on society as a whole.
Prevention Strategy/ Recommendations
Suicides are preventable. Hence, the need for all
stakeholders in the education system which
include the government, parents, guardians,
psychologists, counselors, sociologists to commit
themselves towards reducing the suicide rate in
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Abstract
This study assessed the influence of Parent-Teacher Associations and School-Based Management
Committee on public Secondary School teachers' productivity in Ogun East Senatorial District Ogun
State. Descriptive survey research design was used for this study. The population for the study consisted of
4593 teachers in 122 public secondary schools in Ogun East Senatorial District of Ogun State, Nigeria. A
sample of (560) respondents was randomly selected from 29 schools in 5 local government areas in Ogun
East Senatorial District. A self-constructed Questionnaire tagged “the Influence of Parent-Teacher
Association and School-Based Management Committee on secondary school Teachers' Productivity”
was used for data collection. The personal data of respondents were analyzed using descriptive statistics
of frequency counts, percentages, and charts. Descriptive statistics using means was used to analyze the
research questions, while the hypotheses were tested using inferential statistics of Analysis of Variance at
0.05 level of significance.
The results revealed that there was a significant influence of Parent-Teacher Association and SchoolBased Management Committee on teachers' productivity in secondary schools in Ogun East Senatorial
District of Ogun State. Based on the findings, it was concluded that Parent-Teacher Association and
School-Based Management Committee systems are sine qua nons for effective and efficient teachers' job
productivity. This study recommended that government should review the edict establishing the ParentTeacher Association and School-Based Management Committee and make attendance of teachers in
meetings and membership of Parent-Teacher Association and School-Based Management Committee
mandatory.
Key words: Parent-Teacher Association, School-Based Management Committee, Teachers'
Productivity, Secondary Schools.
Introduction
The establishment of Parent-Teacher Association
(PTA) and School-Based Management
Committee (SBMC) in educational management
no doubt leads to stakeholders' participation in
decision-making and management of schooling
activities at the school level. It makes educational
management much more democratic and
contextual, besides tapping local knowledge and
resources for good governance. The involvement
of the parents and communities in the affairs of
school will encourage teachers to put in their best
in discharging their responsibilities to the pupils
and the communities (Okendu, 2012).
The decentralization policy on school
management is premised on the fact that local
communities are closer to the schools and
understand their problems and needs better and
therefore are more effective in decision-making
on education policy issues in schools. Since the
community has legitimate mandate in education, it
behooves on the traditional institutions to

mobilize and coordinate their subjects to integrate
their skills and wealth of experience into the
school program in order to maximize their
contributions in their expertise and best practice
through periodic monitoring, reviewing,
evaluating and giving constructive advice on key
functions in curriculum delivery, critical
infrastructure, capacity building, instructional
materials/equipment, staff and students welfare,
management and support mechanisms, and
school-community relationship (Oduwaiye,
2012).
Efficient and effective administration of schools
should not be entirely an internal thing or be left
for just the school administration. For a school to
be able to do well in every ramification, then
useful inputs from 'external' sources have to be
thoroughly considered and implemented. Two of
those useful external sources is the parents'
teachers association and School-Based
management committee. Parent-Teacher
Association (P.T.A.) is a familiar phrase in the
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present day secondary school educational system
in Nigeria. The PTA is a formal establishment in
the school system which is made up of parents
whose children are currently registered as students
in the school, together with teachers in the school.
The aim of the PTA is to enhance the collective
participation of parents and teachers in the
education of their children. According to Onderi
and Makori (2013). In Nigeria, in the past,
Aderomo (2011) noted that the Parent-Teacher
Association have participated in providing
resources and counseling services to school
children through the advice they give to their
children, ensuring adequate family environment,
visiting schools as resource person to counsel
children or even liaising with teachers and school
counsellors to curb students' maladaptive
behavior. Obi (2009) stated that the ParentTeacher Association, where they are functional
built classroom blocks, provided funds for schools
activities, recruited staff for schools, and
participated in schools decision-making. These
efforts of the PTA members greatly helped in the
provision and management of resources in
secondary schools.
In a bid to ensure effective participation of local
communities in the management of affairs of
schools, the National Council on Education (NCE)
in 2006 approved the establishment of SchoolBased Management Committees in all primary
and secondary schools in Nigeria, as part of
government strategy to re-structure the school
administrative process and ensure inclusive
participation of stakeholders in the school
management at the community level. The SBMC
is made up of 12 to 19 people in each school. This
is expected to be achieved through the
involvement of meaningful, close, strong and
goal-oriented partnership between the school
authority and other relevant stakeholders
including (Parent-Teachers Association (PTA),
Old Students Association, Communities,
Tr a d i t i o n a l I n s t i t u t i o n , C i v i l S o c i e t y
Organizations, Faith-Based Organizations,
Ministries, and other professional and social
institutions.
Productivity in the educational sector can be taken
as a measure of the success of operations of the
activities that would lead to the realization of the
goals and objectives of the sector in the economy
just as applicable to other forms of the business or
corporate organizations. As applicable to the
educational system, the measure of the success of
a school, otherwise known as the productivity

level is hinged on the efficiency and effectiveness
of the teachers which, in turn, is partly measured in
terms of the students' achievement in internal and
external examinations as well as the ability of the
schools' products to defend their certificates (Adu,
2015). The importance of productivity to the
success of a school makes it necessary for the
teacher to have a high level capacity, coupled with
a sense of commitment, integrity and
responsibility in order to achieve the objective of
teaching and learning as applicable. The education
sector remains critical and one of the largest
employers of labor in the Ogun State. Hence, the
government strives hard to increase its budgetary
allocation to improve the development of the
sector (Akinwumi, 2010). Blankstein (2013)
opined that grades and test scores do not reflect the
quality of instruction because teacher input is not
the only factor that influence students
achievement in the school system , other factor
that have been identifies to have significant
influence on students achievement include peer
effect, ethnicity , gender, motivation , income as
well as family background variables such as house
hold environment and parental educational
background. This suggests that teachers'
productivity level may be evaluated in terms of
what the teachers control and actually do in the
classroom such as teaching effectiveness and
classroom performance. Teaching effectiveness
has been accepted as a multidimensional construct
since it measures a variety of different aspect of
teaching. School administrators, students,
colleagues and the teachers' selfevaluation have
been used to evaluate and measure teachers'
effectiveness and productivity. Moreover,
students' competence in the evaluation of the
effectiveness of their teachers has been of great
concern to researchers in education.
The quality of workforce and the intervention of
parents - teachers association and School-Based
management committee in schools can be
regarded as one of the prime factors that propel the
teachers to achieve higher level of productivity.
The capacity and the sense of duty of the teacher
would (other things being equal), significantly
impact the productivity level of the school system
in terms of the educational outcomes as
represented by the quality of the students
produced in the country. The level of efficiency
and effectiveness, and the chances of an
organization achieving its set goals depend
primarily on the extent to which its workers are
performing their defined roles (Emunemu, 2010).
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Statement of the Problem
The government of Nigeria has made great effort
in ensuring teachers productivity through the
introduction of PTA and SBMC, yet one could not
but wonder if the P.T.A and S.B.M.C is actually
making useful contributions to ensure teachers
productivity. A number of incidents like
dilapidated structures in the schools; little or no
material and intellectual support for teachers in the
form of on-the-job training and retraining, well
equipped laboratories, inadequate teaching
material which affects teachers productivity
negatively make it appear that the PTA and SBMC
have not been very useful in the management of
school plant and raising the moral tone of the
teachers. Some parents and members of the SBMC
show indifference and disregard to the PTA and
SBMC. They remain weak and poorly linked in
the chain, and have not accepted there
responsibility as an instrument for educational
progress. Such parents only pay the P.T.A levy
when forced and go on to complain that the school
administration extorts money from them. When
meetings are conveyed, many teachers, parents
and other educational stakeholders absent
themselves from such meetings hence, having a
negative effect on teachers' productivity and
educational progress as a whole. Hence, this
research is concerned with examining the
Infleunce of PTA and SBMC on teacher
productivity in Ogun East Senatorial District of
Ogun State.

Population: The population of the study consisted
of 4593 teachers in 122 public secondary schools
in the Nine Local Governement Areas in Ogun
East Senatorial District of Ogun State (Source:
Ogun State Ministry of Education, as at 31st
December, 2016).
Sample and Sampling TechniqueThe sample for
the study comprised 560 participants. The simple
random sampling technique was adopted for this
study. The numbers of schools were randomly
selected based on the last figure from the total
number of schools from the five (5) local
government areas that were chosen out of the nine
(9) Local Government Areas in the selected Ogun
East Senatorial Districts. The numbers of selected
respondents were randomly chosen based on the
numbers of selected schools; twenty (20)
respondents which includes 15 teachers and five
parents were chosen from local governments areas
that had from 6 to 10 randomly selected schools
while 10 respondents which included 7 teachers
and 3 parents were chosen from local government
areas that has 5 - 1 randomly selected schools.
Research Instrument
The instrument for data collection in this study
was researcher's self-structured questionnaire
titled “The Influence of Parent-Teachers
Association and School-Based Management
Committee on Teachers' Productivity
Method for Data Analysis In the course of
analyzing information for this study, percentage
and frequency count were used to analyze
demographic data, descriptive statistics of mean
was used to answer the research questions 1 to 4.
The Hypotheses 1 and 2 were tested using
inferential statistics of Analysis from simple
regression analysis, and inferences were drawn at
.05 level of significance.

Hypotheses
PTA has no significant influence on
H01:
Teachers' productivity in public
secondary schools in Ogun East
Senatorial District of Ogun State
SBMC has no significant influence on
H02:
Teachers' productivity in public
secondary schools in Ogun East
Senatorial District of Ogun State

Testing of Hypotheses
Hypothesis One: PTA has no significant influence
on Teachers' productivity in public secondary
schools in Ogun East Senatorial District of Ogun
State

Research DesignA descriptive survey research
design was used for this study. This design
examine how the independent variables (PTA and
SBMC), present prior to the study, affects the
dependent variable (Teachers' productivity). This
design is considered very appropriate because the
variables are beyond the manipulation of the
researcher.

Table 1. Influence of Parents-Teachers
Association on teachers' productivity in secondary
schools
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R

R Square

Adjusted R Square

.166
ANOVA
Model

.028

.026

Df

Mean
Square
1236.775
77.920

Regression
Residual
Total

Sum o
f
Squares
1236.775
43479.225
44716.000

1
558
559

Table 1. showed the influence of Parents-Teachers
Association on teachers' productivity in secondary
schools in Ogun East Senatorial District of Ogun
State. The regression model indicated that
Parents-Teachers Association significantly
influenced teachers' productivity (F1, 558 = 15.872; p
< .05). The R2 adjusted indicated that 2.8% of the
variance in teachers' productivity was accounted
for by Parents-Teachers Association. Therefore,
the null hypothesis one which states that there is no
significant influence of Parents-Teachers
Association on teachers' productivity in secondary
schools in Ogun East Senatorial District of Ogun

F

Sig.

Remark

15.872

.000

Sig.

State was rejected. This implies that ParentsTeachers Association in in Ogun East Senatorial
District of Ogun State significantly influenced
teachers' productivity.
Hypothesis Two: SBMC has no significant
influence on Teachers' productivity in public
secondary schools in Ogun East Senatorial
District of Ogun State
Table 1.2: Influence of School-Based
Management Committee on teachers' productivity
in secondary schools

R

R Square

Adjusted R Square

.937
ANOVA
Model

.879

.879

Df

Mean
Square
39299.543
9.707

Regression
Residual
Total

Sum of
Squares
39299.543
5416.457
44716.000

1
558
559

Std. Error of the
Estimate
8.82722

Table 1 showed the influence of School-Based
Management Committee on teachers' productivity
in secondary schools in Ogun East Senatorial
District of Ogun State. The regression model
indicated that School-Based Management
Committee significantly influenced teachers'
productivity (F1, 558 = 4048.614; p < .05). The R2
adjusted indicated that 87.9% of the variance in
teachers' productivity was accounted for by
School-Based Management Committee .
Therefore, the null hypothesis two which states
that there is no significant influence of SchoolBased Management Committee on teachers'
productivity in secondary schools in Ogun East
Senatorial District of Ogun State was rejected.
This implies that School-Based Management
Committee in in Ogun East Senatorial District of
Ogun State significantly influenced teachers'
productivity.

Std. Error of the
Estimate
3.11559

F

Sig.

Remark

4048.614

.000

Sig.

Discussion of Findings
From the result of hypothesis one, it was
discovered that Parent-Teacher Association
significantly influenced teachers' productivity.
Thus, the hypothesis which state that PTA has no
significant influence on Teachers' productivity in
public secondary schools in Ogun East Senatorial
District of Ogun State was rejected. The small
variance explained by Parent-Teacher Association
in teachers' productivity could be as a result of the
limited functions performed by the Association in
schools' system. The aim is to enhance the
collective participation of parents and teachers in
the education of students, and not in the teachinglearning process. The majority of respondents
agreed that Parents-Teachers is an influential
factor to teachers' productivity. It is discovered
that teachers bring out their best when they know
that they are been monitored not just by the school
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management but also by the Parents-Teacher
Association who would not take it lightly to the
low performance since their children are involved,
hence it is then agreed that there is relationship
between Parents-Teachers Association and
teachers' productivity in secondary schools in
Ogun East Senatorial District of Ogun State.
From the result of hypothesis two, it was
discovered School-Based Management
Committee significantly influenced teachers'
productivity. Thus, the hypothesis which state that
SBMC has no significant influence on Teachers'
productivity in public secondary schools in Ogun
East Senatorial District of Ogun State was
rejected. The large variance explained by SchoolBased Management Committee (SBMC) in
teachers' productivity is as a result of statutory and
multi-functional roles mandated by the SchoolBased Management Committee to participate in
school programs. School-Based Management is
the process of devolution of power and authority to
significant stakeholders to perform statutory
responsibilities in the administration, monitoring,
evaluation and review of education policy issues
for sustainable goal-oriented governance and
effective teaching and learning activities to
achieve set standards and quality learning
outcomes in schools. By this empowerment,
teachers' productivity will be enhanced.
Respondents agreed that that there is influence of
School-Based Management Committee on
teachers' productivity. It is discovered that with the
help of School-Based Management Committee
there is always a check and balance of the school
and teachers productivity; and how it affect the
children education within their community. From
this view, it is ascertained that School-Based
Management Committee can help to bring out
teachers' productivity in secondary schools in
Ogun East Senatorial District of Ogun State.

this study concluded that Parent-Teacher
Association and School-Based Management
Committee systems are sine qua nons for effective
and efficient teachers' job productivity. If
adequately well-structured in public schools could
influenced counseling service, students' moral and
discipline, decision making, teachers' welfare,
school-community relationship, and quality of
school service.
Recommendations
The study recommended that;
• government should review the edict
establishing the Parent-Teacher Association
and School-Based Management Committee
and to make attendance of teachers in
meetings and membership of Parent-Teacher
Association and School-Based Management
Committee mandatory.
• government should also provide enough funds
and school materials and delegate
government officials as representatives at
Parent-Teacher Association and SchoolBased Management Committee meetings.
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Abstract
This study assessed the causes and solutions to poor teachers' job performance in public basic school in
Ilorin West Local Government Area of Kwara State. Descriptive design of survey type was used. The
population comprised 4,502 teachers in all the public basic schools in the LGA. Stratified sampling
technique was used to group the basic schools into upper and lower while random sampling was used to
select 20(34%) out of the 51 lower and 14(34%) out the 41 upper basic schools; and 10 teachers from
each of the sampled schools. Questionnaire which was validated, tested for reliability and found
coefficient of 0.79 was used to gather data while percentage and t-test were used to anayse the data. The
finding of the study among other things revealed that inadequate instructional resources, delay in
promotion benefits implementation, inadequate possession of teaching skills, inadequate possession of
teaching skills, lack of fringe benefits, irregular or inadequate salary payment and ineffective supervision
of instruction by school managers are causes of poor teachers' job performance in public basic schools in
Ilorin West local Government, Kwara State. It was recommended that Kwara State government should
always ensure that teachers' salary is timely and adequately paid, financial benefits attached to their
promotion is implemented at the right time and fringe benefits such as car and housing loans, health
insurance scheme, festive package and bonus are regularly provided for teachers to serve as stimulators
which would aid their effective job performance.
Keywords: Causes, Solutions, Teachers' Job Performance, Basic Schools
Introduction
Teachers are important resource in educational
institutions. Schools as formal organisations have
many resources; but of all, teachers are very key
because they the ones to explore other resources
resources to actualise the stated goals. For the
goals to be well achieved, job performance of
teachers has to be well carried out. Job

performance refers to all the statutory
responsibilities which teachers carry out in school
to actaulise the stated goals. They include
presentation of lesson, students' evaluation,
keeping of students' records and monitoring of
students' conduct in co-curricular activities.
However, poor teachers' job performance could
set in as a result of the following factors explained
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as follows. According to Yariv (2011), poor
performance of teachers could be attributed to
inadequate supervision of instruction by the
school managers. Some principals or head
teachers do not have adequate managerial skills to
conduct instructional supervision, while some
possess the skills but do not priorisise it, despite
that it helps in providing professional guidance or
support which would help improve teachers' job
performance. The finding of the study carried out
by Umaru (2018) supported the above view by
revealing that principals' supervision of
instruction and teachers' job performance are
significantly related. Onyeike and Nwosu (2018)
believed that supervision of instruction is
important to teachers because it provides them
professional back up to discharge their duties in
the best way that conforms to the established
standard. Poor instructional supervision could be
responsible for poor job performance of some
teachers in schools.
As employees in other organisations cannot
successfully work without the needed tools; so
also teachers cannot properly operate in the
classrooms in a way which would enhance goal
actualisation without instructional resources.
When there is inadequate instructional resources
in schools, teachers' morale might be lowered;
hence, ineffective job performance. Nwike and
Catherine (2013) stressed that effective teachers'
job performance might not be realised when
instructional resources are not adequately
available for teachers to use. Mezieobi, Fubara
and Mezieobi (2008) believed that that when a
teacher imparts knowledge to students without the
needed instructional resources, his job might not
be effectively carried out compared with when the
teaching is supported with those resources.
Awolaju (2016) posited that when teachers utilise
instructional resources are available for teachers
to make use of while imparting new knowledge to
students, it would facilitate their smooth job
performance and enhance learning. Lack or
inadequate instructional resources might be one of
the factors responsible for poor performance
teachers in basic schools in Nigeria. Salary is also
a factor which could either make or mar job
performance of teachers. If it is paid at the right
time, high teachers' morale towards the job could
be activated, but reverse is the case if it is
irregularly or inadequately paid. Littlehood
(2012) posited that a school which does not
regularly pay teachers' salaries might definitely
find it cumbersome to achieve effective job

performance of teachers. Emeya and Antiaobong
(2016) opined that government needs to ensure
that teachers are regularly paid better salary, to
help them cater for their personal needs and take
good care of their family. If this is rightly done,
they could probably work hard to actualise the
school success.
Another factor which could either trigger or hinder
effective performance of teachers is promotion.
Like employees in other organisations, if teachers
are timely promoted, the feeling of increased
recognition and monthly pay is likely to stimulate
them to work very harder. Promotion is used to
encourage teachers to put in greater efforts
towards the attainment of school goals. Delay in
teachers' promotion is not a good scenario in
education system and could demoralise teachers;
hence, poor performance. Chris (2009) asserted
that promotion is a variable which is capable of
influencing performance of the workers in an
organisation. It is not only a good instrument for
workers' motivation but a facilitator of
organisational success. Danish (2010) believed
that teachers are the most important of all the
resources schools as formal organisations should
have. Teachers need to be given opportunity to
progress in their profession at the right time to
enhance their better operations within the schools.
Furthermore, all the monetary benefits provide for
teachers apart from their salary constitute fringe
benefits. They include loans, health insurance
scheme, bonus, festive packages and a host of
others which could motivate teachers influence
them to perform well in their job. Gabrielle and
Hogan (2013) maintained that provision of fringe
benefits to teachers would assist the school
management to make teachers focus more
attention on their statutory roles in school. Fadeyi,
Sofoluwe and Gbadeyan (2015) affirmed that
there is no adequate provision of fringe benefits
such as car and housing loans for teachers.
However, this needs to be well implemented
because it is a way of motivating teachers towards
effective performance. It could be stated that poor
motivation of teachers such as lack of fringe
benefits, among other things, could be responsible
for poor teachers' job performance in Nigeria.
Garsky and Blau (2009) explained that skills refer
to ability of a teacher to best impart knowledge to
students and assist them towards realising certain
academic goals, such as achievement and pleasure
in learning. Poor skills of teachers might lead to
poor performance of students in academics. Caleb
(2008) argued that inadequate possession of skills
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by teachers could result in ineffective services
delivery.
However, based on the complaints from some
parents, field observations of the researchers as
well as information gathered from some managers
of public basic schools in Ilorin West Local
Government, Kwara State, job performance of
some teachers seems poor. Some teachers have
turned classroom teaching to a play, because they
do not follow the laid down procedures for
carrying it out to the letter. Some teachers go to
schools late and leave before the closing time at
will, without considering the knowledge
acquisition which would elude the learners.
Preparation of lesson plan, utilisation of
instructional materials, giving marking of
assignements, effective management of the
classrooms, provision of effective guidance to the
learners and all other aspects of job performance
are nothing to write home about on the part of
some teachers in the LGA. To support this,
Sulyman, Lawal, Ajadi and Aloba (2019) asserted
that job performance of some basic school
teachers in Ilorin West Local Government, Kwara
State seems poor. However, this probably, might
be as a result of irregular and inadequate salary
payment, delay in promotion benefits
implementation, ineffective supervision of
instruction by school managers, lack of fringe
benefits, inadequate instructional resources and
inadequate possession of teaching skills. Hence,
this study was carried out to assess the causes and
solutions to poor teachers' job performance in
public basic schools in Ilorin West Local
Government Area, Kwara State.

Research Questions
The following research questions were raised.
i. What are the causes of poor teachers' job
performance in public basic schools in Ilorin
West Local Government Area, Kwara State?
ii. What are the solutions to poor teachers' job
performance in public basic schools in Ilorin
West Local Government Area, Kwara State?
Research Hypotheses
Ho1: There is no significant difference between
the male and female teachers' opinions on
the causes of poor teachers' job
performance in public basic schools in
Ilorin West Local Government Area,
Kwara State.
Ho2: There is no significant difference between
the male and female teachers' opinions on
the solutions to poor teachers' job
performance in public basic schools in
Ilorin West Local Government Area,
Kwara State.
Methodology
This study analysed the causes and solutions to
poor teachers' job performance in public basic
schools in Ilorin West Local Government Area,
Kwara State. The study was a descriptive survey.
The study population comprised all the 4,502
teachers in public basic schools in the LGA.
Stratified sampling technique was used to group
the basic schools in the LGA into upper and lower
while random sampling was used to select
20(34%) out of the 51 lower and 14(34%) out the
41 upper basic schools; and 10 teachers from each
of the sampled schools to arrive at 340 study
participants.
Researchers' designed questionnaire captioned
Causes and Solutions to Poor Teachers' Job
Performance Questionnaire (CSPTJPQ) was
utilised to gather data. Likert rating scale where
Strongly Agree (SA) was scored 4points, Agree
(A) was given 3 points, Disagree (D) was rated 2
points, while Strongly Disagree (SD) was allotted
1 point. Validity of the instrument was ascertained
by the Faculty of Education, University of Ilorin,
Ilorin, Nigeria while reliability was done by
administering the instrument to 20 teachers basic
school teachers in Ilorin East Local Government.
Cronbach's Alpha was used to analyse the
gathered data and found coefficient of 0.79. This
established that the instrument was reliable to be
sued for the study. The researcher, in addition with

Purpose of the Study
The purposes of the study were to determine the
i. causes of poor teachers' job performance in
public basic schools in Ilorin West Local
Government Area, Kwara State;
ii. solutions to poor teachers' job performance in
public basic schools in Ilorin West Local
Government Area, Kwara State;
iii. the significant difference between male and
female teachers' opinions on the causes of
poor teachers' job performance in public basic
schools in Ilorin West Local Government
Area, Kwara State; and
iv. the significant difference between male and
female teachers' opinions on the solution to
poor teachers' job performance in public basic
schools in Ilorin West Local Government
Area, Kwara State.
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four research assistants collected data by going to
schools, administered instrument to the
participants and retrieved it immediately after the
filling.

was used to answer the research questions 1 and 2,
while t-test was used to test hypotheses one and
two at 0.05 level of significance.
Research Question 1: What are the causes of
poor teachers' job performance in public basic
schools in Ilorin West Local Government, Kwara
State?

Analysis and Results
Out of the 340 copies of questionnaire distributed,
only 312 were retrieved for analysis. Percentage

Table 1
Causes of Poor Teachers’ Job Performance in Public Basic Schools in Ilorin We st Local Government,
Kwara State
S/N
Items
A
D
The causes of poor teachers’ job performance include:
1.
inadequate instructional resources in schools
252 (80.8%)
60 (19.2%)
2.

delay in implementation of teachers’ promotion

283 (90.7%)

29(9.3%)

3.

inadequate possession of teaching skills

247 (79.2%)

247 (20.8%)

279 (89.4%)

33 (10.6%)

4.
5.

irregular and inadequate payment of teachers’ salary

297 (95.2%)

15 (4.8%)

6.

ineffective supervision of instruction by school managers

274 (87.8%)

38 (12.2%)

Table 1 shows opinions of the respondents on the
causes of poor teachers' job performance in public
basic schools in Ilorin West Local Government,
Kwara State. As shown on the table, 80.8% of the
respondents agreed with the item 1 (inadequate
instructional resources in schools), while 19.2%
disagreed. 90.7% of agreed with the item 2 (delay
in implementation of teachers' promotion
benefits), while 9.3% disagreed. 79.2% agreed
with the item 3 (inadequate possession of teaching
skills), while 20.8% disagreed. 89.4% agreed with

the item 4 (lack of fringe benefits), while 10.6%
disagreed. 95.2% agreed with the item 5 (irregular
and inadequate payment of teachers' salary), while
4.8% disagreed. 87.8% agreed with the item 6
(ineffective supervision of instruction by school
managers), while 12.2% disagreed.
Table 2
Solutions to Poor Teachers' Job Performance in
Basic Schools in Ilorin West Local Government,
Kwara State

Table 2
Solutions to Poor Teachers’ Job Performance in Basic Schools in Ilorin West Local Government, Kwara
State
S/N
Items
A
D
Solutions to poor teachers’ job performance include:
1.
adequate provision of instructional resources
for 245 (78.5%)
60 (21.5%)
schools
2.
289 (92.6%)
23 (7.4%)
attached to teachers’ promotion
3.
adequate provision of capacity building programmes for 284 (90%)
28 (10%)
teachers
4.
adequate provision of
such as car loan, 279 (89.4%)
33 (10.6%)
health insurance scheme, festive package, etc
5.
regular and adequate payment of teachers’ salary
305 (97.8%)
7 (2.2%)
6.

effective supervision of instruction by school managers
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266 (85.3%)

46 (14.7%)

Table 2 shows respondents' opinions on the
solutions to poor teachers' job performance in
public basic schools in Ilorin West Local
Government, Kwara State. As shown on the table,
78.5% of the respondents agreed with the item 1
(adequate provision of instructional resources for
schools), while 21.5% disagreed. 92.6% of agreed
with the item 2 (timely implementation of
financial benefits attached to teachers'
promotion), while 7.4% disagreed. 90% agreed
with the item 3 (adequate provision of capacity
building programmes for teachers), while 10%
disagreed. 89.4% agreed with the item 4 (adequate

provision of fringe benefits such as car loan, health
insurance scheme, festive package, etc), while
10.6% disagreed. 97.8% agreed with the item 5
(regular and adequate payment of teachers'
salary), while 2.2% disagreed. 85.3% agreed with
the item 6 (effective supervision of instruction by
school managers), while 14.7% disagreed.
Ho1:

There is no significant difference between
male and female teachers' opinions on the
causes of poor teachers' job performance
in public basic schools in Ilorin West
Local Government, Kwara State

Table 3
T-test Analysis of Male and Female Teachers’ Opinions on the Causes of Poor Teachers’ Job
Performance in Public Basic Schools in Ilorin West Local Government, Kwara State
X
Variables
N
SD
t-cal
p-value
Decision
Male
teachers

143

3.85

1.24
1.24

Female
teachers

179

3.93

0.064

Ho1
Accepted

1.44

Table 3 shows mean scores of 3.85 and 3.93 for
male and female teachers' opinions, a calculated tvalue (1.24) while the p-value (0.064) is greater
than the significance level (0.05). Hence, null
hypothesis one (Ho1) was accepted. This shows
that there was no significant difference between
male and female teachers' opinions on the causes
of poor teachers' job performance in public basic

schools in Ilorin West Local Government, Kwara
State.
Ho2: There is no significant difference between
male and female teachers' opinions on the
solutions to poor teachers' job
performance in public basic schools in
Ilorin West Local Government, Kwara
State

Table 4
T-test Analysis of Male and Female Teachers’ Opinions on the
Solutions to Poor Teachers’ Job
Performance in Public Basic Schools in Ilorin West Local Government, Kwara State
X
Variables
N
SD
t-cal
p-value
Decision
Male
teachers

143

3.89

1.32
1.65

Female
teachers

179

4.01

0.068

Ho2
accepted

1.44

Table 4 shows mean scores of 3.89 and 4.01 for
male and female teachers' opinions, a calculated tvalue (1.65) while the p-value (0.068) is greater
than the level of significance (0.05). Therefore,

null hypothesis two (Ho2) was accepted. This
signifies that there was no significant difference
between male and female teachers' opinions on the
solutions to poor teachers' job performance in
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public basic schools in Ilorin West Local
Government, Kwara State.

This shows that male and female teachers were not
different in their opinions on the causes of poor
teachers' job performance in public basic schools
in the LG. This finding is in consonance with the
finding of Adebayo (2018) that the mean scores of
male and female teachers were not different on the
causes of poor teachers' job performance in basic
schools in Akinyele Local Government, Oyo
State.
The finding of hypothesis two showed that there
was no significant difference between male and
female teachers' opinions on the causes of poor
teachers' job performance in public basic schools
in Ilorin West Local Government, Kwara State.
This means that male and female teachers were did
not have contrary opinions on the solutions to poor
teachers' job performance in public basic schools
in the LG. This finding agrees with the finding of
Daniel (2018) that there was no significant
difference in the opinions of male and female
teachers on solutions to poor teachers' job
performance in basic schools in Yagba West Local
Government, Kogi State.

Discussion of Findings
The finding of research question one revealed that
majority of the respondents agreed that inadequate
instructional resources, delay in promotion
benefits implementation, inadequate possession
of teaching skills, inadequate possession of
teaching skills, lack of fringe benefits, irregular or
inadequate salary payment and ineffective
supervision of instruction by school managers.
This means that all these factors contribute to poor
teachers' job performance in public basic schools
in Ilorin West Local Government, Area, Kwara
State. This finding agrees with the view of
Adebayo (2018) that poor teachers' job
performance has been prevalent among some
teachers in Nigerian basic schools. The causes of
this might poor attitudes of government towards
teachers' salary, promotion, fringe benefits; and
poor teaching skills possessed by some teachers,
shortage of instructional resources, poor
supervision, poor learning environment and the
likes.
The finding of research question two showed that
majority of the respondents agreed that adequate
of instructional resources, timely implementation
of financial implications attached to promotion,
adequate provision of capacity building
programmes for teachers, adequate provision of
fringe benefits such as car loan, health insurance
scheme, festive package, etc for teachers, regular
and adequate salary payment and effective
supervision of instruction by school managers.
This signifies that all the factors mentioned above
are part of the solutions to poor teachers' job
performance in public basic schools in Ilorin West
Local Government, Kwara State. This finding
affirmed the view the view of Nathaniel (2018)
that the problem of poor teachers' job performance
is one of the problems facing education system in
Nigeria. Hence, to provide plausible solution to it,
regular salary, promotion and fringe benefits
should be provided for teachers likewise adequate
supervision, professional development adequate
supervision, instructional resources and
continuous improvement of the learning
environment should not be held with levity.
The finding of hypothesis one revealed that there
was no significant difference between male and
female teachers' opinions on the causes of poor
teachers' job performance in public basic schools
in Ilorin West Local Government, Kwara State.

Conclusions
The study concluded that inadequate instructional
resources, delay in promotion benefits
implementation, inadequate possession of
teaching skills, inadequate possession of teaching
skills, lack of fringe benefits, irregular or
inadequate salary payment and ineffective
supervision of instruction by school managers are
causes of poor teachers' job performance in public
basic schools in Ilorin West local Government,
Kwara State. Adequacy of instructional resources,
timely implementation of financial implications
attached to promotion, adequate provision of
capacity building programmes for teachers,
adequate provision of fringe benefits such as car
loan, health insurance scheme, festive package,
etc for teachers, regular and adequate salary
payment and effective supervision of instruction
by school managers are solutions to poor teachers'
job performance. There was no significant
difference between male and female teachers'
opinions on the causes and solutions to poor
teachers' job performance in public basic schools
in Ilorin West Local Government, Kwara State;
and there was no significant difference.
Recommendations
The following recommendations were made:
i. Kwara State government should always
ensure that teachers' salary is timely and
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adequately paid, financial benefits attached to
their promotion is implemented at the right
time and fringe benefits such as car and
housing loans, health insurance scheme,
festive package and bonus are regularly
provided for teachers to serve as stimulators
which would aid their effective job
performance; and
ii. government should be highly committed to
adequate provision of instructional resources
such as textbooks, chairs and tables,
laboratory equipment and teaching aids;
capacity building programmes such as
conferences, seminars, lectures and
workshops; and school managers should
always carry out instructional supervision to
facilitate effective services delivery of
teachers' professional duties.
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Abstract
Educational institutions are established and managed essentially to achieve certain purpose, the aims of
establishing of such educational institutions cannot be easily accomplished without putting in place
certain mechanisms towards ensuring the success of such establishments. In the school system, part of the
integral pre-requisites to be put in place towards the actualization of the educational goals and to
guarantee quality education is effective instructional supervision. This paper therefore examines the
issue of instructional supervision and the impediments to successful instructional supervision in Nigeria
school system. It concluded that successful supervision promotes a vision to implement change and
facilitates improvement in the school system. It was thus suggested that appropriate funding of the
education sector and regular training of staff should be of cognizance for educational authorities as
modalities for surmounting the identified challenges.
Keywords: Instructional supervision, quality education, Nigeria, teacher, school administrator
Introduction
Education is aimed at imparting knowledge and
skill, and inculcating human values which help in
personal and professional growth. It constitutes an
essential prerequisite for achieving national goal
of inclusive development and equitable justice to
the society at large. Giving quality education is the
priority of each and every nation; it forms the basis
of socio economic and personal growth, an
indicator of national progress (Danasabe &
Basheer, 2018). The quality of education is
adversely affected when the education system is
slack. Humanly, people do not do what is right at
the right time if there is no authority that stipulates
what is to be done and also monitor them properly
on the job (Sule, Ameh&Egbai, 2015).The dire
need to salvage education sector is much more
important because of its relevance to nation
building and effective supervision of schools will
make the achievement of education goals easier at
all levels. (Abubakar, Abubakar & Danladi, 2017)
In the school system, supervision is as historic as
the teaching profession and has undergone series
of evolution since the colonial era (National Open
University of Nigeria (NOUN, 2006). It is directed
towards sustaining and ameliorating the teachinglearning process in the educational system. This is
because education plays an essential role in the
growth and development of all sectors of the
country. Teachers, whether new or old on the job
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need necessary support in implementing the
instructional programmes (Sule et'al, 2015). This
underscores the reason why school administrators
have to be involved in the implementation of
instructional programmes by overseeing what
teachers are doing with the students (Ekundayo &
Yarinde,2013) There have been high expectations
from schools in terms of transparency and
accountability to improve the quality of education.
This anticipation has increased the need for better
supervision of in house activities of schools.
Kotirde and Yunos (2015) in emphasizing the role
of supervision for teachers observed that the
quality of education partly depends on how well
teachers are trained and supervised since they are
one of the key inputs for educational delivery.
Usman (2015) averred that instructional
supervision occupies a unique place in the entire
education system and it becomes absolutely
expedient to give it prominent consideration. It
provides a vehicle and structure which allows
schools as well as individuals (teachers and
students) within them, to respond effectively to
curriculum and instruction in order to achieve the
stated educational objectives
(Archibong,2013).Instructional supervision, if
handled with utmost attention, has the potential to
strengthen the school administrators'capacities for
managing human and materials resources
(Ayeni,2012)
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The ultimate aim of supervision of instruction is
the improvement of teaching and learning for the
attainment of educational goals. The teachers and
the learning environment which are considered
instrumental to students' learning are the
immediate focus of supervision. It systematically
helps the teachers and students to understand
themselves, get in touch with their own feelings
and monitor their own behaviour
(Glickman,2011).Therefore, Promoting quality
education is the focal point of school instructional
supervision (Onasanya, 2006). The goals of
education can be achieved in a well-organized
school system that ensure that all aspects of school
life are well articulated and effectively
coordinated and for education industry, to carry
out its function of developing quality human
capital, there is need for checks and balances by
regular instructional supervision (Ochuba,2008)
The Concept of Instructional Supervision
The concept of instructional supervision has been
viewed in diverse perspectives by scholars,
although all the views suggest that the role of
instructional supervision is to improve teaching
and learning through a deliberate emphasis on
ways and means of instilling excellence in the
quality instruction. According to Kimosop (2002),
instructional supervision is an expert technical
service primarily concerned with studying and
improving learning and pupils' growth. It refers to
the process of working with head teachers,
teachers and pupils to bring about improvement in
instruction (Abubakar et'al, 2017). Instructional
supervision is one of the processes by which
school administrators attempt to achieve
acceptable standards of performance and results
(Dikeogu & Eric, 2019). It is the tool of quality
control in the school system and a phase of school
administration which focuses primarily upon the
achievement of appropriate expectation of
educational system (Peretomode, 2001). Spears
(2007) conceptualize instructional supervision as
an internal process (micro-inspection). He opined
that micro inspection concerns itself with regular
resources utilization and processes in a school and
the maintenance of lines of action that promote
productivity.
There are several instructional supervisory
strategies lloh, Nwaham, lgbinedion and ogogor
(2016), listed the variety of supervision strategies
to include: classroom visitation/ observation,
inter/intra school, team teaching practices,
workshops, demonstration , clinical supervision
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and micro-teaching among others. This is also in
line with Ani (2007), who outlined supervision
techniques as follow: classroom visitation, microteaching, research approach, workshop,
demonstration technique and tape recording. Arul
(2013), classified supervision into corrective,
preventive, creative, autocratic supervision and
democratic supervision. In Corrective
supervision, the supervisor observes to see what is
done wrongly by the teachers, school
administrator and school work. The supervisor
does this in order to criticize, and gives record of
the same to educational authorities.
Preventive supervision anticipates the possible
difficulties or problems in the school programme
and forewarns the school administrator and
teachers against possible pit falls and give
suggestion appropriately. Creative supervisions
provide ideas to help school teachers and
administrators in solving their problems while
autocratic supervision has definite tasks laid down
for the supervisee. They have to work according to
his directions with no choice of their own, because
all guidance or directions are given by the
supervisor. Democratic supervision is towed along
democratic lines. It attends to the ability and
position of all teachers, instead of imposing orders.
The teachers are given the freedom to work,
develop and progress thereby making use of
proper human relationship between the
supervision and the supervisee.
The basic skills required by school administrators
to effectively carry out the supervisory role and
also give feedback for improvement in
instructional effectiveness according to Olawoge
(1989) are classified into eight major groups which
includes: mastery of subject matter, teaching
methods, improvisation, presentation of content,
preparation of lesson notes etc (pedagogical
skills),questioning, continuous assessment and
examination skills (evaluation skills),class
control, punishment, use of rules and regulations
and maintenance of order (disciplinary skills),
rewards and reinforcement skills(motivational
skills),documentation of report card, class register,
log book, attendance book (reportorial skills),time
management, good use of teaching aids, difficult
situation, and students' behaviour (managerial
skills),creation of rapport, teacher's personality
and general characteristics, cooperation
etc.(interactive skills)
and possession of
mathematical ability, statistical computation and
interpretation of data etc (analytical skills).
Adewole and Olaniyi (1992) suggest the basic

principles to achieve effective instructional
supervision to include: healthy atmosphere, staff
orientation, guidance and staff training, immediate
recognition of good work, constructive criticisms,
opportunity for improvement, motivation and
encouragement. Arul (2013) stressed that
instructional supervision should involve the entire
education process with the aim of assessing
continuously teachers' adequacy. In addition,
Diksha, (2015), identified the following as the
features of modern supervision in education:
a) Democratic in Nature and Approach: effective
supervision should concern itself with
providing effective leadership through
cooperative working relations. This implies
that in modern supervision the supervisor
plays his role as the leader of the group.
b) Continuous Process: in that the roles of a
supervisor should be continuous, that is
nonstop with the purpose of stimulating,
coordinating and evaluating continuously the
efforts of teachers.
c) Comprehensive in Nature: gone are the days
when importance of supervision was to judge,
teachers' performance without proffering the
way out for effectiveness and efficiency.
Modern supervision should be encompassing,
to include activities and programmes for
ensuring pupils educational development,
teachers professional growth, and the
improvement of the entire teaching learning
processes.
d) Quality Management: effective supervision
should stress on quality in the total
management of the education system as base
for the achievement of stated educational
goals and objectives.
e) Communicative in Nature: supervision should
be communicative in nature, because it
involves different individuals with different
backgrounds and level of understanding. All
these features are topical features of effective
supervision in the school system, and
therefore, should be held in high esteem.
It must be noted that the essence of instructional
supervision in schools is to ensure things are done
the way it should be in order to achieve the stated
objectives of education (Nakpodia,2011).Hence,
the purpose of supervision of instruction according
to Olatoye (2006) and Chike-Okoli (2006) are:
a. To know the performance of the teachers
recruited to teach in the school system.
b. To determine whether a teacher should be
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transferred, promoted, retrained or dismissed.
c. To provide professional information to
teachers.
d. To improve the incompetent teachers.
e. To discover special abilities or qualities
possessed by teachers in the schools.
f. To guide teachers to the sources of
instructional materials.
g. To provide a guide to staff development.
h. To know the effectiveness of classroom
management by the teachers.
The supervision of instruction is by design a
developmental process with the main purpose of
improving the instructional programme, generally
and teaching specifically. Only when this process
is carefully planned and executed can success be
assured. The supervisory function is best utilized
as a continuous process rather than one that
responds only to personnel problems (Alimi
&Akinfolarin,2012).Thus, administrators with
supervisory responsibility have the opportunity to
have tremendous influence on the school activities
and help ensure the benefits of a strong programme
of instruction for students. Successful supervisor
should be knowledgeable about educational
leadership, management and administration in
order to ensure effective supervision of instruction
in the school system (Anuna, 2004).
Impediment of effective instructional
Supervision in Nigeria
Onoyase (1991) stated that supervision is an
organizational behaviour system, which has the
function of interaction with teaching behaviour
system for the purpose of improving learning
situation for students. However, instructional
supervision has to be carried out within the school
system and every system has various forces that
present themselves as challenges that may affect
effective functioning of the entire system.
1. Shortage of funds.
Funding has been a major challenge facing not
only supervision of instruction but also education
sector in general. Inadequate funding either on the
part of government, concerned Ministry and
individual proprietors affect supervision and
administration of schools. This inadequacy is
reflected in non-provision of school's statutory
material and physical plants etc (Peretomode,
2009).
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2. Corruption in the system
Unholy collaboration between the stakeholders in
school system has led to corrupt practices such as
the misappropriation and siphoning of available
funds meant to procure required resources for
effective school management. The system is
bound to face serious lapses in the delivery of
qualitative and quantitative instructions if corrupt
practices persist (Ekundayo, Oyerinde &
Kolawole, 2013).
3. Delayed implementation of reports
Bureaucratic bottleneck has led to many of reports
not being put into use in decision making (Inyang
& Hassan, 2018).In effect, the reports of
supervision are jeopardized or frustrated. Some
decisions are delayed or out rightly discarded
especially if such reports do not reflect the position
of the administrators. In most cases, the whole
exercise remains formality rather than a criterion
for evaluation and improvement in the school
system (Peretomode, 2009).
4. Frequent change of government policies
In Nigeria, it is a common practice that succeeding
administration always discontinues the policy and
programmes put in place by the preceding
administration no matter nobility of such policies
or programmes. This act usually affects the
implementation of key policies in the education
and other sectors. The non-implementation of
educational policies due to change in political
tenure of the incumbent government is not healthy
for the school system (Ani, 2007)
5. Lack of adequate training and orientation
for school administrators
Among the major challenges facing instructional
supervision in Nigerian schools is the issue of
competence and technical knowledge of the
instructional supervisors. Most often than not, in
Nigeria, political, religious or regional affiliation
dictate who get a particular assignment without
recourse to the technical competence (Eya and
Leonard, 2012).In addition, Oyewole and Ehinola
(2014) averred that many school heads are not
given the necessary training and orientation to
equip them with the skills they need to carry out
their instructional supervisory and other functions.
6. Supervisor's attitude
School administrators' hostility is another form of
poor human relation that affects the supervision of
instruction (Peretomode, 2009).Some supervisors
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assume superior knowledge and regard the
teachers as inferior workers who should take
instruction without questioning. This approach
usually breeds disdain (Ogunu, 2001).Harsh
approach by supervisors have been observed to
adversely affect the morale and performance of
teachers (Usman,2015)
7. Poor Security network
The present high rate of insecurity in the country
will affect the level of implementation of
instructional supervision in the school system.
According to Nwagwu (2000), the attainment of
the lofty aims and objectives of education cannot
be realized unless there is in our schools necessary
peaceful and orderly environment that is
conducive to effective teaching and learning. In
addition to security of lives, there is need to protect
the infrastructural facilities. A situation where
school girls can be abducted from their hostels
does not guarantee security of lives and facilities in
the school system (Ugwoke, 2010).
The Way Forward
The primary objective of the supervision process
in a schools is to offer teacher direct assistance to
improve their performance toward the goal of
increasing student learning. To achieve the goals
of instructional supervision, efforts must be geared
toward overcoming most of the challenges facing
the process. In Nigeria, there is need to improve the
quality of learning in the schools through effective
supervision of instruction in the following ways: 1. Appropriate funding of the education sector
Adequate finance is vital to the success of every
sector. The authorities concerned at all level must
strive to provide adequate funds to education
sector to aid effective supervision of instructions,
implementation of supervision reports,
transportation and others allowances meant for a
smooth supervision exercise.
2. Proper Accountability mechanism
A strong mechanism to control and monitor the use
of funds allocated to the education sector should be
instituted to check incidences of misappropriation
and diversion of funds. Diverted funds should be
recovered and re-channeled into the required
areas.
3. Prompt implementation of supervision
reports.
In order to ensure the success of instructional
supervision and reassure quality education in

Nigeria, government and relevant stakeholders in
the education sector should ensure that all reports
and recommendations made by the supervisors or
any task force is properly dissected and executed.
Failure to implement reports and
recommendations is among the key reasons for reoccurrence of many flaws in school administration
in Nigeria.
4. Educational Policy stability.
Educational policies should be visionary and
viable but should not be subjected to the frequent
changes. A machinery that will ensure policy
continuity should be put in place through a
national education development plan that will
ensure that succeeding government modify and
key into the education policies rather than
discarding them completely. This is because
consistency is necessary for the success of policy
implementation.
5. Regular training of staff
In order to ensure effective supervision and
improve the quality of education in Nigeria,
supervisors, administrators as well as teachers
should be engaged in regular training through
induction courses, conferences, seminars and
workshops etc to equip them with necessary skills
to make them proficient in the discharge of their
duties and update their knowledge with useful
information that will keep them abreast of the
current trends in the educational system.
6. Leadership by example
Good relationship between the staff, students and
the management at the large is very influential to
the system. This is because; poor relationship
between the parties concerned could result to
communication gap in the system which in the end
leads to poor performance. The school head may
not have all the technical skills but should at least
possess overall knowledge of the function of
supervisors. The human relation skills of a leader
is of great importance to motivate, facilitate,
coordinate and get along with teachers to improve
their performance and to achieve instructional
goals.
7. Reinforcement of security network around
the schools
The issue of security needs to be addressed in the
country to guarantee safety of lives and properties.
Security affects everyone and therefore all
stakeholders (governments, religious bodies,
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traditional institutions) should come together to
proffer solutions to the dreaded issue of insecurity
in the country.
Conclusion
Education as the principal instrument for academic
progress and effective national development
constitutes the largest enterprise in Nigeria.
Instructional Supervision requires the leader to
oversee, assess, evaluate and direct teachers to
ensure an educational institution is meeting its
goals. Also, successful supervision promotes a
vision to implement change in the school system
that facilitates improvement. In a contemporary
Nigeria, instructional supervision will enhance the
professional growth of the teachers, the
curriculum and the techniques of teaching in the
classroom through democratic interactions
between the teacher and the supervisor.
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Abstract
This study investigated the phonological awareness as a panacea for spoken English Language beyond
the classroom. The population for the study were all the Primary II pupils in Ikenne-Remo Local
Government, Ogun State, Nigeria. Primary II was chosen for the purpose of laying their phonology
foundation early enough so that they will be able to use English language effectively. Purposive sampling
technique was used to select two primary schools. Thirty (30) pupils were selected from the two school
through balloting. Five English Language teachers were randomly selected from each of the two selected
schools. Phonological Awareness Test, a spoken English Test (pronunciation test) and questionnaire were
the instruments used to collect data. The instruments were validated and Cronbach Alpha technique was
used to determine the reliability coefficients of the instruments at 0.97, 0.86 and 0.88 respectively. The
data collected were analyzed using pie charts, frequency counts, percentages and Spearman's
Correlation Statistics. The findings revealed that the pupils have a low performance in the tasks related to
the words awareness; it was also revealed that substituting different sounds for familiar sounds constitutes
a lot of unintelligible communication. There is a significant relationship between the phonological
awareness and the pupils' spoken English. It was recommended that teachers help pupils in their English
learning from simple word reading to improve their phonological awareness.
Keywords: Phonological Awareness, Panacea, Spoken English, Classroom, Pupils
Introduction
The importance of pronunciation cannot be
undermined as observed by Kochaksarie and
Makiabadi (2018). In their submission, learners
with proper pronunciation are more likely to be
understood even if their knowledge of grammar or
vocabulary is weak, whereas learners with lousy
pronunciation will be misunderstood, even if they
are good at grammar or vocabulary. Gilakjani
(2012) has earlier stated that learners with poor
pronunciation will be undermined in their speech
not withstanding their self-confidence and their
social interactions. Moreover, there is widespread
agreement that phonological skills such as
perceiving sounds in speech, identifying rhymes,
and blending and segmenting words are the
foundation for learning to read and write. In their
different investigations, Otaiba, Puranik and
Curran (2009) and Oyinloye (2013) make us to
understand that the early mastery of phonological
and alphabetic skills lays the foundation for
successful reading development. More so, Lewis,
Shriberg, Freebairn Hansen, Stein Taylor &
Iyengar (2016) show a converging evidence that
the more sensitive a child is to the component
sounds (e.g. syllables, rhymes, phonemes), the

better a reader becomes, regardless of factors such
as intelligence, receptive vocabulary, memory
skill, and social class. This study therefore seeks to
investigate the importance of phonological
awareness to the spoken English of primary school
pupils in Ikenne-Remo Local Government.
While Preston & Edwards (2010) see
phonological awareness as the ability to think,
reflect and consciously manipulate the sounds of
speech, Zhang & Lee (2017) view it as the ability
to be attentive or awake to the sound units in
spoken language. Phonological awareness skills
range from simple perception of word extension
and its similarities, to more complex skills such as
segmentation and manipulation of syllables and
phonemes (Gonçalves, Neves, Nicolielo, Crenitte,
Lopes-Herrera, 2013). Santos and Befi-Lopes
(2012) found that the better the performance in
phonological awareness tasks, the less spelling
errors are observed in the written text. This
denotes how much phonological awareness is
important in the spelling of words. Kochaksarie
and Makiabadi (2018) defined phonological
awareness as the speaker's sensitivity to the
phonological characteristics of a language. By
implication, it involves both basic units of a
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language such as phonemes and larger units, and
rhymes and syllables. Phonological awareness is
sensitivity to the sound structure of language.
Wasserstein and Lipka (2019) state that
phonological awareness is the ability to isolate,
delete, or manipulate different sub-lexical units
within a word, such as syllables, onset-rimes,
body-coda, and phonemes.
Phonological awareness is the ability to be
conscious of the sound units in spoken language
which is considered to be highly related to literacy
and reading abilities in transparent languages like
English. Spoken language can be broken down in
many different ways, including sentences into
words and words into syllables (e.g., in the word
sister, /sis/ and /ter/), onset and rime (e. g., in the
word broom, /br/ and /oom/), and individual
phonemes (e.g., in the word hamper, /h/, /a/, /m/,
/p/, /er/). Manipulating sounds includes deleting,
adding, or substituting syllables or sounds (e.g.,
say 'cap'; say it without the /k/; say 'cap' with /t/
instead of /k/). To be phonologically aware means
having a general understanding at all of these
levels. Phonological awareness is important
because it requires the readers to notice how letters
represent sounds; gives readers a way to approach
sounding out and reading new words; helps
readers understand the alphabetic principle (that
the letters in words are systematically represented
by sounds); it is also the primary predictor of early
reading and spelling skills in kindergarten through
secondary schools. The most common barrier to
learning early word reading skills is the inability to
process language phonologically (Liberman,
Shankweiler, & Liberman, 2019). Moreover,
developments in research and understanding have
revealed that this weakness in phonological
processing most often hinders early reading
development for both students with and without
disabilities (Fletcher, Shaywitz, Shankweiler,
Katz, Liberman, Stuebing, Francis, Fowler, &
Shaywitz, 2014).
Language development research shows extensive
investigations on phonological awareness, yet
most of them have concentrated on the L1
acquisition. The development of phonological
awareness in children begins with sensitivity at the
syllabic level, and moves to sensitivity at the
onset-rime level, and eventually to sensitivity at
the phoneme level. It has been found in many
studies that children with high levels of
phonological awareness were better at reading and
writing in their L1 (Wolter & Pike, 2015). Wolter
and Pike (2015) found that phonological

awareness, morphological awareness, and
vocabulary contribute to actual word spelling in
teenager native speakers of English. Wasserstein
and Lipka (2019) examined the development of
phonological awareness (PA) skills among
Hebrew-speaking kindergarten children. The
participants of the study were 41 native Hebrewspeaking children (28 boys), ages 56, who were
recruited from two kindergarten classrooms. A
battery of cognitive, early literacy, and language
measures were administered and ten PA skills
were examined extensively. The results
demonstrated the rapid growth of PA skills from
Early K to End K. The participants were
significantly better at manipulations at the syllable
level, as compared to phonemes or consonants.
Furthermore, deletion of a final consonant was
found to be easier for them than deletion of an
initial consonant. A strong correlation between
letter naming and PA was found at End K.
Regression analyses demonstrated that letter
naming and executive functioning at Early K were
the most significant predictors of PA at Early K,
and that letter naming was the most significant
predictor at End K.
In their exploration on the relationship between
Iranian EFL learners' explicit phonological
awareness, their foreign accent and speech
comprehensibility as perceived by native and nonnative English speaking EFL teachers,
Kochaksarie & Makiabadi (2018) discovered a
significant correlation between the learners'
phonological awareness and perception of foreign
accent. The same was true about the correlation
between phonological awareness and speech
comprehensibility. Furthermore, a strong positive
correlation was found between foreign accent and
comprehensibility, suggesting that foreign accent
could affect comprehensibility of L2 speech.
Wise, D' Angelo and Chen (2015) investigated the
sustained effectiveness of phonological awareness
training on the reading development of 16 children
in French immersion who were identified as atrisk readers based on grade 1 English measures.
The intervention program provided children from
three cohorts with supplemental reading in small
groups on a withdrawal basis. Children in the
experimental group (n=5) received English
phonological awareness training in combination
with letter-sound correspondence instruction
twice per week for 18consecutive weeks, while
those in the control condition (n=7) engaged in
English vocabulary-building activities.
The
finding of the study showed a significant gain after
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the training and maintained for 2 years on both
French phonological awareness and French word
reading skills for the experimental group. It has
been discovered in the reviewed literature that
much has not been achieved in the area of
phonology on the phonological awareness as
panacea for spoken English language beyond the
classroom.

writing effectiveness. Musa and Balami (2016)
determined the effects of training in phonological
awareness skills on the reading performance of
dyslexic children in primary schools in Maiduguri
Metropolis. The results reveal that there is
significant effect of the training in phonological
awareness skills on the reading performance of the
dyslexic children.
In a similar way, knowing reading development
makes it possible to understand skilled reading.
Since languages differ in both phonological
structure and consistency, the grain sizes of lexical
representations and reading strategies will also be
different. As a result, skilled reading in different
orthographies will be influenced by these
differences too. Psycholinguistics Grain Size
Theory of reading has two main proposals as
follows. Firstly, differences in phonology and
orthography will cause early difficulty in reading
acquisition. Since phonology and orthography
favor different grain sizes and each language has
its own consistency, phonology usually prefers
larger grain sizes, while orthography prefers small
grain sizes. Also, in languages that are consistent,
children are more likely to acquire small grain size
of phonemes without much trouble. However, in
languages that do not have consistent letter-sound
correspondences like English, or languages that do
not show grapheme-phoneme correspondences
like Chinese, additional correspondence rules for
bigger grain sizes (words, syllables and rimes)
need to be learned. Secondly, what is important is
that in this process, phonological recording skills
and reading strategies are also developed in
accordance with orthographies.
Research Questions
To guide the study, the following research
questions were posed:
1. What is the level of phonological awareness of
the primary II pupils in Ikenne-Remo Local
Government?
2. What are the perception of the English
teachers towards the strategies for teaching
phonological awareness in Ikenne-Remo
Local Government?
3. Is there any significant relationship between
the phonological awareness of primary school
pupils and their spoken English in IkenneRemo Local Government?
Hypothesis
1. There is no significant relationship between
the phonological awareness of primary school
pupils and their spoken English in IkenneRemo Local Government.

Theoretical Framework
The Psycholinguistics Grain Size Theory
The Psycholinguistics Grain Size Theory was first
put forward by Ziegler and Goswami in 2005 and
was defined as “a cross-language reading theory
that focuses on the grain size of lexical units which
are converted into phonological structures during
visual word recognition in different orthographic
systems” (2005, p. 3). It can be seen as a
framework within three dimensions of spelling-tosound mappings, availability, consistency and
granularity.
In accordance with the
Psycholinguistic Grain Size Theory, reading
development is closely connected to phonological
development (Ziegler & Goswami, 2005).
Phonological development is the base of reading,
and thus understanding the process of
phonological development is of great importance
for understanding reading development.
Supporting this theory, Yeung, Siegel and Chan
(2013) on their investigation on the effects of a 12week language-enriched phonological awareness
instruction on 76 Hong Kong young children who
were learning English as a second language,
indicated that children who received the
phonological awareness instruction performed
significantly better than the comparison group on
English word reading, spelling, phonological
awareness at all levels and expressive vocabulary
on the posttest when age, general intelligence and
the pretest scores were controlled statistically.
Giambo and McKinney (2004) determined
whether a phonological awareness intervention
promoted oral English proficiency more than a
story-reading condition for Spanish-speaking
kindergarten children. The findings of the study
revealed that phonological awareness instruction
promotes oral English proficiency for Spanishspeaking kindergarten children.
In their investigations on the spelling errors of
school children and reading, vocabulary
interrelate with phonological awareness, Donicht,
Ceron and Keske-Soares (2017), Zhang & Lee
(2017) submitted a correlation between pupils'
phonological awareness and their spelling and,
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questionnaire was made up of six items on the
English Language teachers' perceptions on the
strategies for teaching phonological awareness.
The research instruments were validated by two
experts in Linguistics, English Language and
Educational Measurement and Evaluation and
from their comments and recommendations, some
of the items were modified and re-worded.
Cronbach Alpha technique was used to determine
the reliability coefficients of the Phonological
Test, Spoken English Language Test and Teachers'
Questionnaire which yielded 0.97, 0.86 and 0.88
respectively. The data collected were analyzed
using pie charts, frequency, percentages, and
Spearman rank Correlation Statistics. The
hypothesis was tested at 0.05 level of significant.

Methodology
The population for the study comprised all
primary II pupils in Ikenne-Remo Local
Government, Ogun State of Nigeria. Purposive
sampling technique was used to select two
primary schools in the local government. Thirty
(30) pupils were selected through balloting from
the two selected schools (15 pupils from each of
the two schools). Five English Language teachers
were randomly selected from the two selected
schools, therefore, the sample of the English
Language teachers is 10.
A Phonological
Awareness Test, a spoken English Test
(pronunciation test) and questionnaire were used
as the instruments for collecting data. The
Phonological test consisted of 20 questions which
were made up of questions on word awareness (5
items), syllable awareness (5 items), onset-rime
awareness (5 items), and phoneme (5 items). The
spoken English Language test (pronunciation test)
comprised of a word list and a set of sentences
which the pupils read out to the researchers. The

Results
Research Question One: What is the level of
phonological awareness of the primary II pupils in
Ikenne-Remo Local Government ?

Table 1: Mean Score of the Phonological Awareness Test of Primary II School Pupils
Item
Mean
Standard Deviation
Word Awareness
4.8
2.8
Syllable Awareness
2.7
1.2
Onset-rime Awareness
3.5
2.3
Phoneme Awareness
2.9
1.4
Grand Mean
3.5
1.9
Table 1 shows the items that make up the
phonological awareness test with scores coded
from 1 to 20. Table 1 also shows that the grand
mean of 3.5 is less than the criterion mean of 10
(average score) and this shows that the
participants have a low performance in the tasks

related the word awareness, syllable, onset-rime
and phoneme.
Research Question Two: What are the perception
of the English teachers towards the strategies for
teaching phonological awareness?

Table 2: English Language Teachers’ Perception on the Strategies for Teaching Phonological
Awareness
S/N Items
Mean
Standard Deviation
1.
Making children to understand that spoken language
3.65
1.53
contain words
2.
Practice rhyming by introducing reading stories and poems 3.69
1.62
with the child
3.
Breaking up words into syllables or chunks (syllable
3.6
1.61
Division)
4.
Pulling apart words into different sounds (Sound
3.53
1.63
Segmentation)
5.
Identifying the beginning and ending sound in a word
3.59
1.56
6.
3.48
1.54
sound of a familiar song
Grand Mean
3.59
1.58
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Table 2 shows the English Language teachers'
perception on the strategies for teaching
phonological awareness. The table 3 shows that all
the items have means greater than criterion mean
of 2.5. Moreover, the grand mean of 3.59 is greater
that the criterion mean of 2.5. This shows that all
the items are the strategies which the English

teachers perceived to be used in teaching
phonological awareness of the pupils so as to
improve on their spoken English.
Hypothesis One: There is no significant
relationship between the phonological awareness
of primary school pupils and their spoken English

Table 3: Spearman Ranking Correlation (rho) of phonological awareness of primary
school pupils and their spoken English
Variable
N
r
Sig. (2-tailed)
Phonological Awareness
Test
30
0.72
0.000
Spoken English
α= 0.05 á
Table 3. shows the correlation between the
phonological awareness of primary school pupils
and their spoken English. The table also shows
that the correlation coefficient is 0.72, this means
that the relationship is high and also positive.
Testing the hypothesis at 0.05 significance, the pvalue (0.000) is less than the alpha value of 0.05,
showing that there is a significant relationship.
Conclusively, there is a significant relationship
between the phonological awareness of primary
school pupils and their spoken English.

language contains words, practice rhyming by
introducing reading stories and poems with the
child; syllable division; sound segmentation;
identifying the beginning and ending sound in a
word; and substituting different sounds for the first
sound of a familiar song. The finding of this study
is in line with the finding of Yopp (2012), who
listed the five strategies for teaching phonological
awareness which are based on data analysis of
student needs which include: recognizing rhymes,
generating rhymes, identifying phonemes,
manipulating phonemes, and segmenting
phonemes.
Results from hypothesis one revealed that there is
a significant relationship between the
phonological awareness of primary school pupils
and their spoken English. This means that the low
performance in phonological awareness also lead
to low performance in spoken English. The
finding of this study is in agreement with the
finding of Fletcher and Buckly (2002), who
investigated the phonological awareness in
children with Down syndrome with varying levels
of reading ability and found a significant positive
correlation between phonological awareness and
reading, spelling competence, ability to spell nonwords and non-verbal measures. The result of this
study is also in agreement with the finding of
Kochaksaraie and Makiabadi (2018), who
explored the relationship between Iranian EFL
learners' explicit phonological awareness, their
foreign accent and speech comprehensibility as
perceived by native and non-native English
speaking EFL teachers and found that there is a
strong correlation between the learners'

Discussion of Findings
The finding of research question one revealed that
the participants have a low performance in the
tasks related to the word awareness, syllable,
onset-rime and phoneme. The finding of this study
is in agreement with the findings of LlombartHuesca (2019), who investigated on a subset of
errors found in Beaudrie's (2012) corpus of
Spanish heritage language learners' (SHL)
misspellings: errors involving vowel omission,
addition, and transposition. Eighty-one SHL
participants completed one language proficiency
task and three PA tasks involving the contrast
between monophthong and diphthongs in real
words and pseudo-words. The finding of the study
revealed that vowel misspellings involving the
letters 'e' and 'I' are not due to orthographic
interference of English spelling, but rather to
difficulties in phonological segmentation and
discrimination of these vowels.
Findings from research question 2 revealed that
the strategies for teaching phonological awareness
are make children understand that spoken
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phonological awareness and evaluation of their
speech accent and comprehensibility.
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(2013). Phonological awareness in children
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Res., 18 (2):78-84.
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Iyengar, S. K. (2016). The genetic bases of
speech sound disorders: Evidence from
spoken and written language. Journal of
Speech, Language, and Hearing Research,
49:12941312.
Liberman, 1. Y., Shankweiler, D. & Liberman, A.
M. (2019). The alphabetic principle and
learning to read. In D. Shankweiler, & I. Y.
Liberman (Eds.), Phonology and reading
disability: Solving the reading puzzle (pp. 13). Ann Arbor: University of Michigan
Press.
Llombart-Huesca, A. (2019). Phonological
Awareness and Spelling of Spanish Vowels
in Spanish Heritage Language Learners.
Hispanic Studies Review, 4 (1): 80-97.

Conclusion
Based on the findings of this study, it is concluded
that phonological awareness is a panacea for
spoken English Language beyond the classroom.
It signifies that early and systematic instruction in
phonological awareness improves early spoken
English, reading and spelling skills. Phonological
awareness skills are the basis for spoken English
and without this important skill, potential spoken
English difficulties and reading difficulties might
occur in the early reading stage. A child who has
strong and solid phonological skills will have a
strong spoken English foundation to develop with.
Recommendation
Based on the findings and conclusion, the
following recommendation was made:
1. Teachers of English language in primary
schools in Ikenne-Remo Local Government
should introduce the sounds of English
language to the pupils early enough for the
purpose of laying their foundation in
phonology properly.
2. The government should also encourage the
course material writers in English language to
include the aspect of phonetic and phonology
in the course books used by the pupils for
better foundation.
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Abstract
The management and sustenance of secondary education in Nigeria have been a source of concern and
the principals find it not too easy to carry out their responsibility accurately and diligently as prescribed
by the process of achieving the laid down goals. The main aim of this study is to assess the general roles of
secondary school principals in the sustenance and management of quality and efficiency of secondary
schools' education. The roles of the principal in meeting these issues were also examined as the chief
executive who manages the school finance and who can use his resourcefulness to raise funds to
complement government's efforts, provision and maintenance of physical facilities. The paper considered
the role of the principal as a planner, curriculum monitor and instructional supervisor that plays the role
of a good model to be emulated with an element of dynamisms. Effective instructional delivery and
maintenance of standards in the school system are enhanced through regular checking of both internal
and external supervision of the school. As the chief executive, the principal owes it a duty to modify the
attitude of the staff and motivate them to put in their best at achieving educational goals. Finally, the
paper recommends that, Government should design a working system of conducting timely conferences,
workshops, seminar on capacity building of principals and teachers in the schools for leadership,
classroom management and instructional effectiveness.
Key words: Principal, Role, Sustainability, Quality, Secondary School and Management.
Introduction
The pursuit of every school is to have a wellrounded education inclusive of the production of
quality students and consistent improvement in
secondary education. In a bid to achieve this the
roles of principals' sustainability in quality
secondary schools in Nigeria cannot be
overemphasized. Sustainable quality assurance in
secondary education is a continuous process of the
best practices in the management and utilization of
human and material resources, facilities, finances,
and development of positive corporate culture and
strategic supervision of teaching and learning
activities for the realization of the set goals in
schools Ayeni and Akinola (2010). Sustainable
quality assurance in an educational institution is
also made possible when every member of the
Institution contributes his/her quota to the quality
process Zuhari and Suparman (2002). The
principal who exhibits leadership role over the
teachers in the school system have the function of
interacting with the teachers in other to improve
the teaching and learning process through
instructional supervision. Instructional
supervision is one of the tools employed by school
administrators to achieve acceptable standards,

performance and results. (Peretomode, 2004).
The administration of a school involves planning,
administering the curriculum and teaching,
discipline, evaluation of students, resource
allocation, costing and forward planning, staff
appraisal relationship with the community, use of
the practical skills necessary for surviving the
policies of organisation such as decision-making,
negotiation, bargaining, communication, conflict
handling, running meetings Okereke (2008). The
activities of the principal centres around planning,
organizing, directing, supervising, and evaluating
the school system. In carrying out these activities,
the school principal should ensure that efforts are
directed towards ensuring effective and efficient
teaching and learning in the school for better
performance. By implication, the principal of a
school is a planner, director, controller,
coordinator, organiser, adviser and a problemsolver Maduabum, (2002). The principal is the
person on whose shoulders rest the entire
administration, success or failure of the school.
The principal identifies and set goals and
objectives of the school, which of course, must be
in line with the national objectives, analyses tasks
and shared responsibilities of the staff according to
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specialization and expertise Uyanga (2008).
Quality education provides students with the
knowledge, skills, attitudes and creativity needed
to solve problems locally and globally, and
actively contributes to the sustainable and
democratic development of societies. Thus, our
aspirations for quality education must go beyond
narrow learning outcomes. Unlimiting the
outcomes of education may encourage teachers to
play a major role in the future realization of a
'vision of sustainability that links economic wellbeing with respect for cultural diversity, the earth
and its resources' (UNESCO, 2007)
Fabunmi (2005) defined Secondary school
education as the form of education, which children
receive after primary education and before the
tertiary level. It is the second level of education in
Nigeria headed by a school administrator called
principal. Certainly, Principal is the head of an
institution that occupies a pivotal position,
requires initiatives and skills for the day to day
administration of a secondary school. As a school
leader, principal must have foresight for effective,
efficient and dynamic principles in handling
matters between the school, staff and the host
community.
The successful implementation of government's
policy for the educational development in school
must involves plan ahead and develop strategies to
address the issues. These issues should be
addressed at every level, especially the national
level, state level and the local level to ensure
consistent implementation of the policy across the
country. Purposeful deliberation and planning
around these issues as well as issues particular to
each region will increase the likelihood of
successfully implementing the planned programs
and reorienting curriculum to achieve
sustainability.
The transition from the traditionally learning to
the problem solving learning has necessitated the
need to revisit the state of secondary education in
Nigeria, in which the principal plays a pivotal role
in the realization of sustainable quality education.
This study is out to reveal the pertinent roles of
principals in achieving the goal as captured in the
Sustainable Development Goal (SDG 4). In view
of this, school principal is a leader that provides
direction and expert advice on development of
teaching and learning in school. The principal has
a duty to lead, guide, conduct, direct and motivate
both the teaching and non-teaching staff toward
achievement of the school goals and objectives.
The principal position is a high-pressure job in the

context of instructional supervision and funds
management in his or her day to day running of
school. It is
also a job that the remuneration is less compare
with the responsibilities attached to it. The
secondary school principals are face with many
challenges in their daily routine; these challenges
are enormous which hinder the progression of the
secondary schools aim and objectives in Nigeria.
The Principal
The principal is a professional leader who holds
the key position in the programme of instruction
improvement through supervision of instruction.
The principal is a leader counsellor, a guide, a
psychologist, the chief communicator and the
teacher of teachers. The principal as the supervisor
is the one who oversees the activities of teachers
and other workers in the school system to ensure
that they conform to the generally accepted
principles and practice of education. Principals as
school heads therefore, need to provide this
support to teachers, they have to be involved in the
implementation of instructional programmes by
overseeing what teachers are doing with the
students. A good principal should devote himself
to supervise the teaching learning processes in his
school.. A supervisor is a person appointed to take
care or in charge of a group of people to ensure that
work is carried out satisfactorily. He is responsible
for achieving the objectives of the organization
within limits of his authority and for maintaining a
good quality of person. The person in the best
position to perform these responsibilities in the
secondary school system is the principal. In most
opinion, all school principals should include the
followings in their supervisory tasks.
• Creating of conducive environment where
creating and learning takes place for both
teachers and students;
• Provision of leadership in program
development and fostering of team spirit
among teachers;
• The provision of leadership in the
development of the school into an informal
organization, where problems and decisions
are debated with a view to arriving at rational
solutions;
• Integration of organization goals to
community goals; and,
• The introduction of new teachers'
performance evaluation, primarily for the
development of appropriate skills for the
achievement of the goals of the education
system.
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The school principals should provide constant and
adequate feedback to the teachers on their
instructional task performance to ensure periodic
review and facilitate further improvement in the
teaching-learning process in secondary schools.
School principals should collaborate with relevant
stakeholders to promote capacity development of
teachers through intensive and regular in-house
seminar/workshop to improve knowledge,
pedagogical skills and competence of teachers in
various subjects

Planning: Planning should be the most important
role of any school principal. The main reason for
planning is to develop strategy for future action to
ensure efficient and effective implementation of
all educational programmes. This explains why
(Adesina, in Ogunsaju 1983) states that
educational planning is the process of applying
scientific or rational procedures to the process of
educational growth and development so as to
ensure the efficiency and effectiveness of the
educational system. The principal formulate
policies and plans for effective and efficient
management of human and material resources in
the school system for the attainment of coveted
educational goals. Also Coombs, in Nwagwu
1983, (2000) opined that educational planning is
the application of rational and systematic analysis
to the process of educational development with the
aim of making education more effective and
efficient in responding to the needs and goals of its
students and society. Educational planning is in
fact, very crucial for policy, decisions and
implementation of educational programmes.
Apart from setting target and strategy
development, it is essential for critical choices and
determining priorities. Therefore, everybody
concerned with education must be planning
conscious. As success or failure of new
programmes, like inclusive programme actually
depends on effective planning. School principals
must understand that inclusive programme is an
answer to equal educational opportunity to all
Nigerian students.

Principals' Role in providing Quality
Secondary Education Sustainability in Nigeria
Leadership is in fact, administration and has to do
with general managerial functions. These
functions must be directed towards achievement
of equality and quality education performance,
management of human and material resources, as
well as maintenance of discipline. The roles of
school principals have been on the increase.
Principals presently serve as supervisors,
classroom teachers, community leaders,
government representatives etc. In the words of
Barth in Sergiovanni (2001) school principals too
often must deal with these aspects of work rapidly.
The reasons for this can be understood as one
examines the full range of responsibilities that
principals have. He further describes the extent of
such responsibilities as almost everything that
happens in school and out. In that case, principals
are responsible for personnel, making sure that
employees are physically present and working to
the best of their ability. As a matter of fact,
principals should be accountable for academic
achievement of all children, their minimum
standards at each grade level, for the gifted, and for
those who are neither. The principal has become a
provider of social services, food services, health
care, recreation programs, transportation and even
security and expected to do more in inclusive
programme, with all children, abled and disabled,
learning together in the same classroom.
Principals are indeed the most important people in
our secondary schools, as they have the potential
for improving and maintaining quality and
equality education. Success or failure of our
school programmes, depends on the individual
principals 'ability and skills to utilize school
resources towards achievement of the set goals as
they perform the following major management
functions.

Funding and Accountability: Principals are
responsible for all resources available in their
schools. They must ensure that both funds and
other facilities are efficiently and effectively
managed to achieve school goals and objectives.
Certainly, money is an indispensable element for
school programmes that must be fully accounted
for to avoid unwarranted suspicion, Checks and
balances should be part of the lifestyle of every
public school principal for proper accountability.
Udoh (2003) affirms that, it is certainly true that
funds are important but the basic issue in Nigeria is
not that of the funds alone but how to manage and
account for the funds. He further stated that, in
spite of efforts by the various governments in the
country to stamp out
corruption, there is sufficient evidence to show
that the attitude of corrupt officials of the local
government, ministries of education, schools,
parastatals and other establishments have done
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serious damages to public expenditures, including
educational expenditures. Of course, the argument
is valid as corruption reports have become so
common in our secondary schools especially in
cases of examination malpractice as also observed
by Wakili (2008). For instance, how would you
describe a situation where most of the secondary
school principals and teachers, apart from hiring
professional examination takers (impersonators)
to write exams for students connived with
invigilators at exam centers to close eyes to
malpractices, after candidates must have been
fully charged for the fraudulent arrangements?
These reports are not only unethical,
unprofessional but very shameful. No matter the
cause, a well-trained educational administrator
must live above board and with high sense of
accounting responsibilities, in view of the fact that
the lives and future of these leaders of tomorrow
depend on school principals.

is a repository of information for the society. The
purpose is to save time and cost, improve the
efficiency of storing and maintain records, as well
as providing adequate and accurate information
about the school. It is therefore very vital for
operation of the school.
Reporting: Report writing is in fact, a skill that
every school principal must possess. All school
principals must pay serious attention to report
writing. Principals must be able to prepare
readable reports, be able to identify vital and
trivial issues and how to present their findings
objectively, meaningfully and truthfully. Also,
annually or quarterly, school principals could
write reports on their own performances and that
of staff, students and the entire school, such
reports can be sent to education ministry as an
account for their stewardship. School principals
therefore, should not only be highly
knowledgeable but must possess report writing
skills to be able to prepare readable reports.
According to the National Teachers? Institute
(2008), all whose work involves report writing
cannot afford to neglect paying serious attention to
writing skills? . School principals are among this
group as their job is mainly report writing. They
write inspection and supervision report, end of
year report, school budget report,
recommendation report, financial and activities
reports. Therefore, school principals must be
mindful of their grammar and language and avoid
careless errors, especially spelling, punctuation,
long sentence and style. Generally, school reports
should be objective and factual, devoid of emotion
and sentiments.

Motivation: It has been evidently proven that
teachers are motivated by both context and content
that is job security and working conditions
reaching one's potential and personal growth.
Ololube (2006) contended that good salaries and
allowances as well as condition of service which
include sponsorship of staff development
programmes are the internal and external factors
that stimulate teachers' productivity. This implies
when teachers are effectively motivated in this
context, they will perform creditably towards
quality service delivery aimed at learners'
behavioural change. The onions lie on the
principal to look seriously into the matter and
ensure a harmonious relationship between the
principals' managerial techniques in the area of
instructional supervisor, motivation and teachers'
service delivery. The principals on their part need
to put measures in place in order to ensure quality
standards in the management of their schools.

Supervision: School principals' roles are majorly
administrative and professional, either way, their
most important function remains supervision.
Okoli (2004) states that —Supervision is the
process of improving all elements and conditions
surrounding teaching and learning to produce
better learning through providing the leadership
necessary to effect improvement in the work of
teachers. Therefore, the principal must see it as his
responsibility to help teachers improve their
instructional skills, boost teachers' morale and
motivation by provision of adequate welfare
services for staff and students. Such services may
include accommodation, good health-care
services, end of the year bonus and loans. Even the
environment must receive adequate attention.
Material resources, which may include

Record Keeping: School record is one of the most
important aspects of the school principals' duties.
It is information about the school; such as students'
enrolment, finance, academic, statutory, staff,
maintenance and general records. These pieces of
information are highly dependable, factual and
reliable. It is in fact, a vital and accurate
knowledge of the past and current events, also all
schools, private and public are mandated by law to
keep school records as it may be required by
education ministry or inspecting officers, any
time. Oke (2011) explained that the school record
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playground, cafeteria, classrooms, toilet facilities,
libraries, laboratories, school clinics and school
buses. As a matter of fact, some researchers view
these infrastructural facilities as more important
than instructional supervision. This is why
Murphy and Amanda, in Ojo and Olaniyan (2008)
assert that, —there is no question over the
supervision of infrastructural facilities which they
say is the most important role of principal which
he must play? . The key things here are, the
functions (professional and administrative) aimed
at realizing the goals and objectives of
establishing the school. Therefore, planners of
inclusive programmes must take seriously these
factors mentioned above into consideration. Most
importantly, school supervision in public
secondary schools is of great importance, as stated
in the National Policy of Education (2004) —that
the objective of supervision is to ensure quality
control through continuous supervision of
instructional materials, teaching and learning
environment. This is relevant to inclusive
programme, to ensure that all students, abled and
disabled are together in the same classroom under
the same teacher, which may end segregation and
lead to promotion of equality and quality
education, friendship, respect and understanding
among the Nigerian children.

in the society, the principal is said to be the pivot of
such reforms and changes. This responsibility is
very obligatory and the principals are expected to
deploy the managerial skills in adapting to this
change and effecting it in the school system. The
principal is the key-supporting agent for change.
Conclusion
The school principal should occupy a central
position in educational reform. Owing to
challenging circumstances and changing demands
in the education sector, principals are expected to
be familiar with instructional issues and
curriculum changes need to be provided. This will
ensure that principals are conversant with the
curriculum changes, Changes in the education
sector are inevitable due to the dynamic nature of
knowledge and changes in technology and the
appropriate mechanisms need to be put in place to
ensure that anticipated change is realized and that
those affected by change are assisted to experience
a swift transition and proper adjustment of the
entire system.
It is equally important for principals and staff to be
up to date with the inclusive programmes, new
technologies and strive to increase their personal
and general knowledge through seminars,
workshops and conferences to overcome the
challenges of today 's fast changing world. It is
therefore, pertinent that principals make inclusive
programme part of their major roles in public
schools.
School principals must therefore, exhibit positive
attitude to parents, children, staff and entire public
who must be educated on the gains of inclusive
education. As stated by Ozoji in Oriade (2009)
effective public information is needed to combat
prejudices and to create informed and positive
attitudes for the public to support inclusive
education programme.

Curriculum instructional supervisor: The
functions of the school principal as a supervisor
includes obtaining and making available materials
for teachers in all educational information, visiting
classrooms often to observe his teachers teaching;
basic inspection/supervision of teachers' lesson
notes and class registers, diaries and teaching aids
and offering them professional advice for their
proper improvement of teaching and learning in
the system where as he can act as a change
facilitator. Marlow and Minehira (2011) viewed
that school principals must possess a wide array of
competencies in order to lead schools effectively
towards the accomplishment of educational goals,
which has led to changing expectations of what
leaders need to know and must be able to do.
Different competencies such as capacity building,
vision building and/or a team building required of
principals to cope with the changing demands of
the education sector have been suggested by
experts and researchers comes to efforts to
improve the quality of school, the principal is the
critical person in making change to occur.
According to Uyanga (2008), since a school is
known to be an instrument of change and reforms

Recommendations
The paper recommends the following.
• Government should make the principals job
more appealing and manageable through the
power to lead, including total authority over
staff decision matters and operations.
• Government should provide adequate funds
and send it directly into the school bank
account for financial prudency.
• Government should not interfere in principal
decision on teachers and non-teaching staff
disciplinary matters in school.
• Students' academic achievement should be
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•
•

•

•

used as a means of teachers' promotion in
schools.
Late payment of teachers' salaries weakens
their abilities to work and it should be made a
thing of the past.
Government should design a system of
conducting timely conferences, workshops,
seminar for capacity building for principals
and teachers in the schools for leadership,
classroom management and instructional
effectiveness.
Managerial techniques in secondary school
should revolve around putting in place all
enabling environment by the principals' to
boost teachers' morale commitment and
professional development.
Principals should adopt proper instructional
supervisory techniques to enhance teachers
service delivery in public secondary schools
by proper monitoring of teachers' attendance,
checking teachers lesson notes, adequate
provision of instructional materials and
maintaining effective guidelines to teachers
for productivity.
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Abstract
The purpose of this research is to examine the availability and utilization of instructional aides (elearning technology) for educational management programmes in tertiary institutions in Edo State. The
population of the study comprises 100 management educators in some selected tertiary institutions in
Edo State. All 100 management educators were used as sample for the study. The instrument used in
gathering information for the study is a self-constructed questionnaire titled Availability and Utilization
of E-learning Technology for Educational Management Programmes Questionnaire (AUETEMPQ). The
instrument was validated by experts in educational management department. To ensure reliability of the
study, the test re-test method was used. Findings from the study revealed that when these ICT facilities are
made available and maintained, the management educators will develop course online to be accessed by
teachers and students, using video conferencing outside the institutions. Based on the findings,
recommendations were made, such as, tertiary institutions should change their instruction modes of
operation and delivery by taking advantage of e-learning technologies. Also Governments, particularly
at the federal and state levels in conjunction with some non-governmental organizations (NGOs) should
contribute towards the promotion and provision of information communication technology.
Keywords: E-learning Technology, Information and communication Technology (ICT), Educational
Management, Tertiary Education
Introduction
Education was and still the oldest things human
dealt with. As time passes, the growth of education
imposed new requirements for a better use of this
asset. It is the ways to a better utilization of the
education. The emergence of Information and
communication Technology (ICT) provides tools
for such management, until the new era of
learning, namely the E-Learning, poses its impacts
on knowledge acquisition and utilization.
Teaching in the form of e-learning is a modern is a
modern supplement, and sometimes even an
alternative to traditional education. It allows
learning at a very high level, available anywhere
and at any time.Within a university environment,
it is necessary to motivate teachers and students to
produce and use e-learning academic materials.
Educational management, as the name implies,
operates in educational organization or
institutions. Educational management resources
are brought together and made available to
achieve and to accomplish the desire and expected
goals or objectives Akudulu, (2009). Educational
management is the process of planning organizing
directing controlling and evaluating
predetermined objectives of an institution through

coordinated use of human and material resources.
E-learning, can be described as a “virtual
classroom”. The participants enroll by sending an
e-mail to the instructor, the instructor sends out
learning materials by electronic means to each
participant. Participants submit their assignments
electronically to the instructor and receive
corrections later. In this way, e-learning is
established. The Wikipedia (2012) refers to elearning as the use of electronic media and
information communication technologies (ICT) in
education. Broadly speaking, it includes all forms
of educational technology in learning and
teaching.
E-learning is synonymous with
multimedia learning, technology enhanced
learning (TEL), computer based interaction (CBI),
computer based training (CBT), computerassisted instruction or computer aided instruction
(CAI), internet based training (IBT), web-based
training (WBT), online education, virtual
education, virtual learning environment (VLE)
(which is also called learning platforms) and
digital educational collaboration (DEC). Elearning if integrated into Educational
management programme could attract the
following benefits to the students, lecturers and
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other stakeholders in Educational management:
1. Provide access to information with the latest
technologies to support professionalism in
Educational management Okoli, (2011).
2. Enhance the development of standard through
curriculum development design and
innovation, which will put in place
appropriate human and material instructional
resources for effective teaching and learning.
3. Help to engage student in learning process and
skills which will be useful in social life and in
the world of work.
4. It promotes motivation of students and
teachers to engage in research for indebt
knowledge in Educational management,
information communication technology and
general education

ICTs (e-learning), thus they cannot model
good use of technology Popoola (2009).
According to World Bank (2004), tertiary
education is seen as the capstone of the traditional
education pyramid. As the apex of educational
structure, it is a critical pillar of human
development which provides a life-long learning
framework for training high-level skilled human
capital resources in all spheres of life namely,
teachers, doctors, nurses, civil servants, engineers,
humanities, entrepreneurs, scientist and myriad of
personnel Aduwa-Ogiegbaen, (2007). Aduwa
further maintained that improved tertiary
education is necessary for sustainable progress in
basic education. With the advent of globalization
and information revolution, education is expected
to create intellectual capacity on which knowledge
production and utilization depends on. It is also
expected to play a key role in promoting lifelong
learning practices that is necessary for updating
people's knowledge and skills. To achieve this,
tertiary institutions need to change their
instruction modes of operation and delivery by
taking advantage of e-learning technologies,
which is an integral part of information
communication technology (ICT). E-learning is
seen by young people as an attractive and modern
form of learning. In its assumptions learning using
the Internet allows overcoming educational
barriers. E-learning increases the efficiency of the
educational process and changes the way people
learn. It helps to broaden the experience of
students and provides tools that allow the use of
newest technologies.

The use of information and communication
technology as a means of improving the efficiency
and effectiveness in educational management is
not in doubt. With the introduction of information
and communication technology (ICT), there will
be changes in pedagogical delivery system.
Akudulu (2009) believed that the advent of
information communication technology has given
rise to the formulation of new educational
objectives which requires innovation and
modification in the content, method and
evaluation strategies. Although there are several
constraints faced by users of E-learning
technologies, and have affected the effective
utilization of e-learning technologies in
educational management programme at the
tertiary level. Some of which are
1. Unwillingness to adopt new technological
innovation, getting a new idea adopted even
when it has advantages is difficult.
2. Lack of awareness of the effectiveness of elearning: generally, there is still lack of
awareness amongst the population (educators
and students) especially parents about the
effectiveness of e-learning.
3. Lack of computer literacy: in Nigeria, there is
a large segment of the population that is
computer illiterate. This is especially true in
rural areas and hinders the introduction and
implementation of e-learning.
4. Lack of technically experienced lecturers:
most of the lecturers in Nigerian universities
colleges of education and polytechnics do not
have competence in the use of e-learning in
their institutions. Majority of lecturers who
had taken leading jobs were taught without

Research problem
The world is sometimes referred to as a global
village because of its technological advancement.
The reason for this assertion is attributed to the
influence of information and communication
technology. E-learning as a matter of fact is fast
becoming popular in advanced countries, in
Nigeria, its usage as instructional method for
teaching and learning in educational management
programme in tertiary institutions needs to be
emphasized.
However, there are limited e-learning tools and
technologies that are required for teaching and
learning in tertiary institutions. In addition, many
teachers and students lack the skills and
competency in the utilization of e-learning
technologies for impacting knowledge in
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educational management courses. Observations
inspired the researcher's curiosity to investigate
the availability and utilization of e-learning
technologies in educational management
programme in tertiary institutions in Edo State
Nigeria.

devices are mainly hardware and software tools
which enhance learning and teaching. The
following are essential e-learning technologies in
Educational Management programmes:
• Computer: A computer is an electronic device
which is capable of receiving process stores
and retentive information at any given time. It
has three components, the central processing
unit, the monitor and the keyboard. According
to Aduwa-Ogiegbean (2007), computers have
rapidly become one of the important
instructional technologies use in formal and
informal setting. Computer is an essential
instructional tool in educational management
programme. Computers allow the
management educators and students to
communicate in learning process. The major
application of computer in electronic driven
educational management programme is
computer assisted instruction (CAI) and
computer instruction (CMI). Educational
Management use the computer for marking,
grading, scoring, quizzes student records and
continuous assessment.
• Digital library: A digital library is a library in
which collections are stored in digital format,
(composed to print and other media) and
accessible by computers most time connected
to the internet. With the advent of the internet,
the library can be visited online Oguzor,
(2011). They further asserter that books of
various sizes, magazines, journals and
newspapers can be read online. With digital
library, management educators will be able to
get access to various instructional materials
which may be useful for their lecturers and
researches.
• CD-Rom package: CD-Rom means compact
disk read only memory. It is a storage device
and can be used to store high amount of data
like periodicals, dictionaries, textbooks and
encyclopaedia. Computer based learning
move age of CD-Rom package to reading and
learning. Management educators make use of
CD-Rom in the teaching and learning of
shorthand, Microsoft word and excel tutorials.
The advantage of CD-Rom is that it does not
go bad easily. William (2012) asserted that the
integration of internet use in teaching and
learning will promote good instructional
practice through positive effective outcomes
such as motivation, decrease in anxiety, skills
acquisitions and knowledge for the 21st
century world of work.

Research Objectives
The study seeks to investigate the availability and
utilization of instructional aides (e-learning
technologies) in Educational management
programme of selected tertiary institutions in Edo
State. Specifically, the study will:
1. determine e-learning technologies that are
available for use in Educational management
programme in selected tertiary institutions in
Edo State.
2. determine e-learning technologies that are
utilized in Educational management
programme in selected tertiary institutions in
Edo State.
3. identify the major constraints against the use
of e-learning technologies in educational
management programme of selected tertiary
institutions in Edo State.
Research questions
The following research questions were raised to
guide the study:
1. What are the e-learning technologies available
in Educational management programme in
selected tertiary institutions in in Edo State?
2. What are the e-learning technologies utilized
in Educational management programme of
selected tertiary institutions in Edo State?
3. What are the major constraints against the use
of e-learning technologies in Educational
management programme in selected tertiary
institutions in Edo State?
Concepts of E-learning
E-learning means electronic learning i.e., learning
with the aid of electronic gadgets. That is gaining
knowledge and experience through the use of
electronic devices such as computers, television,
internet, etc. Otuka (2010), defined e-learning as
all forms of electronically supported learning and
teaching which are procedural in character and
aim to effect the construction of knowledge with
reference to individual experience, practice and
knowledge of the learner.
E-learning technologies are electronic devices
used in the teaching and learning. These electronic
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programmes should be properly trained to acquire
competencies which is required in developing
individuals' knowledge and skills for efficacious
performance to meet the changed needs of the
society. Akudulu (2009) defined information
communication technology as all kinds of
electronic system that are used for broadcasting
telecommunications and all forms of computer
mediated communications. At the tertiary level,
ICT based education such as e-learning distance
based virtual camps and virtual learning is fast
gaining ground worldwide and Nigeria is not left
out of this revolution.

•

1.
2.
3.
4.
5.

Mobile Phone: Mobile phone which can
also be known as cellular phone or
handset is a device which can make and
receive telephone calls via a radio
communication link can also be moved
around a wide geographic area.
• Power Point Presentation: Power point
presentation refers to a collection of slides
designed to aid the delivery of
information of audience (Wikieducator
2011). A slide is like a frame in a
presentation that represents data
presentations are saved as files in a power
point environment. Benefits of Microsoft
power point technology in educational
management programme include the
following:
Easy understanding of the subjects
It adds a lot of colour to the subject and in the
manner of presentation
It makes learning a lot more fun and
entertaining
It takes away the monotony of boards and
chalk pieces
There is attractive portray of important points

Benefits for utilization of e-learning
technologies in educational management
programme
The following are benefits and advantages of elearning
1. Convenience and portability: E-learning
accords the students the advantage of learning
anywhere and anytime.
2. Cost and selection: The student can choose
from a wide range of course to meet need. It
offers degree, vocational and certificate
programmes.
3. Flexibility: E-learning accommodates
learners' preference and needs. It is mainly
student centred. One can study through
chosen instructors or self study.
4. Greater collaboration: Technology tools
make collaboration among student much
easier since many projects involve
collaborative learning. The online
environment is easier and often more
comfortable to work in since learners do not
meet face to face.
5. Higher retention: E learning or live learning
will draw the student attention to topic on the
internet. Retention is frequently better than
the traditional classroom.

Educational Management
Educational Management is an aspect of
education which involves the study of techniques
and science oriented skills attitude and knowledge
which enable the individual to be employed or be
self employed. According to Onyesom, (2012)
described Educational Management as an integral
part of the general education which emphasizes
skills and competencies that are acquired for use in
offices and management worlds. Federal Ministry
of Education (2012) mandated the following
tertiary institutions to give the required
professional training in Educational Management
programme provided they meet the minimum
required standard.
1. Colleges of education
2. Colleges of education (technical)
3. Faculty of education
4. Institute of education
5. National teachers institute

Research Methodology
Research Design
This is a descriptive study, which involves
collection and analysis of the primary data
collected with the help of structured
questionnaires.
Population and Sampling Technique
The population of the study consists of 100
management educators in 4 public and 2 private
tertiary institutions in Edo State offering
management education programme. The sample

According to Azih (2011) educational
management in Nigeria has not met the required
standard, and he emphasized that graduates of the
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of the study consists of the total population
considering the size of the population.

Edo State. The instrument was rated as follows:
Strongly Agree (SA) = 4, Agree (A) = 3, Disagree
(D) =2, &Strongly Disagree (SD) =1.

Research Instrument
The research instrument used in gathering data for
the study is a self-constructed questionnaire titled
Availability and Utilization of E-Learning
Technologies for Educational Management
Programme Questionnaire (AUETEMPQ). The
questionnaire was structured into two (2) sections
A and B. Section A was for demographic
information and Section B contained 15 questions
of Likert type eliciting responses on the
availability and utilization of e-learning
technologies for effective delivery of educational
management programme in tertiary institutions in
E-Learning Technologies Available
in Educational Management
Programme in Tertiary Institutions

Method of Data Analysis
The tools used for data analysis mean and standard
deviation. For decision making, 2.50 would be
used as the criterion mean, any item that attained a
response mean score of 2.50 and above will be
accepted otherwise it would not be accepted.
Research question one
Table 1: To examine e-learning technologies
available in educational management programme
in selected tertiary institutions in Edo State.

Response

Total

Mean
_
5K

Std.
Dev.

Decision

Computer

SA
4
-

A
3
-

D
2
10

SD
1
90

100

1.70

0.53

Rejected

Video tape/Recorder

-

-

20

80

100

1.73

0.58

Rejected

CD-Rom

-

45

55

100

2.05

0.76

Rejected

Slide projector

-

15

11

74

100

1.44

0.67

Rejected

Instructional Television

-

11

15

74

100

1.46

0.57

Rejected

.

_
Standard reference mean X = 2.50
Table 1 shows that all the mean ratings obtained
for the various attributes of extent of e-learning
technologies available in educational
management programme were less than the
standard reference mean of 2.50. This indicates
that management educators were of the view that
attributes of e-learning technologies such as:
computer (1.70), video tape recorder (1.73), CD-

Rom (2.05), slide projector (1.44) and
instructional television (1.46) are not available for
management educators in tertiary institutions.
Research question two
Table 2 To examine e-learning technologies
utilized in Educational management programme
of selected tertiary institutions in Edo State

E-Learning Technologies Utilized in Educational Management Programme in Tertiary
Institutions
E-Learning Technologies Utilized in
Educational Management Programme
in Tertiary Institutions

Response

Total

Mean
_
5K

Std. Dev.

Decision

SA
4

A
3

D
2

SD
1

Computer

-

15

45

40

100

1.75

0.43

Rejected

Video tape/Recorder

11

10

30

49

100

2.0

0.66

Rejected

CD-Rom

8

15

35

42

100

1.95

0.72

Rejected

Slide projector

9

14

21

56

100

1.93

0.48

Rejected

Instructional Television

10

30

54

6

100

1.90

0.30

Rejected

_
Standard reference mean X = 2.50
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Table 2 shows that all the mean ratings obtained
for the various attributes of extent of e-learning
technologies utilized in educational management
programme were less than the standard reference
mean of 2.50. This indicates that management
educators were of the view that attributes of elearning technologies such as: computer (1.75),
Video tape/Recorder (2.0), CD-Rom (1.95), Slide
projector (1.93) and Instructional Television
(1.90) are not available and therefore cannot be

utilized by management educators in tertiary
institutions.
Research question three
Table 3
What are the major constraints against the use of elearning technologies in Educational management
programme of selected tertiary institutions in Edo
State.

Constraints of E-Learning Technologies in Educational Management Programme in Tertiary
Institutions
Constraints of E-Learning Technologies in
Educational Management Programme in
Tertiary Institutions
High cost of procuring E-learning equipment
and facilities for management education
programme
Shortage of E-learning hardware and software
Non availability of technologies for teaching
and learning management education
programme
Unreliable internet access in most institutions
are slow because the sever is often too
connectionist
Low computer literacy and numerical level of
teachers and students of management
education

Response

Total

Mean
_
5K

Std. Dev.

Decision

SA
4

A
3

D
2

SD
1

80

10

2

8

100

3.07

0.71

Accepted

64
70

16
2

20
28

-

100
100

3.08
3.14

0.58
0.55

Accepted
Accepted

54

38

2

6

100

2.98

0.65

Accepted

56

23

17

4

100

2.95

0.63

Accepted

_
Standard reference mean X = 2.50

Table 3 revealed that all the mean ratings obtained
for the constraints of e-learning technologies
measured, were greater than the standard
reference mean of 2.50. This indicates that
management educators were of the view that
attributes of constraints such as: High cost of
procuring E-learning equipment and facilities
(3.07), Shortage of E-learning hardware and
software (3.08), Non availability of technologies
for teaching and learning (3.14), Unreliable
internet access in most institutions slow because
the sever is often too connectionist (2.98) and
Low computer literacy and numerical level of
teachers and students (2.95) are constrains of elearning technologies in tertiary institutions.

learning technologies) in the teaching and learning
of Educational Management programme in
Nigerian tertiary institutions.
This study is also in line with Ezewafor (2012)
whose study is related to the present study which is
utilization of e-learning in educational
management programme in tertiary institutions. It
was observed from the study that the constraints of
the utilization of e-learning technologies differs
from universities and polytechnics as either
institutions may have difference on the problems
they are faced with in the use of these
technologies. It was observed that the computer,
Video tape/Recorder, CD-Rom, Slide projector
and Instructional Television are not available and
therefore cannot be utilized by student and
management educators in tertiary institutions.
Finally, the study has shown that management
educators in universities and polytechnics are of
same view as regards strategies of improving the
utilization of e-learning technologies in
educational management programme as well as
their benefits by Lhi (1977) as convenience and
portability: E-learning accords the students the
advantage of learning anywhere and anytime. It
does not require fixed classrooms where the

Discussion of findings
From the analysis of the study it is observed that
management educators in universities and
polytechnics have same view on the extent of elearning technologies for educational
management. As it would improve teaching and
learning processes in schools and expose students
to modern methods and techniques in school
environment. This study is related to Ololi (2012)
who examines the usage of ICTs (Computer and e227

student attends daily, as it also allows student to fix
and listen to lectures anytime more so learning
materials can be carried about and lectures
administered even on the move.

Akudulu, L. R. (2009). Information and
communication technology (ICT)
Centred education: A necessity for
national development. In R. C. Ebenebe,
& L. R. Akudolu (Eds.), Education for
National Development and Integration.
Awka: Faculty of Education, Nnamdi
Azikiwe University.
Azih, N. (2011). Need for adoption of E-learning
in teaching business courses in Nigerian
Universities. Unizik Orient Journal of
Education, 6 (1 & 2), 44-47.
Federal Republic of Nigeria (2012).National
Policy on Education and Major Reforms
and Innovations recently introduced into
the Nigerian educational System Lagos:
NERDC Press.
Oguzor, N.S. (2011). E-learning technologies and
adult education in Nigeria education
(pp. 347-349). Research and Reviews.
Okoli, J.N. & Ifeakor, A.C. (2011). An appraisal of
utilization of e-learning technology in
science teacher preparation: A study of
universities in south east Nigeria. Unizik
Orient Journal of Education, 6 (1 & 2),
136-144.
Onyesom, M. & Utoware, J.D.A. (2012).
Perceived benefits and challenges of
ICT in the era of globalization. Journal
of the Business of Education. 1(1), 8290.
Otuka, J. O (2010): Strategies for introducing new
curricula in West Africa innovative ideas
and techniques for science, technology
and mathematics education in Africa:
Retrieved from
www.wkap.Nl/journal/prospect on the
20th April, 2015.
Popoola, S.O.& Haliso: (2009): Use of Library
Information Resources and Services as
Predator Teaching Effectiveness of
Social Scientists in Nigerian
Universities. AJLAIS (19):65-77
Wikipedia Encyclopedia (2012).
en.wikipedia.org/wiki/E-learning.
William, U. (2012). A Model for evaluation of
business education programmes.
Developing Countries Studies, ISSN
2224-607X (Paper) ISSN 2225-0565
(Online)
World Bank (2004). Understanding Students'
learning. A new Agenda for Secondary
Education. Washington D.C.: The World
Bank.

Conclusion
The issue of E-learning technologies for
educational management programme cannot be
overemphasized as the findings of the study
showed that when these ICT facilities are made
available, maintained and utilized, the
management educators will be able to develop
course online which could be accessed by teachers
and students. It also revealed that there are a lot of
constraints as regards E-learning technologies;
high cost of procuring E-learning equipment and
facilities, shortage of E-learning hardware and
software, non-availability of technologies for
teaching and learning, unreliable internet access in
most institutions, and low computer
literacy/numerical level of teachers and students.
If theses above constraints can be effectively
addressed and improved, it would help facilitate a
better and efficacious use of E-learning
technologies for educational management
programme in tertiary institutions.
Recommendations
Based on the findings, the following
recommendations were made.
1) Tertiary institutions should change their
instruction modes of operation and delivery by
taking advantage of e-learning technologies.
2) Governments, particularly at the federal and
state levels in conjunction with some nongovernmental organizations (NGOs) should
contribute towards the promotion and
provision of information communication
technology.
3) There should be an inclusion of information
communication technology courses as
compulsory in all courses in Nigerian tertiary
institution.
4) E-learning tools and technologies for
educational management service delivery
should be made popular.
References
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Abstract
Management is a crucial aspect of any organization and as a result it determines the attainment of
established objectives. Educational management involves planning, organizing, coordinating, directing
human and material resources towards achieving desired outcome. The human and non-human resources
needed for effective and efficient management should readily be provided by the appropriate authority,
evenly distributed and prudently utilized to facilitate educational activities. In a situation where the
management is denied the educational resources, the educational activities are crippled first by this
deficiency. This presents the management as being incapacitated and thus incompetent which in turn
affects badly the educational aims and objectives. This is even worst in times of special needs and/or
emergency. This is the reason for jerky educational system when covid-19 came knocking on the shores of
the country. Inversely, when the educational management takes into consideration of any envisaged
emergency with strategic plan to tackle such on arrival, some of the problems encountered during the
pandemic could have been obviated. Based on the above expositions, the paper discussed the concept of
e-learning, types of e-learning, management of education in the wake of covid-19, problems of e-learning
and the impacts of covid-19 pandemic on education sector. E-learning is the use of technological devices
in teaching and learning which is electronically driven and affords the learners the opportunity of
studying in the comfort of their homes which also has adverse effects. It is suggested that strategic plan be
made by educational managers and fund set aside to confront with ease this kind of and/or similar
situation subsequently.
Keywords: Management, Education, Covid-19 Pandemic, E-learning, Challenges and Impacts.
Introduction
Education has always been a tool for stimulating
economic growth and development in all nations
of the world Nigeria not being an exception. This
explains why education has always been
prioritized in terms of strict adherence to the
school academic years irrespective of whatever
issues the country must have been facing. This is
obviously portrayed in retaining the time for
external examinations like West African
Examination Certificate (WAEC), National
Examination Council (NECO), Joint Admission
and Matriculation Board (JAMB) and Basic
Education Certificate Examinations (BECE).
Indeed, for some years now, the school calendar
has been readily followed likewise external
examinations promptly taken at designated period
without alteration until the devastating
coronavirus pandemic stormed the Nigerian soil
on the 27th February, 2020 through an Italian
citizen who works in Nigeria but just returned after
visiting home (Milan Italy).
The scenario witnessed a swift turn at the wake of

the Coronavirus pandemic (covid-19) which
brought all the levels of education in Nigeria to an
abrupt halt following the announcement made by
the Federal Ministry of Education (FME) that all
th
schools be closed on the 27 March, 2020. This is
in an attempt to reduce the spread of the deadly
coronavirus which is ravaging many nations of the
world including Nigeria as it spreads like wild fire.
This sudden closure of schools took the school
managers aback because there was no pre-planned
arrangement for continuous teaching outside the
classroom in situations such as this. The absence
of proposal for uninterrupted tutelage in terms of
disaster such as this occasioned by chaotic and
disordered educational management following the
long period of lockdown disrupted educational
delivery process unabated. There was daring need
to opt for the kind of learning platforms void of
person to person contact as obtainable in the
conventional classroom situation. At this point, elearning becomes the only saving grace.
Consequently, the affected nations swung into
action through the use of e-learning in their
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respective nations remained abreast with the
education of their young ones as this was the only
option for unceasing teaching/learning experience
at this critical period. Nigeria like other nations
joined the rest of the world in providing continual
education to the recipients in their respective
homes. Sequel to this, Federal Ministry of
Education (FME) in collaboration with Universal
Basic Education Commission (UBEC) hastily
opened a webpage with the purpose of bringing
education to the door steps of the Nigerian
children (FME, 2020). This was not adequately
executed in Nigerian educational system due to
the fact that children from poor socio-economic
background were not captured in the programme
while children from well-heeled homes were fully
accommodated (World Literacy Education, 2020).
Thereby, making education at this time,
exclusively for the opulent which tantamount to
educational disequilibrium with its attendant
implications.
Due to poor educational management coupled
with the hasty nature of the online teaching, there
was no adequate planning, procurement of
relevant facilities, training of staff for effective
and efficient educational delivery process thus
making the educational management at this time
tweaking. UNESCO is aware of the imminent
problem school cessation could cause and asserted
that schooling at this time is capital intensive thus,
likely to elude the children of the poor masses
(UNESCO, 2019). Ladipo & Adebori (2020) gave
credence to the aforementioned pronouncement
by stressing that education in Nigeria is
traumatized and has unpleasantly influenced
children from poor financial background.
Prior to Covid-19 pandemic, Nigerian educational
system has joined the rest of the world to advance
in Information and Computer Technology (ICT)
thereby making the world a global village. This led
to the introduction of computer education into the
educational system starting from the primary to
tertiary levels this also came with a lot of
innovation in education industry. ICTS are
transformational tools when used properly can
make it possible to attain learner centred
environment. It is set out to make education more
attractive, environmental friendly and convenient.
It becomes astonishing that with the vast
knowledge of computer education in Nigeria, elearning posed a problem in the wake of covid-19
outbreak and subsequent lockdown which led to
the temporary closure of schools. This lockdown
propelled by convid-19 however, presented a lot of

impact on the educational system.
The Concept of E-learning
E-learning is a type of on-line learning that enables
the students learn in the comfort of their homes
using electronic devises which have a network
system. Bennett & Coleman (2020) asserted that
e-learning is a system of learning involving the use
of computer and internet forms void of physical
presence of the teacher and the learner. The total
lockdown that sent everybody inside their various
homes affected all sectors of the economy and
education industry is not left out. This is why it
becomes imperative to device an avenue for
teaching/and learning so as to mitigate against
children forgetting what has been taught as well as
cover the scheme of work for the class. It is on the
heels of this development that UNESCO (2019)
suggested distance learning protocols by the
school players to establish teaching/learning bond
with the students in the least possible way.
Different Types of E-learning
E-learning just as the name implies is a kind of
learning that uses electronic digital devices like
personal computers, lap tops, android phones
(smart phones) etc. Since it is electronic based,
there should be steady power supply to make it
effective. In confirming the aforementioned
exposition, Benett and Coleman (2020) added
tablets and cellular phones which must have
internet connection as e- learning materials. In
support of the above expression, UNESCO (2019)
posited that online education include integrated
digital learning platforms, video lessons, massive
Open Online Courses (MOOCs), and broadcast
through radio and television. To Armstrong (2013)
Web-based Learning is a form of online learning
through internet online courses like emails, live
lectures and video conferencing. Tamm (2019)
while differentiating between e-learning and
online identified ten distinguished forms of Elearning as under listed:
Ø Computer Managed Learning (CML)
CML is often referred to as Computer
Managed Instruction (CMI) which renders a
two-way communication between the
computer and the learner. It operates through
information databases. The school players
could also use it to store and retrieve
information.
Ø Computer Assisted Instruction (CAI)
This is also known as Computer Assisted
Learning (CAL) which involves the
combination of computer as well as
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conventional teaching.
Ø Synchronous Online Learning
This deals with the use of video conferencing
and online chatting as tools for educating
learners. It also creates room for question and
answer sections.
Ø Asynchronous Online Learning
This is learner centred as it allows the learner
to study individually, anytime and in different
places.
Ø Fixed E-Learning; under this type, students'
individual data are analysed by the teacher
and contributions made leading to improved
teaching/learning outcome.
Ø Adaptive E-Learning; just as the name
implies, allows the instructor to adapt and
redesign learning materials to suit the
individual learner for better understanding.
Ø Linear E-Learning; this does not allow
interaction between the teacher and the
learner. It is one way directional like teaching
on air through radio or television.
Ø Interactive Online learning; this opposite of
linear e-learning as it makes room for
communication between the teacher and the
student.
Ø Individual Online learning; this is a situation
whereby the student studies on their own to
meet their goals.
Ø Collaborative Online learning; this involves
team work on the part of the students. They
learn as a group to achieve defined learning
objectives.

materials needed for digital learning coupled with
the impromptu nature of schools closure.
However, through FME initiative coupled with
Non-governmental Organization (NGO) efforts
were made and action carried out to ensure that
Nigerian children are not left out in the quest for
academic pursuit amidst covid-19 pandemic. To
this end, online capacity building workshop was
speedily done for teachers using a block-based
visual programming language and website which
is solely child-centred (Ladipo & Adebori, 2020).
The training/workshop was done for selected few
due to the urgency involved.
This teaching through radio and television
programmes was adopted in all states of the
federation which is counter-productive in that it
requires maximum concentration and
comprehensive listening for optimal participation.
This is somehow difficult to achieve due to home
environment and the children's nature and span of
concentration. This demands parental supervision
and monitoring which may be hard to achieve
because the parents even when at home due to
lockdown may be busy with other schedules, some
are children of the health workers and/or involved
with other essential services mostly needed to help
out in the fight against the pandemic. Some
illiterate parents may not also be in a position to
render needed assistance. This system of online
teaching does not make room for assessment
immediately after teaching/learning experiences
thereby making the evaluation of educational
specific objectives blowing in the wind.
Some prominent private primary and secondary
schools indulged in the use of Zoom App and
whats App which require that the students own
android or smart phone. Unfortunately, many of
the students do not have android phone of their
own and therefore, rely heavily on the parents or
older sibling. In most cases the students if not
guided moves on to watch other irrelevant movies
and pornographic films that pop up as they engage
in the lesson. Cost of data, poor network and
constant power outrage also worsen the situation
for the less privilege ones whose parents even
prefer to use as hawkers to make ends meet and/or
baby-sitters for their younger ones.
The management of education at the tertiary level
is highly dependent on various institutions. Many
adopted the use of WhatsApp and Zoom App with
lot of adversity, while many did nothing for
constant education. The reason is not farfetched as
there was no fund to procure needed online
facilities prior to the lockdown. Those that started

Tamm (2019) clarified that, e-learning is of two
types namely: computer-based e-learning and
internet-based e-learning. The scholar observed
that CML and CAL cannot take place online yet
they are both e-learning types. Congruently,
Ladipo & Adebori (2020) posited that e-learning
includes integrated digital learning platforms,
video lessons, Massive Open Online Courses
(MOOCs), and broadcast through radio and
television. All of these forms of on-line teaching
are technologically driven and depend to a great
extent on the availability of power supply, data,
internet connectivity, digital proficiency of
instructors, learners, parents and guardians.
Management of Education in Nigeria in the
Wake of Covid-19 Pandemic
Educational management in the face of covid-19
pandemic is a distressing experience due to lack of
strategic plan/reservation of fund to purchase
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•

could not even sustain the teaching due to a
number of issues both from the students and the
lecturers. Students complained of muddled up pdf
files from the lecturers which force them to
download files that does not relate to their course
of study erroneously thereby wasting a lot of data
among others. The lecturers on their part were
using their hard earned money to purchase data for
the online teaching which they did not find funny
at all, some of the lecturers were not with the
students personal details as to add them to the
group platform, to mention just a few.
Management of education during the lockdown
prompted by the covid-19 pandemic sort of widen
educational dichotomy between the haves and the
have nots which will soon or later boomerang on
the economy of the Nigerian state. This
educational disequilibrium could be attributed to
lack of planning education for this kind of
catastrophic moment, lack of fund to procure
necessary facilities needed for online teaching and
learning as necessity demands it, inadequate
capacity building for teachers on skills required
for digital teaching and learning effectiveness,
consequently, placed the school management in a
state of higgledy-piggledy.

•
•
•

•

Absence of individualized attention;
Individualized instruction is absent during
online class since there is no physical presence
between the two parties.
Flat battery encounter during lessons; the
learner may encounter flat battery which may
interrupt the progress of the lesson.
Insufficient access to data; the cost of data may
also hinder effective online class.
Inadequate provision of competent personnel;
some of the teachers are not competent for
online classes and the hasty training given to
some may not be adequate to teach effectively.
Financial constraints; due to poor socioeconomic status of some of the parents, many
Nigerian families do not have television/radio
for audio classes and many students were
without smart phones and/or lacked data to
fully participate in the online lesson.

The Impact of Covid-19 Pandemic on the
Educational Sector
Covis-19 pandemic ha affected all aspect of
human society. Among the effect of on education
sector are stated below.
Ø Leads to educational disequilibrium; this is a
situation whereby the students from high
socio-economic status are favoured (have
access to online classes) more than those from
less privileged homes (not accessible to online
classes) leading to educational inequality.
Ø Frustration and eventual failure of the under
privileged students; these students who are
out of school as a result of poor financial status
may not cope with their counter parts from
rich homes when school finally resumes. This
could lead to frustration, failures and eventual
withdrawal from school. They are prone to be
use for political thuggery, militants, and other
forms of banditry.
Ø Brings about curriculum change; when there
is change in the societal needs and aspirations
Ø e curriculum is bound to respond in
affirmation. The need for acquisition of online
skills and techniques for both the teacher and
the students must surely reflect in the
curriculum.
Ø Increase in the demand for educational
resources; there is gross increase in the
educational resources in line with COVID 19
protocols. More furniture, expansion of
already existing structures and online
facilities are all capital intensive.

Challenges of Online Teaching in Nigeria
There are numerous challenges of e-teaching in
Nigeria among which are discussed below
• Majority of the students do not have mobile
devices; some of the students cannot boost of
having personal smart phones thus lacked
access to online teaching.
• Incessant Network failures: network often
times fluctuates and this could result to
disruption of normal online classes.
• Unreliable source of energy: the county is
known for epileptic power supply which could
distort online teaching, in some areas, the
power supply is non-existence.
• Incoming calls/message interruptions; As the
lesson progresses, there could be interruption
from adverts, in-coming calls, messages and
other unsolicited alerts that pop up from time
to time.
• Distraction from the family members; since
the student is at home receiving online lesson,
there is bound to be some distractions from the
younger ones or other members of the family.
• Lack of continuous concentration during
audio classes; online class is void of face to
face interactions hence reduces drastically the
concentration span of the learner.
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Ø Leads to increased needs requirements: Apart
from purchasing online equipment, there is
need to retrain the teachers so as to effectively
equip them for online classes.
Ø Leads to practical introduction of Hygiene
(covid-19 protocols); COVID19 pandemic
has indirectly instilled personal hygiene to the
populace which could be sustained by
introducing the subject hygiene in schools not
only to avert the deadly coronavirus but to
lead a healthy life subsequently.
Ø Engaging the services of counsellors to finetune the learners mind set to align with the
“new normal”; the event of sudden closure of
schools, total lockdown and more than five
months stay at home witnessed by the students
is enough to affect them psychologically and
as such requires counselling advice for them
to come to terms with the new normal.

3. Ii is also suggested that there should be
adequate power supply, could be solar panels
and data distribution to all students.
4. Laptops and data should be seen as an aid to
teaching and made available to teachers at all
time.
5. Online teaching should be introduced to
teacher education institutes and universities.
It should be pre-requisites for teaching
appointment.
6. It is also suggested that online teaching hence
forth be combined with classroom teaching
intermittently during terminal session or
semester. This is to allow both the teacher and
the students get used to it.
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In all of these, the changes to adopt to the impact of
COVID-19 requires the three aspects of change
models namely; unfreeze, change and refreezing
(Rouse, 2020) which is not automatic but requires
gradual process such as unmaking the analog
teaching method and embracing digitalized
teaching platform.
Conclusion
Online teaching is very advantageous in that it is
convenient void of road hazards and cost effective
due to non-payment of transportation cost.
Nevertheless, lack of availability of smart phone
and training of the teachers among others posed a
problem in achieving desired aim and objectives.
Online teaching can work through detailed
planning, funding and training for the instructors
and when all these are provided, online teaching
will harness all its benefits thereby achieve a giant
stride in education.
Suggestions
The following suggestions were made for the
study.
1. It is suggested that e-learning requires
comprehensive planning and adequate
provision and training of the teachers for
effective and efficient teaching/learning
experiences.
2. All the students should be given at least
android phone so as to partake in the on-line
teaching by the government.
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Abstract
The study examined the teachers' workload and students' academic achievement in public secondary
schools in education district IV, Lagos State Nigeria. Three research hypotheses were formulated to guide
the study. The study adopted descriptive survey research design. The population of the study comprised
480 of both teachers and students from 12 out of 24 public secondary schools in education district IV,
Lagos State - Nigeria using simple random and purposive sampling techniques respectively. Data were
collected through the structured Questionnaire on Teachers' Workload (QTW). The reliability of the
instrument was validated through test-re-test using Alpha Crombach statistic. The reliability coefficient
of “r: = 0.89 was obtained. The data collected were analyzed using descriptive statistics, Pearson's
product moment correlation coefficient statistics. The hypotheses formulated were tested at 0.05 level of
significance. The study revealed that a significant relationship exists between teachers' workload and
students' academic achievement in public secondary schools in education district IV Lagos State Nigeria. The study therefore recommended among others that ministry of education and others
stakeholders within the education system should arrest the negative attitude of school administrators/
proprietors head on the impact of teachers' workload on students' academic achievement.
Keywords; Workload, Teacher, Student, Achievement
Introduction
Education by its native is regarded as one of the
most important instruments of change in the
world. If developed rightly, it will make a better
society; if misapplied, it may enslave the society in
misery and if ignored, it may destroy the society.
Education is the inculcation of knowledge skill
and attitude on a person, right from his childhood
till old age (FGN, 2014). However, since the
pursuit of educational excellence has been one of
the major goals of most nation of the world, this is
so because education has been adjudged as the key
with which any nation could permanently close
the doors of poverty and ignorance and
simultaneously open that of prosperity in terms of
economic buoyancy, social advancement and
civilization. To this end, if education is accepted to
be an instrument of change, teachers are the
operators of the instrument of change while
students could be regarded as the raw materials on
which the changes would manifested over a period
of time. To achieve this, there is need of getting the

right teachers and reducing the workload assigned
to teachers, meaning putting a round peg in a
round whole (Babalola, 2004).
A teacher is a person who helps students to acquire
knowledge, competence or virtue. A teacher is a
master, able to teach how one could find the
necessary knowledge in the boundless ocean of
modern science and gain experience in selfeducation of course. A real teacher should have
professional pedagogical skills, own innovative
technologies of education and upbringing (Abari
& Mohammed, 2016). According to Oxford
Advanced Learner's Dictionary (2015), workload
is the amount of work that has to be done by a
particular person in the organization. The teacher
workload is the amount of work assigned to a
teacher to do at a particular time in order to bring
about higher productivity.
Abari (2005) states that the measurement of
student academic performance is a means for
students' evaluation, which among other purposes
gives an opportunity for improved efficiency and
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effectiveness of an educational system, such
measurement is the numerical and value judgment
of the academic achievement of the students,
Which could be stated using various criteria and
scales. Thus the academic performance may be to
be good or poor as the case may be. Meanwhile,
there has been a series decline in the standard of
education in Nigeria which resulted to poor
academic performance; a situation which may be
partly attributed to the workload and inefficient of
the teachers, especially in public secondary
schools.
Furthermore, the West African Examinations
Council Results Statistics 2016-2018 reflected
that a total of 1.57m candidates sat for WAEC in
2018 as public students as against 1.56m
candidates in 2017. 822,941 of the candidates
were male while the remaining 748,595 were
female. 849,069 of the candidates had 5 credits
and above including English Language, 1.06m
had 5 credits and above including Mathematics
while 756,726 of the candidates had 5 credits and
above including Mathematics & English
Language. The percentage of candidates with 5
credits and above including Mathematics &
English Language is put at 48.15%. Similarly, a
total of 109,798 candidates sat for WAEC as
private students in 2018 as against 133,258
candidates in 2017. 54,417 of the candidates were
male while the remaining 55,561 were female.
47,122 of the candidates had 5 credits and above
including English Language, 47,434 had 5 credits
and above including Mathematics while 37,184 of
the candidates had 5 credits and above including
Mathematics & English Language. The
percentage of candidates with 5 credits and above
including Mathematics & English Language is put
at 33.81%. Lagos state has the highest number of
candidates as public students while the state also
has the highest number of candidates as private
students who sat for the examination (National
Bureau of Statistics, 2019).
From the above information, the researcher is of
opinion that among of all other factors that might
be responsible for low academic performances of
students in 2016 to 2018 WAEC results, teachers'
workload is the major determining indicator.
Moreover, all these need to be re-investigated by
the government and power to be in Lagos state, in
order to ascertain its validity in Lagos state
educational system and particularly in public
secondary school education in the state.

Research Hypotheses
The following null research hypotheses were
formulated to guide the study.
Ho1: There is no significant relationship between
teachers' workload and students' academic
achievement in public secondary schools in
education district IV, Lagos State - Nigeria.
Ho2: There is no significant relationship between
teachers' workload and male students' academic
achievement in public secondary schools in
education district IV, Lagos State - Nigeria.
Ho3: There is no significant relationship between
teachers' workload and female students' academic
achievement in public secondary schools in
education district IV, Lagos State - Nigeria.
Methodology
Research Design
The study is a descriptive survey research design,
because the study attempted to examine the nature
of relationship that exist between teachers'
workload and student academic achievement in
public secondary schools in education district IV,
Lagos State -Nigeria. Descriptive design was
adopted to obtain information about people's
attitude or opinion. This is in line with Odugbemi
and Oyesiku, (2000) and Benedict, (2016) who
posited that descriptive survey research design
help in access people attitude or opinion and the
characteristics features of a large population
through a carefully selected sample drawn from a
divine population and to determine whether
relationship exist between the two variables.
Sample and Sampling Techniques
The sample for the study was drawn from 12 out of
24 public secondary schools within education
district IV, Lagos State - Nigeria through simple
random sampling techniques. 10 male and female
teachers, 10 male and female students were
selected respectively from each sample school
through purposive sampling method. However,
one hundred and twenty (120) male and female
teachers, one hundred and twenty (120) male and
female students respectively formed the
population for the study. In all, a total of four
hundred and eighty (480) formed as the
respondents for this study.
Research Instrumentation
The research instrument adopted for this study
was structured as “Questionnaire on Teachers'
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Workload (QTW)”. The questionnaire is made up
two section A and B. section A sought
demographic information of respondents such as
school, sex, teaching experience and highest
educational qualification. While section B
contains 10 structured items of research questions
and 4 point Likert scale was used to elicit the
respondents' opinion, rating as Strongly Agree
(SA) 4, Agree (A) 3, Disagree (D) 2, Strongly
Disagree (SD).

were not part of the sample. The findings were
analyzed using Alpha Crombach statistics. The
outcome result is 0.89 which is high enough to be
relied upon in its appropriateness, suitability,
consistency and stability.
Method of Data Collection
The instrument was administered by the
researcher with the support of two research
assistant in each of the selected schools for the
study. The instrument were retrieved within the
same day to determine the rate of returns and it's
were discovered that the rate of returns was 100%.

Validity of the Research Instrument
The research instrument was design by the
researcher and before the instruments were
administered, they were subjected to both content
and face validity by scrutiny of specialist in the
field of education to determine its appropriateness
and suitability for the purpose of the research.

Method of Data Analysis
The data collected were analyzed using Pearson's
Moment Correlation Coefficient statistical
analyze the hypotheses at 0.05 level of
significance.

Reliability of the Instrument
In order to determine whether the instrument
consistently measure of what its design for and to
determine the level of reliability, a testre-test
method was adopted by administering the
instrument to a group of teachers and students who

Result and Discussion of Findings
Ho1: There is no significant relationship between
teachers' workload and students' academic
achievement in public secondary schools in
education district IV, Lagos State- Nigeria.

Table 1: Relationship between Teachers’ Workload and Students’ Academic Achievement
Teachers’
Academic
Responses
Achievement
Teachers’ Responses. Pearson
1
.674
Correlation
.
.016
12
12
Sig (2 - tailed)
N
Academic Achievement Responses. Pearson
.674
1
Correlation
.016
12
12
Sig. (2 - tailed)
N
Source: Field Survey 2019

Correlation is significant at 0.05 levels (2tailed)
From table 1 above, the analysis of the data
collected to test the hypothesis one reveals that the
relationship between teachers' workload and
students' academic achievement is significant.
This is because the result r = .674, < .05 shows a
positive relationship. It therefore implies that the
number of workload to a teacher has no effect on
students' academic achievement. If for instance,
the teachers' workload is higher, it has no negative
significant influence on teaching and learning and
consequently the students would be able to
perform academically better in their various
subjects.

.

This finding agrees with Disu (2008) who
emphasized that a positive relationship exists
between teachers' workload and students'
academic achievement. Therefore, the hypothesis
which says that there is no significant relationship
between teachers' workload and students'
academic achievement in public secondary
schools in education district IV, Lagos State Nigeria is rejected.
Ho2: There is no significant relationship between
teachers' workload and male students' academic
achievement in public secondary schools in
education district IV, Lagos State- Nigeria

236

Teachers' Workload and Students' Academic Achievement in Public Secondary Schools in Education District IV, Lagos, Nigeria
Table 2: Relationship between Teachers’ Workload and Male Students’ Academic Achievement .
Teachers’
Male Academic
Responses
Achievement
Teachers’ Responses. Pearson
1
.605
Correlation
.
.037
12
12
Sig (2 - tailed)
N
Academic Achievement Responses. Pearson
.605
1
Correlation
.037
.
12
12
Sig. (2 - tailed)
N
Source: Field Survey 2019

Correlation is significant at 0.05 levels (2tailed)
From table 2 above, the analysis of the data
collected shows that there was a significant
relationship between teachers' workload and male
students; academic achievement in public
secondary schools in education district IV, Lagos
State- Nigeria. This is because the result r= .605, <
.05 shows a positive relationship. The finding
indicates that a minimum workload assign to a
teacher in public secondary schools goes a long
way towards improving teachers' efficiency and
productivity and thereby increase the students'
academic achievement.
The finding of the study corroborates Arubayi
(2004) who asserts that male students are
academically sound and more achiever regardless

of the teachers' workload. It reveals that a strong
positive relationship existed between teachers'
workload and academic achievement of male
students in public secondary schools in education
district IV, Lagos State-Nigeria.
Hence, the hypothesis which says that there is no
significant relationship between teachers'
workload and male students' academic
achievement in public secondary schools in
education district IV, Lagos State-Nigeria.is
rejected.
Ho3: There is no significant relationship between
teachers' workload and female students' academic
achievement in public secondary schools in
education district IV, Lagos State- Nigeria..

Table 3: Relationship between Teachers’ Workload and Female Students’ Academic Achievement
Teachers’
Academic
Responses
Achievement
Teachers’ Responses. Pearson
1
.661
Correlation
.
.019
12
12
Sig (2 - tailed)
N
Academic Achievement Responses. Pearson
.661
1
Correlation
.019
.
12
12
Sig. (2 - tailed)
N
Source: Field Survey 2019

Correlation is significant at 0.05 levels (2tailed)
From table 3 above, the analysis of the data
collected reveals that a significant relationship
existed between teachers' workload and female
students; academic achievement in public
secondary schools in education district IV, Lagos
State- Nigeria. It is therefore indicates that a strong
positive relationship exists between two variables.
The reason being the result r= .661, < .05 a positive

relationship. The findings tallies with Awosika
(2001) observation in his study. He opines that the
number of workload assigned to the teachers has
no negative impression on female students'
academic achievement. It is therefore implies that
the hypothesis which says that there is no
significant relationship between teachers'
workload and female students' academic
achievement in public secondary schools in
education district IV, Lagos State-Nigeria is
rejected.
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Conclusion
The study was an attempt to establish the
significant relationship that exists between
teachers' workload and students' academic
achievement in public secondary schools in
education district IV Lagos State. It was basically
concluded from the findings of this study that there
was a significant relationship between teachers'
workload and male and female students' academic
achievement in public secondary schools in
education district IV Lagos State-Nigeria. This
implies that teachers' workload has no negative
significant influence on teaching and learning and
consequently the students would be able to
perform academically better in their various
subjects and in turn enhances teachers'
productivity.
Being an exploratory study, this finding might not
be regarded as conclusive. Nevertheless, it has
several implication for assuring quality in
secondary education and general re-orientation of
the school administrators.
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Recommendation
The following recommendations are proffered.
I.
There is need for proper orientation for
educational administrators on the effects of
teachers' workload on the level of students'
academic achievement, in order to achieve
more academically.
II. There is urgent need by the government to
make enough provision of teachers instead
of allocating too much work to available
teachers in the public secondary schools, in
order to further enhance high academic
achievement of students.
III. Efforts should be made by the ministry of
education and other stakeholders within the
educational system to work on the negative
attitude of the school proprietors and school
head on the effect of teachers' workload on
students' academic achievement through the
organization of seminars and workshops for
teachers to enhance their productivity.
IV. Teachers should be encourage and
motivated by their employers' of labour by
involving them in the school decision
making and promote as at when due.
References
Abari A. O (2005) Managing the Classroom and
the Teacher Factors, Journal of Research
in Educational Management 1 (2), Page
179-180
238

Teachers' Workload and Students' Academic Achievement in Public Secondary Schools in Education District IV, Lagos, Nigeria
Odugbemi O.O and Oyesiku O.O (2000),
Research Method in Social and
Management Sciences, Ijebu-Ode; Seal
Nigeria Enterprises.
Oladipupo M.S. (2020) Teaching and Teachers.
Lagos; Olu-Akin publishers
Olowu, Y.G. (2003) Managing Teacher
Professional Growth and Productivity in
the New Millennium Education in
Nigeria, A futuristic Reflection
Abeokuta; Usual Resources Publishers.
Oxford Advanced Learning Dictionary (2015);
International Student's Education. New
8 Edition.

Research Gate (2020), publication retrieved via
http://www.Researchgate.net/publicatio
n) March 15th, 2020.
Schu, (2017), Information retrieved via
http://www.snhu.edu/2017/12 (Feb 8,
2019) on May 10th, 2020
Teach Hub (2020) Communication Retrieved Via
(http;//www.teach hub.com) on March
th
15 , 2020
Wikipedia (2020); Information retrieved via
http://e.n.m.wikipedia.org/wiki/training
May 10th, 2020

239

INTEGRATION OF INTERNALLY DISPLACED PERSONS IN NIGERIA: IMPLICATIONS
FOR COMMUNITY DEVELOPMENT
Diwe, Marcel Chimezie
Department of Adult and Non-formal Education
Faculty of Education,
University of Benin, Benin City, Nigeria.
marcel.diwe@uniben.edu 07087986668, 08077064218
&
Akerele, M. O.
Department of Adult and Non-formal Education
Faculty of Education,
University of Benin, Benin City, Nigeria.
Abstract
The population of the internally displaced persons in Nigeria has continued to increase due to unending
violent attacks by insurgents, Fulani herdsmen, and farmers clash and communal conflicts. These
situations have led to the introduction of widespread distribution of Internally Displace Persons' camps
all over the country. Obviously, the most affected persons are the vulnerable groups such as children, the
aged and women who are exposed to severe socio-economic, political, psychological, medical and
environmental hazards. This sorry state of affairs has become a concern to governments, academics and
other stakeholders in Nigeria. However, the serious nature of the plights of the IDPs, the undeniable need
to enhance their socio-economic cum political conditions, and more importantly, the need to safely
reintegrate them into the society are issues that are yearning for urgent attention. In this regard, this
paper, therefore, takes a look at the issue of reintegrating internally displaced persons back into their
communities while highlighting in the process its implication for community development. The paper
commenced with an explanation of the concept of internal displacement, the causes of internal
displacement were also highlighted and examined. The international and local legal instruments for
managing internally displaced persons were also examined. The highpoint of this paper was the
exploration of the importance and benefits of reintegration of IDPs on community development. In the
light of the issues raised in the paper, it was suggested among others that government, NGOs, religious
bodies and individuals should provide training and educational opportunities for the IDPs so as to enable
them become self-sufficient, self-reliant and self-employed. It will also enable them to contribute their
quota to the development of their host communities. In this wise, the government can partner with
international humanitarian agencies, philanthropic organizations and public spirited individuals in the
process of re-integrating the internally displace persons in the society.
Keywords: Integration, Internally Displaced Persons, Implication for Community Development

Introduction
One of the contemporary challenges facing the
Nigerian nation is how to provide succor to
alleviate the plights of the internally displaced
persons (IDPs), occasioned by natural disasters,
incessant conflicts, herdsmen/farmers clashes,
inter-communal clashes and violent attacks
perpetrated by the insurgents, especially in the
northern part of the country. These conflicts and
attacks have resulted in loss of lives and properties
worth millions of naira, forcing many people to
flee their homes for safety. Obviously, the most
affected persons are the vulnerable groups such as
children, the aged and women who are exposed to

severe socio-economic and political challenges.
Even though the Nigerian government has made
efforts to address the plights of the IDPs by
providing IDPs camps, there are still challenges of
overcrowding, poor sanitation, joblessness and
insecurity in the IDPs camps across the states of
Northeast. This situation has made some of the
IDPs to flee their camps to seek safety elsewhere,
an action that has worsened their predicaments.
Supporting this, Robbinson (2017) reported that
the sanitary condition of the IDPs in some parts of
the country is capable of resulting in an epidemic if
it is not addressed urgently. This is due to poor
maintenance of toilets, little or no hygiene practice
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and open defecation system practiced in the
various camps. Some of the camps are even over
crowded which has led to increase in the number
of roommates without commensurate increase in
facilities.
Similarly, Olagunju (2016) drew the attention of
government to the case of indiscriminate sexual
activity going on in various camps across the
country. This, he claimed has increased the
number of persons infected with Sexually
Transmitted Diseases (STD). In addition, the
securities situation in the IDP camps is also very
worrisome. Akuto, (2017) reported that on several
occasions, IDP camps have been attacked by
insurgents and arm robbers who cart away goods
and properties belonging to the IDPs and also rape
the females both young and old. This is not to
undermine the issue of malnutrition which is as a
result of poor feeding condition of the IDPs and,
the poor health services in the various camps
across the country and according to Hanafi, and
Long, (2018) this has brought about increased
death tolls on daily bases.
They are also exposed to severe socio-economic
challenges such as starvation, accommodation,
unemployment, social discriminations, sexual
harassment, child labour, early marriage, and its
attendant teenage pregnancy. They are also faced
with the problems of intimidation, humiliation and
other forms of social exclusions. As a result of
these plights the IDPs are prone to all sorts of
health challenges such as vascular diseases,
malaria, malnutrition, water-borne diseases, and
untimely deaths. Furthermore, displacement also
affects national productivity as the majority of the
youths who constitute parts of the productive
forces of the country are also displaced. This
situation further buttresses the need to integrate
the IDPs into the society. However, before this is
done, they must be empowered through skill
acquisition programmes so as give them a source
of income and a means of livelihood.
Integrating the IDPs into the society has a lot of
benefits for individuals, their communities and the
country at large. IDPs can be empowered with
sellable skills which will see them venture into
small scale business, thereby adding to the GDP of
the country. It is a known fact that most of the
IDPs, especially those of them from the north, are
predominantly farmers. Making lands available
for them to farm will help to increase food
production. Re-integration of IDPs is capable of
restoring hope and creating in them a sense of

belonging. This, in turn, will increase patriotism
and commitment to national affairs.
Periscoping the Issue of Internal Displacement
The emergence of internal displacement can be
traced to violent communal clashes in the mid1960s (Olagunju, 2016). Internal Displacement
Monitoring Center IDMC (2013) accounts that in
1982; only 1.2 million people were displaced in 11
countries while 20- 25 million people were
displaced at the end of 2012. This indicates a
global increase in the incidence of internal
displacements. The cause of this is not farfetched
as it includes exposure of countries to disasters,
violence and increase tide of terrorism. However,
modern trend of large scale displacement is
associated with the return of democracy in 1960
(Oduwole, and Fadeyi, 2013).
According to Olukolajo, Ajayi, and Ogungbenro
(2014), IDPs are mostly unfortunate victims of the
brutality of man against man, various kind of
injustice or violence confrontation, perpetrated
either by their own government against them or by
others such as terrorism, community clashes,
religious conflicts, riots, natural disasters and so
on. This could also be as a result of development
projects and urban renewal activities. Meanwhile,
the older causes of internal displacement have
been clouded by the upscale of terrorism and
related vices in Nigeria. Conflicts have been
triggered by disputes over access to land,
kingship, cultural, residual citizenship and
broader question of identity (Oduwole, and Fadeyi
2013).
In recent times, the rate of displacement has
increased globally (IDMC, 2013) with it being
largely accounted for by Africa and Asia. In fact,
as reported by Oduwole, & Fadeyi, (2013), the
estimated number of globally displaced person is
around fifty million and with the current global
population estimate of about 10 billion, it implies
that about 0.5% of the world is displaced. Armed
conflicts, mass violation of human rights as well as
flood, earthquake and human disaster have
increased the number of people fleeing their
homes. According to Gambo and Omirin, (2012),
this has also affected settlement arrangement as
settle along religious and ethnic divides as
commonly found in most Nigerian Northern cities
Displacement leaves negative socio economic
footprints in millions of people worldwide
(Olukolajo et al, 2014). During violent conflicts or
natural disaster, IDPs are usually forced to leave;
most houses and properties are destroyed, looted
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or burnt down (Ladan, 2012). It leaves the
displaced with the quest for shelter and survival.
However with the incapacitation of the IDPs these
quests is usually hindered. Meanwhile, this is
either catered for by relatives or government.
While it is the constitutional responsibility of the
latter that these needs are met, the former through
social ties and sense of communal relationship
may provide such. It must be noted here that the
primary needs of IDPs remains shelter, food and
opportunities to reduce dependence.
Olukolajo et al (2014) revealed that most IDPs
have reportedly preferred to seek shelter with
relatives rather than living in camps. The vast
majority of displaced persons in Nigeria
reportedly seek refuge with family, friends or host
communities in areas where their ethnic or
religious group is in majority. This is partly
because of their tentative assurance of freedom,
care and provision which comparatively is better
provided by relatives than in IDPs camps. In
Nigeria, the recent magnitude of displacement and
the distance of such displacement to relatives of
victims have usually aided the living in camps of
IDPs. Also, since majority of those displaced in
Nigeria are women and children with little affinity
with relatives, their living in camps in inevitable.
Despite this unwholesome situation, national
dailies such as punch, tribune and vanguard
among others have pointed out the gap in the
situation of IDP camps in the country. The absence
of united nation convention principles on the
establishment and management of IDPs camp has
made its establishment substantially relative
rather than definitive.

government, non-governmental and civil society
organizations.
By a Presidential fiat, the statutory mandates of
National Commission for Refugees established in
1989 were extended in 2002 to cover migrants and
in 2009 to embrace IDPs protection and
assistance. With these extensions, the hitherto
National Commission for Refugees became
National Commission for Refugees, Migrants and
Internally Displaced Persons (NCFRMI). Yet, the
needed amendment to the original Act (National
Commission for Refugees Act 1989) to reflect
these changes in scope has not been made. Without
this amendment the activities of the Commission
in the area of internally displaced persons remain
outside of the law. Thus, Ekpa and Dahlan (2016)
opined that a change in the name of this
Commission to reflect the newly ceded mandates
remains a mere window dressing in the absence of
appropriate legislative amendment.
However, in 2011, and for the very first time, the
House of Representatives created a standing
committee-(Committee on Internally Displaced
Persons, Refugees and North-East Initiatives) having the singular aim of addressing the
overwhelming challenges of internal
displacement in the North-Eastern part of Nigeria
caused by the Boko Haram insurgency (Asplet,
2016). The committee's work culminated in a
National Policy on Internally Displaced Persons
which was prepared and presented to government.
The draft Policy is based on the Guiding Principles
on Internal Displacement and the African Union
Convention for the Protection and Assistance of
Internally Displaced Persons in Africa (the
'Kampala Convention of 2009). As a
manifestation of particular concern for the IDPs
which is geared to responding to their human
rights needs, the country adopted the National
Policy on Internally Displaced Persons (IDPs) in
Nigeria in 2012. Nonetheless, the policy has only
remained a policy and not a statute.
The major aim of the draft National Policy is to
guide government, government agencies,
humanitarian agencies, Non-Governmental
Organisations and other donors in preventing
displacement and in providing protection and
assistance to those displaced. It also allocates
responsibilities to the appropriate government
bodies for different aspects of the short, medium
and long-term response to internal displacement,
with the establishment of the National
Commission for Refugees (NCFR) as the
governmental focal point with responsibility for

Legal and Institutional Frameworks for
Addressing Internal Displacement in Nigeria
One initial challenge which Nigeria as a country
was confronted with in the management of IDPs
was lack of legal institutional framework to
provide guide on the issue of IDPs. Hence
provision of assistance, protection, reintegration
and resettlement for IDPs management was
mostly undertaken by agencies of government on
an ad-hoc and reactive basis. According to
Robbinson, (2017), it was the willingness to
provide succor and ameliorate the sufferings of the
IDPs that led the Federal Government of Nigeria
to set up a committee to draft a National Policy on
IDPs to assist in registration and issuance of
identity cards, prevention or reduction in instances
of internal displacement, and allocation of
responsibilities to agencies and organs of
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coordinating the activities of all agencies,
including international humanitarian agencies.
The policy also empowers the National
Emergency Management Agency, the Human
Rights Commission and the Institute of Peace and
Conflict Resolution to partner with the NCFR to
support the activities of the states and local
governments in implementing the Policy within
their respective spheres of jurisdiction.
The Policy starts by re-affirming the fundamental
rights of all citizens under the 1999 Constitution
but also acknowledged the particular
vulnerabilities of women and children. It then
highlights measures to protect against being
displaced and sets out standards pertaining to the
delivery of humanitarian assistance by national
and international humanitarian agencies. The
policy also outlines in general terms, national and
international legal principles applicable to IDPs.
These principles are reflections of fundamental
rights of individuals as guaranteed under the
Constitution and under international instruments,
including freedom from discrimination, freedom
of movement, freedom of association, and the
rights to dignity and family life.
While the Policy guarantees the protection of the
above mentioned rights, It's at the same time
prohibits acts that are capable of causing internal
displacement such as ethnic cleansing or largescale development projects not justified by public
interest (Robbinson, 2017). It outlines strategies
for the prevention and management of conflicts
including the involvement of communities and
ethnic groups in the economic, political and social
activities of the government, and promotes
dialogue, consultation, inter-ethnic marriages,
religious harmony through inter-faith relations,
education and a fair and equitable distribution of
economic resources among the people and
communities. Where, however, displacement
becomes inevitable, then all the rights of citizens
equally accrue to the IDPs. The National
Commission for Refugees (NCFR) is enjoined to
create a conducive atmosphere for the return,
resettlement or reintegration of IDPs. In planning
for return, resettlement or reintegration, the
Commission is equally enjoined to ensure
participation of the IDPs through their chosen
representatives. It is however sad to note that
National Policy on Internally Displaced Persons
(IDPs) has not being enacted. In other words,
efforts made to enable the policy become law in
the country have not been fruitful. Corroborating
this statement, Akuto (2017), reported that one of

the major problems is the fact that the draft
National Policy has no legal status and is
therefore, incapable of enforcement either by the
government or the delegated actors. Thus to a large
extent, the IDPs are being catered or provided for
by Non-governmental Agencies, Charity
O rg a n i s a t i o n s , R e l i g i o u s B o d i e s a n d
philanthropic individuals.
Why Integrate Displaced Persons?
In the first place, integration of IDPs can lead to
the establishment of communal relationship. With
the knowledge of the importance of peaceful
coexistence, IDPs can serve as agents of peace in
the various communities where they reside.
Oduwole, & Fadeyi, (2013) reported that
successful integration of IDPs in Uganda made
them volunteer as community workers, and helped
to establish lasting relationship among
neighboring communities. When neighboring
communities live in peace and harmony, they help
to ward off attacks from one another either directly
or indirectly, by providing information on
imminent danger. A peaceful community naturally
opens itself up for investment either from within or
outside. Members of host communities should
therefore be concientised on the need for them to
be hospitable to the IDP as hostility towards them
will only end up compounding their problems and
make them feel insecure.
Secondly, endemic poverty, unemployment and
the presence of idle youths have been seen to be
some of the factors affecting terrorists operations
and attacks which results to IDP situations.
Trained and educated IDPs can serve as human
resources for the advancement of their various
communities when they are eventually
reintegrated. IDPs can also be empowered with
sellable skills such as barbing, hair dressing, shoe
making, pedicure, manicure, bead making, and so
on. These skills can make them become selfsufficient, self-reliant, self-employed and useful
to their host communities. According to Eweka &
Olusegun (2016), destruction of lives due violent
attacks reduces available work force. With quality
education and proper training provided for the
IDPs, their integration and return to the society can
help to improve the human resource in their
communities. Hence there is need for government
and other stake holders to provide and emphasize
quality education at all levels. NGOs with focus on
youths should not only provide training
programmes for these youths, but should also
assist them with start-up capitals. This will
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provide them with sustainable income and make
crime less attractive, thereby making communities
safer for habitation and development.
Similarly, one of the IDP management strategies is
training and empowerment, hence it is expected
that IDPs to be integrated into the society have
acquired one form of skill or the other in the areas
of soap making, tye and dye, tailoring, hair
dressing, catering, tying of gele, decoration,
knitting among others. These skills when utilized,
it is believed will increase economic activities in
their areas. When these economic activities are
sustained, the integrated IDPs grow to become
employers of labour, thereby reducing the rate of
unemployment in their various communities.
Furthermore, Azam (2014) has argued that a
jurisprudential issue with the legal protection of
internally displaced persons is the justification for
taking IDPs as a category for particular concern.
Those against such recognitions argued that IDPs
should be treated as ordinary victims of conflicts.
But this view presumes erroneously that every
internal displacement is as a result of conflict.
Internal displacement as we have seen could result
also from natural disaster or in anticipation of
conflicts. Another point from this school of
thought is that singling out IDPs for special
consideration would privilege them and lead to
discrimination against others. On the other hand,
persuasive arguments are advanced from the
vulnerability of internally displaced person to
support their being isolated for particular concern.
In the same vein, Abubakar (2014) opined that
displacement and development, however, are not
unrelated. On the one hand, lack of development
can trigger instability and conflict which leads to
displacement, as do the lack of early warning,
preparedness, disaster risk management and
adaptation in countries prone to natural disasters.
Lack of development can also hinder the return of
people to devastated areas and affect other
settlement options. Displacement might also
undermine or even re-verse the development of a
region and it always increases the risk of
impoverishment and perceived marginalisation.
On the other hand, well-designed development
interventions can help to prevent displacement by
stabilizing fragile areas and reducing the risks
associated with disasters. Similarly, displacement
can even offer development opportunities.
According to Azam (2014), displaced people can
make positive contributions to their host
communities, boost the local economy and create
opportunities that may benefit both themselves

and their hosts, so encouraging peaceful relations.
An influx of labour may improve food production,
and the upgrading of health and education services
has a lasting local impact, even after IDPs have
returned to their homes.
Strategies for Integrating Internally Displaced
Persons
According to the policy on Internal Displacement
(2012), strategies for return, relocation and local
integration of IDPs include
• Provision of comprehensive return
packages for IDPs: Events leading to internal
displacement happen so suddenly and take the
victims unawares. Lives, properties and other
means of livelihood are lost in the course of
this violent attacks and natural disasters. So in
the process of returning and reintegrating the
IDPs, Durosaro, & Ajiboye, (2011), reported
that Government in conjunction with nongovernmental agencies make efforts to
provide decent accommodation, some
financial support and health insurance scheme
as a way of improving their living conditions
pending when they are able to fully regain the
desired standard.
• Recovery and restoration of lands, houses
and other property left behind by IDPs
during displacement: According to Internal
Displacement Monitoring Center, (2007), in
the quest for safety, many victims of
insurgence, terrorism and even disasters, run
far away from their immediate communities
and even states leaving their houses, lands and
other properties at the mercy of the attackers.
In order to properly reintegrate these people
into the society, efforts are made by
Government through her agencies to ensure
that these properties especially, the landed
ones, are safely returned to their original
owners without hitches or compensated with
provision of a replacement
• Reconstruction of shelters and settlements
lost during displacement: In this,
government ensures that houses that were
affected by these disasters or criminal
activities are reconstructed and returned to
their rightful owners as a way of ameliorating
the plights of these individuals.
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•

•

•

•

Ensuring safety & security prior to, during
and after return: Evidences abound to
support the reality of terrorists' attacks and
other criminal activities even within IDP
camps. Hence international organizations on
IDPs advocate that modalities must be put in
place by security agencies in collaboration
with the IDP camp management to ensure that
these persons are properly secured all through
the process of returning them to their original
community (Durosaro, and Ajiboye, 2011). It
is true that the major responsibility of
government is to ensure the safety of lives and
properties of its citizens. This would amount
to mere rhetoric if the returnees to do not feel
safe within and around their community.
Provision of sustainable livelihood
opportunities: In this case, employment
opportunities are created for the IDPs by State
governments and Non-governmental
Agencies to serve as a sustainable source of
income for the returnee IDPs. Skill acquisition
and entrepreneurship training programmes are
also organized for youths and other
individuals to enable them become selfsufficient through acquisition of income
generating skills that would improve their
livelihood.
Restoration of social services,
infrastructure & amenities: Another
measure adopted in the process of returning
and reintegrating IDPs is the provision of
basic and essential services and amenities.
These are services that make living
worthwhile and averagely comfortable. Ake
(2015) opines that infrastructures like
borehole, clinics and even electricity is
capable of reducing the sufferings of the
victims of internal displacements. Hence, the
provision of these amenities is deemed
essential in the process of assisting the IDPs to
have a balanced life.
Activation of social protection measures
and safety net mechanisms: According to
Ake (2015), prior to the advent of colonialism,
communities had effective security structures.
These security outfits help to secure the lives

and properties of community members and
also inform the community hierarchy or
intending dangers or attacks. As a way of
making the people feel secured, community
security structures like vigilante groups,
community guards can be inaugurated, trained
and formalized to serve as informants to
community leaders, police and military.
Implications for Community Development
The reintegration of internally displaced persons
has tremendous implications for community
development. Considering the fact that
development as a discourse is multifacet in
dimension, it can therefore be viewed from
economic, social, political, educational, health
and in fact, all aspect of human endeavour.
First, reintegrated IDPs can contribute to the
economic development of their host communities.
Since they are assisted to possess sellable or
functional skills as a major process of integrating
them back to their communities, these skills can be
transformed into business ideas which if properly
nurtured, can grow to become employers of
labour. For instance, a hair dresser is capable of
employing two or more assistants in her saloon.
This will help to reduce the number of
unemployed persons within the community. In the
words of Abubakar (2014), shop rents and rates
payable by such business outlets can also assist the
local government authorities to increase the
quantity of social amenities available in the
community. In addition these displaced people
become less reliant on aid, attaining self-reliance
and are able to pursue sustainable livelihoods.
Thus they can better interact with the local
population, and are viewed as contributors rather
than as a burden.
Secondly, reintegrated IDPS haven been trained
can serve as master crafts men/women to their
various communities. In this wise, they can
provide training opportunities to community
members who require such skills. This will lead to
the expansion of skillful individuals within the
community and in turn help to reduce the rate of
crime within the community.
Thirdly, crises and conflict are anathema to
development. Reintegration of IDP is therefore an
important component of the reconciliation and
peace building process. As stated by Adekoya
(2012), it is closely linked to progressive reduction
of political and social violence, as well as the
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establishment of effective and equitable judicial
procedures and the rule of law. In addition to being
a key component of peace building at the macro
level, the reintegration process at the community
level involves key aspects of peaceful
reconciliation. Reintegration can therefore foster
social cohesion in areas and communities in order
to contribute to peace building and conflict
prevention in such community.
Furthermore, due to the lent of time spent by the
IDPs in camps, some of them attain some level of
education (Akuto, 2017). Such educated persons
can contribute to the development of their
communities by rendering teaching services in
local schools. It is unarguable that some schools in
the rural areas do not have adequate number of
teachers. These educated IDP can assist such
schools in teaching thereby helping children in the
community to acquire knowledge. Again, the IDPs
can serve as resource persons on issue relating to
crime, violence and insurgency within the
community. According to Durosaro and Ajiboye
(2011) their experiences can be used as practical
example to help discourage youths and other
members of the community from engaging in
crime or taking sides with insurgents. In the same
vein reintegrated IDPs can actively participate in
political activities. In this view, Adekoya (2012)
opined that IDPs have the rights to belong to
political parties and become involved in
campaigns. Through this means, the IDPs can help
to enlighten the community people on the right
choice of political leaders and also contest for
political positions. They can also participate in
political discussions and constructive criticism of
community leaders that will bring about increased
development of their communities. Finally,
education brings about a permanent change in
one's behavior. Educated IDPs, if properly
mobilized by local health agencies can also help to
sensitise community people on practices and
activities that are detrimental to their health.
Through this, resources which would have been
spent on treatment of ailments could be invested in
some other profitable ventures and lives which
would have been lost due to ill health could be
saved.

forced many people to flee their homes for safety.
The resultant effects of IDPs is increase in
starvation, lack of accommodation,
unemployment, school dropouts, sexual
harassment, child labour, early marriage, poor
health and sanitation. However, reintegrating the
Internally Displaced Person back to their host
communities will be best bet for them and help to
reduce hunger, unemployment, and consequently
end violence in the communities. Reintegrating
IDPs back to their communities will also benefit
their communities to the extent that it will
contribute to the economic development,
increased peaceful coexistence, bring about
people oriented leaders, decrease health
challenges among others. To ameliorate the socioeconomic and psychological conditions of the
IDPs, the paper suggests among others that
government, NGOs, Religious bodies and
individuals should make more concerted efforts to
provide for the needs of the displaced persons.
This could be achieved through the provision of
employment opportunities and skill acquisitions
programmes for the IDPs. Government should
also carryout sustainable programmes that are
geared towards the rehabilitation and reintegration of the IDPs into the society while it
expedites actions to end insurgency in the country.
The paper equally suggests that government
should sincerely make efforts to partner with
international humanitarian agencies,
philanthropic organizations and public spirited
individuals in the process of re-integrating the
IDPs in the society.
References
Abubakar, A. (2014). The challenges of security
in Nigeria. NIPSS Guest Lecture
November 26, Kuru, Plateau State.
Adekoya F. (2012). Security challenge and
Nigeria's quest for FDIs. The Guardian
N e w s p a p e r. R e t r i e v e d f ro m
th
www.securitytips.com on 25 April 2019
Ake, C. (2015). Why humanitarian emergencies
occur. The United Nations University
WIDER. Research for Action No. 31 .

Conclusion
Nigeria has been battling to provide succor to the
plights of internally displaced persons (IDPs)
especially in the Northeast, occasioned by violent
activities of Boko haram insurgents and other
militia groups. These criminal activities have

Akuto, G. (2017). Challenges of internally
displaced persons (IDPs) in Nigeria?:
Implications for Counselling and the Role
of Key Stakeholders. International
Journal of Counselors 5 (2), 21-27.
246

Integration of Internally Displaced Persons in Nigeria: Implications for Community Development

Asplet, M. (2016). Internal displacement:
Responsibility and action. Retrieved from
th
www. UNCHR.org on 25 April 2019

Internal Displacement Monitoring Center IDMC
(2013). Nigeria: Increasing violence
Continues to Cause Internal
Displacement A profile of the Internal
Displacement Situation. Internal
Displacement Monitoring Centre,
Norwegian Refugee Council.

Azam, J.P. (2009). Betting on displacement: oil,
violence, and the switch to civilian rule in
Nigeria. International Journal of
Counselors 5 (2), 45-55.

Ladan M.T. (2012). Impact of insecurity in the
north on internally displaced people and
migration flows between Nigeria and
neighbouring countries. Working Group
on Migration and Development. EU
meeting room 1, (portakabin) 21
constitution avenue, Abuja.

Durosaro I.A. and Ajiboye S.K. (2011). Problems
and coping strategies of internally
displaced adolescents in Jos metropolis,
Nigeria. International journal of
Humanities and Social Science. 1, (20),
256 - 261
Ekpa S. and Dahlan N.H.M. (2016). Legal issues
and prospects in the protection and
assistance of internally displaced persons
(IDPS) in Nigeria. Journal of Law, Policy
and Globalization (49) 110- 117.

Olagunju O. (2016). Management of Internal
Displacement Brandeis University in
N i g e r i a . Wo r k i n g P a p e r. L e g a l
Anthropology, Brandeis University
Olukolajo, M.A.; Ajayi, M.A.; and Ogungbenro,
M.T. (2014). Crisis-induced internal
displacement: the implication on real
estate in Nigeria. Journal of Economics
and Sustainable Development, 5 (4) 3948.

Eweka, O., and Olusegun, T. O. (2016).
Management of internally displaced
persons in Africa: comparing Nigeria and
Cameroon. African Research Review, 10
(1), 193- 201
Gambo Y.L and Omirin M.M., (2012). Ethno
religious conflict and settlement in
northern Nigeria. Mediterranean Journal
of Social Sciences. 3 (3), 129-135.

Robbinson, W. C. (2017). Risks and rights: the
causes, consequences and challenges of
development-induced displacement, an
occasional paper. The Brookings
Institution- SAIS Project on Internal
Displacement

Hanafi, S. and Long, T. (2010). Governance,
governmentalities, and the state of
exception in the Palestinian refugee
camps in Lebanon. Journal of Refugee
Studies, 23(2), 134-159.

247

THE CHALLENGES OF SCHOOL COMMUNITY RELATIONSHIP IN NIGERIA
Ebire, Mathew Olusola
National Institute for Educational Planning and Administration (NIEPA), Ondo
Isoleb2005@gmail.com 08137884103
Abstract
This paper highlights the relationship between the School and its Community as symbiotic in the
realization of educational goals and development. It also dwells on the essence of Community's
involvement in providing education, for smooth School Community Relations, for the avoidance of
Communal Conflict, as it has been the case in higher institutions. It also highlights the Challenges of
School Community Relations and emphasizes measures for achieving effective School Community
Relations. The paper identifies viable Public Relations, Peace and Conflict Management Strategies as
well as living leadership system, by Education Managers, as panacea to the incessant school Community
clashes between the School and the Community.
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Introduction
School and Community relation is a symbiotic one
in that both school and community depend on each
other for the maintenance of the society. The
school is a special environment where a certain
quality of life types of activities and occupations
are provided with the object of securing child's
development along desirable lines (Mishra, 2007).
As a training centre, the school helps develop
pupils into efficient social beings and to train them
to further educate and uplift members of the
society. As an organisation, school thrives on the
effective interrelationship within it and with its
relevant communities. This is because community
activities affect the school and school activities
have impact on the community as well. This
implies that community builds its schools and the
schools build their communities (Sidhu, 2007).
For schools to achieve their ultimate aim of
educating the children in the community's there is
the need to know a great deal about the community
and the families from which the children come.
Thus, a school cannot exist in isolation but in
cooperation with the community in which it finds
itself (Ihebereme, 2008). Cordial relationship
between the school and community is a prerequisite for achieving a meaningful educational
objective in our community and nation at large
(Gital, 2009). In view of this, the paper examined
the concept of school-community relationship
with emphasis on the challenges experienced in
Nigeria.

co-operation and team up to carry out some
reciprocal services to each other. According to
Ogbonna (2003), school-community relationship
is a series of planned activities and medium
through which the school seeks to learn about its
community, to inform the community about, and
interpret when necessary the purpose,
programmes, problems and needs of the school,
and to involve the community in planning and
evaluating school policies and progress.
School community relationship is a two-way
symbiotic arrangement through which the school
and the community co-operate with each other for
the realization of goals of the community and vice
versa. It is the degree of understanding and
goodwill, which exists between the school and the
community (Okorie, Ememe & Egu 2009). The
rationale for school community relations is to
foster smooth flow of school affairs through
events of both the school and the community.
School-community relation is the collaborative
efforts of the school and community in working
together in an atmosphere of mutual participation
to achieve the purpose of education in the
community. Obi (2004) notes that, schoolcommunity relationship can take place between
the school and the school parents' teachers'
association, old students association, school
committees, school board of governors and school
proprietors' association among others. The
relationship will help them know better the
challenges of the school and may provide aids that
may bring effectiveness and efficiency in the
educational system. Ukeje, Akabogu and Ndu
(1992) showed that the school and community

School-community relationship
School-community relationship is the process by
which the school and community enter into mutual
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collectively influence and shape the behaviour of
the youths, hence the need for cordial relationship
between them.
Ezeocha (1990) revealed the purpose of schoolcommunity relations is to;
• quicken the sense of responsibility in all
citizens for thoughtful participation in school
affairs
• keep the public informed as regards the
mission, achievement and areas of needs of
the school
• provide an agency where public may know
and support the vital of education
• develop and co-ordinate school activities with
community activities in order to bring the
school, the home and the community to
further ideals of a good society; and
• to improve partnership concept through
parental participation

opportunities, art and music, majority group,
home and family life and public safety;
(3) Study community agencies to learn their
organizational, pattern, philosophies,
programs and procedures;
(4) Study the recreational facilities, needs,
problems possibilities of the community;
(5) Study the source of community income in
terms of investment, development and trends;
(6) Study the community's financial structure in
terms of taxation polities, interest rates and
financial institutions;
(7) Study the community's public option structure
and processor to discover underlying local
ambition and hopes, fears and superstition,
value and taboos, and the actual socialeconomics-political-power structure;
(8) Become acquainted with minority group and
leader and study their group histories,
customs, contributions and problems;
(9) Discover the community's tension areas and
types such as boundary disputes residential
restriction, political and religious feuds, racial
prejudices and discriminations;
(10)Examine state laws and local ordinances
regarding protection, welfare and education of
children and youth
(11)Understand current public-relations
programmes, philosophies and procedures
including other community agencies other
than school.

According to Adegbesan, the character of the
community will vary from one area to the other.
An institution may be in a small and relatively
undeveloped village, or it might be situated on a
large, densely populated and highly developed
urban area. Whichever is the case, there is a matter
which affects the growth and development of
institutions. It demands that the principal should
establish, develop and maintain satisfactory
relations with the community in which his
institution is situated. To this end a three point
strategy of learning about the community,
informing the community, involving the
community has been put in place.

School Community relations demand a two-way
interpretative process between the society and its
instruments, the school, a genuine cooperation in
planning and working for schools, with the
community giving as well as receiving ideas, a two
way flow of ideas for effective teamwork.

Learning about the Local Community
The principal assuming office in any school
should, as one of his primary tasks try to
systematically study and familiarize himself with
the local community because of their educational
value to the school. There are eleven types of study
that should engage his immediate attention
(Adegbesan 2019).
(1) Map out the community area showing
agricultural, industrial, commercial
recreational, transportation facilities, cultural,
educational, and civic centers, natural,
resource and water system;
(2) Make a comprehensive community survey to
discover formal and informal cleavages
within the community, expectation of these
reference group, local needs, problems, and
resource in field as health media, occupational

The Community and School Development
The community in significant ways contributes to
the development of schools. For instance, when
there is any urgent need by the school, the
community mobilizes resources from its
members. Adeboyeje, (1994) in Ogundele,
Oparinde and Oyewale, (2012) opined that
community members have significant impact on
the provision and maintenance of school facilities
through PTA and other community-based
organizations. It is through this kind of
relationship that community members donate a lot
of materials to their immediate school, like
furniture, teaching materials including note and
textbooks, chalk etc. Sa'ad and Nasiru, (2009)
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Ø The school should endeavour to establish

were of the view that community donates many
resources to their immediate schools. This also
clearly indicates that there is school community
relationship and it assists a lot in the development
of education, particularly primary one.
The community can also contribute to school
development through provision of security
personnel for the school. In some situations, the
community youth organisation can volunteer to
provide security personnel for the school in their
community.

social organizations and allow members of the
community to actively participate in
improving and sponsoring the organizations
in the school.
Ø The school should allow for existence of
social clubs that are attractive and creative to
the students, parents and community
members.
The school remains a place where the
members of the community consult for issues
and problems to be solved or addressed.

The School and Community Development
The role of school in contributing to community
development is of immense value. Aside
producing educated citizens for the community,
the school also directly contributes to the
development of the community. One of the
important resources of the school which aid in
strengthening school community relationship and
improves education is allowing community to use
school facilities. It is common to all that the school
buildings or classes are used by people for
meetings and other peaceful activities” in the
evening or in the night. In relation to that
Mitrofanova, (2011) was of the view that
encouraging non-profit community groups to use
the facilities is not only good use of resources but
also provide opportunities for the schools to get
involved in community projects.
In addition to that community members make use
of the school compound for parking their
valuables, particularly cars in the night for security
reasons. School halls and play grounds are used by
the community for meetings, conduct of cultural
festivities and games. Nasiru, (2008) was of the
view that school halls can be used for community
meetings, play grounds for games and cultural
activities; and the school building for emergency
cases. The school also assists the community in
sharing good information with the public. A lot of
messages reach the community through the
schools, particularly in our villages. Pawlas,
(2005), Mitrofanova, (2011) and Bakwai, (2013)
were of the view that school pass vital information
to the community and it is normally done. Mahuta,
(2007) was of the opinion that the school
community relationship has long been recognized
as a strong tie for the smooth running of the school
in the community. He identifies the role of the
school as a community center:
Ø The school is a community learning center, a
place that serves as a custodian of the
traditional values of the community.

Challenges of School Community Relationship
• Shortage of Resources in Schools
Chevedza, Wadesango, and Kurebwa (2012) in a
study of factors that militate against provision of
quality education at Grade Seven level in Gokwe
South Central Cluster in Zimbabwe, found out that
among other factors, the shortage of resources in
schools is a critical set back in rural schools
(Godfrey 2016). It follows, therefore, that some of
the community members face challenges in
preparing their children for school, thereby
retarding the peace of School community
relations. Meanwhile, it is widely acknowledged
in literature that, the standard of living and preformal learning experiences that a child goes
through in early life determine the nature of
learner they can be. Children who are well fed and
healthy show positive learning characteristics
(RAND, 2005; Kleinman et al. 2002). They are
usually cheerful, energetic and engross
themselves in learning activities. They are more
likely to experience success in formal school
(Sylva, Methuish, Sammons, Blatchford, and
Taggart, 2004). The absence of parental impact in
preparing the children for school therefore can
hinder the success required, from interrelationship
between the School and the Community as
represented by Parents.
• Negative Attitudes of Community
Members
Godfrey (2016) in a study found out that
community members' attitude towards education
had some influence on their participation in school
activities. It emerged that, while some of the
community members had a positive attitude,
others had a negative attitude towards education.
Those who had a negative attitude towards
education seemed to show less expectations and
thus were inconsistent in contributing towards
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school needs for their children. The community
members with some negative attitude did not turn
out to provide labour regularly.
Community participation in providing basic
education is expected to yield positive results
which include creation of quality school
environments. A quality learning environment
should have adequate and relevant physical
facilities that include buildings such as
classrooms, offices, toilets, specialist rooms;
furniture and other teaching and learning materials
and equipment; adequate teachers and children's
textbooks; sports fields and attractive school
grounds. This can be achieved where there is
smooth school community a relation. These
physical facilities have some influence on
teachers' working conditions and class sizes
(UNICEF, 2000; Kaarina and Gonzle, 2011). In
addition, a quality primary school is one in which
facilities are available for an expanded curriculum
that accommodates the needs of the community
(Bowora, 2002). In addition, a quality school
organizes educational tours for the children as well
as caters for a wide range of skills and interests in
games, sports, clubs, and cultural activities
(Lippman, 2010).

Another added:
“When some of the community
members come into the school for
other business, they don't even
come to the classroom to see their
children's work, but the next thing
they do is to come when there is a
problem, a misunderstanding with
the child, they come here to shout
you down. They will be in bad
mood and they shout you down.
Really embarrassing you in
public... in front of the children....
it is embarrassing”.

• Participation approaches
Godfrey stated further that study revealed that
there were several challenges with regards to
community members interacting with school
teachers. It was mostly from school administrative
issues that school and community relations were
strained. School/community relations were
strained through community members'
monitoring of teaching and learning processes.
These relationships which were strained among
teachers and parents, subsequently affected the
relationships among teachers and pupils. In a
focus group discussion, a teacher noted:
“Our relationship with
parents is not friendly,
sometimes you hear them
shouting, 'you are late for
school but I will have
genuinely been delayed on
my way to work. If I delay by
5 minutes, they make a case
out of it, the community
members do respect our
being professional... they
can even hout at you on the
road”.

These findings seem to be contrary to the
objectives of community participation in
education. Community participation in providing
basic education aims at creating space for
constructive dialogue among teachers, parents and
children thus creating a sound psycho-social
environment for the school. The psycho-social
environment should be safe for children, nonthreatening, peaceful, and non-discriminatory
(UNICEF), 2000). An ideal quality psycho-social
school environment is one in which children
interact with each other and their teachers in
harmony. It is an environment in which the
teachers are firm but friendly, and show some
relaxed but distinctive teacher-pupil relationships
(Dorman, 2002). Teachers and community
members interact regularly in agreement and
children feel safe and secure as they get along with
learning activities. In addition, a quality psycho
social school environment is one in which teacher
and children's discipline prevails. That is, teachers
are not too authoritarian but they are approachable
and have a genuine concern for the welfare of the
children. In agreement, Lavoie (2005), cited in
(Godfrey 2016) observes that children who
experience a supportive psycho-social
environment experience less learning difficulties.

And in an in-depth interview one School Head
summarized, “There are some members in the
community who are rowdy by nature... they just
say out school issues in the village... they come
around to shout at us... and at one point these
teachers had responded directly and had
exchanged harsh words with them. The issue has
since been resolved through engaging the SDC.
However, these tense relationships tend to spill
over to affect teacher and children relationships in
the classes.
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These findings are similar to the findings by
Nyandoro, Mapfumo, and Makoni (2013) in their
descriptive survey on the effectiveness of School
Development Committees in Financial
Management in Chimanimani DistrictZimbabwe. They found out that SDCs were facing
challenges in preparing and managing school
budgets. The SDC members were not fully aware
of their roles and lacked skills in financial
management. These findings are critical because
the success of school programmes is also
dependent on effective leadership. The school
head in collaboration with the School
Development Committee (SDC), determine the
major goals and objectives of the school, and
design strategies for attaining those goals.
The role of school-community relationship in the
effective administration and management of
educational institutions need not be gainsaid.
Indeed good school community relations have
become one major instrument in assessing
effective school management and administration.

Finally, a positive school environment amplified
by smooth school community relations facilitates
adoption of new teaching methods and prompt
adoption of educational change (Kaarina and
Gonsale, 2011).
• Administrative Capacity
Godfrey says members of the School
Development Committee (SDC) don't seem to
have the capacity to administer school processes.
They have challenges in handling meetings and
school finances. Subsequently, communication
and management of general meetings are major
sources of strained relationships between the
School and the Community. In a focus group
discussion, a woman representing the community
summarized:
When we are called for
meetings, the agenda is already
set from the office; the issues
that come from parents are not
accepted. They simply say, let
us focus on what is on the
agenda' and our issues are put as
matters arising...' they come too
late in the meeting. There will
be no time... meetings are not
transparent. We have had
several meetings which do not
get to conclusions; meetings
end in confusion as nobody will
be listening to anyone... people
will just be speaking anyhow.
Sometimes people just walk
out. We have had several of such
meetings. It has happened for a
long time now.
Another added with a focus on transparency:
At the moment we have an issue
with a classroom block... We are
always being asked to pay money
to repair that classroom block but
up to now nothing has been
repaired. We always pay... they
always say, 'if a storm were to
come, children will be at risk...
they will be in danger...' but when
the money is paid, nothing is
done... we then wonder why
repair work is not being done. We
can say what is most
disappointing to us is the way the
money is being used, we are not
satisfied.

Achieving Effective School Community
Relations
• Public Awareness on the Respect for
Cultural Norms
Tertiary institutions students are mostly
youths in their prime with some associated
psychological tendencies. The host
communities where such institutions are to be
cited should be alerted and prepared via
various conglomeration such as mosques,
churches and traditional worship centers on
the need to adjust. Adjustment on relationship
by communities should focus on the need to be
hospitable. Similarly, the students should be
sensitized on the norms and values of the host
communities. At some specified times in the
year, communities perform certain cultural
rites which may demand compliance with
some laid down rules and regulations.
Education Institutions Management needs to
respect culture and adhere to such cultural
rules. This will certainly help in averting
confrontations which could result in conflicts.
• Enhancing Cordial Relationship
By all means, cordial relationship should be
maintained between students and host
communities. It is an established fact that
human interactions from time to time have the
tendency of generating conflict. Also, no
meaningful development can take place with
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destructive and devastating conflict. Students
and host communities should be involved in
evolving ways of fostering peaceful coexistence. This could be done by organizing
brainstorming sessions, seminars and students
group discussions among institutions
management, students and host communities.
From time to time, resource persons from the
field of peace and conflict management should
be involved. The outcome of which should be
further processed toward the purpose for
which they were embarked upon.

Conclusion
The School is undoubtedly, a social institution, an
agency by which desirable social needs are
expected to be met and therefore a means to an end
and not an end in itself. The school is alive to the
changes which take place within the community
where it is located and vice versa. Thus, the school
can mobilize both human and material resources
for the benefit not only of the school but also for
the development of the community which
constitute on its own, the environment and the
government which invariably determines the life
span of the school, for the benefit of the
environment and the government, as well.

A symbiotic relationship should be
established between education institutions
and host communities. An awareness of the
benefits that would accrue to the community
from the tertiary institution located within it
and vice-versa could result in the maintenance
of cordial relationship and peaceful
coexistence all cost.
•

Recommendation
The Education Manager should as a matter of
necessity, grapple with prevailing tenet of Public
Relations practices and strategies including
community agencies philosophies and
programmes in order to establish as well as
strengthen a long lasting unity between his/her
institution and its Community/Environment. The
Education Manager should also employ the
services of Peace and conflict Managers from time
to time, in the form of Executive orientation and
training in the art of diplomatic human relations
and tact while he or she should also not shy away
from the fact that leadership is a living system that
requires operating as a team and not an Island.

Participation in Social Events
Special events characterize societies and Subsocieties Representatives of the school and
students should be made to participate in some
social events organized by host communities.
The institution is a subset of the host
community. In the same vein the host
communities should also reciprocate by
participating in some events organized by the
institution.

•

Setting Up Community Relations Unit
A community relations and conflict
management unit should be set up in the
School. Such a unit will monitor relationships
between students and the community. Issues
regarding students and host communities, if
promptly reported to this unit are immediately
attended to before getting out of hand. In this
manner, potential crises could be averted.

•

Leader and Leadership
A leader is an individual but leadership takes
more than just one person or an individual.
Leadership is not just a one-man show; rather
it is a small group phenomenon. Leadership is
a system. A leader is a human being but
leadership, on the other hand, is a living
system and not a living human being as it
were. Every education manager should be able
to employ lasting leadership mode that will
synergize good School Community Relations.
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Abstract
In Nigeria, as in many countries of the world, mechanism for fighting corrupt practices has been a subject
of constant debate and discussion among stakeholders. Corrupt practices have continued to attract the
attention of every nation and have experienced series of initiatives to curb its menace on national
development. In other words, corruption exists throughout the globe, as far as man is confronted with
efforts to satisfy his basic needs of food, shelter and clothing which government may or may not be able to
guarantee (Ugoh 2016: 239). In the developing countries, there are regular cases of corruption in both
the public and private sectors. As a result, every overarching policy and goal of the government to
archive sustainable development for its people has yielded no positive result . This paper examines
whistle-blowing policy, being one of the recent policies of the Buhari administration to fight corruption
especially among the political class and public office holders. In attempts to conceptualise whistleblowing and its component since it was launched in 2016, the paper seeks to investigate evidence of
pervasive tendencies for improved recovery of looted fund. Finally, the work tries to expose the corrupt
political class and public office holders through this policy and the efforts of the anti-graft agencies in
fighting corruption in Nigeria. The paper concludes among others, that whistle-blowing policy has
assisted anti-graft agencies in fighting corruption even though much have not been achieved in terms of
sustainable development in the country..
Keywords: public officeholders, corruption, political class, public policy, poverty
Introduction
Whistle-blowing Policy is not new in Nigeria fight
against corruption under the administration of
President Muhammadu Buhari. President Buhari
stated on 1st October, 2016, Independence
Celebration Speech, that “Corruption will kill us if
we did not kill corruption” (Vanguard, 2016).
Corruption has been identified as major cause of
underdevelopment and challenges facing socioeconomic growth of the country, both in the
Nigerian Public sector and Private sector.
Corruption is a cancer that has eaten deeply into
the fabric of Nigeria polity. The general global
perception about graft in Nigeria is that corrupt
practices are endemic in the country.
According to Okolo and Raymond (2014),
“corruption is a phenomenon so difficult to define,
yet it percolates every structure of the society. It
affects the military as well as the civilians”.
Rotimi, Obasaju, Lawal and Ise (2013) defined
corruption as an act which deviates from the
formal rules of conduct governing the actions of
someone in a position of public authority because
of private regarding motive such as wealth,

power or status. From the foregoing, corruption
can be viewed as deviation from normal standard
operating procedure or rules or norms of a
company, an organisation, government agencies
or parastatals for personal or relatives gain.
Sowunmi (2010) cited in Rotimi et al (2013)
opined that the history of corruption in Nigeria is
strongly rooted in the over 29 years of the military
rule, out of 50 years of her statehood since 1960.
Ribadu (2006) cited in Rotimi et al (2013) also
agreed that successive military regimes subdued
the rule of law, facilitated the wanton looting of the
public treasury, decapitated public institutions and
free speech and instituted a secret and opaque
culture in the running of government business.
However, over 18 years of democratic rule in the
country, and despite establishment of various
agencies such as Economic and Financial Crime
Commission, Independent Corrupt Practices and
Other Related Offences Commission, Code of
Conduct Bureau, etc. to reduce or eliminate the
corrupt practices in the country, corruption is ever
increasing in the public sector especially among
the political class, with various budget padding,
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non-declaration of assets, etc. against former
Presidents, former Governors, former Members of
House of Representative, former Senators, former
Ministers, former Director Generals, former Local
Government Chairmen, etc. These necessitate the
present administration of President Muhammadu
Buhari through the Ministry of Finance to
introduce Whistle-Blowing policy, which will
enable citizens of the country to serve as watchdog
for corrupt practices in Nigeria.
This paper tends to study the concept of whistleblowing policy, its genesis, immediate effect on
corrupt practices since it was launched and
challenges of the policy as well as its efforts
toward sustainable development, amidst political
environment in the present day Nigeria.

that corrective measures may be taken. According
to Gillan (2003), whistle-blower are persons
(usually workers) who at their own risk, having
been “motivated by a sense of personal, and/or
public duty, may expose what they perceive as
specific instances of wrongdoing, which may be
within the private and/or public sector”. A whistleblower is a person who tells the public or someone
in authority about alleged dishonest or illegal
activities occurring in a government department, a
public or private organisation or a company. The
alleged misconduct may be classified in several
ways; a violation of law, regulation and or a direct
threat to the public interest such as fraud,
health/safety violation and corruption (Hannigan
2006; Taiwo 2015). Whistle-blowing can also be
described as a moral obligation of all committed
members of an organisation, community or state to
expose violations or acts of corruption that are
likely to undermine progress or the pursuit of
common good. South Africa is perhaps a leading
example in the adaptation of the whistle-blowing
policy in the continent and remains a great
inspiration to others, like Nigeria, still grappling
with the administrative, legal and legislative
challenges of instituting and effectively
implementing one.
Components of Whistle-Blowing Policy
From the Ministry of Finance in 2016, the whistleblower policy consists of three major components.

Objectives
The objective of this study is to critically examine
the whistle-blowing policy in minimising the
ever-increasing rate of corruption in the country.
The paper could investigate the effect of
corruption in the socio-economic development in
Nigeria and efforts of the anti-graft agencies in
fighting the menace. The introduction of the
whistle-blowing policy to serve as watchdog for
corrupt practices and the success recorded would
be discussed.
Methodology
The methodology techniques for this work are
mainly the use of secondary source of data. It
implies obtaining information using published and
unpublished materials. In fact the use of internet,
journal, thesis archival material, conference
papers and the vast expanse of the literature would
be assisted in the source of information. Also, the
work is likely to make use of primary data through
personal interviews of some political class and the
public office holders as to get various informations
relating to the field of study.

1. Channels for reporting information and the
type of information to be reported
According to the minister, whistle-blower
means anyone who has “authentic
information about violation, misconduct, or
improper activity which can impact
negatively on the Nigerian people and
government” should report it through one or
the other of three channels: The violations
include, but are not limited to
mismanagement or misappropriation of
public funds and assets; financial malpractice
or fraud; collecting/soliciting bribes;
diversion of revenue, fraudulent and
unapproved payments; and procurement
fraud (notably, kickbacks and overinvoicing).
2. Reward for Reporting Fraud
The whistle-blower will get between 2.5
percent (minimum) and 5.0 per cent
(maximum) of the recovered loot, provided
that (there is a voluntary return of stolen or
concealed public funds or assets on the

Conceptual Clarifications
The term 'whistle-blowing' is thought to have its
roots in two different but related activities: first,
the term follows from the practice of police or
bobbies who blew their whistles when attempting
to apprehend a suspected criminal; secondly, it is
thought to follow from the practice of referees
during sporting events who blow their whistle to
stop an action (Miceli & near, 1992). The basic
assumption in both cases is that the whistle-blower
perceives something that he or she believes to be
unethical or illegal and reports it to authorities so
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account of the information provided).
However, it is still not clear how the exact
amount of the reward will be calculated. The
policy is also silent on whether whistleblowers will be entitled to a share of the loot
recovered after the looter has been duly
convicted.
3. Assurance of Protection to Whistle-blowers
The policy notes that anyone who is treated badly
because of the report, can file a formal complaint.
If you have suffered harassment, intimidation or
victimisation, for sharing your concerns,
restitution will be made for such loss suffered. It is
hoped that the details of the restitution will be fully
specified in the policy.

Ministry of Finance, led by its Minister, Mrs.
Kemi Adeosun launched Whistle-Blowing portal
on the website of Federal Ministry of Finance on
October 1, 2016. The policy is, designed to
encourage anyone with information about a
violation of financial regulation, mismanagement
of public funds and assets, financial malpractices,
fraud and theft to report it.
Among the salient points of the policy are:
a) The possibility of increased accountability
and transparency in the management of public
funds and;
b) The possibility that more funds would be
recovered that could be deployed in financing
Nigeria's infrastructural deficit (The Punch,
2016).

Brief History of Whistle-Blowing Policy in
Nigeria
Whistle-blowing is not a new but recent word in
the Nigeria polity just that it is being used within
corporate governance of financial institutions and
non financial institutions before its adoption into
the policy of President Muhammadu Buhari
administration fight against corruption. Whistle
blowing policy has been in the operation in
Nigeria especially, within the banking sector.
First Bank of Nigeria (FBN) (2016), in his ethnical
report stated that, the Central Bank of Nigeria
2012 Guideline Section 3.1 provides basis for
whistle-blowing for banks and other financial
institution in Nigeria. Also Section 5.3.1 of the
Code of Corporate Governance for Banks and
Discount House is another form of whistleblowing in the banking sector of the country.
Adeyemo (2015) opined that, efforts have been
made to curtail bad practices and serious
wrongdoings within the Nigerian banking system.
These efforts are evident within some statutory
provisions, but primarily, the Guidelines issued by
the Central Bank of Nigeria (CBN) in 2012. These
Guidelines considered how best to promote good
corporate governance and directs banks and nonfinancial institutions to implement policies to
facilitate the whistle-blowing framework.
He noted that there are several characteristics
required to qualify the act of “disclosed
information”. Firstly, there is the intentional
disclosure of information. Secondly, the person
disclosing this information would normally be
within close proximity to the employer. Thirdly,
the information sought to be disclosed needs to be
pertaining to the company/organisation in
question. Finally, the disclosure needs to be in the
public or private interest. On this premise, the

In the final analysis, it is hoped that the more
accountable the government becomes, the higher
will be Nigeria's ranking on the indicators of
openness and ease of doing business. The ultimate
goal is to develop a corruption-free society which
will attracts sustainable development at the same
time more foreign investors.
It became the first of its kind in the Federal
Government of Nigeria fight against corruption.
Despite unconfirmed information that the
previous administration of Goodluck Jonathan
initiated the policy, the credit goes to the President
Muhammadu Buhari administration. As Abiodun
Olasupo, a member of Federal House of
Representative, stated that all the measures used in
the anti-corruption crusade today were developed
by President Goodluck Jonathan's administration.
“The Jonathan administration developed the
policies of whistle-blowing, Bank Verification
Number (BVN), Treasury Single Account (TSA)
but lacked the political will to implement them”
(The Guardian, 2017). Till date, there is no legal
backing to the Whistle-Blowing Policy, as the
National Assembly is yet to pass Whistle-Blowing
Protection Bill before it. According to the Federal
Ministry of Finance whistle-blowing Portal, the
Whistle-Blowing policy helps in “Improving
Public Institution's Governance”. In an article
shared by LawPadi.com, the policy was
summarised in 7 bullets as follows:
Ø The Whistle-Blower Policy is not a Law of the
National Assembly: It is still pending at the
National Assembly. The Bill only scaled the
second reading and has not been backed by
any Act from The National Assembly. While
it has the backing of several Nigerians and the
257

Assessment of Whistle Blowing Policy and Consolidating The Anti-corruption Crusade in Nigeria: The Search for Sustainable Development
Government, the whistle-blower policy is still
handicapped as it can be easily swept under
the carpet by another Government that does
not wish to pursue that policy which will not
be easily done should it have a backing of the
Law of the Land; that would need a longer and
more tedious process of Repeal and
Withdrawal from the National Assembly.
Therefore, the first critique of this policy is
that it seems to be short-lived, i.e. ending at the
end of the term of the present administration
or earlier.
Ø The Whistle-Blower Policy is only approved
by the Federal Executive Council. It was a
landmark policy of the Federal Government
and championed by the Minister of Finance.
Although, the Executive has pushed for the
passage of the bill in the House, but only
passed its second hearing till date. With the
present parliament in session, there might
actually be a real chance for the bill to be
passed now that legislators who support the
Executive lead and Chair several committees
of both Houses.
Ø The policy provides that if the government is
able to recover stolen or concealed assets
through information provided by a whistleblower, then he/she may be entitled to
between 2.5% - 5.0% of amount recovered.
There are many aspects to this side of the
policy viz: The Reward System and the IF
Clause. The Reward System: Although the
policy spells out how many percent of the
recovered assets may be given to the whistleblower potentially, it was not clear on the
metrics used in assigning such number. This
means that this is arbitrary; a critique of this
policy will mean that a potential whistleblower may not trust such policy to reward
him as stated.
Broadly speaking, whistle-blowing is as
helpful to the society as it is risky for the
whistle-blower. Although, whistle-blowing
could prevent a great disaster or harm
befalling on the general public or large
number of innocent people.
Yet it is
indisputable that the whistle-blower is at a
great risk and therefore needs some sort of
legal protection while due process in
prosecution is highly recommended. The
policy may however, fail on this regard since
there is a lack of trust on the Government
through its security units to ensure safety of
the public. Again, this leads to a huge dent on

Ø

Ø

Ø

Ø

the overall impact of the policy on anticorruption in the country.
To qualify for the reward, the whistle-blower
must provide the Government with
information it does not already have and could
not otherwise obtain from any other publicly
available source to the Government. The
impact of this clause on the Whistle-Blower
Policy is huge on the anti-corruption push of
the Federal Government. It must be noted that
the persons who may have the best
information for the Government may be civil
servants and citizens who work in the lowest
unit of the corporate world and civil service,
since they are the ones who would easily be
allowed to work or stay where there might be a
potential corruption their dismissal are 'not
harmful'. These aspects of the policy may
make one think thoroughly if the information
is worthy enough to be given to the
Government. Questions like: “is it possible
that the government does not know about this
crime?” “What are the chances that they
cannot access such information from
elsewhere?” These questions will definitely
impact the decisions made by a potential
whistle-blower and may in the long-run
discourage anybody from coming forward
with information.
The Whistle-Blower Policy defines a 'whistleblower' as a person who voluntarily discloses
to the Federal Government of Nigeria,
through the Federal Ministry of Finance, a
possible misconduct or violation that has
occurred, is ongoing, or is about to occur with
specific concerns which are in the public
interest.
The policy is really for informants, people
who are aware of the crime, therefore a
conspirator or accomplice will technically not
be classed as a whistle-blower and might be
unable to take the benefit of the policy.
The policy does not provide ANY immunity
from civil or criminal prosecution. What this
means is that if during the investigation some
of the evidence links a whistle-blower to
partaking in the act of corruption or a related
incident, the whistle-blower would not be
immune from criminal prosecution. He/she
could technically be charged for a crime that
helped blow the whistle on.

This is also important, in that some criminals may
turn on their accomplices so as to benefit from a
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meagre percent of the assets should they feel
disgruntled by the scheme they have been plotting.
Notably, the policy although important in the anticorruption push of the Federal Government was
hurriedly done and does not answer some
questions that the general public and a potential
whistle-blower may have, hence the house
stepped down the Bill.
Generally, the Federal Ministry of Finance on
Whistle-Blower states the type of information that
will be accepted. They include:
§ Violation of Government's financial
regulations e.g. failure to comply with the
Financial Regulations Act, Public
Procurement Act and other extant laws;
Mismanagement or misappropriation of
public funds and assets (e.g. properties and
vehicles); Information on stolen public funds;
Information on concealed public funds;
Financial malpractice or fraud; Theft;
Collecting/soliciting bribes; Corruption;
Diversion of revenues; Underreporting of
revenues; Conversion of funds for personal
use; Fraudulent and unapproved payments;
Splitting of contracts; Procurement fraud
(kickbacks and over-invoicing, etc.);
Violation of public procurement procedures;
and No personal grievance on private
contracts, the document reads, passes under
the Whistle-Blower Policy (The Punch 2016).

whistle-blowers who gave actionable information
to the office of the Minister of Justice and
Attorney-General of the Federation. He noted
that: the biggest amount of $136,676,600.51 was
recovered from an account in a commercial bank,
with an apparently fake account name. This was
followed by the recovery of 7 billion and $15
million and 1 billion Naira from different
individuals. The recovered loots do not include
the $9.2 million in cash; at an exchange rate of
280.00 per $ allegedly owned by a former Group
Managing Director of the NNPC, Mr. Yakubu,
which was also a dividend of the whistle-blower
policy. Again, the monies recovered so far totalled
over $160 million (NAN, 2017).
Minister of Finance Mrs. Kemi Adeosun, while
explaining the goodness of the Whistle-Blower
Policy noted that every Nigerian has become a
detective. She observed that the whistle-blowing
policy and the Treasury-Single Account (TSA) has
become tools for fighting corruption. The minister
also revealed that there were over 2,500 tips from
various quarters both for the big and a lot of small
monies including diverting the petty cash for the
university. To her, the fight against corruption is
now the people's fight because all the whistleblowers are actually looking for eradication or
elimination of corruption. Indeed, there are
patriotic citizens who give information to
government without seeking for a reward.
The question of who is responsible for some of the
alleged recovered loot is still hanging on the
investigative panels of the police and those set up
by the government is still waiting for an answer.
The media reports of recovered loots cannot be an
answer to the question with which whistleblowing policy was initiated. Though, the policy
has identified that there is embezzlement of public
fund, the next action of investigation and
prosecution is the cause for concerns.

The Whistle-Blowing Policy: An Assessment
No doubt, after the launch of Whistle-Blowing
Policy by the Federal Government of Nigeria,
there was a sharp increase in the recovery of looted
fund by the personnel of Economic and Financial
Crime Commission, Independent Corrupt
Practices and Other Related Offence Commission,
Department of State Security, and other security
agencies. In fact, this laudable initiative has
resulted in the discovery of $9.8 million cash in a
Kaduna slum residence of Sabon-Tasha and over
$30 million cash in an apartment in Ikoyi, Lagos
State. Thus, the cash recovered within the period
was over 14,000,000,000 (fourteen trillion naira
in cash) (Daily Trust 2017).
According to the Minister of Information and
Culture, Lai Mohammed, the Federal
Government's whistle-blowing policy has yielded
$15 million and 8 billion in looted funds (NAN
2017). In a statement signed by Segun Adeyemi,
the Special Assistant to the Minister, Alhaji
Mohammed noted that the looted funds were
recovered via the clauses provided by three

Challenges of Whistle-Blowing Policy in
Nigeria
Like other policies of the government, WhistleBlowing policy faces its own challenges ranging
from lack of legal backing, political terrain to
bureaucratic or administrative cumbersome.
Some of the challenges facing whistle-blowing
policy are explained below:
1. Lack of Appropriate Enacted Laws
Presently, there is no legislation of National
Assembly backing Whistle-Blowing Policy in
Nigeria. Adeyemo (2015) opined that, in the
event that a person wants to whistle-blow,
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protection for the identification of whistleblowers can be found in S. 39 (1) of the
Economic Financial Crimes Commission
(Establishment) Act 2004 and S. 64(1)
Independent Corrupt Practices and Other
Related Offences Act 2000. However, if the
identity is for any reason compromised, there
is no system in place which offer further
protection. In fact, The Whistle-Blower
Protection Bill, 2008 if passed will provide for
the manner in which individuals may in the
public interest disclose information that
relates to unlawful or other illegal conduct or
corrupt practices of others. The bill also will
provide for the protection against
victimisation of persons who make these
disclosures and other related matters (Daily
Trust April 18, 2017).
However, the delay of the passage of the bill
may be due to various corrupt practices
allegations against majority of members of the
Senate and House of Representatives who are
former Governor of State House of Assembly
members or Chairmen of Local Governments.

effect of whistle-blower policy has reduced.
Perhaps, it may be due to the eminent effect of
the coming general election in 2019.
4. Opposition by Political Parties other than
Ruling Party
Political parties, especially the opposition sees
the whistle-blower policy as an instrument of
the present administration against the
opposition. The believe is that members of the
ruling party will be protected from its uses. In
fact, the main opposition is not well disposed
to the effect of the policy revealing the level of
atrocity committed during its tenure as the
ruling party.
5. Political Terrain of Nigeria
The political terrain of Nigeria is not usually in
support of policy of any ruling party. It is
usually seen and viewed as an instrument to
fight opposition. In other words, the policy of
government is not usually supported by
political parties except the ruling party, which
may be seen as lack of patriotism, emanated
from political interest of the ruling class.
Even, the subsequent government, belonging
to the same political party, usually neglects the
policy of the government that handed over
power. This may be due to lack of political
ideology within the Nigeria polity.

2. Prolonged Prosecution of Accused
Corruptors
News Agency of Nigeria in its report stated
that whistle-blower rake in $160 million, and
?8b for Nigeria, through amount recovered
from former Group Managing Director of
NNPC. Till date, former Group Managing
Director of NNPC, Mohammed Yakubu, is yet
to be jailed or his case yet to be concluded after
almost two years of the discovery. This may
be related to those corrupt practices allegation
against former political office holders that
have spend more than ten years in the court of
law without judgement (NAN, February 12,
2017).

The Search for Sustainable Development
Development means meeting the needs of the
present without compromising the ability of the
future generations to meet their own needs
(UNGA, 1987, p.43). The case of Nigeria is
different because of corruption endemic. The level
of development is very low resulting into poverty
among the people. The country is currently one of
the twenty poorest countries in the world with
GDP per capital fallen below $100 in 2010
representing the growth rate of 5.4 percent.
Broadly speaking, it is estimated that one third of
the 200 million people are poor. The proportion of
the population with access to drinking water,
electricity and modern health care facilities has
declined from about 60% in 1980's to 35 % in
2010.
Despite substantial progress in macro-economic
stabilization, deregulations, privatization, trade
and exchange rates, reform, structural constraints
and institutional weaknesses continue to
inhabilitate vigorous supply response. All these
are the failure of the government to address the

3. Lack of Continuity in Government Policy
The whistle-blower policy was initiated and
introduced by the administration of President
Muhammadu Buhari, in his quest to finding
lasting solution to the disease called
corruption in the Nigeria system. A change in
government has always been a major setback
to major policy of the government in Nigeria.
For instance, Operation Feed the Nation,
Rural Banking Policy, etc. are few of the
government policies that has failed to see the
light of the subsequent government. In fact, in
less than two years of its introduction, the
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issue of corruption in the country. Corruption has
undermined the economic performance and
infrastructural development in the land. Indeed,
this high incidence of corruption is traceable to
lack of political will in the part of the leaders.
Although, corruption is an offence but the halfhearted attempts to combat it end up with slapping
culprit on the wrists while the cancer continue to
fester in the body politics (Oyebode 2005, p.105).
In other words, since no high corrupt official has
suffered any disgrace shows the hypocrisy of
government in the fight including the whistleblowing policy. As a result, the critical challenge
of raising the rate of GDP growth and sustaining
high growth rate over an extended period in order
to accelerate progress towards meeting the
minimum development goals in Nigeria still
remain a mirage.

b) The court should ensure quick determination
of corrupt cases to ensure that it serve as
deterrent to other public office holders who
may be thinking of embezzling public fund.
c) The police should carry out background
information before exposing the corrupt cases
to the media to avoid way-out for unpatriotic
legal practitioners.
d) There should be adequate protection for
whistle-blower against lost of job, reputation
and adequate compensation.
e) There should be a separate court for
corruption cases to reduce long and indefinite
adjournment being experience on cases in
Nigeria court system.
No doubt, whistle-blowing may have the capacity
to serve as a tool for social re-engineering and
cultural renaissance, vital for the construction of a
progressive and morally strong society, but until it
is firmly tied to the greater objectives of the 'War
Against Corruption', the enormous potentials or
benefits of the policy may never be realised in
Nigeria.

Conclusion
The problem of corruption is not unique to Nigeria
or the developing countries of the world. It is a
universal menace that threatens the essence of
civilisation and the prospects of human progress in
every part of the globe. There is no doubt that the
whistle-blowing policy in Nigeria has been
helpful in uncovering corruption in both the public
and private sectors. The government has been able
to recover billions of naira stolen from the public
coffers through the tips from whistle blowers. For
a country that is struggling with the financial
burden of revamping its economy and basic
infrastructures, the magnitude of money coming
from these recoveries can certainly go a long way
in providing necessary assistance. While
acknowledging its potentials and appreciating the
modest achievements of the whistle-blowing
policy in Nigeria within a very short time frame,
this paper posits that a credible assessment of its
performance must be benchmarked against short
and long term objectives as well as the global best
practices inherent in the goals stated above. To
further enhance the effectiveness of the policy, the
paper contends that the issue of morality must be
courageously confronted.
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Abstract
Effective school administration has becomes necessary impetus for Home School transition. Leaving the
home for school for the first time is a very traumatic experience for both child and parents. This transition
is most likely the child's first contact with new set of a people in different environment. The importance of
home-school transition to children's social and emotional development as well as academic achievement
cannot be over emphasized. In achieving a smooth home- school transition, the collective
responsibilities of all the school stake holders coordinated by an effective school administration becomes
imperative. This paper, therefore, discussed the concept and importance of ECCDE programme for
school readiness, examined the major roles of primary school administrators and the complementary
efforts of the teachers and parents towards creating enabling environment for ECCDE children.
Consequently, the paper recommended among other thing that, the school staff school create a very
attractive and child friendly school and class room environment, teachers and parents should be actively
involved in the child's transition process, there should exist cordial relationship between the school and
the home, communication of crucial information that will aid the transition should not be veiled by the
parents.
Key words: School Administration, Smooth Home-School Transition and School Readiness
Introduction
Early years in life are the most important to the
formation of intelligence, personality and social
behaviour of a child. The year before a child
reaches kindergarten are among the most critical
in his or her life to influence learning. That is why
modern societies show serious concern for the
education of their young ones by providing needed
support to prepare them to succeed later in school
(Ejieh, 2006). It is common practice in most
societies to make provision for early childhood
education programmes of various sorts for
children below the official. The effort to make
Early Childhood Care Development Education
(ECCDE) effective, functional towards achieving
its goal is the join responsibility of the school
administrators, teachers and parents. The school
administrators are to create enabling environment,
teachers are to give adequate care and parents are
to make the children available in schools regularly.
Transition from home to school is a critical period
in the life of every child. It can be very traumatic. It

is also a very important phase for the child,
because the child is leaving his comfort zone to a
place he/she is not familiar with. Such a transition
is largely associated with change. That is, life style
change, adjustment to quite a number of rules and
routines, physical environment and personalities
to interact with: school staff and other children.
This unique change if it is not properly handled
may have consequential effects on the child,
particularly impeding the very purpose of
ECCDE.
Concept of Early Childhood Care and
Education
ECCDE is a pre-primary care and education given
to aid physical, social psychological and mental
growth and development of the child. This form of
education is the one captured variedly as Daycare, Playgroup, Crèche, Kindergarten and
Nursery. In his own view, Ojameruaye (2010) sees
ECCDE basically as that which is the care and
education of children from birth to primary school
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age (5+ or 6years), focusing on children's survival,
growth, development and learning including
health, nutrition, hygiene, as well as cognitive,
social, physical and emotional development. In
other words, ECCDE is the children's care,
development and education from birth to the
period of exposure to primary schooling
experience in the formal, informal and non-formal
settings. The care in this context is given from
birth and the aspect of education takes off from
around the age of two when cognition begins to
manifest, i.e. ability to acquire knowledge: the
mental faculty or process of acquiring knowledge
by the use of reasoning, intuition, or perception.
Both the care and education promote child's
growth and development. In furtherance of this
conceptual clarification, Early Childhood Care
Education according Ojameruaye (2010), covers
very diverse arrangements, from parenting
programs to community-based child care, centerbased provision and formal pre-primary
education, often in school. According to National
Policy of Education, the objectives of the ECCDE
are to:
1. Effect a smooth transition from home to
school
2. Prepare the child for the primary level of
education
3. Provide adequate care and supervision for the
children while their parents are at work (on the
farm, in the market or offices)
4. Inculcate social norms
5. Inculcate in the child the spirit of inquiry and
creativity through the exploration of nature,
a. the environment, art, music and playing
with toys and so on.
6. Develop a sense of cooperation and team spirit
7. Learn good habits, especially good health
habits and.
8. Teach the rudiments of numbers, letters,
colours, shapes, forms and so on through play.
9. Set and monitor minimum standard for
ECCDE
10. Develop and disseminate curriculum
materials such as the Integrated Early child
Care Development (IECD) Policy, National
minimum standard for the establishment of
Early Child Care Education Centers, IECD
Curriculum, IECD Implementation
Guidelines and all other materials that will
enhance the implementation of ECCDE
11. Encourage both community and private
efforts in the establishment of ECCDE Centre
are based on set standards;

12. Make provision in teacher education
programs for specialization in early child care
and education, and for retraining of teachers;
13. Ensure that the curriculum of teacher
education is oriented towards play-way
method;
14. Ensure that ECCDE Centers adopt the
following caregiver infant ratios:
a. (1). Crèche shall be 1:10; (2). Nursery
1:25;
15. Develop suitable ECCDE Curriculum for
nationwide implementation;
16. Supervise and control quality of ECCDE
Centers;
17. Make provision for the production and
effective utilization of learning and
instructional materials in adequate numbers;
and
18. Ensure that the medium of instruction is
principally the mother-tongue or the language
of the immediate community; and to this end
will:
19. Develop the orthography if more Nigerian
languages; and
20. Produce textbooks, supplementary readers
and other instructional materials in Nigerian
languages (FRN, 2014).
Brief History of Early Child Care Development
Education (ECCDE) in Nigeria
In Nigeria, organized education of the child below
primary school age did not receive official
recognition until very recently, receive the
attention it deserved. The concept of infant
schools was introduced in Nigeria by the
missionaries in the early 20th century when such
schools were set up in the Western and Eastern
regions of Nigeria. Early Childhood education in
the form of nursery school or pre-primary
education as we know it today in Nigeria is largely
a post-colonial development. The semblances of it
during the colonial era were the Kindergarten and
infant classes, which consisted of groups of
children considered not yet ready for primary
education. As grouping for instruction in schools
was not age-based during that period, some
children aged six or even more, could be found in
some of the infant classes (Tor-Anyiin, 2008).
With the phasing out of infant classes, some
parents began to feel the need for nursery schools.
During that period, (pre-independence) all efforts
for provision of early childhood education were
confined to the voluntary sector and received little
or no support from the government (Tor- Anyiin,
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2008). It was for the first time in 1977 with the
introduction of National Policy on Education by
the then military government of Nigeria that the
importance and need for early childhood
education was given official recognition and
linked with the child's educational performance in
primary school. Gradually, early childhood
institution stayed, and by 1985, Nigeria had about
4200 early childhood educational institutions.
While by 1992 the number increased to about
8,300 (Federal Government of Nigeria/UNICEF
1993). Nowadays, early childhood educational
institutions are located in various places and
buildings campuses of universities and Colleges,
premises of some industries and business
organizations, church premises, residential
buildings with unprecedented expansion owing to
the high demand for early childhood care and
education by parents (Ejieh, 2006).

successful outcomes in children (Bryan & Treanor
2007, Standing, Judkins, Keller, & Shimshak
2008).
The whole essence of home school transition in
ECCDE programme is for school readiness.
However it is not out of place to say that that
majority of the children pass through this stage
successfully while some children may still find it
difficult to settle in at the initial stage but will
eventually settle in without problems, whereas
some may settle in fast but may experience some
long term transition difficulties. The success of
any educational transition may have a huge term
projection. The success of any transition
programme is sometimes measured by the absence
of negative outcomes such as problematic
behaviours or distress as well as the presence of
positive outcomes which include children feeling
comfortable and safe, interacting favorably with
their peers, displaying positive attitudes towards
learning among others.
Inferring from the forging,
it is of utmost
importance to state that school readiness, the end
product of school transition is not a once and for all
activity. It is a process that usually occurs over a
period of time which may not be time bound
(Victorian Auditor-General 2015). The process of
transition usually commences prior to the time the
child starts schooling and it usually extends to the
period where both the child and the care givers feel
assured and comfortable that the child has settled
in and has developed a sense of belonging in the
new school setting. According to a report of the
Victorian Auditor-General (2015), the process of
transition can be divided into four;
1. Preparation stage: This involves preparing the
child to move;
2. Transfer stage: This entails transferring the
child from one setting to another;
3. Induction stage: This has to do with settling
the child into his new learning environment;
and
4. Consolidation stage: This covers the period of
continuous monitoring of the child's
development as well as providing necessary
support.

Concept of Smooth Home-School Transition
Transition literarily means movement from one
state to another. Starting school is one of the most
important transitions that can happen to any
individual, particularly a child. Transition is a
process of change which children experience
when they move from one setting to another
(Fabian & Dunlop 2002). Pianta & Cox (2012)
also sees it as a landmark event. Dockett & Perry
(2001), however identify this period as an
occasion which sets the tone and direction of a
child's school career. Commencement of
schooling is a very crucial moment and that is why
transition to school has been identified as a time of
potential challenge and stress particularly for the
children and their families. In view of this, there is
the need for the process of transition to be well
planned. The process can be laden with a lot of
anxieties, challenges and uncertainties because it
usually involves adjustments to quite a number of
changes which include change in physical
environment which includes school size, play
areas, learning expectations, adjusting to rules and
routines which entails more structured
environment, learning to adjust to and abiding by
the rules and regulations within the school setting,
interaction with peers and even older ones and so
on. Smooth transition implies the rate at which a
child adjust the change of home to school
transition and overcome all emerging challenges
prompted by the development. Researches have
linked good home to school transition with better
overall outcomes and on the other hand, poor
transition has been observed to produce less

Moreover, for achieving the smooth home-school
objective it is very important to recognize the
uniqueness of every child:
a. Children are vulnerable to change and as such
the transition process need to be flexible
particularly if the children are those that
require special educational needs;
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b. Children should be prepared for the imminent
change because it will not be too fair to just
impose the school setting on them without
adequate and prior preparation;
c. Adequate preparation may likely afford the
children the opportunity to settle in fast and
also feel a sense of security within the new
environment;
d. Children learn at different rates and ways,
hence consideration should be given to
children's holistic needs; and
e. It should be recognized that children need
time to settle in hence moments of regression
should be accommodated as adaptation
process.

feel welcome into the school and the parents get
reassurance that their children will be well catered
for and settle in a desired. Smooth transition
further helps the child to acquire basic skills and
understanding that serve as the for further
learning. His first contact with the public forms a
lasting impression and plausibly sets a tone for
how he will likely experience school as an arena
for learning and social development (Nelson,
2004). In the same vein, Kegan and Newman
(1999) suggest that children who have difficult
transitions may have difficulties in school
adjustment, health and emotional problems. For
the purpose of fostering children quick adjustment
to school, the head teachers, other school staff and
parents have different responsibilities which need
to be coordinated by effective primary school
administration.

Home-School Partnership
Home-school partnership is a process of building
harmonious relationship between and among all
schools' stakeholders. The school heads, teachers
and the community need to develop
school/family/ community partnerships towards a
smooth home-school transition of children. Niesel
& Griebel (2007) conclude that home-school
partnership in education has not only become the
current household phrase, it is and shall always
remain the mission statement of all educational
institutions. Parents should be considered partners
in the education of their children. True partnership
implies shared decision making and working
toward common goals. Epstein (1993) posits that,
home-school partnership is the recognition of the
shared responsibilities of parent and school staff in
the desire to make school a second home of
children. Thus it is important to point out that,
parental involvement in ECCDE is characterized
by different levels of interaction between and
among the school stakeholders, the school
administrators, teachers and parents.

Primary School Administration
School administration broadly means running of
educational institutions, which involves guidance,
leadership, and controlling of the efforts of
individuals in the achievement of the goals of the
i n s t i t u t i o n ( Ay a n n i y i 1 9 9 9 ) . S c h o o l
administration also involves management of
resources; human, material, and evaluation or
appraising the result of educational efforts. From
the above school administration is aimed at
directing all activities towards the attainment of
the goals of teaching and learning. All the people
working in an educational institution will have to
contribute towards the accomplishment of these
goals. In primary school, the head teachers is a
school administrator who serves as executive head
of the school because, he makes decisions and
implementing policies and programmes. In
addition, he coordinates all school activities in
such a way that things must work smoothly,
quickly and efficiently. It is therefore the duties of
primary school administrators, the head teachers
to organize human and material resources for
smooth transition of children from home to
schools.

Benefits of Home-School Transition
Researchers have submitted that children who
enjoy smooth transition to school have the chances
of maintaining high levels of social competence
and academic achievement (Pianta, & Cox 1999,
Shepard & Smith, 1989). Smooth transition
provides continuity of support for the child,
parents/caregivers and the school or educational
sector during a time of significant change (Burgon
& Barwick 2013). It also allows the parents and
the children to develop a sense of belonging and
strong foundation for ongoing learning and social
connectedness (Ejieh, 2006). When transition is
smooth and successful, the child and the parents

Functions of Primary School Administrators
The primary school head as the General Overseer
of the schools has enormity of role to playing in
making school a place of learning. Obemeata
(1984) cited in Cranston (2014),
referred to a
school head as an administrator who is responsible
for running a school and also responsible for
policy decisions, and determining the direction
and objectives of the school. The function of a
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school head, according to Obemeata is more than
mere controlling the staff of the school, its
finances and curriculum; it also includes the
management of resources towards the
achievement of educational goals. Fadipe (1990)
however, highlighted the major functions of the
school head as: interpretation of policy, execution
of instructional programmes and the selection,
induction and retention of personnel, and in
Cranston (2014), the duties of the school
administrators include: the demonstration of a
variety of management and leadership abilities
and, making complex decisions in collaboration
with other staff in the school. The function of the
school administrators could be summarized as
follows:
(i) production and management of resources
(human and materials) needed to support
organizations and its programme;
(ii) supervision of instructional activities in the
school system;
(iii) obtaining and training personnel;
(iv) providing leadership for curriculum;
(v) maintaining peaceful co-existence between
the school, the community and the external
Agencies;
(vi) influencing staff behaviour;
(vii) discerning and influencing the development
of goals and policies;
(viii) evaluating the effectiveness and efficiency
or otherwise of the school;
(ix) initiating work activities;
(x) grouping the tasks into activities;
(xi) defining the task to b e done;
(xii) taking remedial action if the objectives are
not being met;
(xiii) supplying incentives to stimulate
productivity; and
(xiv) create and sustain good effective schoolcommunity partnership.

class should be well managed and
encouraged so that, they will put in their
best in helping children adjust to school
successfully.
(ii) He/ She must be resourceful
The school head must at all times be looking
for better way(s) of doing a particular job.
He/She must be looking for new ways of
working, tapping new ideas, suggestions
and must be willing to assist
teachers/caregiver handling the ECCDE
class.
(iii) He/She must be capable of making
decisions quickly
The school administrators are confronted
with many issues to decide on, some or
many of which require urgent. He decides
on personnel, circulars, students and cocurricular matters on daily basis. He must be
versed in accurate facts and figures on
issues relating to school enrolment, student
teacher ratio, drop-out rate, school facilities
etc., and must also b e able to cope with the
daily tasks as the head of the school.
(iv) He/She must delegate responsibilities and
authorities the school head has so many
functions that he cannot single-handedly
handle everything alone. To avoid a
vacuum, there is need to adequately involve
every member of staff in the administrative
machinery of the school by delegating
various responsibilities backed by
authorities to avoid unnecessary problems
and avoidable delays. As a matter of fact,
democratization of school administration
should be encouraged as this is an avenue
for training future leaders/heads of schools.
(v) He/She must have good human relations
There is need for school head to maintain
peace and good relationship between the
school and various groups in the school as
well as between the school and the host
community.

Qualities of a primary school administrator for
ensuring a smooth home-school transition
The followings are imperative qualities which a
primary school administrator must possess in
order to achieve an efficient school administration
towards ensuring a smooth home-school transition
which is one of the core objectives of the ECCDE
programme in Nigeria.
(i) He/She must be tactical: the school
administrator needs some tactics to deal
with the subordinates under his/her direct
control in the school e.g. the
teachers/caregivers in charge of ECCDE

Roles of Primary School Administrators in
Home-School Transition
The school administrator is a key factor in
establishing an element of trust and co-operation
with parents. To promote and encourage
partnerships, head teachers need to find strategies
to reach out to parents. The school head need to
communicate effectively as this provides the
perfect opportunity for the school head to establish
smooth relationship with the parents. Telephone
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calls or home visits are important to sustain such
relationship with the parents. It is not out of place
to point out that, inter personal communication
creates openness between head teachers and
parents. If parents and teachers do not talk or do
not know each other, they may wrongfully see
each other as uncompromising and not even try to
engage in a dialogue to discover mutually
beneficially options (Obemeata (1984) cited in
Cranston, (2014).
More so, head teachers needs to include parents in
making decisions on other issues other than school
fees. School are to create a balance between what
learners must do on their own at home and also
create opportunities for parents to engage in some
of these activities with their children. Moreover,
there is need for school head to develop a policy
that stipulates the times when parents can visit the
schools. Such a policy will help to get rid of the
negative perceptions of parents' visits. It is
however important for schools to tailor policies to
suit the local needs. Epstein (1993) found that a
policy on parent involvement as well as school and
teacher practice, are strong predictors of parent
involvement in school and at home. This will not
only afford the parents the opportunity of helping
their children in home assignment but also
enhancing home -school relationship.

methods is to provide a soft and safe landing for
the child and allow for smooth integration into the
school system. For teacher to be successful in
discharching this important duties,
communication and disclosure of relevant
information that will assist the children's transition
process become necessary. Communication
therefore should be sustained by both parties
because the child may discuss his worries,
concerns and fears with his parents at home and
such information should be made available to the
teachers. Hence, this critical stage in the lives of
children necessitates a network of communication
between the teachers and parents in addition to the
information needed by a school head to provide
enabling environment for effective teaching and
learning. Other expected role class
teachers/caregivers are:
1. Serving as in loco parenting; the
teachers/caregivers must take care of the
children to the extent that, the children will
see them as their parents.
2. The teachers/caregivers should take care of all
the school materials taking to school and used
by the pupils in the school, students book, bag,
flask/water bottle
3. The teachers/caregivers should know all the
pupils by their names and be friendly with the
parents anytime they take their children to
school
4. The teacher/caregivers should maintain the
school facilities within their children and
cargiver.

Expectations from the Teachers/Caregiver
There are a lot of expectations placed on the
teachers as caregivers handling the EECDE class,
because, many parents showed serious concern as
to what happens to their children when they are out
of sight and in school. It is believed that, teachers
are knowledgeable school staff who knows how to
make children settle for schools, hence, should
strive to help children adjust to school situations.
There is no doubt, the teachers have so much to
contend with, the age of the children under his
care, nature of the caring required and the general
ways of handling the class room teaching, so that
the children will not perceive the difference
between homes and schools. In order to achieve
this, teachers should endeavor to create an
attractive and creative class room environment
which is child friendly to match up with the
children expectations. The medium of instruction
should not be a total departure from what the child
is used to at home. Specifically, the medium of
instruction as stated in the National Policy shall be
the language of the immediate environment,
storytelling and play way method used maximally
(FRN, 2014). The essence of these teaching

Expectations from the Parents
Parents have expectations on how the transition
process will positively influence their children
considering the various distractions contending
with it in our contemporary world. In as much as
there are great expectations from the school,
parents are also expected to parley with the school
to help the child experience smooth transition. It
should be acknowledge that, parents cannot leave
the entire process of transition in the hands of the
school; they (parents) also need to create a
tolerant and friendly home which prepares the
child for schooling. Developing the children
emotional balance, social and physical wellbeing
are also part of the expectations from parents. As
the child is engaging in transition process, the
parents also are experiencing forms of changes in
their roles. This is because parents must adjust to
the new roles and also developing the new identity
as parents of school children (Niesel & Griebel,
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2007). Just as the children are learning and
adjusting to school life and conforming to school
rules, the parents are also learn how to cope with
these new roles and looking out for what the
school has mapped out for them. Moreover, part of
the new parental roles as soon as a child is enrolled
in school is to encourage children learning at
home. It is important that, the school provides
information and ideas to families about how to
help children at home with homework. (Burgun &
Barwich, 2013). There is a wide variety of learning
activities that parents can provide without
confusing the child. For example, activities like
talking, listening, reading, telling stories and
reciting poems can be designed as learning
activities at home. Parents' assisting with learning
at home is not new to Early Childhood
Development (Hua, 2010). However, the parents
or guidance that are unable to handle the home
assignment may seek for the assistance of
neighbor who is capable of handling this
important task. The essence of parental
involvement in home assignment is not only to
improve the children academic performance but
also for children to see their home as school
extension.

3.

4.

5.

6.

confirmed this same situation through the
findings of their studies (Viatonu, UsmanAbdulqadri, & Dagunduro, 2016).
Paucity of Fund: shortage of school grants
for managing schools being provided by the
g o v e r n m e n t a ff e c t s n e g a t i v e l y t h e
achievement of a smooth home schooltransition which is one of the core objectives
of ECCDE programme.
Lack of understanding and uncooperative
attitude of some parents of children in public
schools who did not provide necessary school
materials for their children with the belief that,
government will do everything
The ECCDE curriculum are not found in some
pre-primary schools in Nigeria. This is
particularly true of privately owned schools.
The non-availability of the National Early
Childhood Curriculum for Ages 0-5years in
pre-primary schools has been confirmed in
findings of researches conducted in different
states in Nigeria (Amali, et al., 2012).
Facilities maintenance: some of the class
teachers have poor maintenance culture to the
extent that school facilities are not well
managed by those teachers.

Conclusion
In as much as smooth transition is very critical to
child's holistic development, it continues to
remain a very sensitive process that cannot be left
to the mercy of school. Rather, it is a joint
responsibility of all the school stake holders
involving school staff, parents and the school
community. In other word, the school stakeholders
have collective role(s) to play in order to ensure a
smooth home-school transition. Hence, the
effective coordination of efforts of all the stake
holders to ensure a smooth home-school transition
becomes one important function of school
administrators.

Challenges Facing School Administrators in
ECCDE Management
Insufficient trained teacher: the trained teachers
are very important factor for helping children
successful adjustment to schools. No matter the
managerial efficiency of a school administrator,
his efforts will be jeopardized by unskilled or
poorly trained teachers. This is to say that many
teachers/caregivers are have baked or not
certified, particularly, the school teachers/care
givers in public and privately own nursery and
primary schools.
2. Learning Resources: When resources are
available for ECCDE programme at preprimary school level, it helps the head
teachers and caregiver/teacher to nurture and
support the educational and emotional
development of children. In spite of the fact
that resources like books, instructional and
playing materials needed in the pre-primary
school are critical for achieving children
educational and emotional development, they
are not found in many Nigerian public primary
schools. Many researchers in Nigeria who
have assessed the resources that are available
for ECCDE at pre-primary school level have

Recommendations
In view of all these, the following
recommendations were made:
1. The school staff school create a very attractive
and child friendly school and class room
environment, teachers and
2. Parents should be actively involved in the
child's transition process,
3. There should exist cordial relationship
between the school and the home,
4. Communication of crucial information that
will aid the transition should not be veiled by
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the parents.
5. Government should provide adequate funds
and instructional resources require for the
effective implementation of ECCDE
programme.
6. Government should provide material support
for privately own nursery and primary
schools.

Fadip e, J.O (1990). Utilizing the teaching
manpower in the secondary school
system. A necessary administrative
function for better productivity in Udoh,
S.U and Akpa, G.O eds. Management for
Quality education in Nigeria. Jos:
Ehindero Nig.ltd.
Federal Republic of Nigeria (2004) National
policy on education. 4th Edition
(Revised) Lagos: NERDC Press.
Federal Government of Nigeria and United
Nations Children Cultural and
Educational Fund (UNICEF) (2003).
Situation and policy analysis of Basic
Education in Nigeria. Paper present at
the 2001 conference of African
Curriculum Change.
Hua, R. (2010). Early Childhood and
Development: Benue State situation.
Paper Presented at the
Workshop on
Establishment and Strengthening Civil
Society Organization (CSOs) Network
for
Effective Implantation of
ECC/Gender Issues Programmes in
Benue State at Gboko, Benue State.
Kegan & Neuman, (1999). Lessons from three
decades of transition research. The
Elementary School Journal. 98(4), 365380
Nelson (2004). The transition to Kindergarten
Early Childhood. Educational Journal.
32(3), 187190.
Niesel & Griebel (2007) Transition Competence
and Resiliency In Educational
Institutions. International Journal of
Transitions in Childhood, 1, 2005.
Ojameruaye, E. (2010) Promoting early
childhood care and education in
Urhoboland, Nigeria: The Role of
Private Voluntary Organisations.
Scottsdale, Arizona State, U.S.A:
International Foundation for Education
& Self-Help (IFESH).
Ogunsaju. (eds). Secondary Education in Nigeria,
Ile-Ife: University of Ife Press Ltd.
Pianta & Cox (2012) Take charge of your personal
and professional development.
NAEYC. Retrieved from
https://www.naeyc.org/files/yc/file/201
011/GobleOnline1110.pdf
Standing, Judkins, Keller, & Shimshak 2008).
Early childhood education: Its policy
formulation
and implementation in

References
Aderonunmu, W. O. & Ehiametalor, E .T. (19 8 1 ).
Introduction to Administration of
Schools in Nigeria. Ibadan: Evans
Brothers (Nigeria Publishers Ltd).
Amali, I. O.O., Bello, M., & Okafor I. P. (2012).
An Assessment of Pre-Primary School
Programme Activities in Kwara State,
Nigeria. Journal of Education and
Practice, 3(6), 100-105.
Ayanniyi R . B . (1999) Leadership Roles of
Primary Schools Administrator. Ghana
Journal of Education and Teaching.
Published by City Publishers Accra.
(1),1. 125-129.
Bryan,R. &Treanor,M. (2007). Evaluation of pilot
study to improve primary school
transitions:
Edinburgh: Scottish
Executive.
Burgun, J. & Barwich,H. (2013). Successful
transitions from early intervention to
school age special education services.
SET (3) Wellington: Newzealand
Council for Educational Research
Cranston, N.C (2014). School-based
management, leaders and leadership:
change and challenges for principals.
International studies in educational
Administration. 30(1),2-12
Dockett,S.& Perry,B. (2001). Starting School:
Effective transitions. Early Childhood
Research & Practice, 3, (2).
Ejieh, M. U. C. (2009) The universal basic
education as an effective strategy for
meeting the millennium development
goals in Nigeria. Nebula: MDGs.
Enaohwo, J.O. & Eferakaya, 0.0. (1989).
Educational Administration. Ibadan:
Paperback Publishers Limited.
Epstein, J. (1993). School/family/community
partnerships: Caring for the children we
share. Phi Delta Kappan, 76, 701-712.
Fabian,H. & Dunlop, A. (2002). Transition in
Early Years. New York: Routledledge
Falmer
270

Nigerian educational system. African
Journal of Political Science and
International Relations, 5(3), 159-163.
Tor-Anyiin, S. A (2008), Origin, Growth and
Development of Pre-Primary and
Primary
Education In Nigeria.
Makurdi: Selfer Academic Pres Ltd.
UNICEF (2000) Nigeria: The EFA assessment:

country report. United Nation Children's
E m e r g e n c y
F u n d .
www.unicef.org/nigeria/education.html
Viatonu, O. A., Usman-Abdulqadri, T. &
Dagunduro, O. M. (2016). An
Assessment of
Implementation
Strategies of Integrated Early Childcare
and Development (IECD) in Epe

271

MANAGING THE IMPACT OF COVID-19 ON THE NIGERIAN EDUCATIONAL SYSTEM
Dr. (Mrs.) U. Momoh
08053481970 drumomoh@gmail.com
&
Dr. Nkechi Obiweluozor
Department of Educational Management,
Faculty of Education, University of Benin
08036742878 nkobiweluozor@yahoo.com
Abstract
The paper gave an overview of the Nigeria education system with its accompanying challenges of
inadequate infrastructure and poor funding. It further discussed the likely impact of COVID-19 on the
system and highlighted the challenges that could impede effective management of the system in public
schools amidst the Pandemic, some of which include inadequate classrooms and overcrowded lecture
theaters and classrooms. To mitigate the impact, some basic principles that could be adopted by school
administration such as putting in place hygiene measures to mitigate the impact of the pandemic were
outlined. The paper was concluded by suggesting that Government and school proprietors should provide
adequate funding and infrastructural facilities to schools to enable them put in place all that is required to
manage the impact of COVID-19 on the educational system as well as strict monitoring to ensure
compliance.
Key words: Management, Impact, Covid-19, Nigerian Educational System
Introduction
According to the National Bureau of Statistics
(2017), Nigeria has a population of about 195.5
million and adult literacy rate of 62 percent. This
implies that the Nigeria educational system is in a
precarious situation and likely to exacerbate PostCOVID-19. This is worrisome due to the already
existing problems bedeviling the Nigerian
education system; from dilapidated school
buildings to unhygienic and unsuitable learning
environments, overcrowded classrooms and lack
of basic learning equipment especially in the
public institutions which have long groan under
the imbroglio of inadequate funding, inadequate
teaching staff, poor policy implementation, lack of
resources such as laboratories, workshops,
adequate hostels, libraries, electricity, water,
Information Communication Technology (ICT)
facilities, overcrowded classrooms among others.
Most countries, including Nigerians did not
prepare for the devastating impact of the COVID19 pandemic which has affected all spheres of life.
The education sector appears to be the worst hit
considering the importance of education in nation
building and development. It all started at the end
of February, when the alarm bells began to sound
on the growing spread of the COVID-19 virus.
Two weeks later, it was reported that 120 countries
have closed schools impacting almost a billion
students across the globe (Azzi-Huck and Shmis,

2020). Hence the need to discuss the likely impact
of the pandemic on the Nigerian education system,
especially as it concerns the management of the
system in the face of its numerous challenges as
well as proffer basic principles to be adopted to
mitigate the impact of the pandemic when schools
are eventually reopened.
The Nigeria Education System
The Nigeria education system is basically divided
into kindergarten, primary, secondary and tertiary
education designed to bring about the much
desired development in the country. To achieve
this laudable objective, various educational
programmes (at each level of schooling) have
being further designed to achieve the broad
national goals as stated in the National Policy on
Education to accommodate the primary,
secondary and tertiary education programme
(Federal Republic of Nigeria, FRN, 2014). The
system encompasses three different sectors based
on the 6-3-3-4 system of education; basic
education (six years of primary and three years of
junior secondary). Post-basic/senior secondary
(three years) and tertiary education (four or six
years, depending on the course of study). The
importance of primary education led government
at all levels to declare a free, universal and
compulsory education in the system which lays
the foundation for the acquisition of basic skills in
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literacy and numeracy as well as science, social
science and technology.
The basic education component of the education
system is a progression from basic 1 to Juniour
Secondary School (JSS) and three years of
Seniour Secondary School (SSS) education which
prepares students for higher learning in tertiary
institutions. The tertiary level of education consist
of universities, polytechnics, monotechnics and
colleges of education. They provide the high level
manpower needs that drives the economy.
Furthermore, the system is administered by the
federal, state and local governments. While the
Federal Ministry of Education is responsible for
overall policy formation and ensuring quality
control and primarily responsible for tertiary
education, the States and local governments are
responsible for secondary and primary education
respectively.

enrolment occasioned by the UBE policy of free
and compulsory education, many public schools in
Nigeria harbor over 50 pupils in a classroom in
public primary schools and sometimes up to a 100
students in secondary schools. Commeyras,
(2000) in Ayeni and Olowe (2016), had earlier
reported classrooms with 50 to 100 or more
students in public secondary schools. This could
pose a major challenge in the face of physical and
social distancing which are some of the measures
to be observed to curtail the spread of the COVID19 virus. Public tertiary institutions are not left out
as they too are plagued with inadequate
classrooms and overcrowded lecture theaters
(tagged 1000 or 500 lecture theaters) that
sometimes house as many as a thousand or more
students. The need to address this phenomenon of
overcrowded classrooms in public schools in
preparation to schools opening is urgent.
Another worry is the impact of the COVID-19
pandemic in classroom learning and educational
processes in which teacher-student contact is
diminished as a result of social distancing. While
school closure appears to be the logical solution to
enforcing social distancing, prolonged closure
might present a negative impact on the Nigerian
education system; gains in expanded access to
education could be reversed as school closures are
extended and accessibility to alternative options
like distance learning remain out of reach for those
without means to connect to the internet. It has
been noted that access to technology in most
household may vary, especially high bandwidth
internet or to smartphones (Azzi-Huck and Shmis,
2020). This is more so in Nigeria with its vast
majority of population below the middle-income
range living in rural areas and the urban poor with
little or no access to electricity or living in
environments with epileptic power supply.
Whereas all children are expected to have access
to quality education within a safe learning
environment, gaining skills and knowledge for
life-long learning.
The COVID-19 pandemic has exposed one of the
biggest lapses in the Nigerian education system;
the non-existence of a virtual online education
system. Therefore, there is a need to imbibe
practices that could eventually be incorporated
into the school system when the lockdown of
schools is lifted. School administrators, backed
with legislative policy have to begin to prepare
students and parents for the new way of learning.
Digital learning will increasingly impact
pedagogy and teachers will have to shift from their

Impact of COVID-19 on the Nigerian
Educational System
According to the World Health Organization
(WHO), COVID-19 is an illness caused by a novel
corona virus which was first identified amid an
outbreak of respiratory illness cases in Wuhan
City, Hubei Province, China. On March 11th, 2020,
the WHO declared COVID-19 a global pandemic.
Its human-human mode of transmission via
respiratory droplets makes students and pupils
highly susceptible because they must meet and
mingle in classrooms, halls, lecture theatres or
rd
halls, hostels, playground and so on. On the 23 of
March, 2020, the federal government of Nigeria
directed all schools and tertiary institutions to
close down in order to curtail the spread of the
disease. As at May 2020, the number of infected
persons continues to rise. The world did not
prepare for the pandemic which has affected all
strata and economies of countries including the
education system. Nigeria too, was obviously not
prepared for the COVID-19 pandemic judging
from the way schools at all levels were hurriedly
closed down, some in the middle of terminal
examinations.
Though not much is known about how the virus
affects children, they are disproportionately
affected by the measures taken to curtail the
outbreak such as school closures and physical and
social distancing. The recommended teacherpupil ratio in primary schools is 1:35 while
secondary school is 1:40 (FRN, 2014). However,
as a result of increased population in school
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traditional way of teaching where knowledge is
disseminated and shared in a classroom setting. A
deliberate plan has to be put in place to prepare all
stakeholders; students, parents, school
communities, administrators, the ministry of
education and educators at all level for this
paradigm shift to digitalization. This change has
long been suggested by educationists like Katchen
(2004) who asserts that shift to digital teaching is
having profound effects on the lives of both
students and teachers; that schools should adopt elearning and distance education. She argued that
teachers, too, need to keep up as digital technology
permits editing, repackaging, and wider
dissemination of previous teaching materials by
means of the computer.

asserted that since the National Policy on
Education handbook was first published in 1977,
both the State and the Federal Government have
engaged in the implementation of the programme
which like many other programmes in Nigeria
have not achieved the desired results owing to
some factors, most of which bothers on
inconsistencies. At a time, State Government took
control, later it was handed over to the Local
Government and then to a Federal Commission.
Durosaro (2004) noted that a concrete legislation
on primary education in Nigeria was passed only
recently through the Universal Basic Education
(UBE) bill. They further lamented that at the core
of Nigeria's primary education is the fact that
public funding is at a low ebb of 11% in 2007
compared to the United Nations Educational,
scientific and cultural organization (UNESCO)'s
standard of 26%. This low funding is compounded
by problems associated with lack of access to
service providers, misappropriation, fund
leakages and diversions. Consequently, the
provision of education materials for effective
teaching and learning remains a major challenge
of Nigeria's public schools.
The fact that the federal government's allocation
of funds to education is less than 10% of its total
budget has led to poor or inadequate facilities,
deterioration of equipment and plants and
uncompleted projects. In many public institutions
of learning, students have been found standing
outside the classroom receiving lectures due to
lack of classroom space and shortage of furniture.
Thus inadequate funding remains at the core of the
numerous problems the system is plagued with.

Challenges in Managing the Nigerian
Educational System amidst Convid-19
Pandemic
The need to put coping mechanisms in place with
the impending change in how schools are
managed post COVID-19 is imperative on policy
makers and school managers. At the lower levels,
schools in Nigeria, had just rounded of the second
term examinations or on the verge of writing the
exam while public tertiary institutions were still
running the first semester when the Convid-19
pandemic hit the country. This led to forceful
closure of schools at all levels to forestall the
spread of the virus among pupils/students in a
situation where the education system is already
bedeviled with myriads of problems such as poor
or inadequate funding at all levels. Poor funding
has led to inadequate infrastructure, overcrowded
classrooms, obsolete teaching aids, lack of
computers, ill equipped laboratories, libraries with
outdated books or lack of it, poorly motivated
teachers, unconducive learning environment
among others. Technical schools are bereft of the
necessary tools and equipment needed for
effective teaching thus leaning more towards
theory and less practical classes. Generally,
available facilities are either vandalized or grossly
inadequate in most public schools.
With the advent of free education at the lower
level, the demand for education soared to such an
extent that by the end of the 1980”s, government
could hardly cope (Ugbogu and Money, 2018).
This view was earlier postulated by George,
Olayiwola, Adewole, and Osabuohien (2013),
when they opined that there are numerous issues
and problems involved in the management of
primary education system in Nigeria. They

Basic Principles that can be adopted to manage
the impact of COVID-19 on the Nigerian
Educational System
The following basic principles as postulated by the
WHO can be adopted to manage the impact of the
COVID-19 pandemic in schools.
i. Sick students and staff members should be
barred from coming to school till they are
well.
ii. Schools should enforce regular hand washing
with running taps and soap strategically
placed in the school premises
iii. Waste management facilities should be
provided, brooms, dust bins, and so on.
iv. Environmental cleaning and decontamination
procedures should be put in place. This
includes ensuring that trash is removed daily
and disposed off safely.
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v. The school building, offices and classrooms
should be cleaned and disinfected at least once
a day.
vi. Schools should promote social distancing by
ensuring that community events and meetings
are not held in the school premises. Similarly,
assemblies, sports, games and other events
that create crowded conditions should be
postponed.
vii. To implement physical distancing, Children's
desks should be spaced at least one meter
apart.
viii.Teachers should deliberately teach and model
safe space and avoiding unnecessary touching
ix. Signs and other enlightenment captions
encouraging hygiene practices should be
displayed around the school premises.
x. Students can be taught regular hygiene
practices through songs
xi. At the primary schools information on the
COVID-19 pandemic can be incorporated
into teaching subjects like the sciences which
talks about diseases and social studies through
which social distancing can be taught.

required to manage the impact of COVID-19
on the educational system.
iv. Staff and students at all levels should be
trained in preparation for transition to digital
learning towards virtual online education.
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This paper has attempted to give an overview of
the Nigeria education system with its
accompanying challenges of inadequate
infrastructure and poor funding. It further
discussed the likely impact of COVID-19 on the
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